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Perspectives and Previews ﬁ
on Research and Policy
for School, Family, and =
Community Partnerships

Joyce L. Epstein
Johns Hopkins University

' Over_'_'_mé“ po.szdgcadethe _.f'_t_t_ti._d_ of school-family-community :parmcr-shipé has
been energized before our very eyes by activites in research; policy.-and practice.

‘In researsh, scholars from different disciptines are applying various. methodolo-
gies to study connections of “sehools and communities with- families of varicus

 backgrounds and cultures and with students at different age and grade levels.
" “The ‘number of master's and doctoral dissertitions ‘are increasing’as: graduate
me  famitiar with the field and seek 10 /make

- students and their professors
new contributions. " R
In policy, in 1994 Congress added 2 new national educational goal for school
and family partnerships to the major federal legistation called Goals 2000: Educate

. America Act. Also, Tide 1 '31_'ggﬁia_ﬁ_an_s' were tevised and include mandates for

specific family-school connections in order’ for-states. districts; and :schools 1©

obiain and keep federal funds. Other federal, state, and tocal policieghave beenand
. .are being developed that mandate or encourage partnership activities. o
" In practice, schioo] administrators, teachers.. ants, students, and others in
communities are increasingly woiking together to meet various mandates and
guidelines, and. more importandy 10 design their own programs and practices.
. Along with curriculum, instrisction, evaluation. and staff development, a pro-
. .gram of school-family<cormunity connections is -now viewed as.one of the
. components of school organization that may help to promote student leaming
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AN EMERGING FIELD OF STUDY

A selective summary may heip w illustrate some of the changes that have occurred
in this growing field of study. Traditionally, studies of families. or schools, or
communities were conducted as if these were separate or competing contexts. For
example. in the late 1960s and 1970s, researchers argued heatediy about whether
schools or families were more impermant. When heads cleared. the dual centribu-
tions of schoois and families were acknowledged: ‘Students are -advaniaged or
disadvantaged by the economnic and educational resources and guidance gtfered by
thei: families, and smdents are advanmi’ed'érdisadvanmgéd by the 'qii'aiiu of their
nczrher schools nor fe.mﬂzes alone -.:m ﬁo zhe ;ob of edus:atmw and scuahzmw
children and preparing them for life: Rather, ‘schools, families, and commumaes
share responsibilities for children and influence them simuitaneousty. '
~ In the 1960s, the topic of “parent involvement” gained prominence with the
implementation of federal Head Start and Follow-Through programs in preschool
and early elemﬁntaﬂ grades. These programs legisiated the mvolvemem of
low-income parents in the education of their young children to prepare them for
successful emry to school. Al the same tirne, other factors increased the involve-
ment of middle- and high-income parents in their children’s educaton. For
example, more women were graduating from cotlege and entering and siaying
~in the work.force: more mothers were equal with teachers in education: and more
‘pargnts were: active in decisions about: early care for the:r children. Tbus there
Wwere: pressurcs and: cgpormmnes for. famzi;es with more and with less
- education 10 increase their awareness cvf :he smpcswzce of :hexr pamc:paaon in
- children’s, sducation. and-in their con:mucus m;erac:zens wx:h ;hetr chxidran 5
schools:(Connors'& Epsiein, inpress).. o :
" Other eatly policies. changed basic connectsons of sch ocls and famﬂzes, bascd
on demographic ‘data family dernands, and- zoals’ for greater numszonai equxzv
for' all’ children. For example, schools began to serve lunch at school  all
children, responding in: part to thc increasing numbers of workmg mothers who
were not-at home midday. Schools. began 1o provide free breakfasts as weil as
“ free and reduced-price lunches 1o help poor famnilies. and their children, Research
on-these policies: pmgressed from: studies of whether 1o which’ food shouid be
served in breakfasts and lunches {0 he!p students and their fan‘mm .
- The new policy agenda about.parinerships 1§ bemg driven by more complet
fmiy and commurity conditions, but emerging policies are suit mspﬂnses o
poverty ‘and ‘other demographics, family demands, and goals for equity and
excellence in students” education. The problems are well known: Thers are more
two-parent homes inwhich both parents.are, empicyed. mere young, smgic pareats
and more of them working.outside the hume. more children in poverty: more
migrant and homeless children and families: more famiiy mbﬁxr}: dunng the
school year; and other factors that make it imperative to redesign and improve
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policies and practices for linking schools. families. and communities. But pro-
L grams of partnership -are not only. responses.1o.predlems of farnilies faci ing
difficult conditions, The new policy agenda about parin erships reflects the ad-
. vances in unde'smndmv how all families need beter information . abour their
chiidren. the schools..and. the part they. play. across (the-grades to ,nﬂuenca
children’s. meil being, leamning, and development, R
Some mandages and emahasas in earlier federal programs gsuch a3 Jaa parent
_,.aunuis required in-Title 1) were. dimited. often -perfunctory -activities: that in-
formed and involved only.a few parents (Keesling & Melaragno. 1983}, Other
_demonstration programs were quite comprehensive with heme. visits. assistance
10 parents in understanding their very voung children. good communications with
- teachers, opportunities 1o volunieer. and-other active interactions (Gerdan 1979).
. The es.ﬂv e?ferzs 10 ‘undersand parem involvement were iargely. unsysiematic.
-with few measures of the erfﬂczs of sgec:f“ c practices of involvement. The first
. framewaorks. focused . mam]y on:the roles that parents needed 10 play. anci not the
work-that schcols needed: 10/ conduct in;otder 10 eroamze sn’ong gmm'ams 10
. involve all families in their. cm%dren '3 educmxon S
. Inthe 1970s, the effective. schools movement-—a ﬁrst waw of rc::em schoot
: ;gfor_m-e-_capmrgs_me anention of educarors.of students who .were. ag risk of failing
(Edmonds, 1979), Although it was not one of the.initial elemenis of effective schools,
parentinvolvernent. was. quickly added to an expanding list of componems that
..research and. practice suggested. would improve schools and increase ‘student
- SUCTESS,, By the.mid- 5980>. the report A Nanon.ar Risk (Naticnal Comrnission
..on Excelience in Education, 1983) directed antention to the.need to. improve ali
. schuols, not just those for siudents from economicaily. d:s:ressaé homes and
.- comrmunities.. The.effecrive schools litany evolved into lists of requirements for
- _reszmcmred s:::hools. The: scheei reform. movements Ay cormnue 1ochange its
' mcabu%ary There ‘aiready are discussions: of renewed, remvemed redeﬁned ’
responsive, and reconstitured schools. Whatever the vocabulary, all schsol reform
.efforts recognize the need 1o improve the: quality. of. education, for. all students.
..[Each. new initiative has.sharpened . the focus on camcuium, instruction, and
_ connections with: fazmhes e
In the 1980s, studies. began 10 2 az'afy thcs amorphaus erm pczrem mvoivemzn:,
and recast the emphasis from. parent involvement (left up to the parent) to school
and famd 'y parmersths or, more fully, school, family, and comufiinity partner
. $hips, in order to.recognize the shared responsibilities for children within and
across contexts. The concept of “shared. responsibility” removed.part of the
burden from parents to figure out on their own how to becorne or.stay involved
.in their children’s. education from year. to year and put part of that burden on
R schouis 1o create. programs 1o, mform and mvolve ail. families. Researchers
: c&liec:ed datt 10 zdanufy sepmhle .components of . mvaiva:mnz anci begaa w0
. focus more ngorously on measuring results of involvement for smdents, parents,
and for educators {Epstein, 19872, 1987b, 1992).
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Growth in this field 0f study also was assisted by the federal govermment’s
sreaticn in 1990 of the national Center on Families, Communities, Schools dnd
Children’s Learning 1o conduct an active research and dgveicpmem program on
school and. Tamily partnerships ‘from birth ‘through 'high' school. The Center
includes over-20 researchers who'are condecting résearch. development. evalu-
ations, and policy studies in two research pmgmms’ onthe early years {focusing
on students and their families from birth through age 10) and on the years of
early and fate adolescence: (focusing on’ studénts and ‘their families fromage
1 1=1%), The Cetner's researchers are fromiseveral disciplines. use varied methods
and measurement models; and often work closely ‘widvieducators’ and pareats 10
' deamn arid 'stidy new approaches for productive parinerships:
‘In addition o its research agenda; the Center created an International Network
of over 300 resea.rzhcrs in the United States and 'more than ~+0 nations wencourage
‘and to shdre work on many topics related school. farmily. and: community part-
“nerships:Some researchers in‘other nations have foliowed the’ Center’s format ©
establishy interdisciplinary ‘networks i -their own' tounwies (e.g. . Australi iz Por-
wgal, and ‘Denmark) and to ‘work “with ‘and assist'ediicatots o improve sehool
“programs ‘of “parmerships ‘with' families and’ communities. The discussions and
“'debates afmohg ifiternational colieagues and colldborative’ c:ross‘m.\nonal pre;ects
{Davies, 1993) have ‘added-energy to this field" '
Forseveral years;, the Center on Families, Communities, Schools“and Chil-
dren’s “Léarning and ‘the Tnstitute for Respomsive Educdtion have joined ‘forces
“to'¢onduct a'day-long rounduable for U.S: ‘and international coileagues to share
‘their ‘researchiand development activities prior 1o the annual ‘meeting of ‘the
Amiericin Edicational Research Association (AERA). The Center also organized
“international’ symposia for- several years for the' formal . AERA- imeetings.  The
_number of coungies, researchers, topics, queszmns. methods and measure.s and
- guality. _f-_'werk at these meetings have grown each year. = =~ _
" “Thereis other evidence of the' growth of interest and’ actionift th:s field of
study: A dozen years ago. ' the AERA had few gapers ar-its -annual rnee;mg on
topics concerning families. Now, multiple labels are needed to index presentations
on family invoivement, school partnerships, parent participation, fathers. mothers,
“and’ other related terms. The Families as Educators: Special Interest Group (SIG)
at AERA has ‘grown in' membership for more than a'decade. The' anaual meetings
of nearly’ every mapr ‘social ‘science and poimy-mlawd prcfwsl'mai associaton
include presentations of research and often interdisciplinary pane!s an mp;es of
schools, farnilies, communities and their connections.
A% should be expec:ed in a maturing field, new theories, studies, policies, and
practices generate heat as well as light. Researchers debate assumptions, defini-
‘tions, and interpretations of resiits (Coleman, 1987; Lareau. 1989, and this volume,
chiap. 4). Policy leaders and educators take différant paths toward varied goals. In
short, the field ‘of ‘school, family, and’ community partherships is’ growing and
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improving with betier questions. methods. and approaches The emerging feld is
strengrhened by three chardCreristiés of the pmxc‘pams :znd their work '

‘Academic Disciplinary Boundaries Have ‘Blurred. Progress in research on
farnilv. schocly and' community ccmec'ms “has” besn ‘rmiade acTOSS dis\.mhnes
‘withifi znd across acaderiic specaa ties. ‘Researchers in sociclogy,’ g;wchc 0gy.
social work, anthropology. education, history. economics, ‘and other fields are
- conducting ‘studies: building on each others” work. and ‘coniributing’ new  per-
spectives that are, in tern. ‘Assisting polzcv and’ pra.cz:ce THese mvestme'us will
contiiue o improve the undersianding of famiilies. $chools, communities. and
their connections.

Prafesswmf Bozmdanes Have Bfurrezi Rasaarchers palscy leaders and
educators -are working. with and learning from each other, More than for most
1opics.in social and educu:zcnal research, there has been a short time hne between
B 'research and its appi ication in practi ce. ‘viore thaa for mOst topics, msezzr:hers

educaiors. and parents have been working 1ogether 1o identify the goals. probiems,
_and goteaual solunons 0 creale more suce essful parmzrsmps 10 assist more
‘students. These cross-context connections of university msearchers educa:ors
and policy makers have trzmsfcrmed ‘how some research is designed. conducted,
and mterpmmd {also see. Mo[es thts vomme chap 13). '

. ain. Quesnons Have Chauged. We have mc:ved from the quesuon,
Are ‘families important. for srudent success in schoai" wIf families are important

for ch:iz.%rea 3 deve!opmenz ami schooi success. how czm schoois heip_ _alI families

o fchﬂdren succeed m'sc:hoai and 10 enabie'zhexr famﬁzes o he p mem dm 3097 How '
can schoels communicate wuh families and’ cemmamty mugs 10 enab_e'more
_families (indeed-all of them) 0 gmde their children on _positive pathis from birth
through high scheol? How can these corhmunications be family friendly. feasibie

for schoo&s, and accegtabic 10 students? Wha: are the effects of aitemanve dcsagns
and. xmplemematwn procasses of. pracz:c:s of panncrshsp”

. From my view, the main gaal of pmnersm;:s isro dcvelop am.f canduc? berrar

N commumcamm with families across the grades :n'arder 1o asif students 1o
. succeed. in school.. Research should Question, elaborate, or clarify ail of the

" definable parts of that goal: to develop and conduct beter communications (How?

Which connections, interactions, and exchanges are promoted by different types

_of nvolvement? Which suppcmng ‘policies are needed?); with more families

(How? With which strategies to reach most or all families? With which guidance

-+ for all teachers-and-administrators?); to assist more students: (How" With which

“roles for students? 'With which interactions of students and adults to motivate
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students 10 work-hard and learn o thelr il potental?: 1o succesd in school
{How? \’vl{h which dehnztzons and measures of :ucms—thaz is..which results
or ourcomes of schooling ™),
. Research, policies. and practices are accumulating that.inform all parts of this
' ooal ‘but more smmes aﬁd efzorts in zhe schoois are.needed to fully understand
:u,hefher and th the processes work, The next secrions, of . this chapter-take a
._(oak back 10 review some of the resulls of my, and cox[e&%es eariier. work
_describe a knswledse base on whzch o bulid: then, 2 IGOK around 0 discuss
issues zha: are emerging in current msearch and in practice: and a ook ahead ©
. preview some.of the quesnons that [ believe need continued or new alrention.

