November 29, 1999

To:  Senate Education Committee '

From: Mark P. Flynn, District Administrator
Merton Community Schools

Re:  Teacher Licensing

Thank you for the opportunity to offer some thoughts regarding the Licensing changes

before you today. - I consider this a vitally important issue and appreciate the time you
are taking today and others to hear input on the subjects. This is the first time ] have ever
chosen to participate in a hearing. Tam in my 20® year as an educator in Wisconsin
public schools, and my 12® year as a District Administrator/Superintendent.

Tam a m_émbér _cf ‘-WASDA' and am representéd by the SAA (School Administrators’
Alliance). Tam sure you have been told, to quote DPI, that we are “on board” along with

the other educational organizations. To clarify up front to you, I am also “on board™,
The purpose.of my attending here is to clarify the meaning of being “on board”, |
support the 3-tiered system of licensure. I support the advancement of proposed rules.
I'also support the formation of an Implementation Committee to review/revise the rules
to result in a process that enhances the quality of what occurs in classrooms in a feasible,
workable, affordable manner.

-

The key is the Implementation Committee.

_'T_}:iéré arﬂseveral parts i{)fthé fi";l'é:é that are :n{)t.wc_)_rkabie, and will not -reéuit in enhanced -

o classroom quality.” Tt will bog this important reform issue down in politics and token

steps that don’t enhance classroom quality. The Implementation Committee, with diverse
representation, will sort these issues out. With the Implementation Committee, 1 strongly
urge you to move this. process forward.

In conclusion, 1 am thankful I work in the greatest schools in the nation and in the world,
as borne out by standardized test scores, ACT/SAT scores, TIMMS scores, graduation
rates, attendance rates, safety records, etc. This reform of educational licensure, utilizing
what makes Wisconsin schools great to enhance learning in classrooms through the
Implementation Committee, is needed for us to continue to improve and maintain our
ranking as world class.



Testimony in Support of the New Licensure Rules
Senate Education Committee Hearing, November 29, 1999
by
Robert M. Nerad
Representing
The Milwaukee Teachers’ Education Association

Current Position:

TEAM Teacher
MPS/MTEA TEAM Program
(Teacher Evaluation and Mentoring )
(For Experienced Teachers)

Previous Position:
Mentor Teacher
MPS/MTEA Joint Mentor Program
(For First Year Teachers)

Thank you for allowing me to speak on behalf of the MTEA in support of the new
licensure rules. For many years the educators in Milwaukee have confronted the
1ssues related to improving teaching and learning in a proactive manner. We have
work_ed_.tqgether with the Board ag;djthg.Admjniétratian of Milwaukee Public Schools
to provide better focus to professional development activities and to update the plan
for teacher evaluations. We have established a very successful first vear teacher
mentor program and several years ago, we added a peer assistance program, the
TEAM Program, to provide assistance to experienced teachers in need of professional
improvements to enhance student learning.

We support the new licensure rules because they are performance-based and
assessment-driven. The new rules require teachers to actively reflect on their
practice and be innovative throughout their careers. We strongly support the new
rules because, with proper funding, they provide for mentoring of all initially licensed
teachers. Having served as a mentor teacher in our program, | know first hand that
strong mentor support can enable first vear teacher success. Mentoring is a two wav
professional growth experience for the new teacher and the mentor.

Our program in MPS at present can only serve a portion of the new teachers in our



district each year. The new rules will establish mentor teacher support for all new
teachers. The benefits far outweigh the cost. We need to support and nurture
teachers at the beginning of their careers. We need to retain quality professionals who
establish careers as life-long, career-long learners who can drive their own
professional practice by developing plans for their own growth through the
developmental licensing levels. By providing significant mentor support during initial
licensure, hopefully we can diminish the need for remediation programs like our
TEAM peer assistance program.

We look forward to the legislature and the Department of Public Instruction working
together to address the need to insure that proper funding is provided to successfully
implement the mentoring aspect of the new rules.

Thank you for your consideration and attention.



Testimony Supporting Mentoring Component
of New Licensure Rules
Senate Education Committee
November 29, 1999

Bob Lehmann
MTEA Vice-President
MPS TEAM Program Coordinator

I'm Bob Lehmann, Vice-President of the Milwaukee Teachers' Education Association
and coordinator of the MPS TEAM program - Wisconsin's only peer review program
for experienced teachers. I would like to thank you for providing me the opportunity
to come here today to speak in support of the new licensure rules for teachers,
specifically the mentoring component for new teachers. I come here from a slightly
different perspective since my experience for the past several years with Milwaukee
Public Schools has been centered around providing assistance for experienced
teachers who are in danger of termination unless there is significant improvement in
their classroom performance.

Believing that great schools begin with great teachers and subscribing strongly to
the belief that every child deserves the best teacher possible, the Milwaukee Public
Schools and the Milwaukee Teachers’ Education Association have developed two
very successful mentoring programs - a new teacher program which provides
assistance for individuals new to the profession, and the TEAM (Teacher Evaluation
and Mentoring) program which provides direct intervention for experienced teachers
in need of help.

