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involved in:different. aspects of program: planning and ;mp}ementaiion ‘Evalua- -

tion results show that PROMESA has led to more children ‘going to primary school
and staying longer. For example, the average grade level for a twelve vear-oldin
one region served by the program m;:reased from 2 5 to- 4 2 betwean 1980 and
1989, i

ent organization in Poiand led. by teachers:-and parents.. The CEA- provides

psychoiogxca} and pedagoglcal guidance to schools serving children from economi-

cally disadvantaged families. Drawing from the knowledge and-expertise of

psychologists and other medical and social service specialists, the CEA prev;des :

on-site. famﬁy therapy, and c:onsu}xauans for parents and teachers, .

‘Research is beginning 10 show that the most effective. commumty connecnens_- :

are well«unpiemented and -rcsponswe to the. needs of fannhes. students and schools.
For example, Calmey

evaluated were often mm

are needed to heip us _bctter_nnderstand the ways in v hich. ‘community groups and

schoolscan share respcn ility for progra __;le_velopmem and control. They sug-
gest that shared community, scheol and family responsibilities will increase feel-
ings of ownershxp among all pamczpants az:nd avmd the tendency: of man -programs L

o simply impose one grou
; Ga:‘reau {1 996) extends : nee:
commumty connections that are ) ;mnswe zo the needs o
in her study 'of children’s return to school after cancer treatments Doctors. nurses,

treatment center administrators; families and schools must learn new waystowork |
together with. studcnt-patzents and their. peers when the students re-enter reguiar_

school. Her work suggests that in addition to working with chlidreﬂ and families,
health service' providers need to connect thh schools in orderto. xmprove the’ quai-
ity of life and education of children remrmng ‘to school after severe illnesses.

Acknowledging the importance of ‘shared responsxbxhty and the essential role

that communities can play in educational change and progress, Mawhmney (1994)
conducted a-study to:better undetstand the prmss of ‘school-community col-

laboration in-Canada. Her study examined the theoretical and’ practical issues’

related to school-community collaborative efforts, arid the’ changes needed in'both
practice-and approach to accommodate collaborative action. Mawhmm:y found

that the primary difficulties in establishing and maintaining scheoi-commumty' _
coliaborations related to defining roles, clarifying goals-for schools‘and com-

munity -agencies. and finding and organizing funding to'support programs. Her
study and a study conducted by Nettles (1992) in the United: States indicate that

with the -commitment and: persistent action of key actors; successful collabora-

tions such as tutoring, mentoring, counseling and “coaching” (Nettles, 1992) for
youth and their families are possible. and increasingly necessary.

Another successfui ccmznumty-schmi collaboratwn is takmg piace in P‘oiand-
(K,aweckx 1993) tilrough the Civic Educational Assaczataon (CEAj, an independ- -

his: colleagues {1995) reviewed lueracy programs.in.
Australia, Of thet many. literacy programs being. lmplcmemed most had not been.
by schools without fa’mﬂy or commumiy mput and .
varied greaﬂy in content, 'pmc:;s P rpo'se, and pamc:pant control. 'I'he authors :
argue that research and evaluation of the processes and results of hteracy programs .

e "':schoolufazmiy? o
ihies and students
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BARRIERS TO SCHOOL-FAMILY-COMMUNITY PARTNERSHIPS. .

The preceding studies provide information:and corroborate previous findings in-
the United States and -other countries on: the ‘potential success -of school-family -
partnership activities at home: There are; however, potential barriers to ‘the suc- -

cessful implementation of practices to involve all families (Epstein & Recker, 1982).

Based on their work in Australia, Crump and Eltis (1995) remind us that although -~
more teachers are attempting to collaborate with families, there are deﬁpiy ingrained o

individual and institutional histories that need to be: addres;sed for: geed partner-
ships.to develop: These'include some teachers” percep’twns ofa lack of supportor
interest-from the home, and some parems negatwe expenences wﬂh education &
either their own or their children’s. _

Most families have questions about how to best suppc;rt their chﬁdren s school-
ing, how to promote students’ soc:al emotional and intellectual deveiopmem at’
different ages; and how to hcip prepare them for posz-secendary education and/or
future: employmem ‘For answers to these anj
the most convenzent and accessable mstztu _

similar questions, the school is often
whwh parents can turn. Thefi _

the help and mformauon that they need ’Thls i'eluctance may stem from scx::ai:: _' _
status or educational dszerences between | parents . and school personnai orfrom ..

the school’s Iack of pro-actwe and equx{ablc pracnces cf fam;ly and cammumty_' .
mvoivement ' b :
Research'in Israel Ied: Goldnng.(1991) to contend that a number of :bamers
- must be removed if § greater nil ‘hese are:
1) lack of ‘flexible, frameworks for interactions between parents and: teachers - 2)
disagreement among parents and tcachers over definitions of teacher profcsszonal-
ism, and 3) vast dxfferences in zhe ways that chﬂdren relate to :hexr teachers and -
parents. . e
Studies i in the Umzed States (Dauber & Epstcm, 1993 Epstem & Dauber §991)

show that schools and teachc:rs who. candnct positive, ccmprehenswe partner~. .

ships with families can break- down :he bamzrs to effective communication, and
help £ arnihes overcome then- reluctance to use the school as a resource.. Studies.in
Canada also mdlcazc that suc;h practices help more families feel more comfortable

with thexr ch;ldrcns schaols, and improve the: schaeimg experiences of children.
Coleman Coilmge and Tabin (1993), for example; interviewed students in'grades.

6and 7, thexr parents and their teachers in British Columbia, Canada. As in‘stud--
ies canducted in the United. States; the interview data indicated that parent and-:
student attitudes about schools and their. ratings-of teachers are strongly-affected:
by teacher practices of parent involvement. Coleman, Tabin and Collinge (1994) -
also found that student responsibility for learning was enhanced when: parents,
teachers and students engaged in mutually supportive activities, : :
Other studies also ;aomt to- the 1mportance of understandmg studems VIEWS <
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(McGilp, 1996; Ryan & Sykes, 1993 Yue & Ho, 1996) and: szudents roles (Montan—
don & Perrenoud, 1987) in education and in-school-family-community partner- |
ships. In country after country, research; development and-evaluation reports -
indicate that barriers:are beginning to be dismantled and that schools are:develop-
ing successful partnerships with families-and . communities. Broad based commit-
ment and support on national, state and local levels-appear vital to the success of -

programs:of schoei-famﬁy&ommumt}f partnerships. For example, changes in Spain -

and Portugal’s'educational policies that enconrage greater parental participation
in school decision-making, and better in-service teacher education stressing family- -
school partnerships have resulted in'more communication and interaction between
families and schools (Martinez,’ Marqnes, & Souta 1994). The Talk to a Literacy
Learner program {TTALL), designed to promote home-school connections to help
children develop: I:teracy skills, was developed. in response to.an initiative of the -
New ‘South Wales: state government-of ‘Australia, as part of the International
Literacy Year in 1990. As another cxampie, the Ministry of Educatwn in Chile
(feaza 1995); established: policies and sponsored a number of programs to integrate
families into the educational process. Progress during the past decade in the United
States and elsewhere in school-family-community-collaborations to:improve
students’ learning has been noteworthy and promises to continue because of
national, state and local policies, and the hard work and commitment of- schoois,- :
families and communities. .o 0o L G M s :

. SUMMARY _ANB I)ISCUSSION

“A scheel door :must open from both s:des _
(Fram a statement by Jana Matousova, school prmcxpa}
Czech Repuhhc mtemewcd by Wa.lterova, 1996)