A LOOK B_ACK: A-BASE ON WH%CH TO ’BUILD

For many vea:s. my co!leacues and i have beer* coﬂduaxm swd:es © xdennfy
*and ‘understand what schocls need 10 know and do'to deveEop and” implement
' __'ruIE or comprenenswe psocrams of parmership.’ “This ‘work pmduced a theory
“framework, and vocabulary that’ enables researc?:crs ‘and educawrs o communi-
'caie ‘with, learn rrom‘ ané assm sach other. “This s sl a skeiezni su‘ucmm.
_'however that needs o grow 1o a full body of Lnawiedae.__
In'the 1980s. Ideveloped a thecrez;cai perspective called overlappmg spheres
of influence.” based on data collécted with colieagues from teachers, parents, and
_ students in the elementary grades. The resuits of the data analyses could not be
_"expiameé by. olde 'sccxoioaxcai zheones ‘that sm:ssed that social iorganizations
““would be most etfective if they set separate ‘goals and worked efficiently and
- _effecuveiv on unsque mxssaons Raﬂ'zer. a sacxal crgamzaucnai perspectwe was

B ’I‘ﬁe ‘model of cvcﬂapgmg spheres of mﬂuence snciudes external and mzemal
. structures, . The external structure can, by conditions’ or desagn be pushzd 10gether
or pulled apart by thres main “forces (background and practices of families,
"background and pracnces ‘of ‘schools and cEassmoms and time), These fo:ces

. create conditions, space, and oppormmnes for more or fewer shared activities of
schools, families, and communities. The: mtema} stricturs of wmdel specifies
instinutional andanmrpersonai communication lines and locates where and how

) 'somal mmacnons oceur wnmn and across the ﬁoum‘:ancs of schaot home ‘and

*‘nnsres:mth was suppmed by the U 5. Depanmcm of Educ:wm Or‘f's:e of &aucanemi Research
uﬁ!mmmenz {OERII (RI 1 TQGOOSE) m o;nmoss expmmiam um auﬁtm mddo nat :vepmem
"QERI positions or policies.
S Aaeartlel version of this  chapuer 'was pressmed at !he nattma! symposiun Fumlyécm
~Links: How Do They Affect Educational Qutcomes?. Pennsybvaria Statr University. . Ocober
Jl=November |, 1994
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© community. Instutional fevel interactions involve all members or groups witin
schools: families and cormmunites: individual interadiions involve one student.
pareni. teacher. or community member: and combiftisticons of tHese ifteractions
- .also-may occur within-the areas of pverlap. This theory integrates and extends
ajong ling of ecological. educarional. psychological.and sociological perspectives
- onsocial organizations and relationships {e.g.Bronfenbrenner: 1979; Leicher.
1974 Litwak & Meyer, 19740 Seeley, 1981; and a"éong line-of rasearch on
school, family, and commnunity environments and their effects. For demils. ref-
-erences..and summaries see Epsiein. 19872, 1992.) _
. To swdy the usefulness of the theory, other. researche's and praczmer;ers and
I conducted surveys of and field smdies with 1eachers, parents, and students at
_the. elementary, middle. zmd “high school leveis. “Among .other questions, we
wanted 10 know: Which pracnces of parmersh;p faii in :he area of .overlap or
.- shared. raspcnsmxlzty"' What can be learned. abouz the. ra.rs.ge ané zhe ‘results of
-the activities and interactions betweerz families and. schools and beﬁwcen scheols.
families; and commumnes” What can e jearned about zhe pohcxas and practical
.._appmaches .hat help schools. dave ’op and 1mplemem swong pmvrams of part-
nership that engage all. families?. . ..
. Several studies helped to identify and | mpmxe a fraznework of six ma;or types
of involvement thar fall within the areas of overiap in.the spheres. of influence
. model. Each type of involvement may be operationalized by hundreds of practices
: that scimcis may; choose o develop their programs. 'I‘here wﬁi i}e more or less
everlap and. shared respons:bah{y éependsno on whemer many of few practices
onihesixiypes of involvement are working: and each practice. that is xmp[emeatcd
.'opens opgortunities for varied . mteracnons ‘of teachers, parents,. smdents, and
..others across contexts. In shorx fmm zhe six types explain how schoois can work
. .with famz%ms arsd communities: io assist: them 1o become or- stay informed and
S involved in chzk!ren 5 educamon at home a.nd at schoei (Epstem, 1992) Bneﬁy
-.'3-the51xrypesare : o SR -

Type 1_Parenﬁng Assxst famx'hes wuh pa.rerzsmv and chzidreanng skiils.
: .fa:mly support, understanding child. anci adolescent development, and setting
... home conditions o support. Ieammu ateach age and grade level.

Type 2—Comumcazmg Cormmunicate with families about school ;;ramms
-and: student :progress: with schoai-ie-heme and home-tq-schaci communica-
tions.

Type 3——Vciunmenng Improve vecraitment, training. work, and schcdules w0
involve families as volunteers and audiences at the $5¢hooi ‘of in Gther locations
W support students and school programs the school and studenits. -
"Type 4—Learning at Home: Involve families with their children in leaming
_activities at home, mciudmg homcwork and orhcr camcularﬂlmked ac:xvzttes
and decisions.
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Type 3=Decision Making: Include families as participants in'school decisions.
govemance. and. advocacy acuvites through FTA. committees. councils. and
other parsnt.organizations., . -

Type émCollaborating With Cemunm Cccrémaze the work and resources
-of community. businesses. agencies.colleges or universities: and other groups

- 10 swengthensschool: proamms ramﬁv pmcuces and stedent leamning and
devel opmerzt. e

' xmplemenmnon each type leads th some dif:e:ent Tesuits or outcomes far stu-
dents; parenis. and teachers; and ach benefits from investments and commitments
* by the various mermbers of the’ schooé-‘famﬁy——cemmumty parznersmp (Epsne:n,
' 19872: ‘Epstein & Conrors,:1995).

“The framewcric ‘also hel ios ‘researchers 1ocate measures of involvement and
the ‘resuilts ‘of their studies in the same ‘scheme that is Useful to educators. That
%, ‘research on family or commumzy volunteers ar school or in mher %oaat:cns
" (Type') colild contribute résults thar extend knowledge about the organization
and effects of volunteers. and the results and’ knowledge: gamed could be par-
ticularly useful to schools mterested in zmpmvma thezr voiunteer prccmms (e.g.
Epsiein’ & Dauber. 19955 -

' “The resulis of the earlv studies raise ‘many new questxens For example, one
" of the most cans:szent resuits'in our and other surveys is-that :eachers have very
*different views of parents than parents’ have of themselves (Dauber & Epstesn
16935 Egszem & Dauber, 1991). Most teachers dd not kriow most parents’ goals
* for-their' children, nor ‘do they ‘understand ‘the information” ‘parents would ike to
 have to'be more- effez:t;ve at home. Most parents do not’ kriow what most teachers
. are wying to do each year in school nor about school . .improvernent activities.
" ‘Similarly; neither parents nor teachers fully understand whar stidents think about
' fam;lv»schoot parmerships. Indesd, most adults think students want to avoid or
mintimize family involvement in their education. Data from students, however,
suggest the opposite.- Szudents want their families 1o be knowledggable partners
-"wx:h ‘their schools in ‘their education and available as ‘helpful sources of infor-
mation; assistance, of guidance: The studies show why it is important to measure
‘teachers’; parents’, and swdents’ views 1o’ identify gaps-in knowledge that each
has about the other and to identify their.common: interests. i good communica-
tions and in children’s success in school.
Although the early. studies confirm that there are. posxnve caancc:zoas benneen
- family involverment and.student achisvernent, we still know rziatzvely Titde about
which practices, how, when, for whom, and why particular. practices produce
positive student outcomes. There also is evidence of some neganve connections
of farm’iy mvalvemn; Mth szudem behavsors when’ studznts are in trouble or
" need help, but linde evidence about whether the interventions heip solve the
problems over time. The early studies show that school and family partnerships
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- produce. vatietyof resulis, for families: for-reachers, and for.sn “ae'us Thre
resulis Jiustrate how. be}«..u..l\ furare gquestions must be-cast -

School Pracrices Influence Family Involvement. Teachers’ practicss w in-
voive families are 3s oromore-imporant than family background variadles such
as tace or ethnicity. social class. mariml stawms, or mother’s ‘work staws for
determnining whether and how parents become involved in their children's edu-
cation. And. family practices of involvement are as or more important than family
background variables for determining whether and how students progress and
succeed in school: Atthe elemenzary ‘middie: and high schoot Tevels, surveys of
parants. teachers/principals: and-students reveal that'if schools invest m practices

+:10involyve families. then parents respond; by conducting those practices. including
* many pa:ems who rnight not have: atherwase become. :ﬂvoived on thexr own (e -
D:mber& Epst&m 199:, Eps:em 193621) b

Teachers '&Ww Invoive Parems Ra:e Them .%ore Posmve!v ami S tereorype
Fczmu’fes Less. Teachers who freguently involve: families in’ ‘their: children’s
.education rate single and married parents,and more and less’ formally-educared
parents equally in heipfuiness and follow-through with.their children: a2t home.
By contrast. teachers who do not frequendy involve families give-more siereotypic
ratings to single parenss and to those with less formal education. marking them
lower in helpfulness and follow- Lhmugh rhzm cther garems (Becker & Epsmm
1982; Eps:em. E990) : e i

There Are S ubjecr-s peaj‘ I Lmks Bemeen the Invol vement oj Famdxes and
~Increases-in: Adhievement by Studenms.Practices 10 irfvolve:parents at-home
2 withtheir ghile mn'm"nteracnmns about
_swéem a{:hsevgment in :hat subject.For sxample. with datz mm‘. £onn e:zed ze:scher

'.'E.pmcnces. parem respersses and siudem a.cmevemem: S

R ‘reachers pramces 10 involve: parents'in !eamma activities at home were
' mamiy Timited 'to madmg, Englishsor reiazed acﬂv:zaes. aiso, pnnc:pais
£ encsuraged zcachers to mvalve garen e ;

. Stuﬂems 1mprovcd thezr readmg scems aver onc schooi ycar 1f parcrszs were
involved, but their math. scores. were: not affected by - frequent parent in-
volvement in reading (Epstein, 19%1).

These results suggest that specific practices of parmership may help boost
Stugdent achievement in particular subjects. Research is needed 1o clarify whether
family tavoi#&m; with-a child-in one subjecz transfers 1o benefit. the child in
other.subjects over time, . I

specific ‘subject are likely to benefit L
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-7 Otheriresults from the early swudies provide a-base for'new questons. For
example: On the importance and. extent pfinvolvermény, on average:

» Teachers. parenis. and students agree thal parent.involvement is-imporant.

-#: Teachers and parents report low contacs mzh 2ach other—2venon Lradmonai
communications. . . .

o On :he varigtions:in pmzems of parmersth

" Some teachers in urbaa suburbaa a.nd rlzra! sc:hcols are leaders in mvahma
-, PArEnts. in. many. ways{ .other teachers avoid partnerships.

« Teachers and parents ‘in the ‘elementary grades «{or self-comained classes)
- presently. report more home=school connections than in the’ mxddie and high
school grades:{or in. deparunenzahzed prearams) o ;

» Teachers presemlv «contact more parents'if their children have prablems in
.:school; parents presently becomne irivol veﬁ mre o melr wwn if thesr cinldren
+are-doing we%i inschook .

“-» The student is-an ‘important *;mnsmszzer of mfarmanon frorn schcoi 0
home and f‘rom hcme ZG schooi T -

:On rhe fvpes af mvofvement

. Few parer::s are xnvoived frequentiy at r.he schooi buﬁdmg
. \f!ost parenzs want fo know %mw 0 heip zhe:r own cmid at home eac;h year.

s ..\»Iany other; basm f‘ ndmas are: summ:mmd .'md dzscussed in Epstem, {in:press-a),
: 'Mosz of these results have besticonfirmed and extended by several researchers
Sm diverse: popuimaons of 1ea :

1993 Brian. 1994; Davies, 1991; Davies. Burch. & Johnson. 1992; Dernbusch
& Ritter, 1988; Eccles, & Harold, this volume. chap. 1; Epstein & Jacobsen,
..1994; Epstein & Lee, 1993, in press: Lee, 1994; Montandon & Perrenoud, 1987;
_-and many. othczs) But there is much more 1o leamn, Rﬁearch about schoci family,
and community conae::mns neads 10 improve in many. ways. Early research was
often basedon i:mxte{i sampk ies. 100 giobal or too narrow measures of involvement,
and limited daaa'on swdem outcomes. As research prcceeds wuﬁ?!camr questions
- and better data, measurement models should be miore fully spec:ﬁed and analyses

more elegant, and more: useful for poi;cy and practzce g

A LOOK AHEAD: PERSPECTIVES AND PREVIEWS

'Smdaes conducted” by researchers in’ the.- Centar on Families, Comunmcs,
“Schools and ‘Children’s Liearning and by many other researchers dre adding new
knowledge on school, family, and communiry connectons at “various dge and

hers, parents; and students (e.g.. Ames, |
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grade levels from birth through high schoal: in urban. suburban; and rural Toca-
tions: with families of varicus backgrounds and cultures: new ways to understand
and conduct-sudies of community connections with families ‘and with schools:
and new underswandings of policy contexts. Studies in progress include surveys.
_case-studies. experimenialand quasi-experimental longitudinal dara collections,
field tests. evaluations, and: program and policy development. The results of these
studies willexiend the fisld considerably, but they also raise new-questions. Five
. opics have emerged: from the ongoing research that are pamcuia:ly compemnw
and-need-continued and addmonal study: . .

I patsems-and changes in pa.-ﬂn’erships across the grades that'raise new gues-

tions about family invoivement at points of rransirion from one grade level

A0 e next, from one: schoct to the ne\t. ‘and-across the ycars of high
‘school T

“results or consequences—wgesuwe or neoamewof pamcul;xr types of in-
vclvemem at al% Ieve]s for smdems families. and for tsmhmg pracnce

_me campcnems ef commum:v in school and family parmerships;
the roles of s students in schoolufamalv-commumw parinerships; and
;-.co[!aboraﬂons of researchers with poircv {eaders and educarprs.

Saa

§ i

E:xch of thesa topzcs represems an extensive research agenda and each has im-
.phcauens for pohcy and pmct:ce . Tiee : :

1. I’erspectzves and Previews: thch Practices

of Partnership Are Effective at Important Pomts

of Transition, From One Grade Level '
““to the Next, Across School Leveis, or at’ Other ‘I‘mes
'I’hat Stucients Change Teachers or Schoais’ '

Students and their families age and gmw a.nd change grades, classes, and teachers
every year. School and classroom programs and curricula become more complex
" each year and across levels. ‘Schoois also’ change as amprovemeat p!a.ns and new
pmtzrams are implemaed. Teachers’ ‘change ‘as they become more axpeneaced
'_ar:d as rhey add new appmac’hes to zhexr teachmﬂ repcnorv Commumnes change
of schcol famtiy, and commamty ‘connections chansze ccnstamiy Studies of
parmershlps even at one point in t:me must be aware of the mevttabie devel-
opmental patterns of schooling. d
“The theory of overlapping spheres of mﬂuence encourages the ‘measurement
of concepts of change. It posits. the pushmv and puiimg of these contexts as they
are drawn' ogether or forced ‘apart each year by the philosophies, backgrounds,
and practices of teachers, families, students, and others. Longitudinal ‘data, case
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study histories. and other methods are be-important for leammz more nbcut the
changing nature of partnerships across the grades.

-Studies of chanee and transitionsy are-demending. Severﬂ? smd es by resedrchers
in .the. Center on Families, Communities. Schools and: Children’s Learning are

- exploring continuity-and change-of family and community- inveolvement with data

~collscted over time on:various topics. The studies use various methods, inctuding

- surveyssinterviews, observations, journals.and other repoits from educaters, from
parents; and stdents. Some of these studies use mixed methods te.g..small-sample,
local case studies contrasted with largessample surveys: on ‘the same topics) o
exarmine how families are involved in their children’s edecartion. how invelvement

! ch:moes. and how me chanves affecz smdems, famxlxes and teachers

Regz:iar 'I‘mnsmans Across rhe Gmdes. Resea.rch is accumuiauao on pat-
terns of partnership across the grades. For example, longinidinal studies are in
-progress on how family. involvement changes from kindergarten to Grade 2 in
f:n'mhes with. differem cu%mr&i backvroands {Brtght. 199-& sza]co. 1994 Siu;

1994; Swnp 1994) and on how school programs to invoive: families change from
Grades 210 5 {Ames, 19933 Many stuéses stili are ‘needed. however. 16 learn
how' parmershxps change of remain the same across the grades from birth through
high school: the challenges that families meet-at each stage of their children's
development; and Lhe resui ts for snsden:s parents and the schoois of partnersths
across the ‘grades. - s

New issues about vrade Ievel cha.nges are gmeﬂ:gme. Smdems ami thexr farnilies
change teachers every. year, but little is known about these regular events that
alter school and family onnections. For example, the, Canter’s. research on
families in differen: cu%::zral roups | reveais thar.children’s new rzacher ray have
. different definitions of success_than their prior teachers. _Research is. needed on
- “how: families learn about new teachers’ idess of how children succeed in:their-
ciassrooms.-A refated question cf equal. AMIPOrIANCE ISt How do: zeachers cailect
information from families about their children each year and periodically during
. &school year? Programmanc studies are needed on the eorganization and effects
. of various appraaches 0. Tenew parm:rships each year. .