I'm here to give you some background on the TEAM program, because it is our belief
that by providing support for new teachers as they start out in the profession, a
program like TEAM which is costly in terms of dollars and countless hours may
hopefully become unnecessary.

The TEAM program was founded on the idea that veteran teachers are too precious
to throw away, but our children are too precious to have anything less than the best
teachers. It is a simple, straightforward, voluntary program. Teachers may self
refer, be referred by an administrator, or by a colleague. The program is overseen by
a board made up of teachers and administrators. Assistance is provided by some of
the best teachers in the district, individuals who are well experienced in MPS.
Through intensive support of at least two semesters the TEAM teacher and
principal work closely with the participant to achieve their goal which is to help the
teacher regain skills and confidence - to get instruction back on track.



For some teachers it doesn’t work and they either exit the program unsuccessfully or
realize during the process that teaching may not have been an appropriate career
choice in the first place and they resign. The TEAM program also provides a first-
rate career counseling component that allows these individuals to leave the
profession with dignity.

Since its beginning in 1997, the TEAM program has worked with 56 experienced
teachers in Milwaukee. To date, we have had 14 participants exit the program
successfully, 2 have stayed through to the end and exited unsuccessfully, and 17
resigned prior to an unsuccessful exit. Twenty-three are currently involved with the
program at some level. Already, between 3,500 and 4,000 students have been
directly affected by the TEAM program. Between 3,500 and 4,000 students have
had their classroom instruction significantly improved.

We recognize that teaching is a very challenging profession - not everyone can do it
well. If we can do anything to help individuals who have had success in the past to
recoup and regain skills, we need to do it. The TEAM program provides this
opportunity for renewal.

Furthermore, ] would maintain that, if there is anything we can do to help new
teachers begin their careers with the greatest chance of success, it is through a well
developed mentoring program. Knowing that, we need to provide every opportunity
to make sure this extremely important component of teacher licensure is in place.



Goad teachers are costly, but

bad teachers cost more.
'Bob Talbert

Caileges and Universities work extremeiy hard to prepare new teachers for their
careers in ﬁ:ducatmn, but educatm is consmnﬂy changmg Fieldwork and student
taachmg am helpful, but not much can zareparc anew teacher for their first day of school.
It ¢ can, be q;a.zte i"nghtmung wiien the. doers. c}ase and they realize that they are . . THE
| mACHEm
L It was noi 0 i:mg ago that 1 faccd thc chal!cmges of bemg an edncator Ican

rc:member that on my best days of teachmg that first year, they were difficult at best. The

chalienges and. responsxbiktws are overwheitmng ‘Lesson piannmg, cnrr;cuium gmdes
g con:nmttees and sfaﬁ‘ meetmgs evaluatmg, mpm‘t card, carnferences, w:)t to mentmn '
éasczlpism:, these are only a fcw ef the skﬁls a new teacher must lﬁa:rn to master ina short
3am0unt of nme I can atinbute my tcachmg to camﬁ:r to one pemcn, My mentor. Peggy
my menicrr, helped me beyﬁnd words ﬂn‘cughout my ﬁrst year of teaching, She did not
have a classroom and her job was to mentor new teachers. I can honestly tell you that she
is the reason I will stay in education as a career.

Many schools buddy up new teachers with a teacher that is already in the

bmldmv This { sa great 1dt>a, but teachers have hrmted time. Itis often dszicuit to find a

s _:-cemman meetmg tnne m ask e:}r rf:cewa ass;stance Teachers da ram have the same prep :

time and often they are busy befem and after scheol Teachers need incentives to be able
to help new Ieaahars Mentors need release time from thcn‘ classes so that they can go
into the new teacher s ciassroem o ra\aﬁ:w and help the new tcach&:r gvaluate their
lessons Expenenced teachers can sha.rﬂ thesr msdsm ak}ng Wﬁh their materials, ideas
and “tricks of the trade” that they have found to work.

Our schools already have to struggle with teacher shortages. We need the
experienced teachers to help new teachers build a solid foundation to build their careers
on. So, many teachers find the first year or two so difficult that they leave the profession.
We need to target new teachers and help them along. High teacher turn over hurts
schools, Once we create confident and capable teachers, we will be able to fill the
vacancies in our schools.

Mentoring is a valuable resource. It is something that every school district can
implement. Every school district has experienced teachers and teachers that are
straggling. It is important that we help people, who go into education, gtay in education.

Vanlon Buach
Mpg, rf}{‘ ‘E{)TL ll’jﬁf’??é fl;{f? E /ipff?t’fff& J



Ny name is Lynda Palecek. [ work as a school psychologist in the Racine Unified
School District. Currently 1 am the chairperson of the Legislative Committee. 1 want to
thank the members of the Education Committee and Senator Richard Grobschmidt for the
opportunity to have interested professionals comment on the licensure proposal. I would
also like to commend the task force and c:_omr_nit_te@ members fqr thei_r work and
commitment to this project. The proposed revision of the restructured licensure process
presems many points that streng’zhen the quahty of Wisconsin’s educational |
prof‘essmnais My tesumony this evemnﬂ addresses an addxt;on that the committee needs
i constder to ﬁjrther strengthen the quahty of schooi psychologzsts in W:scoﬁsm 8
schools.

