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The School, Family & Community Partnership Committee ("SFCPC Jof the Wi PTA State Board (fonneﬂy
known as; Parent Involvement Committee) is proud to offer to each PTA Unit & Council in Wisconsin: this
coliection of resources for developing a meaningful partnership in your community. Our committee is
focused on the goal of deve!opmg meaningful partnerships in each of our PTAs during our term. We will be
providing all of our PTAs ‘more information on this subject & we will be referring to this PTA resource
manual throughout the year. We encourage each local PTA to share this manual with your membership ; &to
keep the manual available for parents, teachers & admmistmnon to view throughout the year. :

Dear PTA Partners of Wisconsin,

WI PTA State Board is a partner in the State & National Network of Paitnersth Schools led by the research
of Dr. JoyceEpstem&ha*S:xTypes of Involvement. You will find numerous papers & reports in this PTA
resource manuai on this successful program that originated with the Johns Hopkins Research Group. if your
school is not a member of the State Partnership, your PTA may also join by contacting the Wl Department of
Public Instruction & speaking with Ruth Anne Landsverk 608.266.9757 or Jane Grinde. 608.266.3390 or call
toli freeatsoeui 4563 There is additional information on their website www.dpi.state.wi.us

Thls msaume manual was at one time a vision of my predecessor, Pam Johnson, ‘97-'99 State PTA Pamnt
Involvement cQtnmlssaw Pam collected & compiled information in your *SFCP Manual that will heip gnre
you data on: _
. Whyrtis:moﬂantprmmm!vemem
« How you.can survey your community & assess what you need to address to form a meamngfuf
parinership
o Practical “how-to tips” to accomplish a meaningful partnership to assure the success of ALL
children
All of us send a big "Thanks Pam.” You have truly set a strong foundation for fufure commissioners fo buaid
on&ﬂ;e ahﬂdrm of Msconsm will reap the rewards nf yourwmk. _

Looking fomard toﬂmnew sﬂwot year, we aeedto askourselm who is raising our children? !&u _gf
whatmamadiffminhwouwdsdommhappens%ﬂenfschool.ﬂmweexpectatea rio:
-dmpbyinﬂzemmag,tumoﬁﬁeﬂ&sendeurhdstgmﬁrpm:deaquietpiaceform:rdai!d i
sstudy? Can we expect ourc!md'steadzerinmakemmaﬁersclmoliobdom‘iabwbaﬁofﬂzechﬁﬁ's:--
energy? Or that every child starts off the day with breakfast? .
noﬁﬁdsminmummarmfmmmm—ﬂ:&rdofﬂ&edaymdfewerﬂmiﬂsdays:ayea;
So most of their leamning takes place out of school - on the parent’s watch, What happens during this fime
mm&ﬂmmMnmmmkmﬂma&mﬁamnwdmmupm
‘specxaiarea’foryourdﬁidtcdehomewrk,Mnmmmemimmmm@
about the child's school day daily. Talks, trips & little lessons add-up & give kids a real coi edge.
aeetywrmﬁwsmg&iahammmﬁywmﬁxmtomkaﬁxﬁ&es&admmmngiheneeds
afyaurdzi!d.Bepadof&:esotuﬁm,mtpatofﬁsembimBangmvdvedmywrch‘ld'sedmhondoes
not always mean that you need be inside the school.

Working for the success of ALL children, your W1 PTA *SFCPC Committee,

SPatty . Schappe Pam Johinson K Gl Sondy Prpeolts

Patty A. Schoppe, Comm. Pam Johnson Karen Grochowski Sondy Pope-Roberts
1535 State Hwy. 155

Saint Germain Wi 54558

frc@nnex.net

*SFCPC note- School, Family, and Community Partnership Committee You can remember the name by using the
acronym SFCPC for San Francisco California Pacific Coast
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Resources

{More} Resources for Family-Community Involvement in Schools (W1.DPi)

How to contact: Wi State PTA Schools, Families and Community Committee for more
information

SECTION IV

Throughout the year we will be sending more handouts for you to add to this reference manual, We
have reserved this area for you to place those add-ons and any you have collected.

SECTION V
NATION STANDARDS for PARENT/FAMILY INVOLVEMENT PROGRAMS Pamphiet

HANDOUT (National PTA)
(Last page of pamphlet shows how to order more copies for your entire unit)

Wisconsin State PTA
www.wisconsinpta.org

School, Family, and Commuaity Partaership Committee (SFCPC)
Patty A. Schoppe, Commissioner
1535 State Hwy 155
Saint Germain, WI 54558
fre@nnex.net

SECPC Team for State of WIPTA

Pam Johnson, Sendy Pope-Roberts, Karen Grochowski, And YOU!
T899
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Parent involvement

Parent involvement is the participation of parents in every facet of the education
and development of children from birth to adulthood, recognizing that parents
are the primary influence in children’s lives. Parent involvement takes many

forms, including the parents’ shared responsibilities in decisions about children’s

educat:on hea!th and well~he:ng, as weil as the parents’ partacapatton in

- 'orgamzations that reflect the commumty s collaborative aspirations forall

children.




THE POWER OF PARENT PARTNERSHIP

Setting a high standard for parent involvement projects will boost
student achievement

by Anne T.
Henderson,
Karen Jones,
and Beverly
Raimondo

our country has been grappling with serious

school reform. At the close of the century, we still
have far to go. Beyond any doubt, the research shows that
involving parents improves student achievernent. Yet few
schools engage parents as real partners in schoof improve-
ment, and district-wide reform efforts rarely take parents
sertously. Could there be a connection between the lag in
results and the fact that so few parents are involved?

Yes, there is a connection, and concerned parents, edu-
cators, and others are trying to do something about it. In
1957, a national meeting was held on engaging parents in
school reform, The report from that meeting is called
Urgent Message: Families Crucial to School Reform. It
describes eight schools in poor neighborhoods that have
raised student achievernent to high levels. They did it by
working closely with their farnilies. In these schools, par-
ents sit on governing councils, take part in standards
committees, and analyze school data. They also help write
school policy, assess student portfolios, and press district
and state officials for more resources.

Even the strongest school-reform legislation can't

E ver since A Nation at Risk was published in 1983,

. make a difference without parent involvement, The state

of Kentucky has afar-reaching school reform law that sets

.- high standards for all students, provides help to schobls to

carry out those standards, and ‘assesses student progress
every year. Yet this law will not work, and students won't
learn at high levels, unless families can take part in the
ways described in Urgent Message.

A SPECIAL PARTNERSHIP

How can we help them do this? In Kentucky, the state PTA
and the Prichard Committee for Academic Excellence
have become partners, Together, they have created the
Commonwealth Institute for Parent Leadership (CIPL).
CIPL has already trained 300 parents across the state. To
become CIPL fellows, parents must commit to attending
three two-day training sessions, offered in different
regions of the state. They also agree to design and carry
out a project in their local community.

CIPL has set high standards for these parent projects.
Each project must be designed to improve student
achievement, involve more parents, and have 2 lasting
impact. To help participants, CIPL developed a scoring
guide for partnership projects. CIPL hopes the standards
can serve as guidelines for those promoting parent
involverent in other states.

HOW DO THE PROJECT
STANDARDS WORK?

1. Will the project improve student achievement? Pro-
jects should try to improve conditions that lead to low
grades and test scores. This should raise achievement to a
higher level. Why write a school handbook if more than
half the kids in the school are reading at the Jowest !cvel?
Each project must address these questions:
* Is the project based on real data or information about
student achievement in your school or district? Does it
meet a real need? How do you know?

Ll

Does the project aim to improve the quality of student
work? Will you and others be looking at student werk
to see if the project has an impact? How will you do
this? What impact will this have?

L

Does the profect refer to high acadenic standards? How
will it promote understanding of higher standards in
the school community? How will it help parents,
teachers, and students tell if students are wurkmg ata
high level?

Why will the project improve student achievement? Is
the link between the project activities and improved
student achievement clear and éarect? How will it
improve student 1earmng? Why do you think so?

-

2. Will the project increase parent invelvement? It's
important to go beyond the parents who are always
involved. Questions like these must be addressed:

* Will you engage all types of parents in the scheol com-
munity? Will you be working with parents who are not
involved? Are there parents who will not be reached by
the project? Why? Who ate they?

v Wil at least one-third of the families in the school be
involved? Wil you be involving the parents who can have
an impact on the problem your project is addressing?

