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WISCONSIN LEGISLATIVE COUNCIL

Terry C. Anderson, Director
Laura D. Rose, Deputy Director

TO: SENATOR JOHN W. LEHMAN
{
FROM:  Russ Whitesel, r Staff Attorney
RE: 2007 Senate Bill 42, Relating to School Policies on Bullying

DATE:  September 10, 2007

This legislation directs the Department of Public Instruction (DPI) to develop a model school
policy on bullying by pupils. The policy is required to define bullying, prohibit pupils from bullying,
describe where and the circumstances in which the prohibition applies, and provide penalties for
bullying. The policy must also include procedures for reporting bullying and for investigating such
reports. The bill directs DPI to develop a model education and awareness program on bullying.

Senate Bill 42 directs each school board to adopt a policy prohibiting bullying by pupils. The
school board may adopt DPI’s model policy or develop one of their own. Once each year, the school
board must distribute the policy to all pupils enrolled in the school district and to their parents. With
certain exceptions, upon the occurrence of a bullying incident, the school board must distribute the
policy to all pupils involved in the incident and to their parents.

Senate Bill 42 also adds Wednesday of the fourth week in September, bullying awareness day, to
the list of special observance days for schools.

This memorandum summarizes a series of issues that have been raised regarding the legislation.

1. The legislation amends the current requirement regarding a “code of classroom conduct” to
refer instead to a “code of conduct.” The relationship between the prior classroom code of conduct and
the current code of conduct is not clear. For example, in SECTION 2 of the bill, s. 118.164 (2), as
amended. would allow a teacher to remove a pupil from the teacher’s class if the pupil violates the code
of conduct rather than the code of classroom conduct.

2. In the same paragraph as noted above. issues have been raised regarding the application of
the removal power of a teacher to the limitations contained in federal law regarding special education
students. It should be noted that the bill does not modity the current requirement that any removal be
done subject to the federal law relating to special education students contained in 20 U.S.C. s. 1415 (k).
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3. The legislation requires a policy to be adopted regarding bullying but no definition of the
term is provided in the bill. While the bill authorizes the department to adopt such a definition, each
school is permitted to adopt their own definition of the term.

4. The legislation requires that each school board requires, in s. 118.46 (2), Stats., that each
school board adopt and include in its code of conduct a policy prohibiting bullying by pupils and to
adopt such a code by August 15, 2008. This section also requires that the school board provide a copy
of the policy separate from its code of conduct, to all pupils enrolled in the school district and to their
parents or guardians on an annual basis. The legislation is not clear as to how the addition to the current
code is to be handled nor clear on how the “separate”™ distribution of the policy is to be managed.

5. The current rules adopted by schools under their general code of classroom conduct or
general conduct rules may include certain requirements for notice of violations to be given to pupils and
parents. The legislation would specify that the bullying policy be provided to each pupil involved in an
incident and to the parent or guardian unless the pupil was involved in a bullying incident during the
current semester and the pupil and his or her parent or guardian received a copy of the policy at that
time. This aspect of the legislation may not be consistent with the other incidents that are subject to the
code of conduct.

It you have any questions regarding this matter, please feel free to contact me directly at the
Legislative Council staff offices.

RW:jal
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122 W. WASHINGTON AVENUE, MaDison, W1 53703 Joun H. AsHiey, ExecuTive DIRECTOR
PHoNE: 608-257-2622 « Fax: 608-257-8386

ASSOCIATION OF
SCHOOL BOARDS

TO: Senator Neil Kedzie and Senator G. Spencer Coggs
FROM: Dan Rossmiller, WASB Legislative Services Director
DATE: September 10, 2007

RE: WASB Concerns about Senate Bill 42

The WASB has reviewed the testimony regarding Senate Bill 42. The WASB shares a
concern that removing the word “classroom” from s. 118.164(2) and s. 120.13 (1) (a),
Stats., is unnecessary to accomplish the purposes of the bill and may have unintended
consequences.

Background

1997 Wisconsin Act 335 required each school board to adopt a code of classroom
conduct prior to the 1999-2000 school year. The code of classroom conduct is required
to be developed in consultation with a committee of district residents consisting of
parents, students, school board members, school administrators, teachers, pupil services
professionals and other district residents appointed by the school board.

By statute, the code of classroom conduct must include at least all of the following:

1. The specific reasons for removing a student from class (i.e., it must specify
what constitutes dangerous, disruptive, or unruly behavior or behavior that
interferes with the ability of a teacher to teach effectively);

2. Procedures for determining the appropriate educational placement of a student
who has been removed from a class and assigned a placement by the building
principal or designee; and

3. A procedure for notifying the parent/guardian of a minor student who has been
removed from class.

“Removal” of a student from a classroom is not the same as “discipline.”

“Removal” is done to preserve the ability of a teacher to teach effectively and to
preserve the classroom learning environment. It involves sending the student to
the principal (or the principal’s designee) and immediately notifying the principal
(or the principal’s designee).



“Discipline” may include measures such as detention, suspension or expulsion,
which remove the student from the student population, school or district. A
student who is removed from a classroom for violating the code of classroom
conduct may also be disciplined for his or her actions.

Since the 1999-2000 school year, a statutory framework authorizes teachers to remove
students from the teacher’s class for reasons specified in a code of classroom conduct
adopted by the school board. This statutory framework also requires principals to place
students removed from a classroom in accordance with state law (i.e., in an alternative
education program as defined by state law, in another class in the school or another
appropriate place in the school, in another instructional setting, or in the classroom from
which the student was removed.).

The removal statute was narrowly crafted to allow only licensed staff to remove a student
from that staff’s classroom and only for reasons that related to the classroom learning
environment.