In January 1999, State Superintendent John Benson met with members of the Executive
Board during our annually scheduled meeting in Madison. At that time, he updated us on
some important issues that would have an impact on our profession. One of the most

: smpertant lssues was *the mie chanoes at it relates to hcensure {;)ur meeimg wath
Supeﬁntendem Benson gave us the opportunity to share with hlm. mformation about the
national certification offered by our national asso.q_iatic}n and hgld by more than half of the
school psycholdgi_st_s n Wispoasin, Superintendent Benson seemed interested and wanted
to acquire more information about this type of certification,

Shortly there after, I had the opportunity to meet briefly with Peter Burke of the DPI and
discussed with him the advantages of adopting the National Certification of School
Psychologist certification as an additional avenue for professional license renewal.

As our board members shared with the State Superintendent, similar to the certification

eitablished by the national board for professional teaching standards, the National



Association of School Psychologist offers the National Certification of School
Psychotcgist.s”program to the professionals. This program sets the standard for
professionalism and continuing education development in the profession of school
psychology nationwide. 1 believe the program needs to be accepted as an additional
avenue for certification‘and allow school psychologists to obtain a Masters level license
equivalent to their professional training upon successful completion of the certification
program.

To quai:fy for the Natzonai Cernﬁcamon of Schoo] Psychelagy {NCSP) program from the
\an{)nal Assoc;atmn of School Psychoiogzsts ‘professionals must successfully complete
the following:

| An accredited school psychology program meeting the NCSP requirements by the
association. All five school psychology training programs in Wisconsin have
acquired NCSP approval.

A standardized examination and achieves a passing score. The examination assesses
the’ pmfessaonal s knowledge in all areas of their training and coursework The
_Educational Testing Service administers the examination:

The’ pmfesszonal develops a organized pian of professmnai de&ei{)pment that includes
coursework an training in an effort to maintain, expand and extend their professional
skills and training.

4 Professionals in the field at the collegiate and practitioner level across the United
States review the plan to ensure that the plan reflects current practices and future
trends in the field of school psychralogy

5 Renewal of the certification is completed every five years through the National
Association of School Psychologists.

| ]

(8] i

School psychologists who seek and achieve NCSP certification obtain national
recognition and verification of their training and experience. They hold a symbol of their
commitment to the highest level of professionalism, ethics and service delivery that is
extended to their work in Wisconsin’s schools.

Once again thank you for this opportunity. Either members of the Wisconsin School

Psychologist Association or 1 would be pleased to discuss these issues further with the



committee or with members individually.

Lynda Thompson Palecek NCSP
School Psychologist
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Testimony at State Senate Hearing
Regarding PI 34
Specific concerns center on Subchapter V-Licenses and Stages PI34.17.6.c

Initial Educator License - license based on equivalency

I come to offer testimony from Marian College of Fond du Lac. Marian
College has prepared educators for 63 years and has been accredited by
NCATE, the professional accreditation body for educators, for over 40
years. During that time, the college has provided an exemplary program to
prepare individuals to embark on one of the most important vocations in our
society. Along with a liberal arts education, future teachers in the Marian
education program are imbued with the theory, skills, experiences, and
philosophies which create persons dedicated to serve the whole person, not
simply purveyors of facts to a school age audience. To prepare future
master educators, Marian College has worked in a diligent manner to -

address, meet and support the standards designed by the legislature.

# SPONSORED BY THE CONGREGATION OF ST, AGNES +



Marian College of Fond du Lac expresses deep concern over the addition of

Subchapter V section 6 ¢ to Chapter PI 34.

The faculty of the education department has been working for several years
with the staff at DPI as the three new levels of licensure have been
deveidped and there has been general support for the version of PI 34 as it
was presented to the colleges during the summer. However, the newly
added section (34.17.6¢) indicates that any group, agency, or enterprise can
offer alternative training for initial licensure of educators with approval of

the state superintendent of schools.

Subchapter IV identifies standards that colleges (SCD’s) must meet.
However, the quality of education provided for educators licensed by other
organizations-and agencies is not well spelled-out and appears to be very
nebulous. Provision (34.17.6.c) speaks only in terms of assessment based on
a standardized examination that presently does not exist and performance

measured against standards.



youth of our state needs to be identified for the legislators as well as the

general public.

If we as a state truly treasure our youth as is so often stated by leaders at all
levels, we must insist that they be educated by persons who themselves have
a full understanding of human development, group processes, learning
styles, and content materials. These high standards for teacher preparation
can not be produced with programs and their attendant personnel such as

those proposed in section 17. 6¢ of PI 34 legislation.