* How will you reach out to the families you want to
include? Do you think your approach will work? Why?

3. Will the project have a lasting impact? Often, projects

tend to be cne-time events such as an open house, a read-

ing night, a family fun fair, a science exhibit. What kind of

effect do you want to have? Consider these questions:

* Will the project activities extend at least two years? If
not, will they have an impact that will Jast after the
activities are done?

OurChildren April 1999 @ The National PTA Magazine



v If your project is an event, will it happen at least three
times during the school year? Will there be activities
between the events? Will key people in the school com-
munity be involved (e.g. the PTA, custodial staff, prin-
cipal, student group, school councif)? Will it help other
activities or events in the school be more successful?

* Will the project become part of standard practice in the
school? Could it easily be adopted by the school? Will it
be part of the school improvement plan?

SCORING PARENT
PARTNERSHIP PROJECTS

To help parents, family members, and community people
think about these questions, we have developed a scoring
guide (see box}, It is based on the four levels of perfor-
mance used in Kentucky: novice {beginner), apprentice
(starting to learn), proficient {learning well), and distin-
guished (at the highest level).

First, think about a project that is aiready underway.
Bring a few people together to talk about how it's going.
Place a check by the statements in the scoring guide that
you think best answer the questions in the first column. To

be proficient or distinguished, all but one or two checks
should fall in those columns. This scoring process should
result in an interesting discussion.

Now think about a project being planned. Which state-
ments best describe how the project is designed? Use the
statements in the guide as tips for increasing the project’s
impact, Almost any project can have a positive effect on
how well our kids do in school, if it pays attention to these
three standards. What could be mdre important? 0C

Anne T. Henderson is the author or coquthor of many books and
other materials about parent, family, and community involvernent
int education. These include Urgent Message: Families Crucial to
School Reform, A New Generation of Evidence: The Family is
Critical to Student Achievement, and Beyond the Bake Sale: An
Educator’s Guide to Working with Parents, available from the Cen-
ter for Law and Education in Washington, DC. Karen Jones, presi-
dent of the Kentucky PTA, is a public relations and outreack officer
Jor the Kertucky Commission on Comtrminity Volunteerism and
Service. Beverly Raimondo is the founder-and divector qf the Com-
monwealth Institute for Parent Leadership (CIPL), a major project
cf the Prichard Commitiee for Academic Excellence, a statewide
citizens admacy group in Kentucky, CIPLs supported by thé Pew
Charitable Trusts, the Kellogg Foundation, the Edna McConnell
Clark Foundation, and the DeWitt Wallace Foundation.

PARENT INVOLVEMENT PROJECT SCORING GUIDE

Standard Distinguished Proficient Apprentice Novice

L L ?m isbased onatleastthree - 591 I Project is based on at least two 1. Projectis based on some 1. Project is'based on seanty
Is the project sources of data or information {e.g. sources of information or data ag(f)omm}t:oa, but not very or vague information
focused o state test scores, school improve- thoroug| ]

n 4 . ment pian,schoo% survey} Il Some parents and teachers will i Laokmg af studeat work
improving student : o ook at'student work in ane or 1L Laoicmga: student work is " isnota Pm"f)’
achxevemmt? AL Parents, teachers and &tudems will - ‘fwa sobjects ina few grades not x main feature of the :

: -Matamdemngccfstuécmmrk - Co T T project- ‘ 1L Pm;mduesnot referin
o ) 1IE. Project will show how stan- . standard
1. Project will help people understand dards ave mflected i tident HL The link to standards is not Anaards
how stendards are used in the dass- wark . clear V. Project is not designed
room and whether student work . to improve student
meets standards 1¥. The design may have an TV. The case for how the project achievement
: impact on student achievement will improve student achieve-
1V, Project design is clearly linked to ment is aot clear
improving student achievement
2 L All types of families in the comma- L Many families in school L Some families not now 1. Project will involve only
Will the project ity will be reached comemunity will be reached involved will be reached the usual suspects
%ncreese parent E. Project will engage at least 1/3 of L Project wifl have some per- I Project will get information to 1. Tnformation is hit- or-
involvement? school families sonal contact with about 1/3 some families miss
of farnilies
TI1. Families most in need are main target HL Nospecial efforttoreach fam- | 115 Families most in need
1. Families most in need are Hlies most in need not part of strategy
IV. Project wil reach families not now part of target group A
ivelved iV Outreach strategies are wadi- V. Nooutreach
V. Qutreach strategy will work tional {fliers, newsletter)
with most families
3 I Activities will extend at least two 1 Some activities will last two L Activities wil bast one year 1. Project is a single event or
Will the project vears years . product
have a lasti 1. One or two events, with
! , asting H. Events scheduled at least three H. Events will happen three some activity between, 1. Project is very dependent
impact? titnes during school year, with times during first school Only a few people are on one or two people
ctivities in between. All iy responsi )
:rs imvolved ) ey ey ?::;ivsgdme ey players msible 1H. School leaders are not
o . HI. School is not committed to interested in project
HIE Project will be adopted by school. H1. Project will probably be continuing the project
There is a plan for making that accepted by the school
happen
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This special issue of Our Children is devoted to the subject of school reform. Ob}iiausly,
this topic is too large—and too ill-defined—to be dealt with here in its entirety, even
with the eight extra pages we have added to the magazine this issue to help us explore
it. But what follows is our effort to provide some perspective on school reform asit
affects parents, children, schools, and public education in general. Though they are by
no means comprehensive, the different articles presented here touch on some of the key
issues in the great public discussion on school reform that is going on in schools and

_ communities across the nation.

While not every piece in this issue is focused on school reform, we have tried to make
it easy for readers to follow the special material by marking pages with a distinctive
school reform “stamp.” We hope you find what follows to be useful, informative, and

provocative—in the sense that it provokes thoughts and discussions among our readers.

As with each issue of Our Children, we look forward to hearing your responses. -

OurChildren Mayffune 1997 ' o - The National PTA Magazine




Jhat is school reform anyway? For a term that
“seems to be on the prs of every parenz pro-
fessional edicator; academic’ ‘expert, and’ pohtician '

in. the:-entire: country, how can‘we be sire.we all

mean the same thmg when we say “school. reform”?. :
The fact is ﬁtat very often we ciont Schco% reform is
an umbrella 't terzn fora sprawhng assorzment of pre— '
grams; ‘theories;: ‘initiatives; and: pracnces that all

touch on how: schmis are organized, admmistered
and funded. Schaol reform——as some people use the
term—-touches on how students learn, how teachers

tedch; how prmapais administer, and how commu-
nztzes, states, and even the. fecieral government pro- .-

vide direction: _gnd su;pport for what happens..in

talking about i xmprovmg puhl:c educatton i

This last point is crucial. If there’s one tixmg

everyone seems. to share in common when talking

about th:s subject, us the des;re to 1mpr0ve pubhc_ _

' schc;oi ceuncﬂs {}f mursﬁ, there are numer ixs h

school reform initiatives that conld be conceived as

' somewhere between these two poies, or as combma«
tions of both: )

Why scbool refurm—maad haw |

School reform has been’ takmg place in one fashion
or another since universal public ‘education: was

-.estabi;shed in this country:in the 19th century. As

long as we have had. such schools, we_have been
working to make them better But it’s surprising to
consider the many ways in wmch today’s schools are

' -"Similar o thosc of a r;entury ago, especially when

campared to'how other such major. public.institu-
tions have been transformed in many ways our

school. All too frequendy} 5ch00§ mfcrm seems o K :publxc schools are still’ stmctured 10 ac:commadate

mean all thmgs 10 all people; whén those Peo?iﬁ are " the. agr:culmral hfes"ﬁe Of most. Amencans in'the

__iate 19003

SCHOOL REFORM ISSUE-IN-BRIEF

: the:r scimots,

infom’;atwn Seﬁes, .

[ : t 'ie'am to reach the:r gcats, anc% Ihe pﬂb;
lic wrtl have a Thore. accurate Teans to 3udge the effectweness of '

' .Adamed from the Pennsyfvama Coar:t:on far Puz;ﬁc Eﬁaceman
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% A Jbat s school reform anyway? For a term that
W?eems tobeon the lips of every parent, pro-
fasszonai edlzcator, academxc expert, and politician

i the entire country, how. can we be sure we all
mean zhe same thing when we say “school reform™?