Crasscutrmg Tkemes abauz Partnersths Research on- school—famﬁymcammumty |

partnerships is international in scope and central for understanding children’s learn- -

ing and development. Most childrén Jearn academic subjects in school, -but how
well they learn, what else they learn; and why they learn are influenced by schools,
families, communities; and their connections. Research-on school; family, and com-
munity partnerships is also central for understanding the social organization of
schools. Most schools-are directed by educators and education policy, but how .
effectively schools are run and how successfully teachers teach all students are .

influenced by school, family, and community connections. These conclusions are .

true across countries. International studies of the connections of families, schools, -
students and communities. contribute 10 an- undcrstanémg of. requm:mems for..-
school change and school improvement. : .
Research ‘on-school-family-community partnersths dszcrs fmm ceuntry 10 -
country due, ifi part; to-each nation’s history. of -education, social research, and

partnership approaches: For-example, Australia has-a long history of literacy |

programs, and so research on family, school, and community connections to
literacy learning is prominent. By contrast, Poland and the Czech Republic are
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deveiopmg educational structures and processes that reflect their new democra- -

cies, and so studies of families-choice of schools and participation in school deci-
sion making are prominent: Despite important differences; common themes are
emerging from studies across countries that extend. findings from any one nation
and strengthen the knowledge base about the: xmpcrtance of ;partnerships for suc-
cessful schools and successful students. Ourreview of selected studzes by rssearch— :
ers in twenty nations reveals these common findings: s o

Parents vary intheir level of involvement with schools: In just abaut aii natmns.z .

some parents are closely connected to their children’s schools and interact easily. - .
with teachers: Others, particularly parents with less formal education, are reluctant . -

to contact their schools if they view them as hostile places. Family structure. fam- -
ily life, and parents’ work patternsare changmg in many.countries. More mothers
are educated and more are employed outside the home: during the school day. Fam-
ily forms are: dwersxfymg as: parents dzvorce and rt:marry Close ties with relatives. -
are stretched as families immigrate to new: communities Or new countries. These.

factors affect famﬂxes, children, and schools in‘all nations, and require schools to - -

consider many different ways to commumcate with the families of . their students. -
There is more mvoivement by more families in’ the elementary. than in the second-
ary grades; in part ‘becatise; mtematmnally, tnore parents: feel-.comfortable and
familiar in the early grades; and in part: ‘because educatorsin the early grades do
more to involve families. Most parents: in most countries are eager:to become more
involved in theirchildren’s education in allgrade levels at home or at school, but
need to know that they are welcomed and respected by the schools; and need use--
ful information from the schools about how to.assist their children.

Parents are most concerned about their children's success in school. Parents want
- their chlidren to be happy and-successful in school. In differem czzltures, thesa- -
concerns are expressed in dzﬁ'exent way_s; inter_esimgly, even when they are free to
choose the schools their children attend, parents and students select schools based
on.a number of factors (not just academic test scores) to. maanze children’s
chances of success and happiness. Parents want thezr schoois 1o undersiand and
respond to their children’ s talents and needs. - S X

Students need mulnple sources of support to succeed in schaol and in thezr com-
munities. Stuéents in all nations report that their families love and care for them,

and that they learn things at school atid at home: Surveys in many locations indicate

that children and parents are often more in tune ‘with each' otherthan with teach-
ers when asked about family goals, students’ aspirations or about the kinds of.
assistance that students and families need to reach their goals. Research, however,
shows that students who receive support from home, family and community are
triply benefitted, and are mare hkely 1o be acadﬁxncal}y successfal than thos;e who
do not {Sanders 1996a). iy :
Teachers and- admmzstratars are: mztza!iv resistant 1o increasing: fmziy mmlve-
ment. Some educators in most locations fear that involving families and others -
will decrease their pmfesszcna} status: There is more resistance to involving families: .
in school decision-making and-curriculum-design, and less opposmon to involv-
ing farmhes i funﬁaraxsmg, veiunteenng, and commumcaﬁng in tradmonal Ways -
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i frnm schaoi tc hamc Other types of znvelvement (1 two-way cemmumcanons
+-and invoiving famﬁ:es vmh their-own children on schoelwork at home) meet mﬁd
- -initial resistance, but are growing areas for. action and 1mprovement '
. Teachers and administrators need pre*,servzce, in-service, and advxznced education.
: :_--Edm:atzon and training is necessary in order for teachers and admimstramrs to
-understand .diverse famzhes and to o’btam ‘the know}edge and skills needed to
. .:-estabhsh and maintain good pmgrams of‘ partncrslups with all famﬁaes and com-
- munities. Mosteducators in all natio : unprepared by their education and
- training to understand. and work with families. In some countries, educators are
reguired 1o. accrue, credlts or. uther ev:dence of continuing education’ every five
- years, but these. unpmvements do not have to mclude schooi~farnzly~and com-
- munity partnershlps, P
. Schools need the_mpuz of famzlzes and {:ammumnes Schools need asssstance from
- their student ;.:t_'amxhes and- their: commun_tlcs to pmv:de nch and var;ed
: --educanonai' experiences 1o he}p all students:succeed in school and in life. In most
-nations, funding for education is tool low to meetall needs. School systems need to
- be able. to. _dentxfy, mobﬁxza, and orgamze all avaﬁabie resources and talents to
_-support and. extend _programs and. opportunmes for all students Most ‘parents
. need assistance 10 zmderstand thelr children, the schools and ways to heip both.
Schools are in a unique pasmon to address the fears and concerns of uninvolved
-parents by estabhshmg programs ‘and prantxces that cncourage all parents o
‘participate in their children’s educatmn IR
’i‘aken together, thesc candmons _parenzs :aadmess, students needs, teachers

: -:.researchers and educaters have xdcnnﬁed some cammdn approaches to mcrease
.partnersths. Researchers m mﬁm than Qn_.e country conclude o

chxldrens educatmn Most govemmentai pohmes bcgm wzth tlghﬁy ‘controlled
.. mechanical systems for _parents to choose their children’s schools or to include a
- few; parent rcpresentatwes on exxstmg decxsxon*makmg bodzes. If weli desxgned
ip, but
- -they cammz zake the piace 0f more respenswe system_" that'mvoive all fazm lies in
-school activities, children’s progress, ¢ decisions about courses, and other aspects of
. their-own children’s iearmng and deveiepmmt The mformatmn and activities that
-families seek are based on :eiatmnshlps and rzgular commnmcatmns wﬁ’h educa-
tors. The studies summarized in this chapter suggest that across countries,
programs-and practices tend to evolve from mechanical systems to also include
interpersonal practices.of partnsrshxp Rasearchers may heip to hasten the develop-
‘ment of more responsive. partnerships by co’ﬂectmg and mterprezzng data from
parents and students on their educational interests and needs.
Programs and practices of partership make a difference in whether, how, and which
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families are involved in their children’s education.. Well-designed and well-
implemented programs and practices en ble families to become involved at school

' and at home, including families who are unlikely to become involved on'their.own.

Good programs provide the climate, tools, skills, and confidence that parents need
to assist their children and the schools. Positive effects of programs that reach out

1o involve families have been reported by researchers in such diverse locations as

Australia, Chile, the Czech Republic, Cyprus, Ireland, Portugal, New Zealand,
. Spain, the United Kingdom and the United States. In particular, teachers attitudes
 about parents’ interests and skills change after they begin to work with families;
" parents learn how to help at home and conduct many more activities with their
children and schools; and students benefit in various ways when they see that their

 parents and teachers know and respect one another and communicate regularly.