Another issue of concern is the change in the role of the Professional
Standards Council and the additional power given to the state
superintendent. If the state superintendent can freely override
recommendations by the Professional Standards Council, then quality
control for licensure lies in the hands of one persen, rather than in a board of
experts as is true presently. What is to insure that this one individual is fully

cognizant of the many facets of good teaching?



The members of our education faculty have discussed these changes, and we

urgently request that you reconsider the addition of paragraph Voéc.

Teacher education in Wisconsin must not be allowed to diminish in quality.




Wisconsin School Social Worker’s Association
Kimberly Klieine, President

November 29, 1999

Senate Commitiee on Education
Senator Rick Grobschmidt
Committee Chair

The Wisconsin School Social Worker's Association would like to voice its support for
Pl 34. We support legislation that mandates professional standards and
accountability. "We are depending upon open dialogue with our organization, and
other representatsves of our profession, to implement professional standards that are
d:rec_:tly applicable to Social Workers; we object to modified teacher evaiy;atéans

We feel that on-going discussion with professional groups, who are not teachers, is
critical to success. Pupil Services personnel deal with special services and client
needs that are unigue to social workers, and other supportive services. Social Work
staffmg patterns in Wisconsin districts are varied. We would like some consideration
given to professional time that may be required to fulfill mandates. We would like
Social Workers to be able to implement such mandates with the spirit of the legislation
in mind.

We' support DPI 'S views and are znterested inanon. gomg dfafogue regardmg our
professional standards and ethics:  Furthermore, we welcome the peer review
process; as our peers would be well suited to understand the professional ethics that
drive our activities.

AN Rih Sirest Milwankes W1 83733 (A1) YIA-3137



Testimony to:
Wisconsin State Senate Committee on Education
concerning
Proposed New Rules: P1 34
November 29, 1999

Appearance for Information Only

Henry S. Kepner, Jr., Associate Dean for Academic Aﬂ‘airs
Schoo I of Education

University of Wisconsin-Milwaukee

Chairman Grobschmidt and members of the Senate Commitiee on Educétion:

Thank you for the opportunity to comment concerning the proposed new rules for
preparing teachers, administrators and other school personnel in Wisconsin. I am Henry
Kepner, Associate Dean for Academic Affairs of the School of Education at UW-
Milwaukee. UW-Milwaukee annually certifies approximately 400 teachers along with
another 70 individuals obtaining certification in school administration and other school
personnel areas such as counseling, speech pathology, and school psychology. UW-
Milwaukee provides about 30% of the new teacher workforce for the Milwaukee Public
i Sﬂhools as weli as teachers for pubhc: and pr;vate schools throughout Wzsconsm

AN Over.the past ﬁve years facuity membez s from UW—M] waukee have been pammpants in
the Wisconsin DP1 study and development of the performance-based principles for
teacher preparaison and licensure exemp lified by the ma;or tenants represented in Pl 34

Uw- Mﬂwaukee faculty support the revision to license ‘{eachers based primarily on their
ability to demonstrate effective teaching in the classroom, while at the same time
ensuring the quality and accountability of teacher-education programs detailed in
SUBCHAPTER 1V - INSTITUTIONAL AND PROGRAM STANDARDS and
SUBCHAPTER 11l - PROGRAM APPROVAL AND APPEALS.

UW-Milwaukee teacher preparation programs have taken a leadership position in
establishing performance-based teacher preparation in regular and special education in
anticipation of the new standards advanced in PT 34.

However, we have major concerns about the lack of clarity surrounding the proposed
mentoring program for teachers with an initial license during their first three vears of
teaching. It is not clear what the role for colleges and universities will be to support
substantive mentoring of their graduates as they begin their careers. The detail of the
necessary level of financial support to provide such mentoring has not been clarified for
institutions of higher education or school districts. In stating this concern, we accept the



DPI intent of continuing to define this process through an implementation committee and
continued review by the Senate appointed Professional Standards Council for Teachers.

All previous versions of the P1 34 document had significant revisions of the standards and
accountability for regular programs of teacher preparation institutions in connection with
the performance-based expectations for teacher candidates in SUBCHAPTER 11 and
SUBCHAPTER IV of PI 34. There was wide-spread support for those changes expressed
by the UW deans and chancellors based on the circulated late summer version of P1 34,
However, the last version, which was forwarded to you earlier this month, included
distributing new language on alternative education, SUBCHAPTER V - LICENSES
AND STAGES, P134.17 (6)(b) and (c), pages 23-24. We are extremely concerned about
the-establishment of alternative certification programs which do not meet institutional
prcsgram requirements and accountability expectations presented in Subchapters 1 and
V.

The UW-Milwaukee School of Education supports and, in fact, participates in innovative
alternative certification programs, such as the Milwaukee Teacher Education Center
(MTEC), the Metropolitan Multicultural Teacher Education Program (MMTEP),
Exceptional Education Teacher Internship Program for Teacher Preparation, and the
Pathways to Teaching Careers Program However, we are concerned that the recent
change in Subsection (6)(b) and (c) does not state that alternative certification programs
be held to high institutional and program standards and accountability required of public
and private nstitutions of higher education.