':_ The fac:z iS thai very often we don’t, Sc.‘noal reform is _' N

_.an umbre}ia term for a sprawlmg assortment of pro- .
grams, theor;es, mltsatzves, and practxces that ali

touch on how schools are. crgamzed administered,

and funded, School reform-—as sorme people use the

termhtouches on how students ieam, how teachers

teach, how prmc;pais admxmster, and how commu-

nities, states, and even the federal government pro-

vzde dxrect:on and suppﬂrt for what happens in

schoel Al too’ fmquentiy, scheoI reform seems to

mean all things to all people, when those people are
talking about i :mprovmg public educataon.

“This Iast paznt is_crucial. If there’s one thing
everyone seems to share in common when talking

_about this sub)ect, it's the desire to improve public .

educat:en Whether pecaple are critical or supportive,

of our present educatxon system, everyone would., ;' . _
1 %_}'heref‘

"2 10 see our schools be as good as the}r can possi- . .. -
’ “should establish national, ‘state, and Incal standards for what stu-

iy be. It is the differences of opamon over how to
achiteve that goal that leads to the ever-expanding
breadth of dlfferent 1deas the te;"m schooi reform
covers, ..

School reform in
For the purpose of . Eendmg a little cianty 1o ‘our
_ undersiandmg of what school reform is and how it
* works, it's worth consxdermg that there are two dis-
tinct kinds of school reform. One deals with what

mfermatmn schools teach and how they teachit,and

is concerned c%ueﬁy with what and how students are
taught As such it involves mostly what goes on
inside “schools, especxaiiy inside classrooms, This
type of school reform encompasses changes in
school cumcuium, the use of new technologies in
classrooms, and even the adoptmn of standards for
teaching different sub;ect areas. The second major
kind of school reform deals more with how schools
are organized and managed, and what different roles
teachers, administrators, and commumty people
play in those processes. Examples of this kind of

~form are site-based management and the use of

al schoo] councﬂs Of course, there are numerous

.schooI ref{:rm msixaﬂves that could be conceived as

somewhere bea’ween these two po]es, or as combina-
tzons of both.

Why school reform--—and how
School reform has been taking piace in one fashion
or another since universal public education was

_ estabhshed in this conntry in' the 19th century. As

Iong as we have had such schools, we have been

_ woricmg to make them beﬁer But it’s surprising to
'cons:der t};e rmany ways in ‘which %:oday s schools are
‘similar to those of a century ago, especxally when

csmpared 10 how other such major public institu-

“tions have’ been transformed In many ways our

pubhc schoeis are ‘still structured to accommodate

the agricultural lifestyle of most Amerxcans in the

late 1900s.

' SCHOOL RI:;{ORM IssUE IN BRIEF

'EDUCATIGN STANDARDS

'c_ons;derable debafte about whether the United States

dents should know and be’ able 10 do'as a result of their schoofing.

- jSupporters see siandards as awayof j improving our schools by pro-
o ;wdmg targets at wmch to aim. Critics see standards as a step
" toward a national curricutum and testmg program that would usurp
_iccai :contw and weaken ccmmumty efferts to improve education,

e catmnai staradards the National Council

o Educattcn Standards and Testing has recommended the following
.- distinctions: Content standards describe what students should know
: anci be abie to do reiatwe 1o & particular academic area. Perfor-

mance standards descnbe the ieveis of competence or proficiency

expected for satxsfaciory or exemp!ary performance. Delivery stan-
dards describe a school's capabﬂ:ty to provide students with oppor-
“tunitiés and resources 1o reach high performance standards. These .
~'definitions allow educetors, school board members, parents, and

* “studentsto speak the same language when discussing the merits

of educational standards. Whether aducational standards are devel-

-oped at the national, state, or local level, one thing is certain——

shared standards that describe clear, agreed-upon targets and

-4, define proficient performance will serve a useful purpose. Students

. owilk know what they need 10 learn to reach their goals, and the pub-
) _iJc will have a fore accurate Jneans to judge the effectiveness of
 their schools

Atlapred from: the Pennsyfvama Coaf:t:on for Public Education

dnformation Series,

The National PTA 'Magazir#e o OurChildren May/june 1997




In other ways, schools have changed significantly
over the past three or four decades, just as society.
has changed. The late 1960s and 1970s,in particular, .
saw the onset of many-school reform efforts. But it
has been since the publication of the Department of
Education report A Nation at Risk in 1983, that the

““quality of Americas public ‘schools has become a~
“hotly debated pubhc-——-and pol;tmai—-—-xssue Over
the past 14 years public schools have béen strongly
attacked from gdifferent quarters, while others have
just as strenuously defended them. Too often, the
issues of school reform and ‘school :mprovement
have been cazxght up m pamsaa ;mhncai debate.
There is all too little common ground in, these
debates. Even the value of “pubhc educatmn ingen-
eral has been quesnoned But there are a few points
_ on whlch it seems everyone concemed can agree.
Oneis that makmg schools better is of the utmost
_ nnportance to our entire society, Anoﬂxer is that one
. of the best ways to accomphsh this aim is for - parents ' _
‘and ‘families to become mmore mvofved m thezr chil-
drens educations. A

* cess, qa.tahiy schools, and effective reform. In fact,
 these studies snow that. parent mvuivement Hag the
* potentialto be far more effective than any other ty

parent involvement is directly linked to student suc-

of education reform measure. The mostcompr -
sive survey of this research is a series of publica..uns

déveloped by Anne Henderson and Nancy Berla:
"“The Ev:dence Grows (IQSE), ‘The Ev:dence Contmues
‘fo Grow (§987} and A New Genemtwn of Ev;denca
' The Family Is Critical to Student Achievemeént (1995).

C}tmg more than 8:> studies performed over 30

 'years, these pubhcatxons ‘document the profeund
' beneﬁts for students, families, and schools ‘when

pareﬂts pamapate in their childrens educataon
Accordmg to Henderson and Beria,“_The evidence is
now beyond dispute When parents are involved in

' thelr chxldrens educatmn, their duldmn da better in
N school “Among their findings:

. When ‘parents are involved, students achieve
*more, regardiess of socioeconomic status,
' _ethnaciraczai background or the parents
education level.

. 'I'he mcre extens:ve the parent mvoEvement,

g lo.a. :
" National PTA (see Our Children, March/April 1997,
page:25), 94 percent of Tegistered voters agree that
N soc:ety cannot make any progress on education
" issues without ﬁrst mvolvmg parents in the process.

__Research study. after research stusdy has shown that o

the hlgher the student achxevement

"'« ‘When parents are involved in their students’

' educanon, those students have higher grades
- _and test scores, better attendance, and complete
_ homework more conmstent}y ' .
o When' ?arents are involved, students exh:b
_more posxtwe atixtudes and behavxor -

- A PTA FOCUSES ON STRUGGLNG STUDENTS

are. takmg the fead to unprova thmt schoeis by gettmg_
involved in creative ways to help children in school

One such effort istaking- piace At McKmley Middie
Schoolin Cedar Rapids; lowa. - :

Three years ago, when: Sharon Harschnek was

appointed volunteer coordinator for the, McKmley
"PTA, dhie learned there were miany students who need-
“ed extra help to'stay afloat academxcaily She also knew
several parents who wanted to be more actively
involved in the school. She helped put these two groups
. togetherand Created the McKinley FOCUS program, a
tutoring program for students who' were: struggling
academically but who did not qualify for any special
assistance Programs. According to Harschnek, the

QurChildren May/June Iéé? e :

namé “EQ CUS” was seiect because 1t embodie

incipal goai of the pmgram~€o focus students atte

on what they mzed to do to improve. .

o OCUS has more than tripled in acaie since it v
created in 1994 and in the process gamed the whe
hearted sup;:ort of the school administration and
uity Thls year 35 students and 20 tutors participat
The program serves students in grades 48 and u
volunteers from the PTA and the community as tut
Pamcapanng students met w1th thezr tutors for 40 m
utes every school day..

How the program works

According 16 Harschnek, the program lS structu

around four mam goals:

. Heip the stucients become better organ®

» Assist students with follow-through (cos.e
assignments, preparing for class and tests

The National PTA Magazine




* Educators hold higher expectations of students
whose parents collaborate with the teacher. They
also hold higher opinions of those parents.

= Children from diverse cultural backgrounds
“end+to do better when parents and professionals
<ollaborate to bridge the gap between the cul-
ture at home and the Jearning institution.

* The benefits of involving parents lead to signifi-
cant gains at all ages and grade levels.