 Subject-specific practices involve families in ways that directly assist students' learn-

. ing and success. Studies across nations indicate that students benefit when they
__interact with family members about topics they are learning in class. Examples
tested across countries include parent-child reading, cued spelling, or interactive

 math or writing homework that children conduct with family members at home.

language arts. Across cultures, however, researchers caution that in order for all

* fumslies to become involved, subject specific interventions must be clear, appropri-
. ate for the skills and needs of students and families, monitored and rewarded by
feachers, and continually improved with input from all paricipants.
Programs will be most useful 1o schools and to families if they are customized,
_comprehensive, and continually improved 1o help meet goals set for students by
udonts fumilies and schools, Epsicin (1995) identifies a et of challenges and redefi-

nitions for each of six major types of involvement that are essential for effective

" programs. The redefinitions and challenges help schools establish a varied menu
of practices to involve present-day families at home, at'school, and in the com-

 munity. Rescarchers in several countries (e.g. Czech Republic, Chile, Ireland,

' Portugal and Spain) have taken an action team approach for organizing programs

" of partnership (Davies & Johnson, 1996; Epstein, Coates, Sanders, Salinas, &

_ Simon, 1996; Sanders, 1996b) and have addressed the challenges of the six major

types of involvement to improve their programs over time (Gonzaiez, 1996; Icaza,

1995; Marques, 1996, Ryan, 1995, Villas-Boas, 1996; Walterova, 1996). For

example, Walterova’s school team in the Czech Republic initiated and:-expanded

' their partership program with school-parent meetings, newslettersibulletins, visit-

_ing times for parents, homework assistance, volunteers, and other activities. She

reports that teachers’ attitudes about parents, and parents’ attitudes about the
“school and about their involvement improved over one year. Many studies show
that. when schools implement appropriate practices, many more parents com-
" municate with their school and their children, ‘and have ‘more positive-attitudes
" The Contributions of ITnternational Research on Parmerships. This chapter sum-
marizes research collected from members of the International Network of Scholars
of the Center on Families, Communities, Schools and Children’s Learning’ which
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mcludas researz:hers fram more e than foxty countries. The Center sponsors and sup-
ports international round tables and symposia to encourage.communication and -
exchanges among researchers studying various aspects of school- family» -
community partnerships, from birth through highschool. .. . .. . .

The collection of studies demonstrate that small.and iarge studles cenmbute m :
a stronger knowledge hase with common, rc;;hcated results.. Although many of .

of parents, teachers or students, the common cr lmked msuits of severai studxes
from different nations using varied methods make any one study’s ﬁndmgs more
credible. The studies summarized here also point to new directions for future
research: :

Research is needed that collects data from multiple reporters. Several studxes
confirm th,at famxhes, students; and others in.the commumty have 1mportant mes-
sages for schools about their programs:and their connections with each-other. It is
not: cnough 10 know what eéucators thmk or what pohcy leaders proclalm about
school successes or needed unpmvcments. ‘Indeed, researchers should strive to
examine-and analyze the perspectwes of all key stakehclders n the edncazional
process; including students*views -~

Research is needed on community connections with schools famzlzes and studenr.s
Policies, practices, and research have focused more on family-school connections
than on how community members and groups can assist schools, families, and

students. A broad agenda across countries is emerging on the organization and -

effects of integrated community services, including the links of schools and families
~ with community health, cmc, rclxgxous, cultural recreauonal and other com-
_ mumty Eroups : and agencies.” -~ pe

" Research using different merhmis is needed on the results af specgﬁc prac:zce.s to
involve families and communities. Case studies, surveys, interviews, histories, and
evaluationsof pamcuiar practxces are needed to uniderstand the results of school-
fam;iy-commmum;y connections for students at all age: and grade levels. Studzcs
in many nations are needed on short- and Iongutenn results of specxﬁc practicesof
all six major: types of mvolvement separately m combmatton, and in fuil programs“
of partnersth : )

Research is needed to undemand di ﬁ'erences in fwndy mvolvement across counmes.
In addition to common themes, approaches, and results-across nations, we need to
better understand the unique influences of history, geography, politics, and legal
frameworks on “policies, programs, practices, and expectations for family mvalvz—
ment in different countries. Foriexample, research in Hong Kong has focused.on
the implications of family-school partnerships when old schiools close in urban’
centers with. dzchmng populations and new schools. open in expandmg snbnrban.'
areas (Ho, 1995). Various topics lmkcd to pattems of mobﬁzty and schaoi transi*
tions are pertinent in all'nations.-

New topms are emerging that are Tinked to ether soczal eéucatxonai and
economic changes in third world nations. For example, patterns of family-school-
community connections change when mothers gain more education. Many
countries are increasing the number of years of compulsory education and equal
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educational and occupational opportunities for males and females. Educational -
expansion will, over time, produce new patterns of family involvement in children’s
education by encouraging more - mothers and fathers to feel comfortable in school -
and by ak:rtxng schools‘to the need for new ‘ways to communicate thh parems
who have one or more jobs during the school day" and evening. - L :
International studies have helped: rese:archers in'many nations broaden thezr views:
and deepen their'understanding of pmcesses of schooi-famﬁy-commumty partner-
sh1ps that may helpall students’ succeed in'school. ‘New investments in education:
and’ emergng global economies ensure that schnoi~famxly-commun1iy partner~ =
shlps w:B remam an exmtmg ané :mportam ﬁei& of study : s :

ENDNOTES

U Tins werk is supponcﬁ by g,mms from the Office of ‘Educational Rescamh and Imprev:-mcnt {OERI}"- e
to the Center. on Families; Communities; Schools and Children’s: Leammg and the Center for
‘Research on the Education of Students Placed At-Risk (CRESPAR) at Johns Hopkins University. .
The opinions are the authors’ and do no: eccssarﬂy reﬂect the pohmw of 0ER§ E:thar author o
may be contacted for more information. - =

2 These nationsin alphabetical order are: Anstraka Beiams,Canada, Chile; Cotombxa, Cyprus, Czech e
Republic, Hong Kong, India, Ireland, Israel, Netheriands, New. Zealand, Poland, Portugal, Scotland,
Slovakia, Spain, Switzerland, and the. United Kingdom.

3 (now the Ceuter on Schooi ’f"amﬂy and Commumty Panncrshlps at John Hopkms Umvers:ty}
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R Partners

School/F amlly/ C ommunlty
_jf:_lps

drmg for fée C»éz/dreﬂ We’ Séa’re

_:'Ms. Epstem summarizes

the theory, framework
and guidelines that can
assist schools i m bmldmg

“ partnersths. o

”,.K........‘.«.‘...—nn--uo..” ...........

ing school family, .and comrunity part-
nershlps ‘E‘hey can improve school pro-
grams and school climate, prov:dc fami-

ly services and support, increase parents’
SOYCE: L EPSTEIN is codireciorof the
C enter.on Famdws Communities,. Schools,
and Children’s. Leammg and co-dzr?c:or of
the Schools, Family, and Community Parter-

ships Program in the Center Jor Research on’
the Education of Swdents Placed ar Risk.”
Johns Hopkins Universiry, Baltimare. The res
search repored iFthis arricle wos supported

by grants from the Gffice’ of Ediicational Re-:
search-aitd hmprovement of the 1.5 Depart-

menr-of Education and the Lilly Endowmeni. . .

-Haowever. the perspetm e5.and: ap:mans arg
the author’s own. .