-' Thls:s’ "nguage aiiows the DPI to. hcense new. teachers, schﬂoi admlmstrators schoni
psychologists, and school counselérs-on the basis of minimalrequirements. In (6)c), all
that is required of a teacher preparation program is that it be “based on the standards in
subchapter I1.” The standards listed there are brief statements of principle. Under this
section, all that is required of candidates is that they complete “an assessment
process. . mcludmg any standardized examinations prescnbed by the state
superintendent.” The nature of this assessment process is not delineated, and, as is
currently the case, the superintendent need not requ:re any exit examinations. The
revisions in PI 34 present an extensive process in the revision of program and candidate
expectations from regular teacher preparation programs. The same approach to
demonstrated outcomes for programs and their candidates should be expected of
alternative certification programs. As submitted, the newly added subsection (6) (¢) does
not require either.

Thank you for the opportunity to comment on the proposed PI 34 and to raise issues
about initial license mentoring and the newly inserted alternative certification rules.
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Testimony to:
Wisconsin State Senate Committee on Education
on Proposed New Rules: PI 34
November 29, 1999

Dr. Mary P. Hoy, Dean
School of Education ..~ -
Marquette Umvers;ty Mﬂwaukfze

Chaiﬁnaﬁ"(}roﬁséhmidt and members of the Senate Committee on Educatiéﬁ:

Thank you for the opportunity to speak both on behalf of the proposed rules and against several

of their components. I am Mary Hoy, Dean of the School of Education, Marquette University,

Milwaukee. Our School of Education is nationally accredited by NCATE, the National Council

for Accreditation of Teacher Education. I serve as a representative of the American Association

of Colleges of Teacher Education (AACTE) on NCATE’s Unit Accreditation Board and its

subcommittee on Standards. We have almost completed a similar task for the rede51gn of o
L '_standards fm the ai "redltatmn of coileges and departmﬁn’is' ef education.: Qur. d631gn D

~“predicated on the concept of “performance based standards”. The preposad PI34 reguia’tmns '

bring our Wisconsin standards into national alignment. This is their strength. Wisconsin is a

“partnership” state with NCATE. That means that as we as institutions undergo NCATE

accreditation, NCATE accepts the program approvals given by our Depaxtmem of Public

instruction {DPI) as cenmst&nt with ihe natzonal standards. Thls is an 1mportam quahty

assu;rance ' : - e

At the hearing on November 17" you heard from a number of my colleagues about
concerns. Let me describe Marquette’s concerns for you:

* While the requirement in PI 34.17 (3) of the Initial Educator Team for the beginming
teachers is admirable, the implementation of that rule is unclear. We agree that representatives
from higher education should be participants on these teams, however, this creates anxiety
among those of us responsible for administering budgets that are all ready too tight.

* An associated issue is who will be responsible for doing the above with the 800-1000
new teachers hired each and every year by Milwaukee Public Schools? This could become an
overwhelming burden for the IHE’s.

* Finally, we rise to object to the 34.17(6) LICENSURE BASED ON EQUIVALENCY.
The entire objective of PI 34 is to raise the “bar” for teachers. We all can agree that today’s and

ScHrROEDER HEALTH Comriex, 176F PO, Box 1881  Muwaurer, WisCoNSIN 332011881 TriepHone (414) 288-7376 Fax (414) 288-3045



tomorrow’s teachers must know more specific content, must teach a// children; and work in an
environment that is full of challenges. We want the best and brightest. Yet, PI 34.17(6) opens
the door for lowering standards. That is not your goal, nor is it mine.

I believe in alternative programs. We are partners in a great collaboration which has
designed an innovative program based upon the very standards we are discussing. We are proud
of our contribution to the teaching cadre for MPS. However, our teachers meet standards that
were approved by the DPI. However, we do not wish to have the excellent work of our
Wisconsin teacher education programs compromised by alternative programs that do not meet
the same rigorous standards. We urge your consideration of this concern.

In summary Marquette supports:

* The performance based standards which assure that all teachers will know the
content they teach, that they can perform professionally with learners and that they posses the
vision and desn‘e to meet the needs of all children.

~ * The stages or t1ers of hcensure whu:h d1fferenhate among skills, lmowledge zmd o
experience of t&achers :

* The cate gones ef hcenses which assure that teachers are prepared to teach
learners of spemﬁc develepmenial levels.

We are extremely concerned about the fiscal 1mphcat10ns of the requirement of the
support of the IHE’s on the Initial Educator Team.

We oppose the LICENSE BASED EQUIVALENCY (PI 34.17(6)) based upon lack of
specificity of process.

Wisconsin citizens enjoy the benefits of schools in this state that are staffed by quality,
dedicated teachers. We in higher education are proud of our record of responding to the
emerging needs of the state and regions to produce more and better teachers. Performance based
standards are essential. ‘With :mod1ﬁcatzons suggcsted by others and me, we carn contmue to
e achaeve our goai ‘Thank ; you Chh : T =



Marlene Ott, English teacher
South Milwaukee High School
414-768-6322

November 29, 1999

Thank you, Senator Grobschmidt and members of the Senate Education
Committee for giving us the opportunity to express our views on the
proposed rules for new teacher education and licensing.