A!exaﬂder and. Emw:sia 5 research {!has veiume chap 3 rmses a.nother ques«
- iacn abou: fhe annual transawns zha.t smdems and their: faﬂuhes make from the
. surmmer 1o the fall. of the sch;xsi year.. Reaa:dless of the. sc}mekoraamzanon ar

.iengzh of the: schocl year, home is.a year-round resource, More information is

needed on the question: What do schools nieed to do o help families maximize

. their. mﬂuence year round? Presenﬂ:;, except in year‘mund schools, the summer

is treated as a time that is separate from school. Research on summer iearmng

... and: forgetting shows that summer is an. mﬂuenual time that. affccxs smdents’
.skills and readiness for the next school year.

_ Cre. smdy of the effects of summer. iaanung pacicers suggess tha: margmai

_.smdents at. nsk cf fai}mg 4 ass:sned in the fall by activities they conduct to
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- keep ‘their skills active in 'he summe' Enmem %-iemck &. Coates. in press).

Ancther study indicates thar a sammer commumw component in a family literacy

program-has positive etfects for the familv and for stidents (Connors, 1993 3.

Que»ons abound. however. about the best designs for active. interssting summer

learning opporinitiesifor students with their families and peers at home and in

. the:commugnity.-Research-gnd: development are'needed on effective approaches
. to-integrate e summer. time in the school yeéar: For'exampie; should (and how

should) summer activities be-organized for students and their families as part of

- -me.:conc!ﬁdin'g schcol yea.r 'or- as-'par:-of- the 'oncom:‘ng's'chool“ 'year’?

K’ev Points of Transmon 10 New Levels of Sci:oolmg Another ;mportam
focus for fanre work zs or: chnges 0’ pmcz;cas ot pmnershxp whea:chsidren

E Daueer 1991) Smdies mdz{.ate ‘hewever zhat these declines are noz n\ed For
: e\ampie, a nauonui sunfay of pﬂacxpa}s :epo:zs tms middle ﬂmdes schauis that
schoel wh1§e rhe chitidren ‘are stllin the” eiememm amdes} tend zo continue
*‘more practices of pam:ersh:p ‘with families through the middle grades {Epstein
SN Iver. t990) Ozals about q0%% of :he mxdciie srades s.,hoois in the 1.8,
however. conduct strong transitional activities for families. Another sm*vey shows
that only 22% of the parents in a regional sample of six urban. rural, and suburban
schools report that they visited the high school when their children were in the
middle grades, and only 40% of the students did 50 (Connors & Epsrem 1994).
< ‘Research -is peeded on'the design and effects of strategies and-activities 1o

' settings.'and on how to maintain: appmprmte fanily” mvolaement ‘across ‘school
ievels: Educators are providing sorne insights intheir practxcas For example, an
~innerscity ‘midd!e ‘school ‘conducted a2 formidable "orientation’ day™ program for
families-and stadents on the first.day of school and received high ratings for the
effort from teachers.. parcms, and’ sdents” (Epswm & Herrick, 1991). Such
- demonstration” projects are informative, bit'studies of weil-ptmneé interventions
willibe necded 10 learn ' which kinds of orientation practices help mast stadents,
- farnilies, and schools. Newburg {1991) worked with educators 1o better understand
the ‘contacts and interactions that teachers need to make as students move from
one school to' the nextResearch is needed onhow families can be included in
~these-ransitional processes to help students prevent failure and maximize success
in‘their new schools. What ate the responsibilities of schools to conduct activities
that inform families- ahead ‘of ‘time ' about the changes: that ‘their ‘children will
< :experience when they move to 'new schools and what families can do to-under-
“stand and assist the transitons? Should feeder or receive schools, orboth, conduct

i _ “Their famxixes ‘make successful transitions from the: elementary
g mxddle schaois. middle 1o h:gh schools; and high schools to poscsecmdary

&y

™~ -
He Wl
~
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these activitias” What are the resuls of alternatjve approaches 1o communications

+dbout transitions? A parallel set of questions concemns. the nature of family
' m»ciwmeﬁ: in studenzs decisions abeut the:r ;cstse”cndary par.hs

mefzedufed Transmons Due w Farmlv t!oves Ozhe:' questions abcuz
_ chanc:rg parmerships are. raised by. parrerns-of mobility, such.as when families
smove inand out of schools and comgnunities mid-vear. Special: problems: must
-be solved when migrant. homeless. or other families move often (e.g., see PRIME.
1992y, Uns_ched_n._zied_ or.unp anned_zxansmcr;s affect-children, families: and their
connections with schools. These rransitions also affect whar scheols and teachers
. know or need to know about the entering children and families. Research is
: needed ¢ on the organization and effects of. various. approaches 0 p&nnersths with
'_.:_mnu%zes in highly. mabxle schoeis and communities.
Ofher y cheduied transitions raise good resem‘ch qu&stzans abouz :he deswn
: a.nd effacts’ ar ‘school. famsly and commumry pzmm:rshtps For. example when
. students are susperzdeci from school, meetings with parents are. required: before
~_ the students are readmitted: or, when. szudena are: expeligd from school, they—and
their famﬂxesmmay enter. new schools in new communities: or, when:students

' '__'drop out, or school thev«-—ané their farmhes—-mav eiec; alternative schools or

_other | pwﬂrams in. communmcs Neither, resea.s'ch nor. practice. has. paid much
astention 1o the deswn and. results of connections with, Zamilxes that cauid assist
* students attimes of dramatic, arsscheduied chanaes in schools, and how. 1o prevent
. mcse upheavais -

. ""‘ff‘mn_s_igz‘an ’I?o.an_d Through High School..-Of all the topics: of .continuity
.and.change, the field has the least information-about-connections. withfamilies
- when sudents ‘are in high school; ‘Building on. & handful of studies that ‘raise .
- numerous. qnestmns {Bauch, - 1988; Clark 1983 i)ornbusch & Riter, 1938).
“resedrchers.in the Center are conducting surveys and field studies that ask: Which
practices. of partnerships are zmpenam for. students; families..and schools 2t the
high school.levei? How. shoai;i practices 1o inform and involve families change
from the freshman 1o senior years in high school? And, what are the: resuits of
. par:nershxps for-high school students, parents, and. teachers?. - .-
. ... The Center’s research includes six high schools—two city, two sabu:ban, and
two rural schools—who agreed to work thh researchers o desa"g?l and admanasmr
.- 9amztshaps in h:gh schools. {Epstem. Ccnmm, & Saimas 1993). The $H:"’i¢y8
~are linked to the theory of overlapping spheres.of influence and the framework
of six types of involvement with questions that help.a high school chart present
practices and plan a multiyear, full program-of parmership.. The high schools are
continuing to implement and improve. practices such. as-involving. farilies: with
students in goal setting, improving information systems,: increasing attendance,
boistering student morale, creating stronger connections with commanity services
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for students amd f amzkes and ozher acy zvmes ’Epmel'} & Covno:s 199-% Cennors
:& Eps.,exn 19%3 _ T
T Many” qses:sons abaut pu:”ﬁersmps in high scrocls re*n_m o be acicimssed
“The \'ELS 38 Buse- ‘z’ear and Foliow-Up: surveys offer important data from
mitddls and high schools. from 8th, 10th. and 1Zth-grade students ‘and teachers,
. and from 8th and 1 2th grade parents, and from studentsiin postsecondary semtings.
One (‘?mzer study of ;::a:mersmp in high. schools. using the NELS data from
_studems snovus that when parents cc:mxnue zhe:r mwlvement overtime(ie, from
middle school Grade 810 high school Grade 10}, students report better attitudes.
" behaviors, report card. vraées an&i attendance in high school {Lee, 1994). Stand-
_a.r{i;zed achievernent test scores are harder to change in the upper g vracies and are
) oL directly a?feczed by continued involyement from Grades £1010.
© . The NELS survey data from a large sample.of schools, students, and farml:es
X :m Grades 2. 10. éﬁposzseconda:y years will be useful 1o many researchers
_"because thev offer broad. coverage ‘of many types of famzh mvo%vemem over
time. But the N’ELS dafa also are limited, a5 practices ef pannersth ae: ‘measured
mainly by single items. ;ndsc:u;ars Desper data from purpc:asefa% local or regional
'_samples aiso w:l be. neeéed 0 srudy in derail ;he des:m and. ﬁtfec:s of p:mncrshaps
at the high school level,
- At each higher level of schooling, qucstzerzs abouz par:nershaps w:m fam:!:es

.and communities became more difficult becapse the students, contexts, and all
_pamcxpams becczme more dsverse ancl camp %, All of the topics. dzscussed in
Ihis chapu:r need__ 'rrher s:udy at the high school Jevel, ncluding fransitions,
. ouicomes, community cmmectmns the. ro!es of szudems and haw resca:chcrs
"and eéucators ivo £9 together N

. _.'Z Perspectwes :md I’revzews What '_ ;_ethe Resuits L
“-or Outcomes of Particular’ Type Involvement =

~for’Families, Students, and for Teachmg Practice
CatAll Levels of Schoolmg

“Ome 61 the most’ pers:s:em n'uspercepnons of many msearche:s. polacy ieadexs.
and educators is that any family involvernent leads 1o il good’ thangs for studens,
-~ parents, teachers; ‘and schools: It'is’ ‘important to restate ‘that the major types of
~'involvemnent in the framework for research and practice are expegted to affect
different’ ithportant outcomes for 'srudénts, parents, and “educators - {Becker &
- Epsteini; 1982; E.pstam, 1982, 19863, 19972y That is, ‘not all activities toiinvolve
“families lead:quickiy or dmly 0 student: leammg. better report card grades, or
~higher standardized test scores. Rather,  practices of the ‘different types-of in-
- volvement:are expected:to have theoretically linked results in the short term. For
example, ‘communications ‘and-interactions about parenting should: first-affect
‘parents”informal-interactions ‘with their children; communicadons -and interac-
“tions: about-reading should- first affect afamily -focuson-reading. If families
continue to influence or reinforce student anitudes, behavior, or motvadon, then
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student learning may improve over time. The pazhxua\,s from particular family~
school interactions to results Tor studenis. parents. or s haoi; must be. ;tudzeé
more rigorously than in the past. particularly with longitudinal dara. Such studies
re ‘neaded by educators inorder w understand and predm the Exkely results of
selecting and implementing pamcular pi‘&’:tis’.‘&b ze mvoi&e ramuxes m the ;c‘wols
‘and intheir children’s éducation.
“For example. some’ Type | acuvmes-msuc:"; as warkshcys wn:h paxerzzs or
mf{mmzzcn about child deveicpmemmmay lead first'to mcmaszno {or. if ;morh
“designed.” to-decreasing) parents” confi dem:e about meu» unﬂe:s:andm supervi-
‘sion. and interaction with  their chﬁdren, Othier practlces. categorized in Type
Jewsuch as néw ways 1o organize; “recrinit, and Train producuve volumeers——mav
ledd firse 1oimore effective’ {cr. i pooriv desizned. 1 less’ effec::ve} supervision
by ‘adults of student activities, more w llingness ‘of weachers to communicate in
-erher ways with all fm:i:es. or to"a more’ varied curricular or extracurricular
“programs’ for ‘students. By £ONEast "-’I‘y;:e 3 pmcuces«-—-such as ‘opening school
‘decigions for: input’ from’ -parert r others in 'he community: ..may leac! ﬁrsz ©
“adults” feelings of more (or, if poorly '_orcanfzzed 10 less) attachment fo or support
‘for'the schoot. The p Tivi of different involvement activities
“dependon the effecttveness of {he "d,eszarz ;mp émenmuon, mensums zxmﬁ im-
prevemen:s thau are made over nme

1ake ;hls ;;amway Invcivemem of f:umhes, in reudsng at home leads swdenzs
first, o ‘greater attention 1o and ‘motivation in reading. This may heip students
“mainuin . or improve their reading “skills. ‘Over time, paremzi znveivemem in
reading may lead to family discussions and interactions with children about other
subjects. Also taachers who ccmmumc&m cicar ¥ wx;h famahes aby

talking with them’ az home about schoot and schooi plans This” sup;:ort “from

t_a:m_:im may motivate students 10 do their work in their school subjec:s and
__acu ities. and pla.n for their fatu:e eéucanen and careers. -

~“This line of events and effects may. prcgress different mws and wn:h dafferem
deorecs of success, dapcﬂdma on how much and how well thkschool informs
: and mvei?es farmlﬁ and. how dhe, famthes and: sudents. pamczpate. ‘Activities,
.- progress, and Success. may. vary. by teacher, by: -grade: ievel by students’. starting
-skill levels..and by other studem, family, and school characteristics, For example,
some types of family. involvement may affect skills or test scores more in the
‘lower grades . when -achievement test-scores. are more changeable. Change in
standardized. test scores may: be. made mors-easily by smudents with low.:scores
and:“room to grow,.”particularly. if the involvement.of families isclearly focused
-on-spetific: achievement ropics: (Epsiein, 1991). Or; changes:in-new-Classroom
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~skills and Knowlsdge may be made by be:tér'smdems, who respond more quickly
10 new information (Epstein & Dauber. 1993). All of these .variations raise
'_rasexchame questions that need to be asked to more fully understand the results
“of particular school and family partnerships.

~_ Improving Definitions of Achievement Jfor Studies of Effecis of Parmnerships
" on Studenrs. _The achievernent quﬂsuon musr tart sith clearer definitions and
_measures of achievements. There are many measures of achievernent besides
"srandardszed test scores.that indicate sruciems success in school. And. some of
__these may. be more rssponswe 1o school, home. and commum:y xGGditiOﬂS az'd
" therefore. easier to change in the short term.
~For example. speczf' ic-subject knowiedge’ and skills mav chanae fmm the
_pre:esz 1o posmest.in units of work in science. math. social szudtes or Emhsh
_dcpendmv on the teachers presenmuon m‘ canzen: srudems c!asswork ;:\s“a

Ta prooram of pamm votumeers workzno with teachers 1o mamduca arz apprecsanon
. losocial studies ciasses sxwmficamly :ncreased swdems tamxixaruy with art work.
_The subject- specific knowledge gained by students was linked d;rez:ziy © the

_consent of the ;:resenmncns by the volunteers {Epstem & Dauber 1993, ). Several
 studiss sucgesz that subject-spemf i famxiy involvement affects | e:ammg in the

"_re!ated subject in the short term (Epstein, 1991: Epszem et al., in press).