Hiusirant i Loren Lone

soiis fer deveiop-

skills and leadership. connect families with

others in the schooi and in the community,

and help 1eachers with'their work. How- ...

ever. the main'reason o'create such part-

nerships is to help all youngsters succeed.
.In:school and 1n later life. When parents,
‘teachers, siuﬁems and others view one

another as partners in education. a caring .
. community. forms amuaei _students and .

begins its work.

What do_successful, panm:rshxp pm-,

grams look like” How can practices be

. effectively designed and ampiemcnzcd"_;-

Whatare the resulis of better communica-

questions have chailenged research and

;:racuce creating an mlerﬁ;scwhnaw field
of inquiry into school, fam:ly -and com-

_.munity. partnerships with “caring” as a
TOTE CONCEPE. .

The field has. been stmngthened bv sup-

';poﬂmg federal, state, and local poiac:cs
For example, the Gﬁak 2000 legisiatton

sets parmersh:ps as.a mlumary panonal
goal for all schools: Title I specifies and man-

.dates programs and practices of parner-
;smp in order for whools 1o quat:?’v for or
. maintain funding. Many states and dis-
- Iricts ‘have dcveiopcd or are. prr:paneg
tions. interactions. and cxchanges acrass . .
these three imporant contexts? These

pchcms 10 guide schools in creaf.mg more
systematic connecnons with fam»]:c\ and
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communities. These policies reflect re-

search.results and'the prior successesiof .
leading educators who-have shown that”

these goals are attainable.

Underlying these policies and programs
are a theory of how social organizations
connect; a framework of the basic com-
ponents of school, family, and communi-

ty partnerships for children’s learning; a.
growing literature onthe posmve andneg- -

ative results of these connections for stu-
dents. famslies, and schools; and an under-
standing of how to organize good pro-
grams. In this amclc I summ the the-

conduct oniy a few communicatic
interactions with families and communi-
ties. keeping the three spheres ofinflu:
-_ence that directly affect student learning
g -;'.and development relatively separate Or

munications and interactions dasigned.

-._zagﬁther ‘With frequent. m;eraczzons be-
and

ing one another. and of staymg in schoot.

spheres of influence recugnm:s that the

three major contexts in which students
* learn and grow < the family, the school,”

and the commiunity <~ may be drawn to-
* gether or'pushed “apant. In this model!
there are some practices that schools. fami-

'dcvciopmm The internal model of the'
interaction of the three spheres of influ-'

ence 'show's where and how complex and

" essential mzcrpersonai relations-and pat- -
wemns’of influence occur bemccn individs

uals ai home: 3t school: and in-the com-

muhity. These social refationships may be

enacted and studzed at aninstitutional lev-

ei {e.g.. when'd'school invites all families™
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they, rrughlconduc%mmyhxgthuahtyccm o ship; '_

ring all three spheres of influence closer :

o an ‘event or sends me same communi-.

‘cations to all famalaes; and atan indived-

uqf tevel{e.z.. when 2 parent and atéach- ~~
er meet in conference or talk by phone)::
Connections between schools:ar parents,

and community groups, agencies, and ser-
vices can also be represented and studied
within the model.’

. Themodsl of school, fazmiy. anécom,
mumty pannerships locates the student at
the center. The marguable fact is that stu-
dents are the main actors in their educa-
tion. developrent, and success in school.

...School, family, and _community pamcr »

am -tcachcrshelp uéents un-

ing hard, of thinking creatively, of help- A5

Crease ti_x;_ar ‘chances for success

. How. Theory
. Sounds.in. Pramce

lies. and communities conduct separately
' and some mat they cunduca jmmiy nor’

* In'some schoois there are still educa-
tors who say “If the family wuuld Just do

its job, we could do’our job." ‘And there
“{raised this |
¢hild: 'now it 18 vour job'1o educate hcr“__ :
These words embody the meory of “sep- .

stﬂi famii;es whe sav

arate’ sphcrzs of influence”” Other educa-
tors say. "l cannot do my job without the

help of my students” familiesand the sup- -
pont of this community ™ And’ some pars

ents say. "I really need'©0 know “what 1
‘happeming in school i graer o help my

streng yarmer' -

' friendly” — meaning that they take 1at0
“account the needs and realities of fam:iv
‘life in the 1990s, are feasible 10 conduct.
“and are cqmtable toward ail fatilies

' __When all these concepts combine, ‘chai-
drenexperience ieammg mmmunmes ur

g a more compiete uﬁders:and~ :
.-mg cf--how schools. families. and com-
'mumt:es must work with students to in-

child " These phrases embody the thean

of “overlapping spheres of influence.”

In a parmership. teachers and-admin-
istrators create more family-like-schools.
A, family-like: school recognizes each

“child’s individuality and makes each child

feel special and inciuded. Family-like
schools weicome all famihies. not _mst those
that are easy 1o reach, In'a partnership.
parents create more school-like families,
A schooi-like family recognizes that each
child is also a student. Families reinforce
the imponance of school. homework, and
activities that build student skills and feel

mgs of success. Communities. ipcluding

groups of parents working: zogether cre-

ate school-like opportunities. gvents. and
programs that reinforce. recognize. and
reward students for good Progress. <rea-
_it:vny. contributions. ahd excellence. Com-
munities aiso create familyv-like setings.
services. and events'to enable families 1o
benter support their children. Commun:-
ty-minded families and students help thewr

. neighborhoods and ‘other families. The
concept 'of 'a community school is re-
| emerging, 1t refers to a place where pro-
ograms and services fc}r students. parents,
*‘and others are offered before. émng and

after the regular school day.
Schools and communities taik about
grams and 'services that are “Famiy

'canng communities.*

“all these 1erms are consisient with the
theory of avcriappmg spheres of influ
ence. but they are niol abstract concepts
You will find them daily inconversaton-.
news ‘stories, ‘and celebrations of ‘mans
kinds. In a family-like school, a teacher
might say.“Tknow ‘when a student 1s hav -

"ing 4 bad:day and how tohelp him along ™
N smdcnt might slip'and call:a teacher

mom™ or*dad" and then-laugh with 2
‘mikiure of embarrassment and giee. la a
‘school-like famdy‘ a parent might say.
‘'make sure my daughiter knows that hemc
work comes first.” A child might raise he<
'hand to speak at the dinner 1able and then
joke about .acting as if he were sull
‘school. When communities reach out 1o stu-
dents and their families, youngsters m:ght
say, “This program really made my schoci-
work make sense!™ Parents or educaton




might comment.
Supports its ‘schools.”

Once people hear about such concepis' _
as family-like schools or school-like fam-

ihes. they rememberpositive examples of

schools: 1gachers. and places in the com-

munity that were “like a family” 1 them:

their unigueness, or praised them for real

progress. just-as a parent might, Orthey, |-
might recall things athome that were “just ~ |

- like school” and supported their work as

a smdem. ot they-might remember com- .
"mumtv activities that made them feel”

smart or good about themseives and their

- families. They wilirecall that parents, sib+:
- imgs and other family members engaged -
~“iinand enjoyed ediicational activitiesand’ “ 1
ook pride in ‘the good schoolwork. or .| .
homework that they did. justas a tcacher_. pe e

~rright.

~How. Pme;s;‘aps'
__Work in Practice.