* -Schools that work well with families have
improved:teacher morale and higher ratings

- of teachers by parents, - : :

® Schools where-parents are involved have more
support from families and better reputations
in the community.

* School programs that involve parents outper-
form identical programs without parent and
family involvement.

| NATIONAL STANDARDS FOR PARENT/FAMILY §
INVOLVEMENT PROGRAMS '

STANDARD I: - Communicating-~Communication between home
: and school is regular; two-way, and meaningful,
STANDARD I1: ?a&_ri_:_xzﬁngf-—?areﬁﬁng skills are promoted and
supported.
STANDARD T11: Student Learning—Parents play an integral role
~ In assisting student learning,
STANDARD IV: Volunteering—Parents are welcome in the school,
and their support and assistance are sought.
STANDARD V:  School Decision-Making and 3A<i_\_ro§_'acy_~é}7Pé?¢ﬁ_tf's
Cioe are full partners in the decisions that affect children
and families, e _ :
STANDARD VI: Collaborating with Community—Community -
s o resources are used to strengthen schools, families,
Parent involvement standards and student learning.
The overall importance of parent and family
involvement, as the foundation for all other educa--
tion reforms, warrants the same consideration as
other areas for which national standards are being

developed. The National Standards for Parent/Fam-
ily Involvement were developed by the National PTA

it professionals. They were created to be used
wungside other national standards and reform inj-

* Ask that students show respect to their peers and
the tutors in the FOCUS room.

* Provide extra help in those subject areas in which
the student js weak. =

Students are referred to the program by teachers,
school counselors, parents, and sometirnes the students
themselves. Referred candidates must have a good
school attendance record and must express a motiva-
tion to succeed. Upon receiving permission from the
student’s home, the FOCUS coordinator meets with the

appropriate staff to determine the student’s participa- -

30n. :

Student evaluation

3t Frogress is based on achievement of the goals
~he < at sets with the FOCUS coordinator before
h grading period. “What we emphasize in the

The National PTA Magazine

" cooperation with education and parent involve-

tiatives in support of children’s learning. In _p'ért_icu- .

lar, they are keys to achieving the eighth national

education goal outlined by Goals 2000 “Every

school will promote partnerships that will increase

parental involvement and participation in promot-

ing the social, emotional, and academic growth of
~ children” : .

| . _FOCUS program is that students do their best, whether

*

or not that results in higher grade point averages,” says
Harschnek-although: grade point averages  often
improve as a result. The FOCUS ¢oordinator meets
weekly, and sometimes daily, with ‘teachers to discuss
student progress and to learn what's happening in the
regular classrooms. A formal review of studerit progress
with the coordinator and staff is conducted twice each
quarter. o

“The program demands a lot of time and patience
from the volunteer tutors says Harschnek; “but as
tutors, we benefit from seeing our students grow in
confidence as they learn to manage the schoolwork and
Improve their skills” -

For more information on the POCUS program, contact Sharen
Harschnek at 147 Red Fox Road, SE, Cedar Rapids, fowa 52403,

o OarChildren May/june 1997




1. Parenting i
Parents. are .2 <hild’s life support system. Conse—
quently, the -most: important -support a-child can
: nships dey receive comes from the home. School personnel can °
are more easily solved, and students make greater  _support parenting by affirming and supporting §
T oo progress..Too: often ‘communication - between ems efforts to fulfill their role. From making sure

' . schools and ?arents gees only one-way, without any that students arrive.at school rested, fed, and ready

I. Communicating
: Commumcatmn is the u datm“ of any sohd part-

-opportunities to exchange ideas and share percep- to learn, to setting high Jearning expectations and
" tions. Even parent»tcachar coraferences can be one- nm"turing self-esteem, parents. sustain: their chil-
way if the goal is mem’iy reporting student progress. drerf’s learning.-When school staff.recognize parent
““Tru¢ partnership requires give-and-take conversa- roles and responsibilities, ask parents what supports

: -twns, geai'seatmg, and regular follow—up they need, and work to find ways-to-meet those
: B . : E needs, their appreciation of parenting is ade clear.

A SCHOOL REFORM GLOSSARY
by Anne Wescott I.)odd o . | o
Scheol refonn me,ans ‘Tiany dxfferent thmgs in d;ﬁ'erent schoals around the country. Following are a selection of terms useé in
descnbmg imitiatives that adi ﬁt Iooseiy under the umbrelias of innovative education or schooi reform

AL I'HE NTIC OR AL t‘l RNATIVE f\i‘;f'S'S'Mi m have found t,iaat teaching someone else is one of the best ways 10

Students’ learning is measured by looking at how well they perform remember what one has learned.

on real-life or simulated tasks, rather than by counting the number PORTFOLIO ASSESSMENT - . :

of test questions they answer correctly, Students may present infor- A student’s progress is measured by: cqnsadermg a callectlon 0{

mation orally, write essays;or wnrk thiu cther students to soive - - ' h_ls_]-he? work over a period of time, such as a semester. These: Pﬁﬂ‘ .

complex problems. s L o folios are often reviewed by 2 group of teachets and evalusted or
COOPERATIVE LEARNING 7 7 i s o S scored acccr{imgto pre—se; criteria,

Students work together i smali groups. ‘Bécause their goalisto :.,, FE-BASED MANAGEMENT '

make sure everyone in the group:understands what they are expect- " * " ‘More decisions’ {about budgets, hzrmg, curriculum) are. made at the

ed to learn (e.g. - math concept, the meaning of a pogm); they teach_ o schiool rather than the district level. Principals, teachers, and par-

 each other o ?"’{ f'hm heads “’ge{hﬂ' to! soive a probif:m " -entshave more power and ﬂex:b:iity to determme e sc?looi s
INCLUSION 7 R course. : -

All students, including those with dzsabﬂmcs (whether phys:cai or STUDENT-CENTERED CLASSROOM

learning-related), are taught together in regular classroom settings. Students’ needs are used 1o plan the curriculum and classroom

Specialists, teacher aides, materials, and/or equipment are provided activities. Teachers spend less time talking in front of the whole

in the classroom for students who need assistance. _ L class, Students are more a{:txve, often workmg on mdmdaai or
INTEGRATED CURRICULUM ™ o P smaﬁ*gfﬂup tasks!

Entire stady units or courses are designed that include information”  {NGRADED/ MULTIGRADED CIJ\S%ROOM\ '

from a variety of subjects. For example, students might learn math, -+ Steidents of different ages dnd grades are grouped together. Smaﬂ

history, science, and written and oral language as they work to . groups may be formed within the classroom depending on stu-

come up with a possible solution for a community problem. . dents interests or skill Jevels. Children of different ages learn
INTERDISCIPLINARY APPROACH ... - .. together Somefiiﬁes older stuc}ex__zijs_ teach younger students.

Another way of describing a curriculum whzch ccmbmes dszetem S WHELE LANGUAGE T . ' L

subject areas. A humanities course might include information This approach to elemeni;ary teac}ung mmives students Ieammg to .

drawn from art and music along with literature, writing, history, use language a5 a “whole” rather than as skills broken down into

and geography. e e pats, Students learn by using lzmgnage naturally as th.ey &ttzdy aii
MurTicutTuraL Epucation " N subjects. Instead of worksheets and drills, they writeand talk

Incorporates information about the citural, iustoncai and pre- about the books they read, kéep learning logs in math, and write

sent-day experiences of people from tany different backgrounds. ~ held reports in science.