Currently, districts have in place a specific code of classroom conduct as well as many
other student conduct codes, rules and policies, which typically cover topics such as
student behavior expectations, athletic codes of conduct, student dress, weapons, alcohol
and other drugs, electronic devices, care of school property, threats/assaults, harassment,
abusive behavior/language, gang-related activities, and safe and healthful facilities.

The WASB’s Specific Concerns

By removing the word “classroom” from ss. 118.164 (2) and 120.13(1) (a), Stats., the bill
arguably directs school boards to adopt a code of conduct governing much more than the
circumstances under which a student may be removed. If so, instead of focusing on the
bullying policies, as the bill intends, each school board could find itself under a broader
mandate to review the district’s other rules, policies and codes.

Such a directive should be debated more fully and should not be made in a bill intended
primarily to require districts to adopt and distribute bullying policies. The WASB
supports local control and believes it is far more constructive to allow local officials to
determine what behaviors are grounds for removal, rather than to dictate that they adopt a
single, all encompassing code.

The real heart of SB 42 is to require each school district to adopt a policy prohibiting
bullying and to require that these bullying policies be distributed to students and to their
parents once each year and, upon the occurrence of a bullying incident to all pupils
involved and their parents. This can be accomplished without making the changes found
in Section 2 and Section 4 of the bill. Any reference to a “code of conduct” seems to
make this bill more complicated than it needs to be. '

Please feel free to contact Dan Rossmiller, WASB Legislative Services Director, at 608-
257-2622 or drossmiller@wasb.org if you have any questions regarding this memo or if
you need additional information.
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Laura D. Rose, Deputy Director
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TO: SENATORS,JORN LEHMAN, NEAL KEDZIE, AND SPENCER COGGS
FROM:  Russ Whitedef, Senior Staff Attorney

RE: 2007 Senate Bill 42, Relating to School Policies on Bullying

DATE: September 28, 2007

This memorandum describes the provisions of 2007 Senate Bill 42 and also the changes to that
bill contained in Senate Substitute Amendment _ (LRBs0138/ 1) to 2007 Senate Bill 42.

Senate Bill 42

2007 Senate Bill 42 directs the Department of Public Instruction (DPI) to develop a model
school policy on bullying by pupils. The policy is required to define bullying, prohibit pupils from
bullying, describe where and the circumstances in which the prohibition applies, and provide penalties
for bullying. The policy must also include procedures for reporting bullying and for investigating such
reports. The bill directs DPI to develop a model education and awareness program on bullying.

Senate Bill 42 directs each school board to adopt and include in its code of conduct a policy
prohibiting bullying by pupils by August 15, 2008. The school board may adopt DPI’s model policy or
develop one of their own.

Senate Bill 42 also adds Wednesday of the fourth week in September, bullying awareness day, to
the list of special observance days for schools. Senate Bill 42 amends the current statutory requirement
regarding a “code of classroom conduct” to refer instead to “code of conduct.”

In addition, the legislation as originally drafted, requires that the school board provide a copy of
the policy separate from its code of conduct, to all pupils enrolled in the school district and to their
parents or guardians on an annual basis. Senate Bill 42 also specifies that the bullying policy be
provided to each pupil involved in an incident and to the parent or guardian of that pupil unless the pupil
is involved in a bullying incident during the current semester and the pupil and his or her parent or
guardian received a copy of the policy at that time.
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Provisions of Senate Substitute Amendment

The substitute amendment does the following:

1.

Retains the requirements that DPI develop a model school policy on bullying with the
varying components specified in the statutes.

Retains the provision directing each school board to adopt a policy by August 15, 2008
prohibiting bullying by pupils. The substitute amendment retains the option for a school
board to adopt DPI’'s model policy or develop one of their own. Under the substitute
amendment, this policy must be distributed annually to all pupils enrolled in the school
district and their parents or guardians.

However, the substitute amendment does not require the policy prohibiting bullying by
pupils to be incorporated into a school code of conduct. A school board may decide to
incorporate the policy if they so desire.

Retains the addition of a bullying awareness day to the list of special observance days for
schools.

Deletes changes to existing law related to the “code of classroom conduct” from the bill. The
effect is to retain current law with regard to the code of classroom conduct and the authority
of a teacher to remove a pupil who violates the code of classroom conduct from his or her
classroom. :

The substitute amendment requires that the bullying policy be distributed annually to pupils
and parents but does not require this is to be done in connection with any distribution of a
general school code of conduct.

The substitute amendment deletes the provision in the original legislation which would have
required that the bullying policy be distributed to each pupil involved in a bullying incident
and to their parents.

If you have any questions regarding this legislation, please feel free to contact me directly at the
Legislative Council staff offices.

RW:ksm
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Re: Senate Bill 42, requiring that school boards adopt a policy on bullying and
establish “Bullying Awareness Day” in September.

Relational aggression is defined as behavior that is intended to hurt someone by
harming their relationships with others. Examples of relational aggression can
include exclusion, gossiping or rumor spreading, alliance building and '
cyberbullying.

In the United States alone, 160,000 children miss school each day due to fear of
being tormented by classmates (National Education Association).

Currently, The Ophelia Project’s national relational aggression study now
includes data for nearly 2,000 students across the country. Research
demonstrates that 27%, or more than one in four students, do not feel
emotionally safe at school, thus indicating the need for significant changes within
our nation’s schools and communities.

Surveys of 800 students who participated in The Ophelia Project’'s CASS:
Creating A Safe School™ program during the 2004-2005 academic year
revealed that students were less tolerant of relationally aggressive behaviors
over time, and the top 25% of relationally aggressive students showed positive
changes in reducing their relationally aggressive behaviors over time.