._ucational env zroamam& 11 is possible 10
have a schonl :hai 1 exceiiem academic::
v but ignores families However. that

...'séhool w:!l bmld barriers: bciwv:m tcaf:h'

ers, parents. and children -— barriers that,

. affectschool lifeand leama_ng It is possi-
ble to ave aschoolthatisineffective acas

__ demically but invoives families in many -
Lgood ways. With irs, wcak academic pro-
. gram. that school-will shonchange Stu- .-

dents” learning. Neither of these schools:
" exemplifies a caring educational environ-

‘ment that requires, academac excellence.

goodcommunications.and proguctive in-
leractions mmi»mg school famtiy and
commurity.
Some children succecﬁ in scheoi wuh»'
out much family involvemnent or despite

family neglect or distress, particularly.if..
-hieschool has excellent academic and sup-: -

port programs. Teachers. relatives outside

.. of the immediate family. other families,
.and members of the community can pro-

vide-important guidance and encourage-

ment to'these students. As supportfrom
school. family. and commumity accumiy-

iztes. significantly more students feel se-
cure and cared for. understand the goals
of education. work to achieve to their full
potential. build posiiive attinades diid s¢hool

T?ns commumtv rea%]\-

behaviors. and stay in school, The shared
intérests and investments of schools, fam-

ilies. and communities create the condi- .
‘tions of caring that work 1o ovcrdemr— '
“mine” the likelihood of student success.’

" " Any practice can be designed and im-
' plememed weii or poorly Andeven well-

“They may remember how a teacher paid '

. mxj;vsduai attention 1o them, recognized .-

Just about all
- teachers and
_administrators
- would like to
involve famzhes,

but many do not
knoW how to go o
about u‘.

ampiememed pa.rmershap practices may"_
ol be -useful toiall famifiesiIna caring.
'schooi commamty pamcigants waorkcons
tinually to.improve the nature and effects .
-of partnerships. Althoughthe interactions -
‘of educators, parents, students. and com-

‘munity ‘members will not always be

smooth or ‘successful. pannersh;p pro-'

grams establish 2 base of respect and trust
onwhichto build. Good partnerships with-

“stanid questions. conflicts. debates. and dis-
‘agreements: provide strucrures and process-
..es10.50]ve probiems and are maintained
~ gven strengthened - after differences -
“have been resolved. Withoatthis firm base,
jdtsagreemems and: problems that are sure
to arise about schools and students wnli".: 5
: -._Efmaxzon and. gm:iance than most now
-receive about how theirschools view part-

bc: harder 10 solve.

Whaz Research Says

In .;_g;ryeys and field studies Envo}!{ing::'

teachers. parents. and students at the ele-

‘mentary, middie. and high school levels,
somg important patterns relating to pan-
_merships have emerged *

+ Parmerships tend to decline across
the grades, uniess whools and teachers

‘work 1o develop and implement appropri-

_creates 4 “rhetoric rut,
‘torsare stuck. expressing support for part-
“nerships without taking any action.
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ate pracuces of ;}anaershlp at each grade
level

« Aff] t_a:_:a't'commus_iitie_s currently have
more positive family involvement. on av-

erage. unless schools and teachers in eco-

nomically d:stresscc% communities work

to build positive panncrsths w;th their
‘students' families.

-»8chools in meore economically de-
pressed communities make:more contacts

- with families about the problems and dif-
" ficulties their children are having. unless
- they ' work- at-developing balanced part-

nership programs that include: contacts

““about pcsatwe accompi;shmems of sw-

dents.
~ieBingle paremts. parents. who are em-

* ployed outside the homie, parents who live
““far from the school. and fathers are less
_|.involved.'on average. at the schoo! build-
-ing, unless the school organizes opportu-

nities for families 1o volunieer at'vanious
times and in various places 10 support the

.-school and their children,

Researchers have also drawn the fol-

. Jowing:conclusions.

e Jyst: about el fammes care about
*their children, want them to succeed. and
““are ‘eager to obtain better information
-.fromschools and communities so astore-
main guod panners i thetrchrldren s ed-

ucation.’ .
. Jus: about ii'iaachars and acimmzs« :

trators would like to involve families. but

many donot know how 1o go about build-

“ing positive and productive programs and

are consequently fcarful abouttrying. This
" in which educa:

= just about all'students arail levels —

_elemcmary middle. and high school —
want their families 1o be more knowi-

edgeable partners about schooling and are
willingto take active rolesin assisting com-
munications: between home and school.
‘However, students need fnuch better in-

nerships gnd abouthow they can conduct

_imponant cxchanges with: ‘their families
about school activities, homework, and
-school decisions.

The research results are important be-
cause they indicate that caning communi-
ties can be built, on purpose: that they in-
clude families that might not become in-
voived on their own: and that. by their
own reports, just about atl famhes. st-
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dents. and teachers beiieve that partner-

" ships are imponant for hcl;:mg students
succeed across the grades.

Good programs will look different | in

each site, as individual schools taiior their
_'_pracnces 10 meet the needs and interests,
time and talents. ages and grade levels

of students and their families. However,

there are some commonalities acToss suc-
cessful pmgrams atall grade Eeveis These

_include a récognition of the overiappmv
spheres of influence .on student develop-
‘ment; attention to various types of in-
“volvemnent that promote 2 variety of oppor-

nmmcsfwschoois families, and communi-

ties to work together: and an Action Team

1

I

for School. Famiiy, and Community Pan-
nerships o coordinaie each schiool's work

and progress.

Six Typ& of fnvo.iﬁérﬁent;
Six Types of Caring

A framework of six major types of in-

i Epstein’s Framewotk ofSixT?ch lnvoivementandSamplePracﬁm

-T‘ml Typel. Tms ' Typed -mes : Types... . f
Paresting. Volunteering .. sdonrming w Home _nuhiuMnkhg Collsborating with
He!;nﬁifsmﬂmcmb- © ‘Design sffective forms Rmtmdmz " Provide information. | Mudemm "ldennfy:ndsmagnze ;
{ lish home environ-. - - .- .of school-to-home and parent help s sup- . .and idexs o families . | -school decisions, de- | resorces and services
mmsmsuppmchsl- m«:&hwlm 1 port. _ k  albout how 1o eip su- | |, veloping perent leaders. | from the community 1o
dren as students, | munications sbout R e 1. dients st bowne ‘with - _ and represcatatives. mngﬁ:mschooipm-

: -'-chxidmsmus. { ‘coricukaenelated sc- Gices; and student
Swfwm ~Conferences. with School and classroom Information for fami- Active PTAPTG o hfumonformn—

- {conditions that suppoet | every parent af lesst voluntesr program o lies on skills required | other paremt organizs- .| dents and famities on
. Ecammgazea:hg:ﬁe 1 oncea year, with fol- help teachers, adminis- formadeu:smaﬂsnb- - ions, advmycmn- _._ma;yiwakh el
) !cve{ iwwﬁaem. rators, stadents, and jecsaveachigrade, | cilslor comumitees ‘tural. recreational, so-
' ' - other parents. T e oumiciium, safe | cial suppor. 2ad other |
- WOrk.simps widsem -I..anguaggmhms ) Com information on hotne- 1" 1y, personned) for'par- :'pm‘gﬂm'sarsmmes.
| tpes. computerized .. .._j.mmfumh:sas . 1 Parentroom or family | mmmmwmm;:mw T ’
. | phone messages on: meded center for wiunteer 1o monitor and discuss mupmm. s Lok Infmmonenf:om- :

"o | parenting and'child o work, mestings. re- _s-:hmiwarknm munity activities that
i -magmmhage:nd Wekiyormonﬂﬂy mim‘famﬁm : '-Wﬁaﬁmy ink 1o learning skills

gr:deievci TR ol dersof Sudent work ’ !nfmmanmw' ‘groups tolobby and -1 and talents, inciuding
s sentome for review -A.umaipwcardw- < U RSSISESINentS 1o im- work for'school refonm | summes pfograms for

Px:emcdncaucnand | candcomments. - 1. vey to identify ali prove skills on various {.:and improvements. - stgdents. -

other courses o train- | - available talents. times, | class and school as- | o .