Teachers try to help students understand how peoples” backgmnﬁd e :

affects their thinking, behavior, and place in society. Anne Wescott Dodd is the author of A Parents Guide to Innovative Education-

‘Nobie Press, 1992).
Preg TUTORING _( 0% FTes )

A student who undersiands a concept being taught uses hls/her
knowledge and skill to help another student learr it. Researchers

OurChildren May/June 1997 @ The National PTA Magazine




Il Student Learning:

Student l’ea’rﬁiﬁg’ in¢reases 'when parents help at
“home. Enlisting parent involvement provideseduca-
* tors with a valuable support system, & team working

“oreach child’s success. The vast majrity of parents
-are.willing to-assist their students in learning, but
many times are not'sure what'is most helpful ‘and
appropriate. Helping ‘parents ‘connect to their chil-
dren’s learning enables parents to show their chil-
dren that they value'what they achieve. Whether it’s
working together on a compuiter, d1sp aying student
work at home, or respom:img t0'a par icular class
assignment, parents’ actions commu cate to ﬁlezr
chxidren that eéucazmn is !mpot'tanz

: W. v::lunteermg :

When parents vciunzeer, families and: scboois reap
- benefits that: come infew other ways Laterafiy mhil-
- }ions:of dollars of volunteer services are performed
by parents and’ family members each year'in the
public:schools: In.order for parerts to feel appreciat-
ed-and welcome, volunteer work must be: mearning-
‘ful and valuable to them. Capitalizing on the exper-
tise and skills'of parents and family members pro-
- vides: much-needed support to educators in their
efforts to-meet academic goals and-student needs.
Although there are many parents for whom ‘volun-

"ctassmem Perfofmanee-based e_duca o
.. are:now: demanding of workers. W tever their role, are
: expected nat-only to perform spe ' VRG understand

. _scc:ezy where expec?:atmns of ha' i
_feading, wntung, arithmetic, and the reci ati
y _performance-based educatson students -are expecteddo apgiy their

~support. arguments with evidence; to use basic mathematics facts -
1+ to'solve comptex, mum-step robiems: to read and produce com: ..

'lude tar more than
£ plated facts. In

knowlecjge and sk:ffs of proper éanguage usage 1o write essays and

mentary and adcomplish task scribed in texts; and to design.

~and. conduct stience experiments, ?erformance»based education -
sepksito’ make: what is learned in schodl-useful in daz;y life. The
~emphasis on performance maymean that less material gets covr,

ered in.a given class, but understanding. of the material taught will -
be far greater than the time when students were asked only to
memorize and recite the lessons for the day.

Adapted from.the Pennsylvania-Coalition. for Public Education T
fnformat:on Bt

~2¢ring during school hours is not possible; ‘creative

PUBLIC PERCEPTIONS OF
SCHOOLRE ORM

1 The feHowmg graphs simw the results of surveys ané focus
groups done on behalf of the: Educauon Commission of the.

| can best communicate _aboiit-refonm;gTheﬂg;aphs illustrate
‘how participants reacted to the statéments provided.

States, in-order to-provide insights into-how school districts |

in ‘your opinion, do the public schools set their
“'standards of acceptable performance too
high, too low, or just about right? -

Jtts;gambout "= Toohigh -

ﬁo haf:k io tried and tme

L 28.1% _hasics M aciucation

36.1%
Public schools

- should adopt -
best of pew/ |
innovative
education
methods to
improve leaming

33.8%
. of the two

The National PTA Magazine 0 OurChildren May/Tuneé 1997
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rop-in programs or ai-home sup-
. portactivities provide opportunities
___for parents o offer help

- Effectwe parmersths deveiop when
- #ach partner participates fully in the

" minicate that parents are vaiued as
full partners in the educating of their
chﬁdren. Parenits “and’ educators
'_'depe d on share& authonty in dea—

Jeff Zagibal Tony Stone Inages

. as _ndwaduais or as representatzves of others, is cru-

. cial in. collaborative: decision- makmg on. issues

... from curriculum and course selectionto d1s<:1plme
: =.po¥1mes and overall refmm measures

to see: our"'choo%s be
asgoodas -ycs_;sxbig. '

SCHQOL RE}I”ORM ISSU}: 1N’BRIEF

BLOCK SCHEDULING

; in schooés it often means Iongér ciass persads. fewe
sui:uacts perday, ‘and fewer students in éach class. This type. cf
schedule looks different from the conventional one, which features_.:
seven o ning class: penods of 45-55 minutes each, with students
typically enrolled infi Ve ubjects per day. In a block schedule, a :
student may take three unjects , for. 60-90 mmutes each

VET ; ugh smaiief class size.
B!ock sc?aedufmg a sta pr ; bportunities for varsety in
the way subject matter fs-prasented by teachers. It creates greater
opportunities to use team teaching, guest speakers, field experi-
ences, and studentcentered teaching strategies designed to pro-
mote act;ve paftac:paﬂon Reliance on lectures and textbook-driven
instruction, which depami_ on:-student passivity and memaorization,
is likely to decrease-whe tea::her en more time per class,

: ( 5 P para’vens per.day
tive: Eessons and tc pm'v:de

; Adap:ed from the Pen
Information: $e:_qe

decisiontmaking process; Schoo?s _

i B -'-:B!ock scraeduimg refers to the way the ‘time for studentinstryction - §~

_ __reie in makmg parent and family: mvoivement Ain

VI. Coliaborating with Community .

Communities offer a wide array of resources that are

valuable to. schools and the families they serve.
. When schools and communities work together, both
.are strengthened, ieading 10 gains that outpace w.
. either could accomplish.on its own, The best part-
_:_._nersmps are mutually beneficial and- structured to

connect individuals, not just institutions or groups.

. This.connection enables the. power of: commumty

parmershaps to be unieashed. .

.. _Partnersmp ohallenges
‘and opportunities .

Parent and’ famliy mvolvemmi is a wise, mvestmem
for communities truly concerned about student
achievement, If old, ineffective traditions of parent

.. involvement :are. to be transformed, there. must be
adequate support: from: the education authorities’
.outside the school. Effectwe parmt involvement
- policies and practices. at-the district; state,.and
national ‘levels are:crucial. Supporting parent and

_famxiy mmlve_ment doesn’t have to-be't expensive; but

financial resources as wellas moral supportimprove
the chances of success. When policy makers:and
. :--sedacataon leaders. make parent involvement a prior-

ity, their-actions and the suppart systems they pro-
.vide reflect their commitment..

. Engaging parents in. effecnve ways: rec;uzres oo
frcntmg the chalienges that have prevented parc
involvement. Administrative leaders play a pivotal

nts. Thetone of any school reformyeffort is often set
by-a school’s admxmstranon If principals anid other
leadets: .collaborate -with' parents, teachers will be
morelikelyto fqii_o_w suit. Increasingly, the best rn_ed~

 els for good management in this country come from

organizations that encourage people to speak out

-about-their concerns and solve problems coopera-
. tively, rather than by management decisions
. _enforced thmugh & .strict hierarchy. Such an

ap;amac:h can lead to.better decisions-—and better
results-—in schools as well as businesses.
Without .administrative: ieadership, real_school
improvement will be difficult to achieve. Genuine
change requires: cocrdmated effarts,-ccnssstent lead-
ership, and:steady.support. Werkmg together to
ach:eve the‘: <ot gﬁais of school improvement

gram goal,:and p edugcators, and administ

tors work together as a team, then true school P

reform will result, OC

CGurChildren May/june 1997 @ The National PTA Magazine




Overhead/Handout1- 8

Parent Involvement Position Statement

e T

A Parent's Responsibilities

» to safeguard and nurture the physical,
mental, social, and spiritual education

of the child

» to provide opportunities for interaction
with other children and aduilts

» to lay the foundation for responsible
citizenship including instilling a
knowledge of and respect for our nation's
diverse cultural heritage

> toprowde a home environment that
encourages and sets an example for the
child's commitment to learning

» to know, help, and interact with the child's
teachers and school administrators

» to communicate with and participate in
the selection/election of school officials

» to develop, through observation, a
knowledge of how the child functions in
the school environment




Overhead/Handout 1 - 9

Parent Involvement Position Statement

L
A Parent's Rights

» to have clear, correct, and complete
information about the school and the

child's progress

» to have conf:dent:ahty of information
about the child;

» to have clear understanding of the
processes to gain access to the |
appropriate school officials, to participate
in decisions that are made, and to appeal
matters pertammg to hls or her chlld

> to expect a sens:tmty to Ianguage and
cultural differences (inclusiveness)

» to observe the child at school



Overhead/Handout IV - 1

Barriers to Parent/Family Involvement

e

Most Common Barriers Cited by Parents
» Lack of Time
» Feeling They Have Nothing to Contribute

» Not Understanding the System

» Lack of Child Care

> Language and Cultural Differences

» Feeling Intimidated

» Lack of Transportation
» Scheduling Conflicts/Difficulties

> Not Feeling Welcome
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k-ésearch Fil;a?ngs

When it comes to parent involvement and its powerful influence, the knowledge
base is broad and clear. The challenge comes in transforming knowledge into
practice, and practice into results.

The most comprehensive survey of the research is a series of publications
developed by Anne Henderson and Nancy Berla: The Evidence Grows {1981);
The Evidence Continues to Grow (19873; and A New Generation of Evidence: The
Family Is Critical to Student Achievement (1995). Citing more than 85 studies,
these publications document the profound and comprehensive benefits for
students, families, and schools, when parents and family members become
participants in their children’s education and their lives.