My name is Marlene Ott and I have been teaching English for 37 years, the
last 33 in South Milwaukee High School. I was recently nominated as a
member of the Professional Standards Council for Teachers which is

- working on the development of these rules — although my confirmation has
not yet taken place. The proposed plan for new teacher licensing is one of
the most exciting and hopeful developments to occur in K-12 education
during my entire career. Finally, we will have a licensing process that
emphasizes performance in addition to academic preparation. F inally, a
process that formalizes mentoring, mentoring which will be more than
telling new teachers where to get paperclips and the location of the nearest
bathroom. At last, a process that includes feedback from peers and
encourages teachers to give time and thought to creating career development

These rules will recognize the work that our best teachers do to prepare for
their task of educating the children of our state and clarify the path toward
teaching excellence for new educators. I believe these new rules will
strengthen the teaching profession and increase public confidence in it.
Research clearly shows that improving teacher performance improves
student performance.

Implementing these new rules will not be easy; it will cost money and it will
take precious time from people who have precious little time now. But the
potential for making an already good teaching force even better justifies the
effort this is going to require.

My only concern, but it is a significant one, is the lack of specificity in the
section on alternative training programs. Recently, our daily paper carried a

-MORE-



Marlene Ott, English teacher
South Milwaukee High School
414-768-6322

-continued-

front page story on a new Kelly Services program designed to train
substitute teachers. Does this brief section of the rules open the door for
groups like Kelly Services to license teachers? Where are the state
guidelines for quality? A fuller development of this portion of the document
would strengthen the state’s commitment to improvement of the profession.

Despite this problem, I wish to add my enthusiastic endorsement to PI 34
and urge your support. |



November 29, 1999

To:  Senate Education Committee '
From: Mark P: Flynn, District Administrator

Merton Community Schools
Re:  Teacher Licensing

Thank you for the opportunity-to offer some thoughts regarding the Licensing changes
before you today. - I consider this a vitally important issue and appreciate the time you
are taking today and others to hear input on the subjects. This is the first time [ have ever
chosen to participate in a hearing. {am in my 20" year as an educator in Wisconsin
public schools, and my '1-2m'year as a District Administrator/Superintendent.

1 am a member of WASDA and am 15_!3:?3.53111.34:'5?. the SAA (._Sf_:hﬁ{_)i. Adminisiraters’
Alliance). I’:-;i,t__n'-sure'you have been told, to quote DPI, that we are “oﬁiboa;d” along with
the other educational organizations. To clarify up front to you, I am also “on board”.

The purpose of my attending here is to clarify the meaning of being “on board”. I
support the 3-tiered system of licensure. I-support the advancement of proposed rules. -
I also support the formation of an Implementation Committee to review/revise the rules
to result in a process that enhances the quality of what occurs in ¢lassrooms in a feasible,
workable, affordable manner.

-

The key is the Implementation Committee.

o Therea;eseveraipartsofthemiesthatare not workable, and will ot result in enhanced

classroom quality. Tt will bog this important reform issue down in politics and token
steps that don’t enhance classroom quality. The Implementation Committee, with diverse
representation, will sort these issues out. With the Implementation Committee, I strongly
urge you to move this process forward. - _ . |

In conclusion, T am thankful I work in the greatest schools in the nation and in the world,
as borne out by standardized test scores, ACT/SAT scores, TIMMS scores, graduation
rates, attendance rates, safety records, etc. This reform of educational licensure, utilizing
what makes Wisconsin schools great to enhance learning in classrooms through the
Implementation Committee, is needed for us to continue to improve and maintain our
ranking as world class.



SENATE HEARING ON P1 34, Milwaukee, November 30, 1999
Testimony from Mary Diez, Graduate Dean, Alverno College, Milwaukee

Thank you for the opportunity to speak regarding the proposed changes in teacher
preparation and certification. As one of the many who worked on the State
Superintendent’s Task Force and the working groups that led up to it and followed it, I
have been a supporter of the ideas that undergird P1 34. If quality teachers are critical to
America’s future, it follows that quality teacher education—both preservice and as part of
lifelong prgfé__S_siéﬁal development—is also critical. PI 34 must stand for quality,
foCusing_oa_principies to guide the process, and assessment to ensure accountability.

With rélatiﬁﬁship to téécher preparation, 1 want to make two points. First, along with
most of my colleagues in teacher education in Wisconsin who led the early efforts that
resulted in P1 34, I support the move to a performance based approach to teacher
education. As you know, Alverno’s programs in all disciplines and professional areas,

: mciudmgteacher edu@ati_gﬁ',:ihave-begn peffgﬁnqncefﬁﬁs_ed -;__t"br QveriZO years ‘That means
not {)flh; that we have éorﬁe assurance that our teacher candidates can do the job but also
that we can work with each individual student, tailoring progams to acknowledge
strengths already attained and to provide intervention to address weaknesses in
performance along the way.