' |ing for parents eig., :me:mdemgwknp + and locations of volun- sasmenm - District-level councils Smme;m:gnum
GED, coﬁkgecwm. Cof reportcand, with | {aeers T 1 andiconmunees for - | throdgh pasferships
famﬂv izwacy) " | conferences on im- IR Regular schedule of 1 family and community | involving school.

N proving’"grades ~Class parent. wele. homework that s~ umo&vemcm. | civie, pounsaiing, cul-

: Famﬂ;; ;up_pm_pm» : i~ phone oee. or other quires students to dis- ural, health, recre-
grams 1o assist families | _Rﬁgniuschcduleaf 1 structures o provide cuss and interact with -infmmonscmoi ation, and other agen-
wih heaith, sutrition, 'wseful notices, memok. | all families with seed- | families on what they oc local elections for | cies and organize-
mdmherscrvsm phnncaﬂxnewsbm— ed information, : miﬂmmgm:iass school representatives. ] tions; aﬁh&sxm&m
Home visits af ransi- m . Paren patrols or other Calepdaxs with activi- Networks to link ajt S«vm:am:mnmw
.uongmmzwpm. PR T TR ) . activities tomd safety | pes for prrents and stu- | fanulies with perent nity by students. fam-

. jschool, . Clear informa " and-operation of schoot | demtsathome. mptmmvcs lies, and schools (£.5..
middie, mdmgh 1" choosing schools o | ‘programs. oo : -recycling. At musse,

" school Néghboriood | cotirses, programs. and . Family math, science,” drwmi and other acuv-

| meetings to help fami- |- actvities within ‘ mmwmgmm ities for sesiors or oth- -

| lics understand schools | schools. i nschmi } | e,

.. | and 1o help schools une : . e
dmstzndfam:im ) Clearmfmmm : Sumwiwnwgp-ck-: Prticipaicn of

:lisci{wi;sobcmpm» ; euoramvmu o “ ghumini in schoot
‘gravs. wforms. and - ; prograzs for stu-
TARSIOnS, Fumiy_mmm demts, .

aing Tor college of

T4
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Table 2.

Chaﬂenga and: Redeﬁmnans for the Six Typ&s of Involvement

more ‘than & m:mg
about a topic held at
the school building at a
- | particular time, "~ Work-
shop™ may. also mean

- making information
about 2 1opic available
in a variety of forms
that can be viewed,
heard. or read any-
where. any time, in
varied forms.

and student progress”

-0 Inean twonway,

thyee-way, and many-
way chlnnﬁs of comn-
m!mu:anm the con-

.swdens.mdnum

fmunity.

"Vciunm’ 10 mean
- amyone who Supports
.. school goals and chil-

diren’s jeaming. or de-
yelopment in any way,

at any place, and at any.

Lmne - 1ot just during

. the school day and at

the school building

:}'Homewwk 10 mean _'

oot only work done
aione, but also interac-
tive activities shared

with others a2 home o
-in the community, link-

ing sciawiwmic 1p real

Wfe.

“Help” at home 10

. mean encouraging, lis-

tening, Teacting, prais-
g, guiding. momitor-
ing. and discussing ——
not mmg school

Bper Type2” Trpe3 Typed Types -
!'uenﬁna : CmMg Vm lar-inguﬂm Decision Making Collaborasing with
5 htmdcmfmmmnw wmmw;xy Recruit volunteers Design sad crganize a | Iochuie parent Jeaders smmnnfpmbicms
all families who want | elarity, form, and fre- widely so that ofl fami- | regularachednle of in- | from sll Tacial, ethnic, | of responsibilities,
it or who,peed it. not ... | quency of all. memos, lies kpow that their eracTive: hormework. oioeconomic, and funds. 5taff, and Joca-
just to the few who can | potices, snd other prist { - time aod talents are (3., weekly or bi other groups in the uons forcolhbcra;w:
mamngsatd\ead:oot THALIODS. - : e students responsitility | e
huzld.mg o e R Make flexibie sched- for discussing impor- '_Z_QEumngwmble Inform familics of
e Tt 5 for volun wut things they " Jeaders 10 serve as rep- | community programs
Enable fmmhﬁm A ak English | -semblies. an ing and’ Tesentatives of other | for students, such.as
share information with 1. - enable pare; families, with inpat ‘mentoning. ttonng.
{:schools about culture, e 1ype. [ work w0 parts from and return of in- 'busmessp;mmhsps
-1 backgronnd. children's R fmmaﬂp&r
-'u!cnxsandmds Review the quality. of | Organize volunieer ens. Assumequyo{op-
. icati .ok provids . pormnities for stu-
Mnkcmthauﬁm- ' iy § Mln&smdcmsmong dents and families wo
formation for asd ; e PETUCIPALE In commu-
from families is clear, sion- nnkmggmups LY PROETAIS of to
usable, and linked o ebwnservmcﬁ :
children’s succest in
school, Mamhmmnmty
s comtributions with
| ‘school goals; integrate
child and family ser-
vices' m:hcducancm

_"‘Demsxonﬂuhng o
“mean & process of pan-

nership. of shared
views and actions -

'wudshundgods.

just & power struggle
berween conilicting
idess.

Parent “leader” to
MEan A 1Al Tepresenta.
tive, with opporunities
and support 1o hear
from and communicate
with other families.

Combsity 15 -
. mean not only the
'rseighbm‘hoods where

hoods that inflience

1" qualiry of exucanoa.

siudents”homes and
schools wre Tocated
but also any neighbor -

their ieammg and de-
vetopxmr. )

“Commaunity " rased
not only by Jow oc
high social or eco-
nomic qualites. but
by strengths and
talents 10 RIppPOrt st
dcms. fam:!m. md

Wmmty means
ali who sre interesied
it and affecred by the

not jost those with
ch:lﬁmammm

valvement has evoived from many stud-

ies and from many years of work by ed-
ucators and families in elementary. mid-
- dle; and high schools. The framework
“isumimarizéd in the accompanying tables)
helps educators develop more comprehen-

sive programs of schooland family pan-

nerships and also helps researchers locate
theirquestions and results in ways that in-
form and improve practice.’

Each-type of involvement inciudes
many different pracnices of partnership

{see Table 1). Each type presents-partic-
ular challenges that must be met in order
10 involve all families and needed redefi-