The National Ophelia website states, ‘In the survey of 119 sixth graders, both
girls’ and boys' report of RA (relational aggression) victimization was related to
their report of headaches, as well as trouble sleeping.”

| was unaware of these facts last year as | started my first year teaching middle
school at St. Joseph'’s School in Racine, WI. | soon found out how true the
above was. As the days grew into quarters, | got to know the students in my
room quite well and really clicked with them. The students opened up to me and
before long, | learned about the ways the girls in my room were bullying each
other. | was taken by surprise, | must admit. | had the same frame of thought
that most do (I believe). | thought, “We were a private school, bullying isn’t
something that happens here.” Well, it did, and does everywhere. Bullying is not
afraid of your race, status, or gender. It inhabits all students, and yes, some
choose not to participate, but others do. | feel that without education, this
problem will continue to grow.

For me, as the third and fourth quarters came along, | decided to take matters
into my own hands. The intervention that | was doing just wasn’t working with my
girls. | contacted the National Ophelia Project via email. | let them know about
my feelings and how helpless | felt in my classroom. | got a response back, and
it led me to Jane Finkenbine, the director of the Ophelia Project in Racine. She
gave me great advice and | started the “Ophelia Project” elective at school. Itis
a mandatory elective for all of my 7" grade girls and we met once a week. We

! http://www.opheliaproject.org



discuss how girls hurt and how girls help. | educate them not only through
research and statistics, | also give them ways they can empower not only
themselves, but each other.

Please take my experience into consideration when discussing Senate Bill 42,
because without it, | feel we are really not meeting all the students needs. If they
can't feel safe at school, where can they feel safe? It is our job as educators to
educate students and empower them, not only with the subjects we teach, but
with the positive power they hold within them as well. Without education, the
problem will continue to grow.

Thank you!

Mrs. Theresa Erickson
7" Grade Teacher

St. Joseph’s School
1525 Erie Street
Racine, WI 53402
(262)633-2403
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TESTIMONY REGARDING SB 42
by
Jeffrey Spitzer-Resnick
Managing Attorney

As many of you know, Disability Rights Wisconsin (DRW) is Wisconsin’s protection and
advocacy agency for people with disabilities. In my position at DRW, I focus much of my
attention on special education. It is with that experience that I am submitting this testimony
regarding SB 42.

It is truly refreshing to see that the legislature is, once again, seriously considering doing
something to prevent bullying in our schools. Bullying is a very serious issue, and it is
particularly serious for vulnerable students, many of whom have disabilities. Indeed, I have
represented students who have been bullied to the point of considering suicide.

Accordingly, DRW supports all of the anti-bullying provisions contained in this bill, except for
the one found in Section 2 of the bill, which expands the ability of teachers to remove children
from their classrooms. DRW has always opposed allowing school teachers to remove children
from their classrooms in an unfettered manner. While they may have good reason to do so, and
bullying may be a good reason, they may also choose to do so arbitrarily. Accordingly, discipline
of students should remain with school administration.

Moreover, this bill will expand the power of teaching staff to violate a child with a disability’s
Individualized Education Plan (IEP), which may have a Behavior Intervention Plan (BIP) that
calls for specific responses to inappropriate behavior, which have been agreed upon by the
child’s IEP team, which includes the child’s parents. Thus, passage of this bill could easily result
in denying a child with a disability his or her right to a free appropriate public education (FAPE)
as guaranteed by both state and federal law.

School districts should be very concerned about the ability of a teacher to violate a child’s IEP,
and thereby expose the school district to legal liability for doing so.

Accordingly, DRW supports SB 42 if Section 2 is deleted from the bill.

MADISON OFFICE 608 267-0214 Protection and advocacy for people with disabilities.
888 758-6049TTY

131 W.Wilson 5t. 608 267-0368 FAX

Suite 700 800 928-8778 consumers & family

Madison, WI 53703 disabilityrightswi.org






A Suicide Prevention
Bulletin for Wisconsin
Schoaol Administrators

BﬂﬂSti Ilg I‘ESi I ien cv [protective factors in schools]

hen it comes to resifiency. some students just seem

W to fare better than others. There are youngsters
wiho bounce back readily from tough umes. They appear
hardy and guick to recover from adversity. These students
are buoyant ang seif-reiant

Then there are other students, those more prone ta
angst. They may be stressed easily and overwheimed by
cycumstances that more resilent students often brush off.
Poor academic outcomes for these stressed youngsters
aren’t the only obstacle they face.

These at-nisk students can be prone 1o sef-destructive
behaviors and be vulnerabie to negative things in thetr
environment—Dbuifymng. cutting, binge drinking and drug use.

Protecting youngsters from suicide is ot only about
ecognizing those at nsk and intervening reactively to dissuade
them {rom seff-narm. Effective youth suicide prevention ig
much more comprehensive because 1 proinotes posiive
behaviors that can reduce the tikehood that a vulnerable
child wilt become swicidal

Schools play a centrat rofe in fostering resitiency and
protective factors, shown to be a key to student success—
academic and beyond. As administralors, you can lay the
foundation for a schoot cuiture where children feef a sense
of belonging and connectedness. You can put practices m
place that influence student behavior and boost gutcomes.
And you can encourage development of protective factors

A nuitetin for WISCONSIN

education leaders including:

#® School Board

embers

2/ Superintendents

& Principals

W Student Services Directors
o Cenual Oftice Adminstraton

o Deans of Students

Volume | issua 3
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Oevoted To:

B Improving academics

W Deterring viclence #
Jobn Kalafat, PHD

B Fosrering resifiency X
Curriculum Fxpert

W Enbancing coping ckills
W Redusing risk

B Preventing sucide

promiscuity, and violenice against others or suicide.