Second, it seems reasonable that the same level of demonstrated performance
ought to be required for all of the routes of entry to the profession. 1t does not make
sense to require high levels of performance for one route and to have few or no
assurances for another. I'm also convinced that P134 must provide some way of providing

assurance that alternative routes can provide the necessary learning opportunities and



formative assessment required so that candidates will be successful—not only in required
performance assessments but also in their work with students in our schools. It seems to
me that we need to devciép credible ai-t_erﬁ_atives that acknowledge the varying
backgrounds and needs of potential teachers, while assuring quality. I am concerned that
the current version of PI 34, as good as it is in other respects, makes a serious mistake in
not applying any quaiiﬁr assurance processes to a certain class of alternative training
programs, ie., th{}s_e not linked to institutions of higher education. That aspect of P1 34
must be 'addréésg&g 1f thé;x#hél;e_ﬂof .t_he'dzéél;ﬁlgnt is to have integrity. |

I also #aﬁt.ltp address ’.xhe*aspects:-éff PI 3_4 -thai déai.wiih'bng{ﬁng professional
development 6f -feaéhef;s‘ Ifhink'it’s important that the proposed system of graduated
licensure—beginning, professional, and master educators—provides a way for teachers to
find career ad_van_r_.:ement over ;he- course of the professional lifespan—without having to
leave the claséféorﬁ fcr.aéministrative positions. Morevoer, the proposed link between
ongoing profesional development and the neads, goals and priortes of school distrcs i
a clearly se.n.sib.ie mé;/e.

In_-reiatiégship ie_-both of ti_gese a::spgcts of P1-34, I strongly support the change
because i_beiigy_e_ Ithe i;l;-rlfent pra_eﬁc_e is flawed. Requiring 6 credits every 5 years is not
an effective policy fer ensuring the ongoing professional development. Currently, unless
school districts put limits on what will count toward salary increments, teachers can take
courses that may have little or no impact on improving their practice with learners. In
fact, I believe that the “6 credits every 5 years” encourages an economy in which some

institutions (many from out of state) advertise not what a course will help a teacher to do,



but rather how quickly and cheaply teachers can amass the credits needed to retain a
license or advance on a salary schedule.

PI 34 would, instead, focus on continuous improvement, linked to the teacher’s
own areas of needed growth, as well as a district or building’s focus areas. It supports the
professionalization of teaching, in which teachers support one another’s development—
whether as mentors to new teachers or as colleagues. And, because it provides
recognition of outstanding teacher performance, teachers have a route to advancement
that -di_}es :n_tjt:t:ake them out of the classroom. All of these components are important to
the assurance of quality.

Therefore, with many of my colleagues in teacher education, I support PI 34,
provided a change is made to make all routes to licensure give evidence of quality

assurance processes and hold potential teachers to the same high standards.



MOTION by Senator Grobschmidt,

That the Department of Public Instruction modify C}earmghause Rule 99-030, relating to
teacher licensing. These modifications may include, but not be limited to, issues raised at
the public hearings and technical changes to improve implementation and operation of L
the rule. The Department must respond to this request by December 8, 1999, to allow the

Committee to maintain jurisdiction over this rule.

Signature

PLEASE RETURN THIS TO LISA IN SENATOR GROBSCHMIDT’S OFFICE
NO LATER THAN 3:00 P.M. FRIDAY, DECEMBER 3, 1999.



MOTION by Senator Grobschmidt,

That the Department of Public Instruction modify Clearinghouse Rule 99-030, relating to

teacher licensing. These modifications may include, but not be limited to, issues.raised at.
the pﬁbhc hearings and technical changes to improve implementation and operation of

the rule. The Department must respond to this request by December 8, 1999, to allow the
Committee to maintain jurisdiction over this rule.
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Signature

" PLEASE RETURN THIS TO LISA IN SENATOR GROBSCHMIDT’S OFFICE
NO LATER THAN 3:00 P.M. FRIDAY, DECEMBER 3, 1999,



MOTION by Senator Grobschmidt,

That the Department of Public Instruction modify Clearinghouse Rule 99-030, relating to
teacher licensing. These modifications may include, but not be limited to, issues raised at
the public hearings and technical changes to improve implementation and operation of
the rule. The Department must respond to this request by December 8, 1999, to allow the
- Committee to maintain jurisdiction over this rule.

Signature

PLEASE RETURN THIS TO LISA IN SENATOR GROBSCHMIDT’S OFFICE
NO LATER THAN 3:00 P.M. FRIDAY, DECEMBER 3, 1999,



MOTION by -Senat(jr G-ri}bschmidt

That the Department of Pubhc Instrucnon modify Clearinghouse Rule 99-030, relating to

teacher licensing. These medifications may include, but not be limited to, issues raised: at..
“the public hearings and. techmcai changes to improve implementation and operation of =

the rule. The Department must respond to this request by December 8, 1999, to allow the
Committee to maintain jurisdiction over this rule.
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PLEASE RETURN THIS TO LISA IN SENATOR GROBSCHMIDT’S OFFICE
NO LATER THAN 3:00 P.M. FRIDAY, DECEMBER 3, 1999.