' Homework compienon is another measurable achievement that infliences
. _szudem success_ in school and that may be at‘fectcd by pamcaia: activites that
" involve families {Epswm 1987(:’ Epstein, Jackson, & Saimas 1994; Scon-Jones,

T U1995), 1f stidents complete their homework, zhey may attain higher report card

__crades. pammiarly if "homework complenon is nted by teachers as one
component of students’ marks. Or. homework compieucn may help smdems be

U better preg:ared fora class: test, gain higher test scoras.. and; thereby, ‘boost report

card: grades. New swdies can help: 1dcnt;f§r the effacts of explicit processes and
_connections that are imporwunt for researchers. educazcrs. famzhcs, anci students
to understand, and apply -

“There are other indicators of achzevemem. Good schoof az:zsudes, i:)ehavior
'atteadzmce and the deveiepmem ef talents, interests, and other ;msoaal quaimes
are’ important for success it school. All of these may be affected {positively or
N __newatzvely} by home and schooi ;ara:ucas of 9annershxps. _Wise course choices and

lans for'th futire also are important achievements in the upper grades that may

“be influenced by school, famﬂy.andsmdent connections. These alterable outcomes

" that rcp:escnt ‘and ‘coniribute 1o success in school stand in contrast to narrow

concerns with smdems relauve piacemems on szancia:d:zed achxevermnt test
scores.

Becam all students gam sk:lls ovcr time, it is difficult for many students 1

' change their relative placement on tests or grades. There are, of course, ‘excep-

tions, for example, smdents who dramatically find their way and become much
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betier students than they were belors or smudens who lose their way and fall

farther ana farther bemnd ‘Suidies are needed on the pant thm family involvernent

plays to increase or maintain student motiv ation’ *c learn and positive attitudes

" and sehaviots under thesé éxzte-emx.ondmcn: 0rto >§ur craarer effort by stadents
who could do better in school, o

Posinive ‘and. \egmzve Results of I nvofvement E\tam studzes have °ene"azed
“compelling questions about the tesults or outcomnes of pa:mershxps mmam
pdsitive results of family involvement on various student ouIcomes are consistent
zmd have been given the most azzennon {Henderson & Berla. 1994) some studles
" ‘report negative correlations of some types of involvement w;:h smdent achieve-
ments and behaviors and paremai atfitudes. For example. one study shswed that
smdenzs who are lower achievers. speﬂd more time. On hamewcrk and receive
" miore help with hcmewcrk (E;:szem i987<:) The link of help with homework
“and'iow achievernent is provocative because it either indicates that famzl;es who
_""_'haip are mwersnv their childreri’s sklils or. that smdenr.s who aeed more help are
~“given more ‘help by their families. .
" "Another negative correlation regcrzed m several smd:es e.ven uﬁder hwh!y
' cenu’oéied s:.atzsucnl ;:rccedurcs links parent and teac:her ccnzac:s (e.g - frequent
phone cal%s con:erences. and ozher commumaataons) w:zh szudems academzc

mc:mcms ‘about smdem behavtor are lmked to parems low rannﬂs nr zhe schooi
“and'to garems reports that their smdems ike school less, are poorer students,
i are ai}sem mcm‘ zmd have cther nsag_atwe amwdes :md bchavzo:s (Epstem &

smdzes :har are ported for o:her types 6? schooi-farm!y !mks. 'ﬁ'se. pamerns are
provocauve".because they coaid be’ mterprezed zo mean thaz home«-schooi com-

L ons prl
e “presemiy schwls and famﬂses make conm{:t rzio aften when students nm into
difficulties in order 10 try to solve the problems.
There ‘are clues that the- negative correlations desmbed pmu:ous y oceur

because educators reach qut o many sources, ing tuding” parents. 1o obtain exga
. help, attention; and resources for students who are having academic or behavioral
prcbiems, Thase good intentions ‘may. not pay off, however, if the’ oa!y commu-
nications between school and home dre about trouble. Educacomho dAre workmg
to develop program of pannersi:up recognize that they neeé to conduct positive
. communications to.establish a base of good rcia::onshaps to.draw on if they need
families to help students solve academic or behavioral pmhlerm In some high
schools, for exampie educators designed activities to start the school year with
a positive meeting or phone call from a “key contact person”™ who is available
382 resource (o parents all year. or use “positive post cards™ that send home
_800¢_news about a swmdent’s work or conmbunons :hrough the schoot year
. {Epstein and Conmrs, 1994)
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To address this issue-in’ practice: Seattle ook a compfehe?z:.ave approach’ in
- two middie schools with full=time School-based ™ "parent outreach ;,ccrdmators
whocontzcted and worked ‘with swdenis and families i€ on teir repart ;ards
-students failed two or ‘more courses.” The god] ‘was w0 preve'u smden;s fmm
-:failing‘again-in the néxt repdrt card period. Contacts: g guidarnice. and follow- -aps
with students. familiés teachers, school counselors,’ and others were demgned w0
alervand invotve 2l who had 'a siaké in ‘students” success, A parent room at each
school; facilitated by:the parentoutredch c‘eordmarors ‘made all parents welcome.
The'parent outreach coordinatons received very positive: evaluations forinvolving
families. creating ‘2 wélcoming school climate and: ‘gstablishing positive relation-
s%ups w-help solve difficylt academic dnd other problems (Earla 19893,
“Any practice can be done’ well. Ot poorlv “Theredre risksof course 1Hat podrly
K -deswr%ed or badly: zmpiememed practices 1o mvolve famshe:, will:be inetfective
or cause p:cblems for students. for familigs. and for the schosls {Scoa-]ones.
1987y Bur stidies by ‘manv fesearches using ‘many tnethods shmv that well-
: deswned and’ wel!»implememed practices vmid ‘positive resul:s onvatidus out-
" comes for'students; parents. andthe schiools (Ames 1993. Ciark 1-983 Dembusch
+& Ritter, 1988: Epstein & Dauber, 19913 Scott-Jones. 1987; and' many othets).
“Stidies are needed thar determine if students who are having academic or
behavioral difficulties in school improve ‘over time if their families contact o are
contacted by the schools. and if the students. families’-and schools work-ogether
to'solve the problems:Itis notenough 1o measure: family=school contact aiane—-zhe
“reaching: out--to ‘determine whether family involvement helps siudents. improve
their behavior or skills: The results of those -efforts must ‘also-be ‘measured.
Longitudinalstudies will be nesded 1o° de:emme if afier receiving atiention from
" home and schooi' stud:n;s improve their attendance. behavior, pass their courses,
> need o kno __--Wmch contacts and follow-ap activiiies. ae
: helping students get back on successfil paths? Which students:
- and families respoﬁd best o various interactions? For how long should schools wy
. 10'get'students 1o solve their own probiers before famiiies m mvo!%d" How do
these patterns of probiem soiving change across the grades?: i
-~ To'answer'such.questions about the'effects of: family- mwtvemem on achxeve~
ments and other outcomes over time, research must smustscaély conrol for
students” ‘prior achievement, other pnor outeomes; and families” pror involve-
~mient Using a fuil effects model ‘with the NELS:88 Base-Year andFirst Follow-
* Up surveys of students, Lee {1994y showed that famﬁy involvemnent in monitoring
“and ‘interacting ‘with students’ about homework and, particularly, family discus-
~sions about schoolwork, courses; grades, and ‘the future have positive effects on
high school students” report card grades and attitudes-about school and ‘teachers,
even after statistically acccummg for fa:ruiy mwolvemem and smdem outcomes
-m the middle grades.
~There are’indications’ :ixat effac!s of pamcuiar types af mvo!vemem may’ vary
by level of schooling and by reporter or participant. ‘For example. in the'middle




223

in

PITEIN

grades. according 10 principals. many.types of scheol practices: of ‘parmership
) apﬁear ® boost ene ouICoRE——siudent attendance (Epstein:& Le2. 19939 At the
_high, 5choof level, ;zccordmg 10 smdema ane type of smaiuememmtamsiv dis-
'cuss iops about scheol. courses, and.the futyra—appears -have positive effects
on many ouzhomas mciudmw attirudes, behaviors. and grades (Lee, 19%4). These
'resuias rat‘iec the swengths and weaknesses of me avaﬁahie fdata and raise many
qxzesmns abcdz ef fimed of farnily involvernent on students; pazaacs. and teaching
_practice that must be. addressed with berter data.and varied methods of analysis.
PR S detailed agenda. for research on. the ouicotes of school: family.and com-
. munity involvement can be drawn with. questions about how -gach type-of in-
vci»ement is: zmplémemed 2 comgrehenswe program. The. following. are
- exampies. of targeted quesmgns on specific-practices .and their results that could

- ooextend research and. conmbuse 1medxa:e1v usefﬂi mrormancm 0 tem:hers -and

. adminisiraterss . ; :
.. For Type. lm—Paren{mﬂ ‘How are. warkshop te;sacs seizczed cenéuczad and
: .dxssemmaied so:thatall famxhea {not’just. those..who-¢an come 16 schooiy can
+.obtain and: agp znformatsen on-topigs that ars. important o pa:ems" Whae are
the. short-.and long-termn. effects for parents;. students, and schools - of parental
participation. in. or.information. from. workshops on parenting. and childrearing
... across the grades? How does informatien from famii;es about: zhexr ¢hildren assist
educators or other. parents? .
L For Type. 2—--Cemmumcatmv How are r&pon cards ﬁ\p%amed 50 thaﬁ all
: -fam:ims can;understand them? How can families be helped to work with. their
- chaldrea -and:teachers -if-they {and. the students) believe. that better. grades are
. -a:tasnabie’? What are the: resutts oF: these iefforts on student report card grades?
~How con ccnfercncgs be des:gned scheduled and conducted 1o increase the
- : : students included
conferences about

S smdan: attendam:e, behavmr 'mmde& ae:mevemem. goai settm , orother topics?

- How ‘is information prev:ded on school programs.or course choices so-thar all
families can understand and discuss;the: options and consequences: of choices
_«with: their.children?: How sio such discussmns affact the pa;:ems of cho;ces that
are made? © i
« s Forp Typc ?am'\lolunzcemg and Sv.zppomna Schuo! ngrams How am vciun-
: taers teciuited, welcomed, trained. and ‘evaluated?. How are the-skills and-1alents
- of voluntesrs identified and matched with needs of teachers, students, and ad-
-‘ministrators? How do ivarious volunfeer programs and s¢tiviies affect snident
learniing; atitudes, and behavior; teacher aatmdes toward: pamms, garemammds
-and-skills; and other families?
oo cFor Type 4—leaming Activities:at Hcme. Ia whxch forms can mformauon
about sudents’ classwork and homework be offered to help families assist their
children with: their :school. responsibilities?: How . can activities. be designed
. enable families to use’ their unique “funds. of knowledge” (Moll: & Greenberg,
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in press) 0 motwate their %ouwszars ¢ learn new things :1[ home? 10 enable
students 1o intéract wnh theu- families about Lhmus they are learni ing? How do
activides at-home that promote Sﬂiu&ﬁl aﬁd taml interactions affect students’
attimedes. skills. and homework? ' S

For Type 5—Decision Making: How can ali families give mzorma?xen o and
‘receive information from parent leaders whe' represent them on councils and

o s.ammszzees" Howdo family or commumtw re;:resemam es'on school site councils,

“sehool zmpmvement teams, or committees alter (a) school improvement plans
ané ‘activities ‘or (b) the Knowledge and anitudes of parents about the schooi?

* For Type 6—Connections With Community: How can schools hei 7 families

“obtain “useful’ informaticn 2bout and access 10 communify programs, services,
“and resources that may benefit them and their children? Which forms or ap-
'prcaches are most eifective for shannv this mfomnmn with aEl famsi i2s? What
effécts will these approaches ‘have on students” work in schaoi” How can schools,
" families. and students conmbuze to their cormnum:aes” '

Focused evaluations ‘on these and ‘many other c;aesaons for each type of
mvelvcmem should conmbuce 103 meny ‘of practzces and their results. Informa-
tiori on the hkeiy resuitsmposzzsve or negative and zhe possibilities. difficulties,
“and sclutions t© problems of ‘Involvement-—wouid ass:st educators make more
purpc}seful choites among’ pmcuces of parmcrshnp il heip them reach specific

' schooi or famxly goais '

3. Perspectxves and Prev;ews. How Can We Better
" Understand Components of Community in School
'_Pamﬁy, and Cemmumty I’zxtnershxps"

ammumor isan’ old-and’ vast term in somoioey that: demds new and focused

7 ahtention in studies of school, famaiy, and” community: parmerships.” A “broad

" definition of community refers to all individuals and instirutions——in and out of
“schook—who have z’ saake in the success of children in ‘school and in the wetl-
being of children and- famahes This inciudes ‘schools, fa:mhes, nieighborhood
grougs, cfabs and. asmatxom, businesses. libraries. local government, teligious

' orgammtmns. parics and’ recreanon ciepments. police and ,;uvemle Justice of-

““fices, social service and ‘health agencies, and others who ‘serve children and

fmultes as a marter of course or in‘times of wouble. Pmenﬂ?’ there is great
interest in the ‘potential and the problems’of connecting ‘schools, families, and
communities in ways :hat will beaeﬁt student Ieamzng and ﬁeve}opmt. Thers
‘is w;dupmad interest in integrating services across community agencies and in
creating ‘structures and processes that encourage ‘interagency cooperation and

o cailaboraﬂom o promote family support, famx‘ay and student health, and student

~ success in ‘school. (See, for ex.ampie ‘a report series’ from the National Center
" for Service ‘{ntegranm. e.g.. Kinney, Sirand, Hasemp, & aner. 1994 and
Wynn, Costello, Halpern: & Richman, 1994)
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The community, is one of the gverlapping spheres of influence on swdent
Ieammu' ang devel loprient in the. thegretical model of ;zsrtnershxps {Epstein. 1983,

1992). The relationships. and resources, of pecple and groups in a community are lﬁ

‘expressed in family-community. sc?‘oolmommumr} 2nd family- school-commu-
niy interactions. :

"Researchers often dehne and regreseni communm usmz azc':ecated data about Vhotyy Comrin /4
tarmhe:s or citizens in an area. For eumpie a commuaity. is-sometimes defined o

by the average educanon level of ail of the parents of smée:ms in a school or
_ _%ocrmpim %ecazzon. bv the percentage of families w:zh pamcular qualities (e.g

_ single parems. race of ethnic minority, group. poverty jevel. or other economic
B _mdxcators ina newhborhaod} by the average. educational aspirations that. parents
_have ror Their ch;idrcst or zha{ Students have rcr ihemselves or i;y an average or
- ‘percentage of other descrzpuve variahles. In the same wav, U.S. Census {(or
_mmslar) data ‘have been used. to charactenze popu!a;:ons in. cecgmphsc areas
surrounding parucuizsr schoels (such as. the percentage of . citizens. below the
. poverty line in: a census tract.around a scheei) :

. These varmblas fepresent some but. noz all mczors max may xnﬁuarzce children’s
'.;_Icammo They are limited because they rate communities.in terms of more or
. lessoof seiected ecenom:c :ﬁtei}eczuai am:% social qu;dmes of respurces—such
_as highilow mcome predomna:ely Black/W%ute. &mploveﬁ/un&mpioyed or mar-
ried/single parents. One variable is too simple a descriptor. of communities, That
is. a high-income community may also be predominately minority; a low-income
community may be highly supportive of their schools and eager for their children
to attend college. Even if several descnp;wz var:_ables are __consxdered sirnuitane-
ously, the résulting combined scores set comumunities on 4 continuum £hat labels
them as high or low. Also, such {abels are limiting because of the distance they
.place berween a rating and the actual connections and activities of families and

U scheois with children that influence student learning. attinides. and behavior..