The findings listed below are from the pertinent research.

o

Parent and Family Involvement
and Student Success

B When parenis are involved, students achieve more, regardless of socio-
economic status, ethnic/racial background, or the parents’ education level.

B The more extensive the parent involvement, the higher the student
acHievement.

..M. When parents are involved in their studenis education, those students have

“higher grades and 1est scores, better atendance, and complete homework
more consistently.

M When parents are involved, students exhibit more positive attitudes and
behavior.

M Students whose parents are involved in their lives have higher graduation
raies and greater enrollment rates in post-secondary education.

W Different types of parent/family involvement produce different gains. To have
long-lasting gains for students, parent involvernent activities must be wel-
planned, inclusive, and comprehensive,

B Educators hold higher expectations of students whose paresits collaborate
with the teacher. They also hold higher opinions of those parents.

M In programs that are designed to involve parents in full parterships, student
achievement for disadvantaged children not only improves, it can reach levels
that are standard for middle-class children. In addition, the children who are
farthest behind make the greatest gains.

National Standards for Parent/Family Involvement Programs



M Children from diverse cultural backgrounds tend to do better when parents
and prolessionals collaborate to bridge the gap between the culture at home
and the learning institution.

B Student behaviors, such as alcohal use, violence, and antiso-

cial behavior decrease as parent involvement increases. The evidence is now

M Students are more likely to fall behind in academic perfor- beyond dispute_
mance if their parents do not participate in school events,
develop a working relationship with their childs educators, When parents are

or keep up with what is happening in their childs school. involved in their
M The benefits of involving parents are not confined to the early children’s education

years; there are significant gains at all ages and grade levels. )
. - at home their

M Junior and senior high school students whose parents remain .
involved, make better transitions, maintain the quality of children do better
their work, and develop realistic plans for their future. in school.
Students whose parents are not involved, on the other
hand, are more likely to drop out of school. Henderson and Berla

B The most accurate predictor of a student’s achievement in
school is not income or social status, but the extent to which
that students family is able to (1) create a home environment that encourages
learning; (2) communicate high, yet reasonable, expectations for their chil-
dren’ achievement and Future careers; and (3) become involved in their
children’s education at school and in the commumnity. ‘

 Parent and Family Invelvement
and School Quality

W Schools that work well with families have improved teacher morale and
higher ratings of teachers by parents.

ot

M Schools where parents are involved have more support from families and
better reputations in the community.

B School programs that involve parents outperform identical programs without
parent and family involvement.

W Schools where children are failing improve dramatically when parents are
enabled to become effective partners in their child's education.

M The schools practices to inform and involve parenis are stronger determinants
of whether inner-city parents will be involved with their children’s education
than are parent education, family size, marital status, and even student grade
level,

National Standards for Parenv/Family Involvement Programs National PTA




M Children from diverse cultural backgrounds tend to do better when parents
and professionals collaborate 1o bridge the gap between the culture at home
and the learning institution.

M Student behaviors, such as alcohol use, violence, and antiso-

cial behavior decrease as parent involvement increases. The evidence is now
M Students are more likely to fall behind in academic perfor- beyond dispute.

mance if their parents do not participate in school events,

develop a working relationship with their childs educators, When parents are

or keep up with what is happening in their child’s school. involved in their
M The benefits of involving parents are not confined 1o the early children’s education

years; there are significant gains at all ages and grade levels. .
at home their

M Junior and senior high school students whose parents remain .
involved, make bettegr transitions, maintain the quality of children do better
their work, and develop realistic plans for their future. in school.
Students whose parents are not involved, on the other
hand, are more likely to drop out of school. ) Henderson and Berla

W The most accurate predictor of a student’s achievement in
school is not income or social status, but the extent to which
that student’s family is able to (1) create a home environment that encourages
learning; (2) communicate high, yet reasonable, expectations for their chil-
dren’s achievement and future careers; and (3) become involved in their
children’s education at school and in the commiinity. *

Pt;"x:ré'rii and chﬂy lf_l'?Ql\fe_Menf 3
and School Quality

W Schools that work well with families have improved teacher morale and
higher ratings of teachers by parents.

ot

M Schools where parents are involved have more support from families and
better reputations in the community.

B School programs that involve parents outperform identical programs without
parent and family involvement.

B Schools where children are failing improve dramatically when parents are
enabled to become effective parters in their childs education.

M The school’s practices to inform and involve parerits are stronger determinants
of whether inner-city parents will be involved with their childrens education
than are parent education, family size, marital status, and even student grade
level.

Nationai Standards for Parent/Family Involvement Programs National PTA
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CHAPTER FIVE

Single Parents and the Schools

Effects of Marital Status
on Parent and Teacher Intemctzons o

Joycs L. EPS'I‘EIN

INTRODUCTION. .
The Gne~parent home is one of the ma;or fanuly arrangements of. schomi-
children today.. Over 15 m:lhon children live in. .one-parent homes, most in
mother-only homes and most as a result of. :separation or diverce. From a
total of about 62 million children overall, the number in one-parent homes

is an important and growing subgroup of children in the country. Each
year over 1 million children under the age of 18 have parents who divorce.

In the Umted States in 1986, 25% of the hoy eholds with children under.

18~=about 1'in 4-—were smgle-parent homes (U.S. House of Representa-

tives, 1986). Membershxp in one-parent homes. is even greater for black -

children, with about half of all black children under 18 ‘vears old in one-
parent homes (U.S. Bureau of the Census, 1982). It is estimated that over
50% of all children born after 1980 will live with one parent for at least 3
school years before reaching the ‘age of 18. Most will live in: poor, fernale-
headed households (Furstenburg, Nord, Peterson, & 2.’13.1 1983; Garbanno,
1982; Glick; 1979; Masnick & Bane, 1980). '

In earlier times, single-parent homes were atypzcal new they are com-
mon. The historic contrast raises many questions about the effects of sin-
gle-parent homes on the members of the family. Much has been written
about single parents, their children, their numbers, and their problems,

but little research has focused on how smgle parents and’ thexr chiidren fit

JoYcE L. EPSTEIN ® Center for Research on E%emznta:y and Mzddie Schools, The thns
Hogkins Umvexsxty Baiamore Maryland Z1218. _
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into other social institutions that were designed to serve “traditional” fami-
lies. When children are in school, the family and school are inexorably
linked. Because of this linkage, changes that occur in families must be
accommodated by responsive changes in schools.

THEORETICAL PERSPECTIVES

Schools and families are overlapping spheres of influence on student
learning and development (Epstein, 1987). The model of overlapping
spheres of influence recognizes that there are some’ practices that schools
and families conduct separately but that there are other practices that can
best be conducted as partners. This view is in contrast to a long-standing
alternative perspective that emphasizes. the separateness of these

An emphasis on separateness. One perspective on institutions and their
relationships emphasizes the importance of their separate contributions to
society. This view assumes, for example, that school bureaucracies and
family organizations are most efficient and effective when their leaders
maintain independent goals, standards, and activities (Parsons, 1959; Wal-
ler, 1932; Weber, 1947). Institutions that are separate and nonoverlapping
give little consideration to the ideas or-histories of the other groups or to
their comumion-or:interlocking aims or goals until there are problems or
trouble. This is, in effect, a “conflict resolution™ model, requiring interven-
tions'and interactions only when necessary to solve serious problems. =

An'‘emphasis on overlapping spheres of influence. A social-organizational
perspective is offered as' the basis for research on schools and families

ini, 1987) and o itutional connections that influence the

hildren (Epstein, 1989)." 1 e k
nvironments that educate and socialize children are shown as spheres of -
influence that can, by design, overlap more or less in their goals, practices,
messages, and resources for students. Major “forces” are considered in the
model, including (1) ime—to account for changes in the ‘ages and grade

. In this model, the key, proximate

levels of students and the influence of the historic period, ‘and. (2) the
philosophies, policies, and practices of each institution. These forces affect -

the nature and extent of “overlap” of families and schools. The model
integrates and extends the ecological approach developed by Bronfenbren- -
ner (1979); the educational insights of Leichter (1974); the sociological
studies of schools and communities of Litwak and Meyer (1974); the theory
of institutions and individuals of Coleman (1974); and a long tradition of
sociological research on school and family environments (Coleman et al.,
1966; Epstein & McPartland, 1979; McDill & Rigsby, 1973; and others).
The model of overlapping spheres of influence recognizes the inter-
locking histories of institutions that educate and socialize children and the
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changingand accumulating skxlis Qf the mdmduals in them as the basis for
studying connections.that can benefit children’s learning and develog-
ment. This, in effect, is a “conflict prevention” model in which institutions
invest resources in shared goals (such as student success) in order to pre-
vent or reduce tensions and yroblems that couid require later, more costly
treatment. . . -
These two. theoretlcai perspecnves are reflected | in the practxces of two
types. of teachers and may influence their interactions with single and .
married -parents. Some téachers believe that families and schools have
different responsibilities that can best be. accomphsheci separately and in-
dependenﬂy These teachers may make greater distinctions in their opin-

ions about. the effectiveness .of smgie and married parents if they view

single’ parents as: lacking the resources needed to carry out family res?cm-
sibilities. Other teachers belxeve families and schools overiap in their i mter—

chﬂdren They may make Eewer d;st:nctmns between smgle and mamed _
parents if they view all parents as 1mportant contnbutors to thenr chﬂdren s
education, .