< boal (witmry and

STRENGTHENING RESILIENCY IN YOUR STUDENTS

Feedback from a national expert in protective factors for suicide prevention
As admanistrators, you know well thar if students are stressed and not feeling <afe, soademics
suffer. The good news? Noteworthy programs for suicide prevention in schools can help.
Among, these is the Litelines™ program. A curriculum targeting students ages 12-17, Lifelines
teaches warning signs fur suicide, how to respond 1o a suicidal peer and help-secking hehaviors.
A new CDCunded stidy of Lifelines shows it increases 1eens’ contidence in a schools abilicy
to respond 1o ar-risk kids. These findings are kev, as enhancing students’ trust in schoul satf
may help break che cutuure of sitence that isolates students at risk from adules who can help
kalafatsreirurgers.edu themi As 3 30-vear rescarcher and developer of curricida for ae-risk stadents, | commend the
Wiscansin Depariment of Public Instruction and Menral Health Association of Wisconsin i collaborating on this Wi/

Aare newsletter 1o support progeans and policies so vitl to children, theie future and ours oy well.

that indeed boost social and academic competence.

ol impacivd by

1 promacion of

School teaders can do 2 lot to boost
resiliensy In thely students. First step?
Consider protective factors for youths that |
can boost socis! and acagemic success.

USNBERSTAND THE RISK

Research shows that, on average, 11
percent of stutents havs ditficulty learning
dug to mental disorders. Moreover,

¥¢ with i | disturt

have high dropout rates. So, it's criticat
that school personnel becoms mors

astuts at idertifying these children early

and connscting them with resourcss.

PUT PROTECTORS IN PLACE

Fostering sotfat and personal resources

in young can enhance thelf resih

and guard against their succumbing o
fve biehaviors. These protecth

factors include:

Socls! Resowrces:

® Strong Interpersonal bonds

8 Social support

® Sangs of helonging

W Strong attitdes and values that guard
against suicide

W Strong sense of seff worth and self esteent-

2 Good coqnﬁm skills

® Sense of parsonal controf

& Seff-management skilis to deal with
stress, anger and depression

INTERVENE PROACTIVELY

Schools can do much to enhance student
resifiency and promote protbotive factors.
See “Helping Hand™ on pags 2.

Teaching empathy early on [heiping students reach their full potential]

ompassion and empathy for others, especially for those less

C fortunate, is a cornerstone of a caring community. That's why
districts throughout Wisconsin have embraced anti-buthying policies,
and why DPI has expanded its Bulying Prevention Curricutum
with mstructional units for grades 3-5 and 6-8 That gives Jackie
Batdwin of St. Germain a great sense of satisfaction

A mother of two sons. now grown yet both vwith emotional
chatlenges from an early age. Jackie watchied as her boys battied
ndicule and were ostracized by thewr peers. When younger son
Mike told her he didn't want to be alive anymore. Jackie feit
compeited to act. Her tenacity and advocacy supported the school
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district in its eftorts to implement bultying prevention that is in
compliance vath Wis. statutes. the Civid Rights Act and Title IX—
alt mandating nondiscrimination policies that prohibit hiarassment
and intimidation, including in schools.

Yet Jackie's efforts to be more proactive about bullying and
discrimination in her community were not without setbacks

"At first my son felt that adults were not taking his concerns

senously, nor were they intervening to bring consequences to

perpetrators who were carrying out acts of bullying.” notes Jacke.

She adds that her son was already coping with a disability and
ndicule. Jackie urges schools to constder their culture and
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climate. and work toward a more supportive envirgnment tor all
This was key, she notes. to her son's achigvements which imcluded a
prestigqious President’s Education Award for cutstanging academic
achigvement, and scholarsinp from the Nicolet College Foundation
The question is. how to assist the chiig not as resthent as
athars, and help themn reach thew full potential ™ Jackie adds. The
tmggest thing she’s learned from her work i advocacy to counter
bullying? "Kids need fo be taught early on how to be compassicrate.
That's the core of the matter.”
Learn more: 0Pt Bullying Prevention Curncutum at
W dplvn gov/pubsales/pplsve 2 htmt

A critwcal burtier 1o cudens
wecess, bullying uften sarts
i early whool years. It
van negatively onpact o
stwedent’s cannection with
schonl and their overatl
abibity to learn [hur
why bullying preventson

is criticad 19 @ schosl

U capiranment conducive
o Jearning und where
students feel sape ar ali
times. It's also conssrtent
with the New Wieansin
Pramise o rmoure a
quality eductriva for

crery child



YES OR NO YIS OR NO?

Tramsitions Boasting social shills
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BRI 10 NP nson bhiwe i prades ol Cresolution o iy shills <saiaing o
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PRUY OR FALSE?
2 Keeping bullving bohavior ander control ANSWERS
Stapdens butivieg wobvst roohnd by

€ oves Transition programs such as thase thal pan
wider students vl younger students buid 3 positne
s i orhorstdeass wevs bomg bulind cioate and mcrease a sense of befongiag for Stugents
e af na Sl 1 s Hisin St conpectedness Beets show 10 e pe
o PR LSTE it regard {0 suitde a Pl
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[mood matters] e
VES OR NUy 2 Patse Eftectvel; apdiessing buityeng means

2 replang the entise Schoot community and using
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and iﬂtegfa' to academic SUCCESS wirh seadente YES or XO Soive probiems st bund school. staff and studens vogether for she achievement of all
How does your schoo!l stack up s about relationships before curviculum and test scores. Before anything, it about commecting with GERTVIEVE KiRTHMAN

) L ) . yourh. Kids don't care to know unless they know that you care. Do we recoguize thas
in providing a caring. supportive : :

whuat is ar the core of onr job is not juse test scores? It's about leariing, ivs ubsur hunan developrnent.