- There are more proxzmase Ways 10 characgzraze and study- 1 the resources ;md
..a\chanaes incommunities that may assist students and families.: Researchers inthe
. Center on Families, Cammumues, Schools and. Chxidrcn 5 Leammg -are taking

._somtdlfferem approaches to define and stady community by focusingon strengths
that are available in. peopie grograms ~and organizations in all communities. The
.idea is to'get. closer 10 what communities do, in contrast to what communities are.
The same change was.important for anderstandmg families amd fa:miy-schcoi

. cannec::ons-mxhat is,. fccusmg on. what schools and. fazmises can arrange 10

accomphsh togeﬂm rather :hanonly on their. 1mmurabi¢ (:f more cas;iy measured)

characteristics. The mdsr:cnoa leads 1o new ways [0 measure and 0 influence
famtiy, school, and cnmmumty connections from mfam:y w0 adclescence.

... Some Center researchers are swudying the impact of community programs on

. very young children and thfs:r ‘families, mciudmg studies of programs to help
. parents, read with, toddlers (Monsset, 1993) and srudies.of the. .organization and

effects of family literacy programs for parents of. p:eschool, elementary, and
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.. -middle. school. swdents: (Connors. 11993 1994: Doian. 1992). Ancther study
- involves the design. development. implementation. and effects of a process to
‘rain low-income women in a community for employment in child care and to
improve theirgwn parenting and-involvementactivities and ‘their children's school
readiness (Kagan. Neville, & Rustici, 1993). B o
.. Other.researchers .are: studying the impact of community programs for older
studeats and families:including ‘studies ‘of coaching processes ang programs in
.- which adults share their skills and talénts with youth'(Nettles. 1992, 1993), Other ).
. studies focus on the organization 67 child CaIe'programs 1o assist teenage mothers (G mr =
_..-to continue 10 attend high school (Scott Tones. in pressy; and on alternative e =
-, approaches and results otinteragency collaborations for high'school students that
. include health, recreation: job training, child care. 1 d-othier services (Burch,
Ny Palanki: & Davies. 1995: Dolan, in pressiay. S
.- The programs for. younger and‘older children and their famities may be based
in community locations 10 provide services “or-int school Tocations ‘1o more edsily

...contactand serve families and children. Community ‘agencies, school districts,
. of community or parenit Voluniteers’ may. be responsible for ‘staffing these and
.-0ther. programs that connect students and families with the strengths and services

in their communities. Other connections may be made 1o enabie smdents, families,
.. OF educators to contribute 10-their communities; =~ 0 - Cooe
... Even limited. connections—such as‘when one schiool works with one commu-

. Rity agency—pose many challenges. For example; one community-run family

- lreracy program conducted ina school building required collaborative activities
- such as cross-agency planning: sharing of time, space. staff, responsibilities, and

.. budgets (Connors, 1993} These new: relationships needed to ‘be developed by

the community and school staffs. Programs operating: over the long term are

- Working. to.solve these problems (Dolan. in press+a. in' press-b: Palanki e al.,

), but the challenges and solutions and the effects of interagericy or in grated
. . Questions-about interagency conriections cpen 2 formidable research agenda:
-What are the pros and cons, possibilities and problems; benefits and disadvantages
of relatively simple connections of schools or families with one or WO groups or
programs ir the community, or of more complex interagency collaborations? How

.+ should programs with connections o community be organized, irriplemented. and
. monitored to benefit children-and families, schools. and the commtiity?

-+ Researchers also are exploring the swengthis of parents and communities with
+ various race; ethnic, and cultaral characteristics (Delgado, 1992;" Hidaigo, 1992,
1994; Hidalgo, Bright, Siu, Swap, & Epstein; 1995; Perty, 1963; Siu. 1992, 1994;
Swap, 1994; Swap & Krasnow, 1992). These studies identify resources ‘and
strengths in families.and mmuniﬁes-that-'would"aeiabeied:-“gbo'r”_'or “deficient”™
if only aggregated economic statistics or-census-type data were used to define

- them. For example, -these  studies- suggest that resources within families “and

communities include rituals, traditional vaiues, family’ dreams’ and aspirations,

- .;!f‘ﬂ-?_g_ o
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cultural norms for stugent behavior. racial identity developrmient. practices that
“involve families in their children’s education-and schools: and formal ar;d 1moma£
COmUTURILY, orcamzancm. that supgort famnilies. '
These smdzes are. adding new information tharmay helpschools undersiand the
" tomplex nawre 'of families and communities: For example. Hidalgo ¢ 1992) noted
that jmmigrant families who aim 10 rerain cultural identities and ties in their local
communities. regu:e schools 10 change more:than do § imrnigrant famdiies who aim
1o’ assimilate in, the mainswream community. ‘The. former group Wishes to be
'”recog_ni red and rmpecmd by their schoois for their differences. Their Sdinires and
b _kwmumis are p(}lﬁnﬂiﬂ resources for the.schools. The unique ‘reeds of these
_ 'fam;hes zmd chﬂdrea may.require.some special atrention frorm:the schools, The
_laxter vmup emgahas;zmg assimilation, wishes to avoid attention by the'schools o
their newness or dlfferences aven:if they maintiin their cultiral waditions and
__Identities in the home: and communiry. They may work to' change’ their own
' "'behavzers ;md amitudes to meet the. expectations and demands of 11':: Schools.
' Inanother study, Delgado {1892) identified the petemmi Strengths of “natyral
' 'sapporz systems” in. Puerto Rican’ communities: These include networks of ex-
) 'zer:ded fa.msiaes. rehamus groups,.merchants, soctal clubss and other individuals
_OF groups, that people contact for assistance instead of {orin addition w)’ seeking
help from formal institutions such hospitals. health centers: and sc:hoels Com-
_munity, Streng:hs are ‘not often. recognized or counted “in studies’ that employ
D 1_ economic, educa::cnal or-social. sr.;msncs Yec thc xnfo:mai mtwerks

Cin beuér ways hy fermai orgﬁmmzzans. such a8 schools. 0 cammumz:aze w:sh
N smdems aad fam:i:es‘ S
*_Netties (1992) identified caai:hmo as one way 10’ tap cemmumﬂes Strengths

-+ By coaching, adults share their skills and 1alents with children; including public -+

.speakmg,_ chess, ‘sports. music, dance, art, ‘science; and- many ther i interests. She
_prcposed aframewark for how 1o think about, organize: and :mplemem ccachma
- programs. To, use. the framework ‘in practide,: she discussed ‘swrategies ‘of how
_successful. ceaches teach, assess, structure env:ranrnems. and offer socxai support
to. students. {Neniﬁ. 1993)..

Parmt TOOMMS. .OF parent. centexs aim 10 eszablxsh aF school camumzy by
welcoming. parents. 1o the school. building Inthese canters; ‘parents may help
each other, help the school, and receive assistance or information fromithe school
and from Lhe ‘community. As described by Johrison: (1993, 1994) and Coates
(1992),2 parentroom, parent center, or-parent ¢lub is ‘a place that draws parents,
_teachezs students, and cammunity participants together and increases the fre-
quency, duration, and types of connections that could help miors chﬂdm sticceed
Jin,school. The first studies and descriptions ‘of parent: centers ‘in“schools and
family. resource centers in communities raise many" questions for research on
whezher and how these orzanizational strucnures ‘make it easier for schools to
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help famiiles meer their responsibiiities o their chiidren and 1o help families
help students solve-acaderic or behavioral problems, should they arise,
The Center's studies of commuanity work from the inside om-'—ms'_tan'i;ig' with
the waditions-and talents of families or diher groups. The research asks questicns
200Ut how-10 harmess the strengths that are’ in all COoMmunities 10 assist students.
. engage.families. and.improve schools. Many ques tions rernain, however, about
-+ the organization-of community’ resotirces” and panrerns and affects of school,
family; and community interactions. For ‘example: How can all communities’
strengths be:tapped in-ways that ‘Support families, children’s growth and devel-

- epment, success in-school. in inifancy, childhood: and adolescence? Who will
- Organize. this:work?: Howmight *schools draw on the strengths of farnilies’

wianguage and cultural’ differences and oter family and community skills and
-talents 0. improve the education of all ‘children and 1o improve, the schools’
- relationships: with families How' should partnerships chanze or remiain the same
- for families with various cultural; ‘racial. or' economic backgrounds, across the
grades in order. 10" create both'a serise’ of ‘community among all families in a

.-schoot and still:meet the needs of -particilar famiijes? How does the community

- foster learning, reinforce schodling, and recognize accomplishments? Results of

--such studies shouid :contribute new ‘ideas  aboir how 10 ‘define, ‘measure, and
‘mobilize communities”: srengths ‘and how to’ promate school, family, and com-
munity parterships that. ultimately; benetit students who ‘are the future citizens,

- leaders, and fatnilies in-communities. - B
4. Perspectives and Previews: How Can We Better

-Understand'the Role of the Student in School, Family,

and Community Partnerships? ~ " - e

An important, emerging theme in the Cénter's work is the role of the student in _
school, family, and community partnerships. The théory of averlapping spheres

of influence places swdents at the center of ‘the model (Epstein, 1987a). The
- theory-assumes that:families, schoois, and communities'share an interest in and
responsibility ‘for-children all ‘across the school years and that the main reason
that educators, parents, and students interact is 1o assist students to succeed in
school-and in life. It is important 1o focts on how schools develop good programs
«of -partnerships-and on “what ‘parerits wart their schools 1o’ do« inform and
involve them each year. It is more important, indeed cricial, 1o recognize that
the student is.the active learner, ultimassly responsible for his or her ‘education,

and. the main-communicator berween school-and home. - o
- Research is-needed to' define; design. and study students’ roles in school,
family,-and’ community partnerships- at different grade levels. This topic ties
- student development to the design and éffacts of farmily involvement in education.
.- It-promotes; even-demands, interdisciplinary artenition © stages of youngsters’
development, interactions and relationships'of many individuals, and the muldple
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contexts or enmmnmeqts in Mm:h atudenr.a eam u.m:l in whxch famm«:chool-v
community links occur, o

" UMlost studies’ of family »m.*mol ?;nks have a0t pazd agention 10 the studens’
. Toles in p:zrmefships This is mue. desplte the fact that sdents have long been
- téporers zbout their schoois and their families. A few examples show, howéver,
“that the smd&m role ha; besn hovvmv in research on: ?annershaasmwaumo fer

" and desemnv more attention., Br0n§enbmnner (1979): advised that socialization

and education should be ortramzed $0.that..over time, the balance of power is
“given 0 ‘the deva!o;;mw person. Also. in an earifer study, Epstein {1983y found
" that age-appropriate decision-making opportunities atschool andsat hore increase
i "smdents méependence and ather positive outrcomes (Epstein. 1983). Most often,
- :however, i;temmre on schmls or. families’ zssumes that.sudants are “acted on™
“rother than the actors or - dona to” rather than the doers, The different: assumptions
_ about the students’ roles in education raise. questions for, resem:h abaut opumal
“" designs for schcol_mc and for school and family. partnerships.
"' "This theme is finding voice in other areas of school reform such as'in rectgarccal
. teaching, ccoperanve learning, constructivist appraaches and Dther-active learn-
" ing strategies, The role. of :he smdant in partnerships: is being addressed in-a'few
'_'stuéies"é a: have asked studenis directly about how. they: view the conriections
“of their famﬂ:es and schools and how they participate as partners (Ames, 1993;
“'Domnbusch & Riuer, 1988: Epstein, 1982 Montndon & ‘Perrenoud. 1987,
Students’ opinions are informative and often surprising. For exarnple, swdents
express an overwhelming desire (0 be active participants.in parent-teacher con-
ferences:and to be mpresensed on: scheo! committees (Connors & Epstein. 1994).
In practice, educators are keenly aware that students play. the key role intheir
own education. For example, many 1mg0uant activities in -high school {e.g..
._choosing courses, finding career interests; planning:for the fumre, unéers:andma
_ -.-_schoci peiicms} are presently often left upto the student alone. New. approachas
10 ;:armersmps. with families focus ‘on: how.middle-and high schools design and
‘conduct activities to enable families to provide extra SUPPOrt. as'appropriate; on
important decaszons that. affect the lives of students zmd thetr farmhes (Epstcm
& Connors, 1994, 1995).
) imponanﬂy, smdems at all gtade leveis reyer; zhat ihey wam thet!’ farmhes w0
 be more involved and that they are willing to be the communicators and to conduct
important exchanges with their families about: school work and"$chooi decisions
{Connors & Epstein,. 1994; Eps:em & Herrick, :1991). Earlier sradies show-that
“when they know their families are invoived, students report that theirschools and
farnilies are more similar, that their teachers and parents know each other; that they
do more homework on weekends, and that they like school better (Epstein. 1982).
_ _Inhxgh school, students whoreport thas their families are involved in'many different
_ways atschool and who discuss school and: their futures at home have more positive
_ammﬁas, bener arendance, and better grades than other:students, even ‘after
“accounting for their scores on these outcomes in the middle grades (Lee, 1994).
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If youngsters do.not define themseives-as “student.” then they . must - be

.-same:hma eise, with.no need-to De in school. Those who feel the support of
.. their family. teachers, peers, and community:for-their work as“studerits are more
~likely 10, maintain that view-of themselves and sty in-school Thus. | ironically,

students’ partcipation-in school. family -and-community parmerships ‘may con-

e mbute to:their increasingly independent ‘decisions about their education.

-‘Research s greatly ‘needed on such ‘questions as: -How shail ‘activities be
orgatized 1o enable studenis 1o take appropriate leadership for their leamning at
ail grade levels? How much guidance and support, rules and regulations. inde-

pendence and seif<lirection are needed by Students across: the grades? in'diverse
+communities? There:are many other questions about students” motivaticns, goals,
a aﬁd achze.vemants Quesztons about the:roles that students play in parmership are
o fimperranzly tinked to'all'of the preceding’ tepscs ‘That is, studies are needed on
o studers™rnles:in, parmershxps atipoints of: transiticn from one grade or schoot
Citoithe aex{, the resulis-or oucomes of all six wpes of mvoivement thatinciude

orexciude swdents;-and:the resalts cf activities zhaz mvoive students and zheir

< families ‘with the: community:

- Srudents': roles and: student: developmen: have not yex been weu ;nteamted

.into studies- of school. famiiy.-and community - pantgerships. nor:in po_iacxes and
- practices of involvement. These topics: may-be:crucial for.understanding, impie-
.+ menting: and:succeeding. wuh partnerships across the grades: Undcubtedly, stu-
- dents are key- to:the: success of all. aspeczs ot’ school- reform, mcludmg farmly
--apd. cemmum:y mvoivemem. o s

: _. ' :_S I’exspectxves and }?remws How Can' Reseaxchers,
Pohcy Leaders, a;;d Educamrs Coilaborate

=:by reseamhe:s. poi:cy leaders.