Opmmns dxffex about whether schoois and teachers should be in-
formed about parents’ marital status or changes in family structure. Some
argue that teachers are biased against children from one-parent homes.
They suggest that teachers. negahvely label. chlldren of divorced or sepa-
rated parents, explain children’s school problems in terms of the family
living arrangement rather than in terms of their own teaching practices or
the children’s individual needs, or assume parental inadequacies before
the facts about parents’ skills are known {Hetherington, Camara, & Feath-

... erman, 1981; Laosa; 1983;. L:ghtioat, 1978; Ogbu, 1974; Sanirock & Tracy,'_ :
1978; Zill, 1983). This view sets schools and faxmhes apart as separate
spheres of influénce, with families expected to’cope on their own with
changes and problems... :

- Others argue that schools should be mformed about parental separa-
tion or divorce because teachers provide stabzhty and support to children
during the initial penod of family disruption, can be more sensitive to
children situations when discussing families, and can organize special
services such as afterschool care for children that may be needed by single
parents. and. working mothers (Bernard, 1984). This view ‘brings schools
and families together, as overlapping spheres of influence with both insti-
tutions working together to. help children cope and succeed even during
times:of family changes and stress.

The discrepant opinions of how much famxhes should inform schools
about family circumstances are each supported by parents’ accounts of
experiences with teacher bias or with teacher undérstanding and assis-
tance (Carew & Lightfoot, 1979; Clay, 1981; Keniston, 1977; National Public
Radio, 1980; Snow, 1982). There are few facts from research, however, about
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whether and how teachers respond to students in differently structured
families or about how single parents perceive, react to, and becomie in-
volved with their children’s schools and teachers.

Many early studies of single parents and some recent ones are based -
on a “deficit theory” of family functioning. Orie major underlying assump-
tion of this work is that the number of parents at home is the keyivariable
for understanding effective parenting and children’s success. That'is, two -

parents afe ajways better than one. “For example, résearch based ori'the

“confluence” model argues that crucial intellectual resources are Tackirig
when the father is absent from the home (Zajoric, 1976). This theory asserts
that the father is the family member with the ‘highest intelligerice and is the’
educational leader of the family. This is a mechanical theory that has not
been well supported in research It establishes dn unequivocal bias against - -
one-parent homes, putting mothers in a fixed and forced subordinate posi-
tion, discounting the roles most mothers play in encouraging their chil- -
dren’s education, and ignoring the roles of 'schools ‘in guiding family -
activities that concern school sidlls. 0
~ " Other research on single parents based on their deficiendies assumes
that one-parent homes are unstable, uncaring, lacking ‘in‘emotional ‘and
academic support or strong role models for students’ school success. The™
number of parents at home is the measure used as a proxy for numerous:

alleged weaknesses of the one-parent home. Studies that include the fum-

ber of parents as the only explanatory variable establish a theoretical bias

against one-parent homes, without allowing for alternative explanations.
An alternative view focuses more on the strengths and-potentials-of -

familios, with attention to the activitie en

or structure. The underlying assumption of these studies is that the quality

of family practices and processes explain more about paréntal effectiveness

_than marital status or the number of parents-at home (Barton, 1981;

" 'Blanchard & Biller, 1979; Dokecki & Maroney, 1983; Hetherington &

Camara; 1984; Marotz-Bader, :Adams, Beuche, Munro, & Munro, 1979;

The change from a “deficit model” to 2 “strengths model” has ledto

more thoughtful studies of children and parents in ‘one and two parent
homes. Models improved in small steps, from the simple, mechanistic
theories of the impact of the number of parents in the home on student -
achievement or behavior, to only slightly more complex theories thatadded

family socioeconomic status (SES) ‘as ariother explaniatory variable. Re- '
searchers recognized that because low eduction and Jow ‘income" often
accompany single-parent status, it is necessary to measure these family

conditions as well as marital status so that negative effects due to SES or
education were not attributed falsely to single-parent status (Barton, 1981;
Kelly, North, & Zinigle, 1965; Milne, Myers, Roserithal, & Ginsburg, 1986,
Svanum, Bringle, & McLaughlin, 1982). For example, children from well-

o the activities and practices of families of any size
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educated, rmddle—class, one~parent homes often perform as welE as smu!ar
children from. tvm-parent homes,

The improvements.in knowiedgé gamed from added measures of so-

cial class were not enough, however, to clarify the inconsistent results
across studies of the effects of marital status on parent behaviorand stu-
dent achievement. Two rqiahveiy stable status variables—marital status
and socioeconomic status —do not adequateiy represent the dynamms of
family life.that contribute to student achievement or success in school
(Hanson & Ginsburg,. 1986). Even recent studies of family contacts with
the schoois (Baker & Stevenson, 1986 Garfmkie & McLanahan, 1986,

Kurdek & Blisk, 1983; Milne et al., 1986; 2111 1983) have ignored the roles of
teachers in increasing or reducing differences in parent and student behav-
ior in differently structured families. A comprehensive review by New-

berger, Melnicoe, and: Newberger (1986) calls for studies of the many
factors that may ameliorate and explain the ‘negative condxtmns of one-
parent homes.

The present study looks at some potentially important vanabies that
allow schools. to change to meet the changing needs and conditions of
families. We use data from teachers and parents to exarnine famﬂy and
school connections in one- and two-parent homes. We focus on the chil-
dren’s iwmg artangements that affect the day-t o-ciay communications and

interactions between schdols and families. We compare single and married

parents’ reports of the frequency of teacher requests for parent involvement.
We look next at teachers’.reports of the quality
‘and married parents of their students, and the teachers’’ rep

s of the qual-

ity of the homewark compieted by children from one- and two-parent.
homes. And we examine other similarities and differences among smgie' o

and married parents concerning their children’s education.

We ask the following questions: Do sangle and married parents differ
in their. perceptzoas of teacher practices.of parent involvement? Are -
teachers’. perceptions of parents and children influenced by fauuly living

arrangements? How does marital status relate to other family ‘and school
connections? And, how do teachers’ practzces Teflect the two theoretical
perspectives that emphas;ze separateness or overiap of families and

schools? To address these questions,. we introduce, first, a simple madel_ -
that improves. upon earlier research on smgie parents by accounting for '

marital status, parent education, and teacher leadersth to study parent-
teacher exchanges and evaluations. We then test a ‘miore compiete model
that places marital status, parent educahon, and teachers’ practices of par-

ent involvement i ina fuller secmi context with other charactenstms of the o

school and family.