CommUﬂity for all? Wo rraly can'’t lose sight of that.”

Sad statistic for our state [call to action]

Bmge dﬂnking is hlghly
‘correlated wﬁh suic;de attempts

The word out of Washington. D.C.. earlier this year was startiing:

: No other state in the nation has a HIGHER RATE
OF UNDERAGE DRINKING than Wisconsin.

This. according to a federal study released on February 28 that identifies states with the highest

rates for underage drinking in youths 12-20 years of age. The sad reality? Wisconsin leads the
WE ' I Aware nation with 39 percent of s young people reporting drinking in the past month. As schoot

A Sulcide Prevention Bulletin for leaders. you know that underage drinking can compromise a youngster's ability to make sound

WISCONSIN school Administraters decisions Many children who drink to excess may be “self-medicating” an underying depressive
W Schoot Baaid Meaiers @ Supediniandents

or other mental discrder. Binge drinking in particular has been found to be a risk factor for suicide.
B Pupcpat B Student Seevices Directors.

& Cofia Ofice Agratrotg B foans olStaderts It's important that schools have strong yet supperiive policies in place for children who may
have substance-use and‘or mentat disorders. That's because given famitial and situational
componerts of these disorders. parents of troubled youngsters may themselves be grappling ¢
with issues—emotional, mental or alcohol related—that impede their ability to parent at a

fevel that is optimal to their child's well-being.
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Well Aware™ is aelivered thres times each
academic year to school admnistrators and
leaders throughaut Wisconsin. Well Aware s

SOURCE: SAMHSA, LS. Departmserst of Hecaith aed Hunken Services]. February 28, 2007 pres raleacse, “New SAMHSA Raport Provides
produced n cooperation with the Wisconsin State-Level View of Substance Uiss and Mentz! Health " eamins. e

Department of Putilic Instruction ana the
Mental Haalth Association of Wisconsin
Funding for trus newsletter 1 made passible

in part, by the Garrett Lee Smith Memonal Act,
grant SMH7386 from the Substance Abuse
and Mental Health Services Administration
(SAMHSA). an agency of the U.S Department
of Health and Human Services
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_[talk back]
With this third issue, we invite you to tell us what you think of Well Aware, a suicide

@ , prevention rasource for school leaders and administrators throughout Wisconsin.

e ! Contact us at talkback@wetfawaresp.org and tell us what you think. We'd like to
Point de Vue A Y know more about your programs, policies and problems in making your schools
Snenu g Wi

Ml safer, more conducive to learning—and your students more prone to succeed.






Board of Education Policy Policy #5309

Students
Activities

Code of Classroom Conduct

The district recognizes and accepts its responsibility to create,
foster, and maintain an orderly and safe class environment, conducive
to both the teaching and the learning process. Staff, including
administrators and teachers, must use their training, experience and
authority to create schools and classes where effective learning is
possible. Students are expected to come to school and to each class
ready and willing to learn.

All parents are expected to assume responsibility for the student’s
behavior and assist the school in enforcing the Code of Classroom
Conduct. Parents are also expected to maintain regular communication
with school authorities, monitor and require daily attendance, and
bring to the attention of the school authorities any problem that
impacts the student or other children in the school. It is the
parent’s responsibility to notify the school of any unusual behavior
pattern or medical problem that might lead to serious difficulties.

School and classes should be as free as possible of unnecessary and
unwarranted distraction and disruption. Such behavior can interfere
with the classroom environment and will not be tolerated. A student
who engages in classroom conduct or behavior as outlined in this code
may be removed from class by a teacher and placed in an alternative
setting in accordance with established procedures.

Removal from class under this code does not prohibit the District
from implementing disciplinary measures, including but not limited to

detentions, suspensions, or expulsion for the conduct for which the
student was removed. ‘

For purposes of this code a “class” includes regular classes, special
classes, resource room sessions, labs, study halls, library time, and
school assemblies and other school sanctioned activities. A teacher
is any licensed instructor, pupil services staff member, program
coordinator, administrative assistant, superintendent, substitute
teacher, or paraprofessional and any other persons assigned in
emergency cases by the principal/designee.

A. Reason for Removal from Class
Student removal from class is a serious measure and should not be
imposed in an arbitrary, casual, or inconsistent manner.
Behavioral expectations are more constructive and more likely to be
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followed when they are communicated as clearly as possible to
students and staff.

However, it is neither possible nor necessary to specify every type
of improper, or every inappropriate circumstance that would justify
removal from class under this code. A teacher’s primary
responsibility is to maintain an appropriate educational
environment for the class as a whole. Therefore, not withstanding
the provisions of this code, in every circumstance the teacher
should exercise his/her best judgment in deciding whether it is
appropriate to remove a student from class. Except as otherwise
provided, a teacher may remové a student from class for the
following conduct or behavior: '

a. Conduct covered by the District’s policies regarding
suspension and expulsion (e.g., conduct rule violations,
possessing a firearm, knowingly conveying a threat to
persons health and safety or to destroy school property).
It should be noted that building administrators make
decisions regarding suspension and the district
administrator makes recommendations for expulsion.