. g
and educamrs are largely rcsponsxble ‘for the progress that has been made over

the past decade ‘in understanding and deveiopm# school, famxiy and’ commum:y

' panuersmps ‘Similar collabarations will be imponant for future progress in this
“and ‘other topics_ of ‘school reform. There are two' mqu;remcnts for successful

coliabommr:-—-muiz“imguahsm and'mutual respect. That'is, researchers-and edu-
cators must talk each others’ languages and understand and respefT-each others’

: '*expemsc in“order o combine Talents to ‘improve schools. For researchers, this
“mmeans leaming the vocabuldries ‘and communication skills that are needed to

converse with and o write' for diverse audiences; including educational -policy

“leaders, principals, teachers, and parents. For educators; this requires-a readiness
~and capacity 10 uge research to ‘address topics ‘of school improvement’ Also,
- ‘reséarchers need 1o gain familiarity with the chailenges of teaching highly diverse
- students and the daily life: of schools.. Educators:need 1o -gain: understanding of

the challenges of coilecting useful.data to analyze processes’and effects of schooi
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- and:<iassroom: programs.: Colaborations-increase conversations ‘and mutual re-
- 3pect.as researchers. -educators. parents. and students Jearn abour their common
~2oals and complementary sengths{Epsiein. in-press-b). The same requirements
. hold.as families-and swdents are:included-as'planners, implementers. evaluators.
and-ip other roles. Researchers and educators nesid tobuild communicationskills
and mutyal respect with-families and:sridenzsiand an understanding that parents
are, indeed. partners in their-children’s continuing: educ::morz and that Studenzs

- are the. main actors dn-education.:

Sharz‘ng :he Role of Expert. The requirements-toreducators and researchers
:o speak-with:and-develop.respect foreach other.are:addressed in-a collaborative
-approach called “sharing the role. of expert” (Epstein. 1986b; Epstein-et:al.; in
-press). This approach recognizes: that educators - {policy: leaders, -teachers: and
-admzmszramrs) ‘have pamcular talents-and’ cpporzumnes ‘that-are vital .10 the
successful-design: and :mpiementamn of research-based practices: For-example,
- administrators and teachers are responsible. for implementing new strategies to
involve families in their:schools or classrooms as volunteers or to engage students
-with:their. families on math homework. Researchers, too. have particalar talents
~.and-opporunities 1o-designi evaluate; reportiand: d:ssemma:e the effectsiof school
-improvementeffors: Parents alsc -have unique perspectives;iconcerns; and skills
“that relate-to their children’s success in‘school and that expand researchers” and
educators” views. Together, educators; researchers, and'parents plan new’ prac-
tices, collect, analyze and inzerpret daga and revise'and improve plans. drawing
on:each other’s expertise, The assumption is that these collaborations should lead
to better practices. petter’ processas a.nci bem:r ‘evaliations and mwpretatsons of
resuls-than would be accomphshcd if-the pamc:pams worked alope.
Sharzna ;he roie of expen aimrs how’ memh is conducmd 'i-‘o example '

".'I'he f' TSt step is 10, assess. whar.hgr a pract:x:e acmany is ampiememed and how
its. design couid i:e xmpmved" thc second step is t0 szuciv whether 2 pramcc {as
: s on. sudents, families, or
_teachmg pracuce 'fhss sequencz of milabomve ac:wmes helps. educazcrs and
researchers get. used 10 wcrkmg thh each other and assures that measums of
. restits-will not be made before a-program is acrually. in place.. .
. There are scverai amerging forms of coilabamuve: work b;a.xeszarchers and
.--educmms. all. of which. require. sharing the role «of expert. school-university
cooperation (“Alliance for Learning.” 1994; Goodlad, 1988: Harkevy & Puckett,
1950; Miller & O'Shea, 1995); teacher research. teacher-led inquiry, reflective
teaching (Cochran-Smith & Lyte, 1993; Cohn & Konkamp, 1993; Lieberman,
- 1993; Maher & Alson, 1990;-Newhurs,1991); parent-teacher action research
~{Burch & Palanki, 1994} Qavm, Palanki, & Burch; 1993); and action teams for
‘school, family; and community parmerships {Epstein & Connors, 1994; Epstein
--gt-al., in'press). The various forms have different.implications for the nature and
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“products of the work of teachers and researchers. All however. 2im 10 encourage
education policy ieaders. educators. and researchers to work tocemer extend and
share knowledge. condutt research on actions taken’ o improve schools. and take
actions based:-0a the resuits 6f research to continue’ ‘mprove'mnzs Seveml include
parénisiand some include students or others from the community as participants
in ;iannmw greorams and prar:txces as wail as'in ccnducz;no and evaiuatznv zham

g oilczboraaans ofi Researchers and Edncano:z Palzcy Leaderx 'I‘wo' exam-
ples of productive cellaboranons of researchers and pohcy leaders ft r_'mcreasmc
family-school pmmarshsps iniclide :hc deveiopment of 4 state’ pcilty on ‘parent
involvement in California (Solomén. 1991) and the deswn and ‘work of Uh's

“Center'on Families in-Education {Llova, ‘this volume; chapter 16) {n-these cases,

educators read; adap:ed and: extended research’ for then‘ locations and purposes,
*""and researchers’ suppom:d and assisted the pohcy leaders and’ educazcrs in those
locations: with their work Many mher resza:chers 2 ﬁuéawrs have worked ol
" together to produce better school family, and. community. panr&ersinps (e.gi. see
“articles by Chrtspec}s “Warner; Davies, D Angaic and bthers'in the special secton
of Phi Delra Kappan 1901 also. sevefai exampies of programs ‘Based on re-
< séarchiers” and ‘educators’ ‘¢ollabbrations in Fagnana & Werber %994 chhier
B -Gai?em. & Whtt& 199" Rxou'c & Beria. 2993} L

Coitaboranans af Researchers and Sc}wof Teams ‘I‘wo examples ‘of pro-
- ductive collaborations of researchers, educators, and parents to inctease family—
s¢chool-community gannersmps include Parent~Teacher Action ‘Research Teams
"*and Action Teamms for School, Y-‘amtiy “and Ccmmumry ‘Partherships.
““Parent=Teacher “Action ‘Research Teams, designed’ by Davies and ‘his col-
. ‘leagues, include teachers and parents in site-based units for school 1mpmvement

‘and pmblem solving. {Burch 1993: Davies et al.l 3 Paiank:. Bur::h ‘& Davies,
+1995); ‘Educators and parents work together as change agents and as researchers
“to irnprove practices of partnerships'in their. scHools. The teams define problems
or ‘meeds, “identify” appmachcs 10 ‘solve -the ‘problems, des;gn and -implement
 interventions, examine resuits, and follow up their work-in meetings with further
““plans: They may ‘choose ‘one- pmbiem 10 solve or work ‘on: scvcrat aspects of
parnership. This “approach aims to develop “teacher’ researcbcrs ‘and “parent
researchers” who will continué to work together on projects’ o’ amprcve partner-
‘ships“and other - aspects -of :school reform. In’ the Center ‘projects using this
approach, paid facilitators assist’ ‘the work of the Parent—‘rcachcr Actwn Teams,
and’ researchers ‘are focusing on'cross-site policy swdies.: o

Action Teams for School, Family, and Community Partnerships, des:gned by

‘Epstein-and her: cetieaguas establish teams ‘of ‘teachers, administrators; parents,
“and ‘where possibie ‘stidents’ and’ members of the community who wotk for 3
© years o moré as'the “action” arm of the school' council'or school improvement
“tedn on the topic of parmerships. The Acton Team works with others 1o assess
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their schoel’s present practices of partnership. parents. eachers, and.smdents

needs. ang desired. pracrices. The ream members. become chairs..or co-chairs

 oversee and 1o lead the xmgic:menmtmn of muitzvear plans of projects.on each
of the six wpes of involvement in.our frameuori. for partnership. They assess
" and share progress.. proble'ns and new pians aach year, link ard report 1o the
school improvement council. and communicate. swith the:total school community
‘about the school’s activities to involve families. This approach is useful for
devciop;no ongoing programs.of. parmershaps in el ementary. middie and hwrs

schools. (Epsaem % Connors, 1994 Epsiein & Dauber, 1991: Epstein et al..

- .:press} It has been :mgiemenzed in useful mrms in.Utah's:and Wisconsin's state
.- grants. pmcframs {Lloyd, this volume..chap. 16: Wzsconsm Degartment of Public
..Instruction, 1994) and in many districts and. schools. Other. Action Teams could
be arranged for other topics on.the. school improvement agenda. -

I Cemcr Pprojects, 1 researchers worked with educators and parenas 1o develcp

. E.ﬁd mprove this: a;:proach and o, study. ;;ar::cuiar practices of partnership and
. their effects. For. example. the: Tenchers Invoive Parentsiin; Schoolwork {TIPS)
_ ?mteras::wa hcmewetk process. (Epstem et al.; 1994) and the voiunteers:in social
studies and art process (Epstein & Salinas. 1991 ) were deveioped collaboratively
by researchers and educators, based on sharing the role of expert and the two-step

evaluation process. Now, other _edu__cazors__my *._xsaf_me Action Team approach
and the research-based TIPS imteractive homework and volunteers processes.

Lsing these strategies. other researchers may. become partners with.school wams
in.their local d;smcts. states, Ot regions Lo assist them. assessmg ;he cﬁecuveness
.of their practices.

The Center's smcise,s demensu‘ate dszeran: bu: related rour.es iﬂ mcreasmz

_scheois’ capacities 10 plan..implement, and continue 10.build programs of partner-
- TP, The emerging: coliaboranve appmaches have dz_tfemm amphases. owever.
I Parem-’!‘eacher Action Research the'go

.. and conduct researchon spec:f' ¢ practices that they add totheir programs: TnAction
- Jeams. for School, Famuiy, and:Community. Parmershaps, e goal is. for teachers,

. administrators, .parents, and Gthers 1o plan a multiyear program. including the six
. types of involvement,. mformally monitor or evaluate progress, update pians, and
. improve practices. ‘The collaboration of educators; parems,andresearchers onthese

Action Teams relieves some of the burden on edudators.who, with limited time,
may not be: able 1o transfonn inro statistical: experxs and the coil‘!fomnon reheves
wtth knowiedse of whaz wﬂi work in da:ly pmcnce, Aiso, :hzs approach pmserves
a role for researchers in.action research and increases-chances of improving the

. research base and of assisting many schools. swith their work.

.-Research is needed on. the. impact of these and other. fom;é cf collabora:zve

| _werk by ressarchers with policy leaders, educators, and parents. But more. point-

edly, collaborative strategies could be particularly helpful for addressing the four

. 10opics discussed earlier in this chapter. Topic 1, on understanding changes across

r teachers and parents to design -
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. the grades and other:imponant ransiticasis &f intersst 10 researchers who seek
- better information on siudent development 2nd change: Eﬂucators i nim, meed
better solutions 1o problems of swdent adjustviént in transatzaﬂs frorm grade w
grade. school: to school o developmentad ‘stage 1o siage. Reaes:che's and edu-
cators.working collaboratively. could addre$s commen questicns about how one
.-teacher should link with-the next, how:informatipn might flow from school o
school atpeints of tansition, how families sBouid be'engaged in rhe:.r children’s
- transitions, and other: issues discussed-with - Topic 't prevzc;us%

Topic 2. on-understanding the results or outcomes of programs and practices
.thatinvolve families; is'a major interast to'researchers of school effects. Edicators,
inturn,-pay: attention. to'the bottom line—resuits-of their educational programs.
"Resezrchers and educators: workmg collaboratweiy, colld ‘addresseommon ques-
tions about the effects of programs-and practices to improve the school climate;

- increase weachers’ effectiveness; assist mothers, fathers, or other fa.tmly members

. initheir interactions with their children and the schiook increase student learning
- and:dévelopmente—all expected outcomes of prcduc:zve pannershgps—-——anﬁ other
= issues dtscussad with Topic:2 prevxcusly g :
Topie3 onunderstanding connections of schools and families with community
services, resources, and organizations; challenges researchers to-study’ the organi-
zation-and-effects:of integrated services and 1o better detine communities™ toles
in supporting ‘childrenas swudents: Educatorsi-in' turn, ‘fiéed feasible ways to
-.mobilize:support-from and connect o'the schogl community. the swdents“home
- communities,: and various communities - that: surround the 'schosl with potential
x s:fenozhs and resaurcas Some mnovatwe acnvmes w0 xdennfv anci tap :n{c school
'r“{cvd 1994, Gmde. 1990). . but mlauveiy fictle sis’ knc:wn abodt the ogtxmal
_-organization of school, family, and commanity connections. Researchers and
sf.educa:ors wcrkmc <0 !aboranve!y, could: addres_ common questions ‘about! how
connections with individuals, groups, and organizations in proximate and distant
cormmunities could improve the school, strengthen students” skills, assist families,
benefit the community; and other issues discussed with Topic:3 previously.
Topic 4, on understanding roles that students play in school-family-communiry
_partnerships, interests meamhers inmany disciplines. who study child and adoles-
cent development.: Educators, in turm, “want better . nfcmmmn about ways o
: develop studenss’ r:sponsab;iuy, zncludmg the optzmai mix of guidanee from school
.and home and the design opportunities to develop mdependcncc. Researchers and
edncamzs, working coilaboratively, could address common questions about snident
motivation; how students shoutd be participants in school, family, and community
. .partnerships; and other issues discussed with Topic 4 previously, Linked to this
topic, researchers and educators working collaboratively also. zmgh: explore
gquestions on the most productive roies in school, family, and community partner-
...ships for. pnncxpa!s district and state leaders, on-site coordinators, and families in
relation 1o the roles of studems in thezr own education.




240 : R s EPSTEIN

.. In the next few years there will be many opporunities for new r:miaboranons
of rasea.rchers with policy leaders and-educators to swudy the design and effact
of cu;cﬁehne,s mandazes, and-other policies about school, famity, and Hommumty

. connections. Twc 1994 federa} Aaws {Goals 2000: Educate America Act and Titde

Lo of me Eie'nenm and: $econdary Education Act) offer directives-and funding
102 all states to enabie dismicts ang schoois to-design and sest ideas for productive

_parmerships. with families: The diverse: responses to these federal laws across
states, districts, and schools open countless opponiunities Tor researchers o work

.. .with policy. leaders. and -educators 10: address.the five topics discussed in this

... £hapter.and other questions- that gmerge in local planning sessions. Comparative

. studies. aiso will:-be informative on the effects on parmership programs of states’
_.cc}mraszma decisions about. bx:zdae:s, staff: respcﬁs:btlmes and eiemems of the
new programs.. ..

..:By sharing the role. af expen wnh :hcse whfo deswn and. 1mpiemeni prowrams

. inthe: $choais researchers could: assist educators -and increase the knowledge
. -avaiiable on alternative: appmaches for:organizing. funding; and implementing

school, family, and ‘community parmerships. Smdxes will-be-important:on' such

.. _topigs. .as:. How. will. states -identify. effective - practices.-among 'demonstration
. programs.-and extend . options for implementing . successful: programs 1o -other
.. districts.and schools? How can schools-be assisted 10 .move from very limited

investments in.gne typs of involvement (e.2.. volunteers-or school councils only)

.- 10 more..comprehensive .programs ™ Overail,: what: would: a. supportive -policy

- StucTre look like at the federal, state, district. and local school-level that would

- suppert schoglactivities-toplan. implement, and evaiaa:e prac:zces of partnership?
On many. topics. then, researchers:and educators:can:combine ‘talents: to study
.the effects of the growing number of investments in pannershxps, with the goal
of identifying effective practices and. their results that may: be considered by
'imany schoois, dlsmcts and sta:es as they pian and:i mpmve Lhetr pmgrams.