- aitions. of some basic prnciples ot 1n-
voivemnent-(see Table 2). Finalhy

ecach

1ype is likely to lead to different re uits
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Tabie 3.
Expected Results of the Six Types of Involvement for Students, Parents, and Teachers . -
Typel .. . . Type2 | Typed . Typed | Types .| Types
P:renung Communicating Learning xt Home Deddou Makin; Collaborsting with
Results for Smdeuu Results for Stodents Results for Students Resuits for Stadents Radu for Students Resuits for Studens
Awareness of famity Avvareneas of own Skilt'in‘communicacing | Cains i skills. abili- Awareness of tepresen- | Incredséd'skills and
supervision; respect progress and of actions w‘s_ei;_mzs. L ks andlestscoees | atonoof families in tslems trough en-
fmpa,rems_ = ) pains R R __lmkwmm schwldnmsm O e 2utncular and
. e 1 improve grade : | exTIATIC A €x-
| Positive pessonal quat | e --:Ummgmum | periences.” -
| igs. habits, beliefs: and nderstanding’ ﬂmnﬂsmm : :
values, as taught by Vet “1 Wwareness of careers |
e ‘and ol options for fu-
_ S«pemﬁc bmcﬁu linked muﬂucanonmd
: ; i mpoimeuacwd by wo(i', Ca
' sp:moncbofes on - parent organizations : :
1 other acmmes. ang on wiupmmmd by ijec:ﬁ; i:eswﬁ:s
homework. “studenty. -'_'hnkedwpmgams :
setvives. resbairces. |
’ Gaod or ;mpmved at- and opportumies that |
tzndance ’ conmect srudents wsth
i commmx:y )
Awarem:s‘: c:f unpvx
For Parents For Parents i ForParents “For Parewty For Pareats For Parents
um«mngorm Understanding school * | Undersunding Know how 10 support, :!mmgolmm Knowledge and use
configence about par- pmgmm a.né poiu;ms. teacher’s jobi increased | encourage. and help -affe:t c!uid‘s educa— of local resources by
{entina’ child and ado- ‘comfort in school.:and | student 2t home cach tmn family and chiid o 0
lesc et development, Monuonng and aware- | carry-pver of school year, o crease skiils and tal-
and changes in home ness of child’s acmmes s home Feehng of ownexsh:p £nts of 10 obLun reed-
condiions for immg prrogrcss : : Discussions of school, of schml : - -ed s.e:'vtccs
L aschildren pmcced i S -Sdfmfme zbaut _.cu:.swmt. uui hame : ' s
B :hr;;uch ﬁchmi _--B/:mdmg cﬁecuvcly | “ability 1o work in" wmk. SR ' 'Awmss of p:m:ms‘ Immms wuh
: R ;'_msaadenxs pmhiemx | school and with 'chil- : L '_vmcesmschooidem other famuliesin
Awreness ef own ;md ’ d:en or to take steps 10 ﬁmwsundmg ufm« “sions. '_cmnmum:y Anivites
athery” chilienges 1n .":Ememmans “with ' N stuctionad R ’
parepting. teachers and sase of | each year andof what Slumexpmm:cs Awam\ess of sehool s
) “comminication with ‘child isledraing in 71" nd connections with '] role'in the communry
Fesing uf supporr -schwi andmacbus. ! c:u:h sub)ect, : otherfzm:hes -1 and-of commisnity
from whmi wnd other | i N “1 contributions 16 te
parents. T Appreciation efteach--'_' ; 'Awmsofschool 1'school. -
) g ekills, 41 - distrer. and state poli- SRS
i Gains in spec;ﬁc skills . cies. e :
: Zaf voiunwerwmk Awareness of child as a
: - e : - . ieamer.
For Teschers " For Teachers ' For' Tnehns For Teschers For Teachers For Teachers
Understanding fami- Increased diversity and | Readiness to invoive Better design of home- | Awareness of parent Awzrenesa of comom-
liev” Dackgrounds. cul- | use of communications | families in new ways, wOrk ASSIZRMEnts. perspectives as & factor | aity resources o es
tures. concerns. goals. | with fantilies and inchuding those whe do in policy development | rich curriculum snd
.| needs, and views of awareness of own abil- | not volunteer at school. | Respect of family time. I8 instruction.
thear cmidren ity 10 Comumunicsie
clearly. Awareness of parenzs’ Recognition of equal View of equal status of | Openness to and sl !
. Rcspec: for fm*ttes tients and imerests ;n | helpfulness of single- family representatives | i using mentors. o
. smgthsmdeﬁoﬂs Appreciation for snd sehoo! and children. parent, dusi-income, on committees and in eSS PATTNETE., COMmIN- -
use of parent nerwork and less formally edu- | leadership rokes. mity volunieers. ad
-bﬂdemzndmg atst-. | formmwm | Gremerindividual ar- . | catzd families in moti- 1 oAhers 10 ASSISL SN
dent diversity.. : 1EALION 10 Students. ¥atng aod reinforcing . . 1 dents and sgrmest
Wammym with help from volun- | stdent learning. ' thm
Awateness of owny ‘ehicit and underssand teprs. ) ’ ;
skills 10 sharé informa- |~ family views on chii- o “Sansfacrion with fami- 1 Knowledpeabic. el
o on child develop- dren’s programs and Ty anvolverment and - 4 ful referrals of ot
menL L s CPROETESS. - suppert - - dren.and famibes ©
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: cach scrhool

“for studems. “for ‘parents, “for teachmg
practice. and ferschoo‘ic:hmate(see“fabi ;
3} 'Thus ‘schools “have choices abou;._ -
" which'practices will. help achieve impor-
tant goa!s The tables provide cxamples '
of practices, chaliengcs forsuccessfulim- 1y
‘plementation. redefinitions forup-to-date.
“understanding, and resuits mat have been

documemed and obscrved

' Chamng Ibe Course .

: may be seies:ted ordesi

“its'families and students.
“ “The chal 'ngcs shown (Table 2 are
just a few of _many that relate

probiéms — for every practice of part-

nership, and they must be resolved inor-

i derto.reachand engage all families in the

decision makmg a
defining these familiar terms, it is possi-
ble for pannersh;p pmgrams 10 reach out

" in new ways 16 many.more families.

_ The ﬁelected fesults (Table’ 3y should
' help correci the w;despread riispercep-
" tion that'any practice that invoives fami-
ites w:]i raise chifdren’s ach:ewzmsm test
scores, Instead, i thé short term. certain
“practices are more likely than ozhers to1n-
fluence students” skills _aﬂé scores, while
 ther practices are more likely 10 affect
attitudes and behaviors. Although students
are the ‘main

s of involvement also pro-

‘mote various kinds of fesults for parents,

“and forteachers. Forgxampic :he expect-
ed results for parents include not only

" leadership ‘in decision making ‘but aiso’

confidence about parenting. productive

cumcuium refatedi ihteractions withchil-

dren.’ and many interactions “with other
parents and the school. The expected re-
sults ‘for teachers include not only im-

gned foreachtype
" of mvoivemcm;‘ Although all schools may.
e rkofs:mypesasagmdc"
1.3t 'own course i .
choosing practices o meet the acf:ds of

10 the ex- .

" amples. “i'hcm are chailcngzs ~—that 1s.

' _best:u.ays Often, whan';mc chaiicnge I8

foctis of partnerships. the *

H
|

~proved . 'pa'rénzftcéi;:'hér conferences or
.school/home communications -'_bm also
__bem:r un{ierszandmg of families. new ap- .

proaches to homework. and other con-

__accuoﬁs W th:fam:i;cs and the communi-

have been measured in at: least one re-

_search study and observed as schools con- .
. ir work, The entries are listed in

_ terms 10 indicate the results of
E, zil«dmgxwéandweﬂ-unplmmwdpmc

“lices. It should be fully understood, how- .
'_ . ever. that results ‘may be negative if poor-
Ty des:gnad practices exclude families or

create greater barriers 1o communication’
. and exchange. Research is still needed on.

the results of specific practices of partner-

ship i vanous schoo}s, At vanous grade. '

déms fazmhes andmachcrs Ithlibcam«.

ponam to confirm, _extend, or correct the
mfcrmauon on rasults listed in Table 3 if

schools are 1o make: purposcfui choices -
.among practiges that foster various types
of involvement.