b. Disruptive, Dangerous, or Unruly Behavior. The following
behavior, by way of example and without limitation, may be
determined to be disruptive, dangerous or unruly:

i. Inappropriate physical contact intended or likely to
X hurt, distract or annoy others such as hitting,
biting, pushing, shoving, poking, pinching, grabbing,
or spitting at another person.

ii. Inappropriate verbal conduct intended or likely to
upset, distract or annoy others such as profanity,
\( name calling, or teasing.
iii. Behavior that may constitute sexual or other

harassment. Repeated or extreme inappropriate verbal
conduct likely to disrupt the educational
environment, particularly when others are talking

\{ (e.g., lecture by teacher, response by another
student, presentation by visitor) or during quiet
study time.

iv. Any inappropriate use of items which could cause harm

to any person or property.
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Q

V. Inciting other students to act inappropriately or to
disobey the teacher or school or class rules.

vi. Destroying the property of the school or the property
of another student.

vii. Loud obnoxious or outrages behavior.

Conduct which otherwise interferes with the ability of the
teacher to teach effectively. Students are required to
cooperate with the teacher by listening attentively,
obeying all instruction promptly, and responding
appropriately when called upon. A student’s non-compliance
may, in turn, distract others either by setting a bad
example or by diverting the class from the lesson to the
student’s inappropriate behavior. By way of example and
without limitation this behavior includes:

i. Open defiance of the teacher, manifest in words,
gestures or other overt behavior.

ii. Other behavior likely or intended to sabotage or
undermine classroom instructions including but not
limited to cheating on assigned class work, homework,
quizzes or tests.

B. Procedures to be followed for Removing a Student from Class

Except where the behavior is extreme, a teacher should warn a
student that continued misbehavior may lead to removal from
class. When the teacher determines that removal is appropriate,
the teacher should take one of the following courses of action:

a.

Instruct the student to go to the principal’s/designee’s
office. 1In such instances, the teacher shall contact the
office and inform the principal/designee of the reason for
the student’s removal from class.

Obtain coverage for the class and escort the student to the
principal’s/designee’s office. The teacher shall inform
the building principal/designee of the reason for the
student’s removal.

. Seek assistance from the school office or other available

staff. When assistance arrives, the teacher or the other
staff member should escort the student to the
principal’s/designee’s designated area. The
principal/designee shall be informed of the reason for the
student’s removal.
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When the student arrives, the building principal or designee
shall give the student an opportunity to briefly explain the
situation. If the building principal/designee is not available
immediately upon the student’s arrival, the student should be
taken to a designated short-term removal area and the
principal/designee should speak to the student as soon as
practical.

Within 24 hours of the student’s removal from class, the teacher
shall submit to the building principal/designee a written
explanation of the basis for the student’s removal from class.
It is the responsibility of the principal/designee to determine
the length of removal and student placement during time of
removal. Note See D. Placement Procedures.

C. Parent/Guardian Notification
As soon as practical, the teacher initiating removal shall
notify the student’s parent/guardian that the student was
removed from class. The teacher will inform the principal when
this notification has been provided to the parent/guardian.
Notification to the parent/guardian made by telephone contact
'will be followed up in writing. The written notice prepared
jointly by the teacher and principal/designee shall specify the
class from which the student was removed, the basis for the
removal as determined by the principal/designee. If the
student’s removal from class is also subject to disciplinary
action for the particular classroom conduct (i.e., detention,
suspension, or expulsion), the student’s parent/guardian shall
also be notified by the principal/designee of the disciplinary
action in accordance with legal and policy requirements.

D. Placement Procedures

a. When making placement decision, the building
principal/designee shall consider the following factors:

® The reason the student was removed from class.

¢ The severity of the offense.

® The student’s individual needs

¢ Whether the student has been removed from a teacher’s
class before.

* The type of placement options available for students in
that particular school and any limitations such as costs,
space availability and location, on such placements.

® The estimated length of time of placement.

The principal/designee may consult with other appropriate

school personnel as the principal/designee deems necessary
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when making or evaluating placement decisions. A student’s
parent/guardian may also be consulted regarding student
placement decisions when determined by the
principal/designee to be in the best interest of the person
involved or as required by law.

b. The building principal/designee shall place a student who
has been removed from a class in one of the following
educational settings:

® An alternative education program as defined in Wisconsin
Statute 115.28(7) (e)1.

®* Another class, instructional setting or another
appropriate place in the school, as determined by the
principal/designee.

® Another instructional setting.

® The class from which the student was removed if, after
weighing the interests of the removed student, the other
students in the class and the teacher, the
principal/designee determines that readmission to the
class is the best alternative among the available options
or it is the only alternative.

E. All placement decisions regarding students with
disabilities shall be made consistent with established Board
policies and in accordance with state and federal laws
(Individuals with Disabilities Education Act, Section 504 of the
Rehabilitation Act, Americans with Disabilities Act, State

Statute.
Cross Reference: Student Alcohol and Other Drug Abuse Policy
Student Discipline Policy
Student Suspension/Expulsion Policy
Staff Use of Physical Force Policy
Special Education Policy and Procedure Handbook
Policy Approved: July 22, 1999
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One Family’s Story:

Successful School-Home Relations are Based/{ Trust

By Dawn Wians

y son, Zach, has always received
compliments for his great smile and
good looks. He can appear so much
like other kids, yet he just never fit
the ‘what to expect’ advice in par-
enting books and he puzzled even the most
capable professionals. During his toddler
and preschool years, I struggled with his
challenging behavior. I was told by well-
meaning friends that when my son entered
the special education program in the public
schools I could take a break and rely on the
school to help my son. What none of us
expected was that my son would have
extreme difficulty adjusting to just about
everything in the school environment. As the
years went by he looked increasingly differ-
ent at school than he did in the home envi-
ronment, where he was more relaxed and
had fewer challenging behaviors. By
Kindergarten I found myself with a
depressed 6 year old and I began to panic.