CGNCLUSiON St

'-Over the next ha}f dozen years ‘or: so ﬁmc will be mt:nse nauonai attention on
:'whezher and how students siicceed in school, how schools i amprove ‘their instruc-
“tional® pragrams and how families are inforrhed and mvoived in schools and in
their chxidmn § education. Altention aiso will inctease on whether and how com-
‘munities' assist schools, families, and swderits. These practical concerns. open
ampomn: oppormnmes for rtsearchexs o ‘work with educators 1 design and
' study many topics for school 1mprovemcnt, mcludmg schooi fm'mly. and com-
mumry partnerships.
T Studies have accumiulated’ thax :néacare that (a} smdems do betar in schoot if
“their parents are involved in various ways (b} more pamats become involved when
schools establish and conduct good programs of parmership; (¢) schools can be




14 PERSPECTIVES AND PREVIEWS ON RESEARCH aND POLICY 241
assisted by-federal. state. district: and school leadership and policies o develop
strong and responsive programs: (d) research and evaluation activities can identify
differerives herwgen stong and weak policies, wood and Bad practices; (e} results

_of many stidies have produced a research-based tramewcrsc that should enabie any

school 1o plan and implement practices for the six major types of involvernent,

- including practices 10 help meet specific.goals for sghool improvemen:.

Despite real progress in understanding:the poténtial and-challénges of part-
nerships. ‘there are: many more ‘questions to ask. This chapter- previewed five
tepics that will benefi: from the anzntionof researchers policy leaders, educators,

“and Tamilies: pannerships at points of ransition in'schools and at the high schooi

level: the effects of particular practices and full programs of partership in.the
short and long-term: the connections of communities with schools and. families
for student learning and: development the roles. of students in pantnerships; and

“fomms of - ccilabemnv research and devzlngmem by researchers poixcv leaders,
o educamrs anﬁ parents; i

Other questions may ‘be ?wsad For ; "famoie we' nee:i to know more dbout
the nature and effecrs of fathers pmzc:patmn in.school and famﬁy pzmnershxps

.-across. the grades; the. effects on partnerships of particular 4 federal. state, and local
spolicies separately-and in comi:maz:on. the impact of contrasting forms of staff

avelopmen{ ‘and reacher and administrator” preservice and advanced education
on'practices ‘of’ partnership: the’ ‘connections of parent education -programs with

... broader orograms of school and fam:iy parmershsps. the connections of partner-
..ships, with other topics of school reform. Most of these zmponanz issues can be

aroezed within the five topics dsscussed in.this chapter, o
- The'complex questions for research:and for. pracs:ce ‘assure that farm y»schoo!
lmks wxli rt:mam a dynarmc f eld of smdy '
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- Educational Change: Internatwnal Perspectzves po
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e Cemer for Research on the. Educa:mn of Smdenr.s Placed af .stk Ja}ms Hopkms Umversm

_:_'EJOYCEL EPSTEiN

- Cemer on Sdzoo! Fanuly and Communm Parmershgvs Jokns Hopkms bnwersm

. | } The Ias: dec;zde I:as seena r:sezm{ researck on and pmmces of schaw' famzia"'_ and cammum;y

o in the education of youth. This trend can be auributed.10 a number of factors.
*Low achievement and high dmpouz rates; especially for poor and margmah.ed vouth, have led
edacawrs and social scientists 1o become more. aware of the importance of Samily and com.

L mumty involvement for school effectiveness and positive student outcomes. Moreover, commu.

 Epsteinm

nitarigns and others have pointed to the loss ‘of community-and collective life that many peopie
Jeel in thei netgizbourhoods workplaces and schools as well._In this chapter, Sanders and
' the case that in order for schools to educaze all yauth q‘femve@ Jamilies and
communmes_must become full partners in the process. =
© = Norall:schools and not all nations, they point’ out, are gt the same pom: in their work on
: parmer_ s: Some focus on parent participation-on school councils; others concentrate more
. e of schools than on whit ‘Happens 1o involve families after the choice is made: some
.are ioakmg_dee ly:into hea{pzrgg famzlzes underszand their children's school subjects.and cur-
ricn hers ; _-Drawmg on Epstein’s
S _ forms of school-community reiatzonshtp. Ihzs chapter summarizes and.
: _d:scusses rgsearth Studies collected Srom social scientists in twenty nations 1o increase our
-understanding of -how partnership appmaches are Imkea’ 10 tbe processes ana‘ autcomes of
educatwmi ckange andsckaoi mzpmvmenr Do T e o

__ INTRO})UCTION i

The last decade has seen'a rise: in research on and pracnces of sc:hoal famﬂy and

' commumty mvolvement in the education of youth in the ‘United Stazes and abroad.
* This trend can be attributed to a number of factors, both social and poimcal From

asocial perspecnve, low achievement and high dmpout rates, espemaily fort poor and
margmaizzed youth, have led cducazors d social’ scientists to become more aware
““of the i importance of famﬂy and commum{y ‘involvement for school effectweness and
student outcomes. From a pohixcai perspective, the fall of commumsm in the former
" Soviet' Umcm and the spread of democratic systems of government in countries in
' 'Eastern’ Eurape and Latin’ Amema have sparked dxalogue about and pohcxes to

' :pmmcte equal educational oppormmty and pargntai and community pamcxpanon
in thc educatlonai process {Pmcha & Waitemva 1992 Gienn 1989) '

482+

A Hargreaves e1 al. (eds 1. Internasional Handbook of Educationa! Change, 483-502,
& 1998 Kluwer Academic Publishers. Printed in Grear Britain,
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Whatever the reasons for this trend, there is a strong, common desire to make
schools more effective institutions of learning. Concurrent with this goal is the
realization that schools nﬂ;th{:r exist nor function in‘a vacuum. In order for schools
in any nation to: effectively educate o/l youth, families and ‘communities must
become partners in the process.

Epstein’s theory {1987} of overlapping spheres of influence provides a framework
for research and practice that refiects this viewpoint. This theory integrates and extends
educational, sociological and psychological perspectives on’ ‘social orgamzanons, as
well as ‘research on the effects of family, school and community environments on
educanonai outcomes (for details, see Epstein, 1987, 1992). Acknowledging the
interlocking histories of the major institutions that soclaizze and educate children,
the theory posits that certain goals, such as student development and acadernic suc-
cess, are of interest to all of these institutions and are best achieved through their
cooperative action and support. P:ctonally, this. perspective is represented by three
~=spheres: symbohzmg school, family and community, whose connections are
s dctermmed by thc atntud&s, pract:ces and mteracnons of mdmduais wnhm each

.mntcxt. .

. Based on years of msearch Epstcm (1995) has 1dcnnﬁed s:x types of schooi- :
-family-community involvement that are ‘important’ for student leammg and
-development; and more effective schools and families. These are: 1) parenzmg -
helping all families establish- home environments that support children as students
_and. helpmg schools underssand fanuhcs 2) commumcatmg des:gmng and

. children’s prcgress, 3} voiunteenng recrumng and organmng help and support
- for classrooms, school functions and student activities; 4) learning at home -
and cpportumtxes to families about how to help

' _students at home with academac decisions; homework;' and cumculum-re}ated '

_activities; 5) decision-making ~ ~including parents inschool governance; and 6) col-
iaboratmg with community - identifying and mtegranng resources and services
from the community to strengthen and suppor: schools, students and 1he1r faxmhes,
and from schools, families and students to support the cemmumty

Aithough most schoolsare not yet implementing. praczzces that effecmely foster
~ all six types of involvement, ‘many elementary, middle and high schools are

_conductmg pracnces that foster one or more of them. Some schools in this and

' _other nat:ons are focussmg on ;Jarent representatwn on schocl counmls, or on
ers are laokmg deepiy mto heipmg fazmhes undcrstand thelr chzldrens subgects

and curricula. Still others are warkmg at_;'morc gencrai cammumm:mns. Itisclear

_that investments and actions are mcreasmg in.many nations to understand and
unplement pmductzve schca§~famﬁy-comnmty partnershms, Thxs chaptcr sum-

'manzes and discusses research studies collected from social scientists in twenty
natwns*“ 10 better unders:and]how partnershxp approaches are imkc:d 10 the proc-

esses and outcomes of educational change and school improvement. ‘The studies

referenced here were selected from those sent by members of the International

Network of Scholars of the Center on Families, Communities, Schools and




84 Sander.s mzd Ep.szem RN

Chﬂdrens Leammg Akhough selectzve, these studxes zliustraze the szgmﬁcam

progress in research and development in school, family, and community partner- .
ships that has occurred in many nations over. the past decade. The chapter has six .
sections that link the international studies with others conducted.in the United

States and that enrich our understanding of the six major.types of famﬂy/

community. mvoivement in.schools: 1). Vanatwn in. lcveis of family. mvoivcment :
2) Governmental policies to promote greater famﬂy involvement; 3). Programs to.
enhance famﬂy practices that support children’s learning; 4) Commumty involve- -
ment with schools and famxlxes, 53 identxfymg and. dismantling barriers to.school- -
family-community partnershxps, and 6)- Crosscuttmg themes abcmt partnershlps__
and their meamng for educaaonal change, school nnprovcment and fuzure research :

VARIATION IN LEVELS OF FAMILY INVOLVEMENT

Studzes in ail nanons show that some panents i ghly mvalved in the;r chxldren S,
education and others are not. In a. qualitative study of parent involvement in..
primary schools in. Cypms, Phnaka (1994) found that fannhes could generally be
characterized into three types. The first type was the ‘highly involved family. Phtiaka
described these families as university-educated professionals with “privileged access
to the school.” They participated in and were leaders of parent groups, and were .
satisfied with their children’s school, the mformatmn thcy received from the school:
and their children’s school performance. The second group, or “middle group”
comprised skilled laborers. Although they contacted. the schools when. they had

- specific concerns, these families desired more mformatmn and feedback from the

school and _the _oppormmty to be more. znvoived in school activities. Phtxaka--
described the third category of famxhes as. marglna}zzed ” Fathers, if present, were -
often unskilled Taborers and mothers were generally housewives. This, group. had
difficulty communicating with the school and often felt a sense of powerlessness .
before the school’s pasmon and auzhonty These families expenenced more anxi-
ety than the other two. .groups about their children’s schaol work:and hamework
While acknowiedgmg that.it:was their respensmﬂﬁy to. assist in thelr children’s
learning, these families. reported a lack of knowledge, time and. energy to do so.

From her. data, Phtiaka concluded that. althcmgh wealthier, more. educated
families are more mvoivcd in the educatzonal process, all faznzhes, even the. most
disadvantaged, care about their children and are interested in their educatlun They
are willing. to help.and are. receptive to teacher advice. However, their. pmscnt
perceptions of the. scheei make them hesxtant 1o initiate contact with teachers,
and this is.often perceived by schools. as a lack of interest. According to Phtiaka, -
to bridge this gap, schools must 1cam to communicate with all famzhes, espccxaiiy
those that are marginalized, and respond to these families w;th the understanding.
that they too.want the best for their children. :

Distinctions among. groups. of highly mveived IO nmnvaivcd farmhes have also
been made in studies in other nations. For example, Toomey (1989) contrasts
“enthusiasts” with a “silent majority” in Australia.” The former become involved
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on their own, whereas the latter need guidance from their.children’s schools. He
concludes that schools need to take innovative approaches (such as programs to
assist families in becoming more involved with their children’s reading at home) in
order ‘to involve thosewho would not become involved-on their ‘own, and to
zmprove ‘the skills of students who ofteén have difficulty succeeding in school.

“For such approaches to be sticcessful, however. schools have to tailor themto
meet the specific needs of their students’ famzhes For example, Sanagavarupu and’
Elliott (1996) found that Indian and Australian parents take different approaches’
in guiding their chzidrens prescheol education. Mothers in India regulated and
monitored their children more; and expected 33reschaolcrs to complete’ extensive’
homework ass:gned daily by the school. They are mﬁwenceﬁ bya hxghly competi-
tive and selective h:gher education system for which preparazson starts in the earli-
est: grades_ By comparison, Australian- moihers were more flexible; encouraging
greater. mdependence and expecting: prcschoolers to learn through devciopment»
ally appropriate play. The authors suggest that. these and other differences in_
parenting need to ‘be tinderstood by schools in order to work effectwely w:th,
students ‘and their families who 1mm:graze and enter new school systems. Thgse
and ethcr studies underscore the smpertance ef school programs ‘that enc:ourage-
greater communication, cooperation ‘and interaction between families and thezr
chﬁdren s schools to enhance chﬂdren s iaammg and development

GOVERNMENTAL POLICY CHANGES TO PROMOTE GREATER
FAMiLY INVOLVEMENT -

: -"m th ir __chxldrens leammg, many nat;mi _ ve_ develaped polmes te promcte-’"
family-school connections, mclndmg parent choice of their children’s: schoois-
and parent representation on school councils or deczs;on«makmg boards.
School Choice. One of the first policy changes for increasing famﬁy involve-
ment in many nations-is to offer: families a choice of the ‘school their children
attend This is often a first step for nations moving toward democracy because it
is-a focussed, mechanical process that can be des;gned and regulated by educatxonal
officials. Systems of ‘¢hoice are explamed in terms of marieetmg and’ cempeutwe
forces; policy and ‘business leaders are ‘comfortable viewing parents as “consum-
ers” (Woods, 1993). As the following research suggests, however, in order for choice
systems to be effec:i:ve, csmmumcatmn betwef:n fam:ixes, scheols and chzldmn is
necessary.” -‘
“In"their’ study of schecl chmce, Shapzra and Haymann (1991) found that n-
Isra¢l, choosing primary schools is an option primarily exercised by upper-middle
class families who have greater accessto school information. The authors'contend
that this disparity in information may undermine the goal of integrating students
with diverse socioeconomic status and academic abilities.’ According to Shapira
and Haymann, for school choice to be equitable and nonasegregated in Isme}
mforrnatzon about schools must be extmded to iawer mr.:ome parents T
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' Similarly, rescarchers studying school choice in Amsterdam and'the United
States concluded that ‘within the currenﬂy operating educational system, most
'pa,rents choose schools without having adequate information (Salgamk & Carver,
1992: Van Der Wolf, 1995). They recommend providing all parents with objective
'mfematmn to make sound ‘choices’ of schoeiﬁ, thereby makmg schools more
accountable te educanonai consumers and more respenswe to: campentlve market
forces -

' Edge, Wesi and Davxd (19%} also stress the :mpertance of mformatzen in. schooi
choice decisions in Britain, and- pomt out the importance of- parent-child com-
: "mumcat:ozi when choesmg sec:andary schools. These authors found that school
:$1-SCOTES yondary to parents and chﬂdrens main concerms: for program

rf‘-*-hﬁr coileaguts repart that there is: room for mprovcment in the mfermanon 1hat

‘i’ provxded to families on: Bmish secondary schools. Good choice systems,
therefora, should prowde all important schooi mfannation in: understandabie terms
and aiiaw famﬂzes to: welgh the data as- thcy see ﬁt : e

.;Schoai Deczsmn Mais:zng

: -There are natural conncctmns between a natmn S goa} cf df:xnocratxzation and the
estabhshmcnt of schooi boards and counmis that mclndc parent represcntatives

G soczai nd ecanamlc advances Most counc hewcver, are mefféé:twe (Mac Beath :
“1994, 1995; Beattie, 1985; Margues,. 1996) ‘Parent representatives and school
_personnel are not usually prepared to serve and conimumcate w:th the rest of the

_parent. populatmn (Wilkomirska & Marek, 1995} B
Asinmany. nations, parents inHong Kcng were found to have rnmmzal panxmpa~

'_ tmn m schooi | governance or substantsve decxsxon-makmg (Shen Pang, Ts.ox, Yip, &

¢ most popular v shicles for i initiating parent involvement in school

dec;smn«makmg are: p’arem assoclatzons (PAs) and part:m-teachers Qrgamzatzons
_(PTOs) (Beattie, 1985) The ma;orzty of kmdergarten elementary and ‘high schools

- in Hong Kong have neither, aithough membersbxp in PTAs is growing (I-wah, 1996).