MOTION by Senator Grobschmidt,

That the Department of Public Instruction modify Clearinghouse Rule 99-030, relating to
teacher licensing. These modifications may include, but not be limited to, issues raised at
the public hearings and technical chaﬁges to improve implementation and operation of
the rule. The Department must respond to this request by December 8, 1999, to allow the
Committee to maintain jurisdiction over this rule.
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Signature

PLEASE RETURN THIS TO LISA IN SENATOR GROBSCHMIDT’S OFFICE
NO LATER THAN 3:00 P.M. FRIDAY, DECEMBER 3, 1999,



MOT-ION by Senétor Grebschmidt,

Tha’t the Department of Pubhc Instrucuen mochfy Cleannghouse Rule 99-030, relating to
teacher licensing. These modifications may include, but not be limited to, issues raised at'f
the public heanngs and techmca} changes to 1mprove implementation and operation of
the rule. The Department must respond to this request by December 8, 1999, to allow the
Commlttee to mamtaxn Junsdlctma over thls ruie .
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PLEASE RETURN THIS TO LISA IN SENATOR GROBSCHMIDT’S OFFICE
NO LATER THAN 3:00 P.M. FRIDAY, DECEMBER 3, 1999,



MOTION by Senator Grobschmidt,

That the Department of Public Instruction modify Clearinghouse Rule 99-030, relating to .
teacher " licensing. These modifications may include, but not be limited to, issues raised at -
the public hearmgs and technical changes to improve implementation and operation of
the rule. The Department must respond to this request by December 8, 1999, to allow the
Committee to maintain 3unsdlct10n over this rule.
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PLEASE RETURN THIS TO LISA IN SENATOR GROBSCHMIDT’S OFFICE
NO LATER THAN 3:00 P.M. FRIDAY, DECEMBER 3, 1999,



MOTION by Senator Grobschmidt,

That the Department of Public Instruction modify Clearinghouse Rule 99-030, relating to
teacher licensing.  These modiﬁcauons may include, but not be limited to, issues raised at

o the public hearings and technical changes to improve implementation and operation of

the rule. The Department must respond to this request by December 8, 1999, to allow the
Committee to maintain jurisdiction over this rule.
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MOTION by Senator Grobschmidt,

That the Department of Public Instruction modify Clearinghouse Rule 99-030, relating to-
teacher licensing. These modifications may include, but not be limited to, issues raised at |
the public hearings and technical changes to improve implementation and operation of
the rule. The Department must respond to this request by December 8, 1999, to allow the
Committee to maintain jurisdiction over this rule.
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‘NO LATER THAN 3:00 P.M. FRIDAY, DECEMBER 3, 1999.




MOTION by Senator Grobschmidt,

That the Department of Public Instruction modify Clearinghouse Rule 99-030, relating to
teacher licensing. These modifications may include, but not be limited to, issues raised at
the public hearings and technical changes to improve implementation and operation of
the rule. The Department must respond to this request by December 8, 1999, to allow the
Committee to maintain jurisdiction over this rule.
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MOTION by Senater Gfobs'chﬁﬁat

That the Department of Pubhc Instrucnon modlfy Clearinghouse Rule 99-030, relating to

teacher licensing. These modxﬁcatzens may include, but not be limited to, issues raised at. .

‘the public hearmgs and technical chaﬁges to improve implementation and operation of

the rule. The Department must respond to this request by December 8, 1999, to allow the

~ Committee to maintain jurisdiction over this rule.

" PLEASE RETURN THIS TO LISA IN SENATOR GROBSCHMIDT’S OFFICE
NO LATER THAN 3:00 P.M. FRIDAY, DECEMBER 3, 1999.



December 6, 1999

‘State Superintendent John Benson
Wisconsin Department of Public Instruction
125 South Webster Street
GEF3

. Madison, WI 53702

'Déér.Su';jenntendent -Be'nsbn' =

The purp{)se of thzs I@tter isto request that the DPI agree to consider modifications in
CHR 99-030, relating to teacher certification. Under 5.227. 19(4)(b)2., stats., if the
agency agrees to consider modifications, the review period for the Senate Education
Committee is extended to either the 10" workmg day following receipt of the modified
proposed rule or to the expiration of the review period under subd.1., whichever is later.

- The Committee would hk@ the modlﬁcatmns conszdared by the agency to include, but not -
" be limited to, the i issues raised at the public heaﬂngs on the proposed rule, and technical =~

changes to improve the implementation and operation of the rule. Your agreement, if
received by December 8, 1999, will allow the Ccsmrm{tee to retain its rewew Junsdlcuon o
durmg the. tule makmg process '

R _If you have any questzons regardmg this request please do not hesitate to contact me. The

Committee looks forward to your reply.

Sincerely,

RICHARD GROBSCHMIDT, Chaxrman
Senate Education Committee