All the knowledge I gained from reading
books on ‘how to win friends and influence
people’ went out the window the first time I
was required to respond to my son’s failure in
the school environment. Somehow my protec-
tive instincts went from a watchful eye to an
angry protective mother tiger! I am sure [
stepped on toes as I vented my frustrations to
the school staff. I knew I needed better cop-
ing skills so I found myself reading topics
like conflict resolution and negotiation, but it
would not sink in. There was a hidden barrier
between the school staff and me that was
hard to put my finger on. It wasn’t until I
found a trusted ally in the school that I began
to make some ground in restoring a collabo-
rative relationship with school staff again.

Support WFT through Workplace Giving . . .

Save the Date - April 12, 2008

I began to see a trend in myself, When
there was someone, even if it was the princi-
pal’s secretary, who I felt was understanding,
I was more relaxed. When I found school
staff that I could openly discuss problems
with, I felt I was being heard. When I found
school staff that could help me see the root
of the problem, I felt there was a true part-
nership. I eventually found myself with a

Everyone has the right
to be frustrated, but
what we do about it

is the key to improving

the situation.

team, and whether they knew it or not, they
were my trusted allies. This team of ‘alljes’
was responsible for all of the positive
changes in my son’s school experience;
Without them I am sure I would have pulled
my son from school, but instead we hive
worked together through the years anl he is
now going to middle school this yeaf.

Managing challenging behaviogday in
and day out can be trying for even he most
patient of souls. It occurred to mg
that school staff were entitled to
ed as well. Several years ago, my
aide who I observed was becoming

cipal promised trammg I suggested
that she get somé well needed respite to
change her pegipective. Everyone has the
right to be frgstrated, but what we do about it
is the key tg improving the situation.

Overjthe next few years, the teachers and
aides still struggled. We struggled at home as
well. If seemed 1o one was on the same
page. I wrote letters. The school updated
their'strategies. What was still missing was a
trug understanding of why Zach was behav-
ing the way he did. The best advice I ever
g0t from an advocate was to ask the school
fo conduct a Functional Behavioral
Assessment (FBA) on just a couple of his
most difficult behaviors. The school felt this
was a good idea but after a year there still
was no assessment. I requested an outside
consultant be hired to get the job done but it
was denied. For the first time I felt I was not
effective in getting appropriate services for
my son, so I invited an advocate to a special
meeting with the school to stress that we
needed a different plan and needed to know
much more about Zach’s needs before we
could write it.

Bringing an advocate to a school meet-
ing was a huge step for me. I was afraid it
would be threatening to the school staff. It
ended up being the best thing to do as the
advocate skillfully helped each side voice
their concerns and guided the discussion to a
point of agreement. We agreed that there
needed to be an assessment and the school
would be allowed to utilize their resources
before using an outside consultant. Finally

erant of his impulses. One day the special we were getting somewhere. More strategies
educatloq_nuehef anaTw 1tnes~.w thought up and a Behavior Intervention

ne lost her cool and I demanded an

¢,fa"‘é)n-site meeting with the principal. The prin-

(BIP) was written. Unfortunately, we
Continued on page 2
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Voice Your Opinion on
“Bullying Bill!”

By Jackie Baldwin

Research indicates that bullying in
schools is extremely detrimental to the vic-
tim, affects bystanders and has negative con-
sequences for the bully (see sidebar). Senate
Bill 42, also referred to as the “Bullying
Bill”, has been introduced by Senator Neal
Kedzie (R - Elkhorn). This bill would
require all schools to have policies and plans
to address bullying and harassment. The
Wisconsin Council on Mental Health and the
Children & Youth Committee of the Council
have expressed support of this bill. State leg-
islators have informed us that letters of sup-
port from families are needed at this time to
ensure passage of SB 42.

The Senate Committee on Education
held a public hearing on Senate Bill 42 on
August 23, 2007. At the hearing, a couple of
issues were raised that Senator Kedzie’s
office currently is working to address.

The complete text of the bill can be
found on the state legislature website at
www.legis.state.wi.us/2007/data/SB-42.pdf.

Following is the Legislative Reference
Bureau’s analysis of the bill:

This bill directs the Department
of Public Instruction (DPI) to devel-
op a model school policy on bullying
by pupils. The policy must define bul-
lying, prohibit pupils from bullying,
describe where and the circum-
stances in which the prohibition
applies, and provide penalties for
bullying. The policy must also
include procedures for reporting bul-
lying and for investigating such
reports. The bill also directs DPI to
develop a model education and
awareness program on bullying.

The bill directs each school board
to adopt a policy prohibiting bullying
by pupils. The school board may adopt
DPI's model policy. Once each year,
the school board must distribute the
policy to all pupils enrolled in the
school district and to their parents.
With certain exceptions, upon the
occurrence of a bullying incident, the
school board must distribute the policy
to all pupils involved in the incident
and to their parents.

Finally, this bill adds Wednesday
of the fourth week in September,
Bullying Awareness Day, to the list of
special observance days for schools.

Should the Senate Committee on
Education recommend passage of SB 42, the
bill will go to the Senate Committee on
Organization. This committee is responsible
for scheduling legislative activity in the
Senate. Should the Committee on
Organization schedule the bill for floor
action, and should the bill be passed by the
full State Senate, it will be sent to the State
Assembly. The process in the Assembly is
similar to that of the Senate. If the bill is
passed by both houses of the legislature in
identical fashion, it will be sent to the gover-
nor for his signature or veto.