This exploration includes many measures of family sttucture and pro-
cesses, student characteristics, and school and classroom structures and
processes. The independent variables, introduced as they are needed in

f involvement of the. single -
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different analyses, include family size, race, and parent education; student
grade level, classroom ability, and behavior in class; teacher leadership in
parent involve: _ :
specific teacher—parent intéractions about the child as a student.” -

Unlike earlier research that often used “special problem” samples to
study single-parent families (Shinn, 1978), this is a purposely stratified
sample of a normal population of teachers in grades 1, 3,'and 5 in public’
schools in the state of Maryland and the parents and students in their
classes (Becker & Epstein, 1982a). Importantly, the data from teachers,
parents, and students are linked so that particular teachers’ practices can’
be connected with the parents and studenits in those teachers’ classrooms
(Epstein, 1986, 1990a), Few previous studies measured the behavior and
attitudes of single parents about the schools their children attend (Clay,
1981), and none link the teachers’ and parents’ practices and evaluations of

SAMPLE, VARIABLES, AND APPROACHES

Surveys of teachers, principals, parents, and students in 16 Maryland
school districts were conducted in 1980 and 1981. About 3,700 first-, third-,
and fifth-grade teachers and their principals in 600 schools were surveyed
(Becker & Epstein, 1982a; Epstein & Becker, 1982). From the original sam-
ple, 82 teachers were selected who varied in their use of parent involvement
in learning activities at h ey W atc : g1
rs ing experience, and characteristics of their student
e teachers, 17 were confirmed by their principals as

seful continuum from high to low use of parent

“confirmed leaders” making the most concerted use
of parent involvement in learning activities at home. T e
" Data were obtained on the achievements and behaviors of the students
in the 82 classrooms. The parents of the children in the 82 teachers’ class-
rooms were surveyed about their attitudes toward and experiences with”
parent involvement, In all, 1,269 parents responded to a questionnaire by -
mail —a response rate of 59% . Of these, 24% were single parents —~closeto’
the national average of 22% (U.S. Bureau of Census, 1982~ 7
We requested that the parent complete the survey who is most familiar
with the child’s school and teacher. Over 90% of the respondents were
female, and virkually all of the single-parent respondents were female.
Thus the research provided a sizable, useful sample of single and married

ment, teaching experience, and overall teaching quality; and

me. They were matched by school district, grade -

ént activities. In all, the 82~

mothers whose children were in the classrooms of teachers who differedin

their use of practices to involve parents in their children’s education.
The categories one-parent home and single parent come from the parents’
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reports that only one parent lives at home with the child. We prefer the
terms single-parent home, one-parent home, or.mother-only/father-only home to
describe the living arrangements-of schoolchildren, rather than the pejora-
tive terms broken home, broken family, or.even single-parent family. A single- .
parent home or a two-parent home may ormay not be “broken” by marital,
economic, ‘or‘emotional ‘conditions {Engan-Barker, 1986; Kamerman &
Hayes, 1982). To determine if a family is “broken? requires clear and sensi-
tive measuresinvaddition to the structure of living arrangements, A child
in a single-parent home may have contact with two parents, although only
one parent lives at home when the child leaves for and refurns from school.
The data do not inchide information on the cause, choice, or. duration of
single-parent status, nor can we identify calm or troubled relations in two-
parent homes. Our sample does not permit us to study one-parent homes
whiere the father is the custodial parent or the parent most knowledgeable
about the child’s schooling. These are important characteristics of families
that should beincluded in new studies of family and school effects (Bane,
. 1976; Eiduson; 1982; Furstenburg & Seltzer, 1983; Shinn, 1978; Zill, 1983).

Parent involvement refers to 12 techniques that teachers used to orga-
nize parental assistance at home, including reading, discussions, informal
learning games, formal contracts, drill and practice of basic skills, and.
other monitoring or tutoring activities. For example, the most popular
teachers’ practices included: ask parents to read to their child or listen to
the child read; use books or workbooks borrowed from the school to help
children learn or to practice needed skills; discuss school work at homs;
and use materials found at home to teach needed skills. Eight other activ-
ities were also used by teachers to establish parents at home as partners.
with the teacher to help students do better in school. The activities, pat--
terns of teacher use, effects on parents, and effects on student achieve-
ments are discussed fully in other publications (Becker & Epstein, 1982a, b;
Epstein & Becker, 1982; Epstein, 1986; Epstein, 1990a). Parent involvement
in learning activities at home is a complex, difficult type of teacher-parent
partnership (Leler, 1983), but these practices include more parents and have
greater positive impact than other forms of parent involvement that occur
at the school building (Epstein, 1986). Involvement in learning activities-at
home is the type of involvement that most parents would like the schools
to increase and improve across the grades (Dauber & Epstein, 1989;
Epstein, 1990b). -

CHARACTERISTICS OF PARENTS
Table 1 shows the characteristics of the single and married parents in

the sample. There are several important differences. Significantly’ more
single parents are black, reside in the city, have fewer years of ‘formal
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schooling, work full-time, or have.one child. The sing.ié;nd-married par-

ents are about equally represented by children in the three elementary-. -
school grades (1, 3, and 5) iry the'study-and in. the classroom of teachers

who were confirmed by their principals as leaders in.the use of parent

involvement. THese charactetistics of the Maryland sample are similar to

those expected from a national sample of single parents: ;o w7 S0
We'tise ‘mothers’ ‘education rather than both' parents” education, or

either parernit’s dccupation, in order to minimize missing or.incomparable .

data for one-‘and two-parent homes »Mothers’ education has traditionally

been used as an indicator of family SES (Sewell & Hauser, 1975). As others -

" TABLE 1 CHaracteristics of Sirigle and Married Parents
T T g gle parents . Married parents’
' (NST8y 7 T (N=BEY)
Percentage respondents - Percentage respondents

Races o ; . : : ST
Whité_: SRS . . I T 389 Sl 732 .
Black SRR : bRl o 268
City » 5050 v i 571 27
Countyfsuburb: - . e ARG 23
Parent educations . TR P S R
Somehigh school (orless) . T S L AR2
ghschooldigloma @2 4
Bachelor’s degree S 8" 108
Some graduate school (or thore) 1 ¢ T8 S 133
Bmployments SR
No work putside home™ - o o 331 e 404
Partfimework .t e .+ .o 113. . . . . 218
Fulltime work o e _ T =X 38.2
Family'sizes 0 o e o o U _
Osiblings.. . . - . - 24.9 T 117
1-2siblings ... ... .. . .. .. . %83 719
34 siblings _ B <X B “14.2
Over 4 siblings Co . - 2.2
Extended family (other adults 23.8 0.2

Grade level of child
Grade 1 41.8 38.3
Grade 3 - S 26.9
Grade 5 3G.4 ' 34.8
Teacher leadership:in parent involvement . e e
Confirmed Jeader:. . =~ . ... . .25 20,4
Not.confirmed leader ) By s C79.6

aChi-square tests yield significant differencesin proportions for singie and married pavents beyond the

001 level.
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have noted, mother’s education may be more pertinent than other measures
for studying family influences on children’s school behaviors, or as an
indicator of a parent’s familiarity with school organizations and pro-
cedures (Baker & Stevenson, 1986; Milne ez al., 1986). In one-parent hormes
especially, mother’s education may be a more important and accurate indi-
cator of schoollike activities at home than other: occupanonai or economic
indicators. :

Resutys: P&RQ‘J‘I‘S REPORTS OF
TEACHERS PRACTICES OF FARENT INVOLVEMEN’T

Parents were asked to report how cften thexr child’s teacher requested
their involvement on the 12 home-learning activities described earlier. Par-
ents’ reports of teachers’ requests ranged from 0 to 12 frequently used
activities, with'a mean score of 4.1 and a standard deviation of 3.4, Table 2
shows how single and married parents’ reports differed by the educational
level of the parents and by the teachers’ leadershjp in parent involvement.
The mean scores and tests of comparisons in the first column of the table
show that, compared to married parents, singie.parents reported signifi-
cantly more requests from teachers to assist with learning activities at
home {4.80 vs. 3.76). The figures in the second column indicate that among
single parents, high- and low-educated single. parents reported about
equally frequent requests from teachers for parent involvement. Among
married parents, however, less-educated married parents reported more
. frequent requests from teachers for parent mvolvement than d:xci more-

B 'ad_ucated matried: parents (4 16 vs.3.30).

In the third column, the measure of teacher ieaders}up adds 1mportant
information about the experiences of parents, Single and married parents
with children in the classrooms of teachers who were confirmed by their
principals as leaders in parent involvement reported more requests than .
parents who children’s teachers were not leaders in parent involvement. The
differences were especially great between married parents in teacher~
leader and nonleader classrooms.

Other comparisons noted in Column 4 of Table 2 reveal dsze:ances in
single and married parents’ reports about teachers who were not Jeaders
in parent involvement. Highly educated single parents in these teachers’
classrooms reported significantly more requests than highly educated
married parents (4.47 vs. 3.04). Less-educated single parents reported
significantly more requests than less-educated married parents (4.73
vs. 3.97) :

If we looked only at the differences in involvement by marital status

and educatzonal fevels in Columns 1 and 2 of Table 2, we wculd miss the :
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