When surveyed, schooi supemsors, pnnc:pals, and teachers stated that PTO’s should

_ 'pmnanly help to improve communications and’ rdanonshxps between families and

) schoois. These school personnei did not think that parent ergamzatxous shouid help

in formuiatmg school pohc:es orin memtonng the work or quality of ‘the school.

~ Their attitudes reflect a concern that parent ergamzatmns might interfere with the

' pmfessmnai respcns;bzhtzes and antoxzomy of ‘administrators and teachers. -

Other studies also show that concerns about professional autonomy inhibit many
administrators and teachers from encouraging parental involvement at school,
especially in the area of school governance and/or decision-making (Krumm, Moos-
brugger, & Zwicker, 1992: Phtiaka. 1994; Zagoumennov, 1996). In a series of
interviews with twelve primary school teachers in Australia, Newport (1994) found
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that although teachers believed that parents should be informed about ‘changes in
school policies and curriculum developments, most did not believe that parents should
be involved.in the decasmn-makmg process. Ncw;mn argues that cenz:al to teachers
_resistanceto parental participation in schooi govemance are thelr behefs and defini-
tions of teacher professionalism. She found that teachers’ betief i in. _tgacher’as—
_expert”created a perceived. hserarchy of knowledge va}ueq and status that affected
some tcachers collaboration with parents as equals in. the. Process. of educanng
children. The author contends that this belief reflects insufficient teacher training in
. the knowledge, skills and-attitudes needed to facilitate the development of effective
‘partnerships between schools, families and. communities. .

By contrast, in an’ ‘evaluation of New Zealand’s PmJect CRRISP df:sxgned to
“promote parentai ‘participation in decisions about cumcuium development and design,
“Ramsay (1992) found that with appropriate-training and support for. families and

school ‘staff; parents and teachers'can become partners:in school governance with
“substantial educanenal and social gains for all stakeholders: Qbservanom interview
and quesnennaire data gathemd from four schools found that schools that aiiocated
the necessary resources, and allowed time for parents’ and teachers to discuss issues
and decisions were most successful in promoting coﬁabomtwe decision-making about
curriculum. In addition, the authors found that ethnic minority and low-income
parents were most involved in the process when they felt that their opinions were
valued. No one strategy for pz'omonng collaboration was found to be the best. Rather,
'_a repertoxre of strategles was necessary ‘o ‘ensure that parents. from all ethnic and
" income groups beheved their input and paruczpat:on were: w&lcemed Lastiy, ‘the
_'authors found _that as schools and parents collaborated on curriculum decision-
' : : more involved in their children’s -leamm ___ax'home, parents
: icated more easily and fre:ju itly, and t o
) Gpportumty to know their students better,
" It is evident that educators must work ta give famlhes the mformanon and sup-
port they need to feel competent & and comfoz'tab}e eneugh to make dec:1sacns about
where their children will attend schooi and_ to become more active in school
dec:s:on-makmg and other school activities. This work may not be easy given the
_concerns of many 1eachers and admz.mstrators about thelr professmnai status and
autonomy,. -and the concerns ‘of families’ about the specaal needs of their children.
However, such attitudes can “be modified. In a report about the changing role of
_parent- mvalvement in Butch schoals, szt and Van Esch {1995) concluded that
expﬂr;cnces with: parent pamcxpanon in school gavernance have, gencraliy,
.increased teachers’ and students’ sense of well-being Similarly, Townsend (1996)
Teports mcraased parem sansfacnan ina “self managed” school in Aus:raha Stud-
_jes and field tests in the, United States and other nauons also mdlcate that negative
attitudes that teachers and famﬂxes hold about each other becume more positive
-after pannership practices are mplemmted (Basnam 1988 Epstem 1996)

.
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PROGRAMS TO ENHANCE FAMILY PRAC'F ICES THAT SUPPORT
CHILDREN’S LEARNING B st

In contrast to the initial gavemmental appmachcs ‘that emphaszze mechamcal--
changes, in school choice and decision-making, most families’ concerns-about

involvement focus on fulﬁlimg their parenting roles; and helping their children =

reach their fullest potent;al “To families, partnerships with schools require respect;.. -
relationships, and Tesponsiveness to children and families’ needs and goals. School-
famﬁy-commumty connections involve interpersonal relations-among teachers,

pnncxpals and parents,’ a,nd iong Z:erm commitmcnts ts commaunication: abaut_. R

children and their schools. S g
Of all the types of mvolvement tbe one that most famxhes in mesi natmns want .

to know most about is how to enhance their children’s: learning at home. This ..
includes how to be an effective parent at each age level, and how to interact with . .
children at. home about classwork, ‘homework ‘and academic pian ‘and decisions
across the grades. Rgcogmzmg the need to: reach ont to familiesin order to improve ..
the academic success and educational: experiences of studcnts, more schools are. .
conducting programs and practices to strengthen parenting. skills and to. help_._: e

parents provide home environments to support their children’s Ieammg Research .
suggests that-activities; such-as. workshops and home visits, have positive. influ-

ences on:families’-practices at home, parent and student attzmdes abaut_ schools,‘_ o

and students’ academic achievement. .. . . L
V111as-Boas (1996) conducted. a stndy tc measurc the cffects of workshops and _

home visits that were-desngnad to inform parents about .htaracy--devcinpmem on

workshops and recelved rcgular home visits dunng which stcry baoks wcre o

delivered and parents. were assisted in reading these stories to their chlldren
Children’s madmg gains were measured using: pre- and postm standardxzcd rcadmg '

exams.. Changes in paremai and ieacht:r attltudes were mcasured usmg pre— and“ o

post- questionnaires. = _
Villas-Boas (1996) found ‘that the mierventwn program' had szgmﬁcant pos;-' '
tive effects on the hteracy perfermance of students in the expenmentai group. In
addmon, more parents in the program reporteé ‘that they could talk freeiy with
teachers about their children’s. learning prebiems, that they had higher expecta-
tions for their children’s school perfcmance and that they better monitored their
children’s compietwn of homewerk Teachers atw:ﬁdes toward parentsalso became
more positive. Before the mtcrvennon, teachers described Indian parents’ asdif-
ficult to reach. After the mtervennon ‘more teachers reported that these parents
were cooperative and wﬂimg to heip their children at home. The Villas-Boas (1996)
study confirms findings from Bpstezm (1990) study that teachers who involve

families at home rate poor families with less formal éducation more positivelythan

do other teachers. The study in Portugal also shows that positive subject-specific
practices of school-family partnerships can positively affect students’ learning in
the targeted subject, as well as teacher and parent attitudes.
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Similar results showing the positive effects of subject-specific school-family col-
laborations on students’ skills and related family and teacher outcomes have been
found in numerous studies in the United States (Balli 1995; Epstein, Salinas, &

Simon, 1996) and in other countries. Several studies in '-Chiie;.'fl_nd_it;a'taﬁﬁ:t_3hgt:__:w1_iep;_: .
Chilean parents were provided parenting education and subject-specific training

in mathematics by educators; they became more effective “teachers” or “tutors” at

home as evidenced by students’ statistically significant gains in mathematics

achievement (Pizarro, 1992; Sanchez, 1994). Sanchez and Baguedano (1993) cau- . .
tion that such: _ga__ins:farc-_ngat_guarantggd ;f_cs_z:;ail;h?u;e_-_sphs}{:\islini;s,-.-.;hgweveg. They. . .
argue that in order for desirable educational and instructional.outcomes to OCCUL, .

several elcnjen_ta’la;e:;fﬁqui_fedﬁ including: 1) well-designed and well-implemented
training for parents; 2) sufficient funds to implement the practice effectively; 3).

sufficient time to ensure parental competence and understanding; 4) committed .. o

and knowledgeable education specialists, teachers and counselors, and 5) clear,

specific subject content. If these elements are'in place; the authors are optimistic .. 3

about the positive infiuence of family-school collaborations on students’ learning: ... . .
~Others conducting evaluations of ‘school-family: connections and. student

academic outcomes have

also reported favorable results. Topping (1995) found that. -

Scottish student’s spelling ‘skills éi?ndi'thefi_f:*séﬁl_f-;gioncggst ‘of ability in-spelling were .- -
enhanced when their parents tutored them using a cued spelling strategy. = ou 1

Resuitsof a _k::o_x'z_ipréhensi&é%fﬁdﬁf oni the effects of homework on students’ learn- -

ing Eng_l_i_éhf‘gs'_a"ifpﬁigd':lgﬂgﬁégé'_(Yillhs“-'}?.éas,;ﬁi993‘}:-'ai'sg{supponlthe-bt_eiief,_-_ghat .
parental involvement in well-designed homework can enhance achievement. The -

study’s participants were'*s‘gyen;yfsgyen' 6th'gradérs"ffbij&;-“aﬁiﬁﬁfbéﬁ;f preparatory
school Jocated i ‘metropolitan area of ‘Lisbon, Portugal. The boys and-girls- -
years of age and from lower d middle-income families.

group. A criterion-referenced
thestartof thestudy. |
The experimental groups were assigned homework especially designed todevelop =

vocabulary, listening, reading and writing skills, while members of the

received regular homework assignments. In addition, randomly selected parents -
of students in one of the experimental groups attended an hour-long training ses-

Students were randomly assigned to two experimental groups and one control
language pre-test was administered to each childat -

sion on how home environmental factors affect children’s learning, and what

parents can do to éncour_a_,g_e_:é,gdﬁ.su;}pozt their children’s work at home. Two weeks

after the training session, parents were contacted by phone or mail to check for

and encourage their involvement in their children’s learning. .

At the cnd of the four-week treatment, a post-test was administered to all

students, The experimental groups’ test scores were significantly higher than the

test scores of the control group. Furthermore, students in the experimental group

whose parents were involved in their homework, performed significantly better

than students in the experimental group whose parents were not.

Additional studies emphasize other important schooi-related outcomes. that
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result from affectwe sub;ecbspemﬁc schooi-faﬁu}y coliabarazzon& In has evalua-
-tion-of ‘Effective Partners in-Secondary Literacy Learning (EPISLL), an Austral-
ian program designed tosupport and raise parent-participation in literacy learning

- -and the study skills of students in‘grades 7-10, Cairney (1995) found that the

. program-had several positive-effects. The program’s participants were a diverse

. -group of :17-families drawn from: a sociceconomically-disadvantaged suburb
- Sydney, Australia. EPISLL consisted of 1] two-hour sessions over six weeks that

~introduced parents to learning strategies to use with-their.children at home. The
. content of the program included the importance of developing positive :parent-
- child relationships, helping students to set realistic personal goals, understanding
the nature of madmg and wntmg preccsses, and lc}catmg and usmg community
TESOUIces. e
. Wntten cvaluatmns of EPISLL and stmctured mtemews wnh parents and
: -.teachers ‘revealed: that parents reported improved communications and better
_pt:rsonal relatxmlsh;ps with. their children. Parents also reported gaining new
- knowledge about literacy and learning, and greater confidence in themselves and
their ability to help their children succeed in school. Teachers reported that the
. program helped open channels of communication.and interaction between
~themselves and parents, and teachers and parents-reported that students had
-.acquired: new - competencies; mcludmg better study. skﬁls, and ;more posmve

: .--academzc self-concepts. o

+ .- Similar outcomes were . feuud in evamatmns of IMPACT 2 pro_)cct that
v -or:gmated in England to involve parents in their children’s mathematics learning.
. In.a two-vear. qua}ztatwe evaluation.of the program, Border and Memens (1993)

. found that parents reported that IMPACT made mathematics more enjoyable and -

‘less frightening for their children, helped them to understand how their children
learned mathematics, and provided opportunities to share and discuss their
children’s curriculum with other parents and teachers. However, parents also voiced
concerns: over; the program; including complaints about activity: instructions,
unclear connections between homework activities and mathematics learning, and
lack of teacher follow-up in the classroom. The authors concluded that aithough
- IMPACT successfully involves many parents in their children’s school work, it may
- alsolead to “disruptions” due to dlffenng expectatxons and attitudes between teach-
ers.and parents. L
-+ Another. program. that reports pos;twe results for schoois, parcnts and their
;chﬁdren is the Home-School-Community Liaison Scheme (HSCL)4n Ireland. Ryan
(1995) found that students’ attitudes and skills improved as a result-of increased
~-communication and interaction between their families and schools. The HSCL
. program was-introduced:in Dublinin 1990 .10 increase the academic success and
school persistence of economically disadvantaged students through greater
- cooperation between families and schools. Through parent courses and activities
and home visits, the program encourages the involvement of parents of primary
school aged children at-home and at school. PR
Qutcomes for students, teachers and parents partxczpatmg in HSCL have been
positive. Teachers have observed improvements in students’ classroom behavior,
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attendance, attitudes towards teachers, parents,.the school and themselves, and
care in completing school work. Teachers have also noted that, at the primary
-~ level, the presence of parent:volunteers hashad positive effects on students’ sense

- 'of 'well-being. In addition; teachers -have reported: grcater comfort wzth parental

‘involvement and improved parent-teacher relations. -

‘Over two-thirds-of the families involved in HSCL rcported that asa censequence
" of their involvement; they__haye_leamed howto help:their children with school
~learning: Parents who volunteered:in‘classrooms reported learning more about
the teacher’s job and problems, and about the classroom life of achild. As a result,
- they found it easier to talk to teachers and ask questions, Parents have also reported

~ that they have more positive attitudes about the school; greater trust-of school
-pe:rscn:mel greaterconfidence in approachmg the scheoi and teachcm and increased
“-attendance at parem-taacher meetings. i

Some parents in HSCL, however, dld n0£ get mvoived Campared 10 more

- involved parents, 1ess—mvolved parents Wwere more kkely to.be single-parents, have
' 'more children, be unemployed, and/or perceive their children as low-achievers.
S Acccrdmg to Ryan, increased efforts are needed to advance the level of involve-
-« mientof famihes wha, fcr eoonozmc and somal reasons .are most in need of assist-

-ance .
= Similarly; Toomey (1989) followed 79 workmg class i'azmhes of‘ preschool
-students in a study ‘of home reading activities. He found that subject-specific
- information and training for families in reading helped ‘many become: involved
who would not otherwise have done so. Controlling on’ students” earlier reading
'fompetencms, those whose families part:c:pated in"the program significantly
-‘increased their reading skills. He .concluded ‘that in economically’ dwadvantaged

. communities, special efforts need to be made to reach parents who are less.-

i confident about assisting their children’s reading and/or contacnng schoois If that
'- -eﬁ'ort is macie, pa.xents z‘espond and chﬂdren beneﬁt T

: COMMUNI’I’Y PRAC’}’ICES GF }"ARTNERSHIP wrrH FAMILIES AND
- ScHoOLS - Ch

- Schoolsare not the ozaiy institutions: commmed to eéucaﬁonal change Intematmn—
 ally; community-based institutions and programs are becoming involved in improv-
ing educational outcomes for today’s youth. Community agencies are'increasingly
working with families and schools to incredse the support that all children need to
' be successful citizens'in the 21st century. The following studxes show how com-
- “munity programs can ‘benefit children and their families. - &

“A community-based program in Colombia; South Amer;ca that has been suc-
~cessful'in helping children and families is PROMESA (Garcia, 1995). One of

o _PRGMESA’S goais 15 zo premeie greater schea} attendanec in rural ‘areas m

.....

o 100 farmhes and continues’ today, serving about 2, 8(}0 farmi:es. Csmmunzty lead-
ers, many of whom are mothers, primary education agents, and-other-parents are