If you feel strongly about this issue, I
recommend that you contact your State
Senator to express not only your opinion,
but to share how bullying / harassment has
impacted your family. Contacting your leg-
islators helps show that you believe bully-
ing is an important topic and puts a ‘face’
on the issue.

To find names and contact information
for your legislators, go to
waml.legis.state.wi.us or call 1-800-362-
9472. You may also send written comments
to the chair of the Senate Committee on
Education, Sen. John Lehman, Room 3108
State Capitol, P.O. Box 7882, Madison,WI
53707-7882. Senator Kedzie may be con-
tacted by email at Sen.kedzie @legis.wis-
consin.gov.

If you have questions or need assistance
with contacting your representative, contact
your local Wisconsin Family Ties Family
Advocate or our main office in Madison at
1-800-422-7145 or info@wifamilyties.org.

- despite the fact that they wereno
. more harassed or socially isolated

Impact of Bullying
B 83% of girls and 79% of boys report _
. having ever experienced harassment at

*" school, with over 25% of students

- experiencing it “often”

eiakexis

o

W 77% of middle and high school

- students in small, Midwestern towns
have been bullied.

I In August 1999, CNN reported that 4

“out of 5 middle school students admit
that they act like bullies at least once
a month

‘W Nationwide, as many as 160,000
~ children skip school each day because

“of intimidation by their peers

: Victims

B Commonly do poor in school and

- suffer from high rates of absenteeism

W Students who regularly experience
. . depression, living in fear, and
thougim of suicide

W Increased rates of fighting, smoking
-+ and loneliness have been associated

with being bullied

"M The impact of bullying persists into

¢ adulthood: Individuals formerly
“bullied were found to have higher

" self-esteem at the age of 23 years,

 [{' ‘than comparison adults
l" Suffer from feelings of helplessness
and powerlessness and develop poor
coping and problem solving slulla
ke Bullles
[ 2 Dc:mmme poor social and e.mouonal
adjusu'nent. social isolation, lack of
= scl'no_oimcess and mvolvemcm in
n Wimmt mtcrvcntxon. bullies oﬁen
continue on to more extreme wolence
and abusive behavior . oy
B Former bullies show sxgmﬁcandy
increased risk of criminal behavior
into young adulthood .
* Prevention
B School-based interventions have
demonstrated positive outcomes in
Norway and England, with reductions
in bullying of 30% to 50%







Bullying: Wikat We Know

BULLYING: THE FACTS
Bulliying ia:

¢ Aggressive behavior that is intentional and involves an imbalance of power or strength.

Bullying can take many forms: physical, verbal, nonverbal or emotional (intimidation through
gestures or social exclusion), and cyber (using the Internet, text messaging, or email to
slander or embarrass).

<+ Bullying is a form of victimization, not a conflict.

The Prevalence o Bulliying
+ The incidence of behaviors such as bullying has increased, while school violence has declined
in the past several years.!

+ Studies show that between 15-25% of U.S. students are bullied with some frequency while
+ 15-20% report that they bully others with some frequency.?®

0,
<

In a survey of students in 14 elementary and middle schools in Massachusetts, more than
30% believed that adults did little or nothing to help in bullying incidents.?

BULLYING: THE IMPACT
Childner who billyy ane mone Likelsy tar Uhein peers To:°
<+ Get into frequent fights <+ Steal property 4+ Be truant from school
<+ Be injured in a fight <+ Drink alcohol <+ Drop out of school
<+ Vandalize property <+ Smoke <+ Carry a weapon
Research bus also shows Wat:

+ Children who bully are more likely to report that they own guns for risky reasons, such as to
gain respect or frighten others.®

<+ Boys who were identified as bullies in middle school were four times as likely as their non-
bullying peers to have more than one criminal conviction by age 24.7

Effcts of bellyng

% Children who are being bullied are more likely than their peers to be depressed, lonely, and
anxious; have low self-esteem; feel unwell; have more migraine headaches; and think about
suicide.®

+ Stresses of being bullied can interfere with student’s engagement and learning in school, as
well as cause fear of going to school.?1°

<+ Bystanders to bullying are also impacted. The climate of fear and disrespect that bullying
creates negatively impacts student learning.%!

This fact sheet was created by the Wisconsin Clearinghouse for Prevention Resources
(608) 262-9157 or (800) 248-9244 e http://wch.uhs. wisc.edu




WHAT WORKS IN BULLYING PREVENTION

+ Programs that show the most promise are comprehensive in approach. They involve the
entire school community, including families, and incorporate school-wide interventions,
classroom activities, and individual interventions.

+ Effective programs require strong administrative leadership with ongoing commitment and
staff development on the part of the adults in the school system.

+ Bullying prevention efforts should begin early - as children transition into kindergarten - and
continue throughout a child's education, with no “*end date.”

The modt promiving school-bused bullying premetion prograoms incorporate he following dharacterietion:
A focus on creating a school-wide environment or climate that discourages bullying
Student surveys to assess the nature and extent of bullying behavior and attitudes
Training to prepare staff to recognize and respond to bullying

Development of consistent rules against bullying

< Review and enhancement of the school’s disciplinary code related to bullying behavior
<+ Classroom activities to discuss issues related to bullying '
+ Integration of bullying prevention themes across the curriculum

< Individual and/or group work with children who have been bullied

<+ Individual work with children who have bullied their peers

<+ Involvement of parents in bullying prevention and/or intervention activities

+ Use of teacher or staff groups to increase staff knowledge and motivation related to bullying

¢ ¢ %

%
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