. The tables cannot shcw the coancc-_
tions that .occur when one. practice acti-.
* " vates several types of invoivement simul-
taneously, For example, volunteers may .
_ __org" ize and conduct a. food bank (Type

then serve as veluntccrs for the Jprogram

or in the community. (perpetuating Type ..
" mented, as well as on the quahzy of the
"amplemcnmmn L

3 and Type 6 activities). Or consider an-

other example. An after-school home-
workclub run by volunteers anid:the com: .
munily recreation’department combines

Type 3 and Type 6 practices. Yet it also

- serves as aTypc { activity. because the af-
ter-school program assists families withthe
_ _supemsxon of their chxidma This prac-
‘Tice may, aiso alser zhe way homework in-

teractions are conducted between students
and parcms at homc (T&’pc 4). These and
ather connecuans are smeresnng andre-

'search is needed 1o understand the com-
bined effects of such activities, ;
Thie ables aiso simplify the complex

_langtiudma mﬂuesces that produce var-
‘tous results over time, For example. a se-

_ries of events might play out as follows.

The involvement of fam;hes In ‘reading at
_home leads students 10 give more arten-
tion to reading and to be more strongly
motivated 10 read. This 1o tum may help

T MAY 1995

Most of Lhe rcsults nou:d m Tabte 3

par pay.
i of faozi for their families {Type i} -
. The food may | be subsidized by communi-.
_ '_ 1y agencies (Type 6). The recipients might
ommamty By re- N

: smdems maintain. or unpmve f.he!i' daily

reading skills and then theirreading grades.
With the accumulation over time of good

:classrmm reading. programs. continued

home support, and increased skills and
confidence in reading, students may sig-
mﬁcamiy improve. their reading achieve-

_Mmentiesi scores, The time between read-
.ing aloud at home and increased: reading
fest scores may vary greatly depending
..onthe
. ing.activities in school and out..

uahty and quantity of other read-

‘Or consider another example. A study

'by Sevong Lee, using longitudinal data

and rigorous statistical controls on back-
ground: and piior influences, found im-
portant benefits for high:school students®

. attitudes m_;d gmdcs as a result of contin-

_uing several types of fam;ly involvement

. from the middle school mmthch;ghschoo}
However, achievement -1est scores. were

not grcady affected by partnerships at the

_high school level. Longitudinal studies and

pmcucaé g:xpénenccs that are monitored

_Over time are needed 10 increase our un-
_dzmandmg of the complex pan;ms of re-

nerslup activities® . . .
. Thesixtypesofi mvc!vem&n: can gu:de

the dcvciopmem of a balanced. compre-
_ hensive program of arm_crshxps includ-
'.'.._mg ‘opponunities for family. mveiyemcm” PR
-at school and at home, with potentially im-

portant results for students, parents. and

teachers, The rcsuktsforswdems parents,
and teachers will depend on the particu-
lar types of involvement that are imple-

: ':s-Ac{iap Teams fer:-Scﬁool,
- - Family, and Community
Parmersths

Wha wzii work m cn:atc caring school

. communmes that are based on the con-
. cepts of pazmmth” How will the nec-

essary work on all six types of involve-
ment get done? Although a principal or

_ amchcr may be a leader in. workxng with
. some families or with. gTOups in the com-
. mumty, one -person cannot create 2 last-

ing. comprehensive program that mwoives

atl families as their children progress

&umgh the gmd:s

From the hard wark cf many educamrs

"and families in many schools, we have

learned that, along with clear policies and
strong support from state and dismct
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feaders and from school principals. an Ac-

tion Teéam for Séhool. Family. and Com- "

munity’ Panncrsh:ps in‘each school is a
+“useful stroctire. The ‘action team guides
““the developmentof a com;m:hcnsxvc pro-

gramof parmership, mf:iudmg Al $ix types™
~of invglvement, and the: mtcgraucn of all
famiiv'ahd ommunity conuemons with-"
indsingle. unified plan and program. The
“trials dnd errors. efforts and insights of
‘matiy schools in our projects have helped
to'idenify five- important steps that any " -
schoolcan takeé to develop more pos:nvc*

schoeiifamliy/mmmumty cunnectaons

_Step I .Create an Actw "'Taam

A team apprcax:h isan app:_‘c ' r_:ate'way :

-rcsponszbtixzy for assessmg pmscm prac-

tices: crgamzmg options for new par:ner-
' : project grew larger than one person could
" handle. Other ‘schools 100k team ap~
proach in order to work on many types of
“inyoivement’ s;muitaneousiy “Their efforts
‘demonstrated how tostructure ‘the pro-
“gram for the next set of schools in ‘our
‘work: Starting in 1990, this:second set of
“schools wested aadzmpwvc‘ mthestmc— :
ture and work of action teams. Now. all’
elementary. middle. and high schools in-
‘our ‘research and devei opment’ projects
““andin‘cther states and ‘districts that are
Tor. Teams may also include’ a jeast one -

e'.aiuatmg next steps. andconunumg 0im-
* prove and coordinate practices for all six

0 1¥pesof involvement. Althotigh the merm-
bers of the action zeam fead these activi-~
‘ties, they are assisted by other teachers, par-
: *ems students.’ &dmmmrmors“'and com-

grade fevels, and At lea:t one admmmra—

' membertmmthecemmumty at iargeand
“uat'the ‘middle and ‘high' school levets. at

et T o students from d_x_?ferers_: grnde ey

els, Others who are central to the school’™s
work with:families may also-be included
asmembers. suchas o cafeteria worker a
shool sogial . worket. a counselor. or a
school psychologist. -Such diverse mem-
bershipensures that pannzrsh;p activities
will take tito account the various needs. in-
* teresis, andtilents of Eeachcrs parems mc

’ sc:hoo% and students”

“"The leader of the action team may be
any ‘mietmber whe has the respect of the ™

other members. as well as good commu-

‘mcation skilisand an understanding of the

 partnership approach. The leader or at least
one member of the acliof team should al-
s serve on the whooi ccunmi “school i im-

' provemcm zeam or c:her sm:h body. it

' one eXiS18.”

In addmezs 10 greup planmrsg mem-

70% _ “PHI DELTA. KAPPAN

F ould :ncladeai ieaSt
_t?:ree %eachers trom differe, grade levels,
three p‘;rems \uth children in different

ALl AL AP erer ettt e S

bers of the action team elect {or are as-

'5;gne{£ 10 act ash ‘the chair or co~¢haxr of
“one of six’ subcommmces for edch type
‘of involvement. 'A'team with at least six
members (and perhaps as many as 12)en-
sures that responsibilities for teaﬂm‘\hip '
can be delegated so thatone person is not
“overburdened and so that the work of the

action team will continue’ even 'if mem-

‘bers move or s:ha.nge schools: of positions.
Mcmbers may serve rmcwabie terms of

*‘whio leave in the interim. Other thoughtful
vanat:ons in-assignments and activities
b -; .may bc mated by smali or large scheois o

-_projects wcre led hy pmgm dxmctm '
' “(usuaﬂy tcachers) ami were focused on
School: Fam:iy aadCommun:tmener" ‘one
**:ships can be the “action arm™"of a school ™
O Couneil, mczxxsts ’I'heactwn team:.akcs: :

*parmmhips over several y:ars “but oth-
“ers were thwarted if ‘the project director
ed. if the principal changed, or if the ~ be
“es :hat w:li start in the new schooi year.

appiv:ng this work are given assmance mn

takmg the acuon team approach

.”Sre 2 tham F unds .:md

er Support. .

A modest budﬁez 18 r:ee{ied to gmde'"
" and ‘support the work and’ expenses of

ezch school s acuon team. Funds for state’

coordinators to assist districts and schools,
and funds for district coordinators or fa-
_cﬁuamrs to.help gach school may come
“trom a number of vources. These include
‘federal. stare. andlocal programs that man-

date, mqucst “of support family involve.

_ment. such as Title 1. Title 11, Tutle VII,

‘Goals ’{300 “and omer federal and simi-

“larstate fundmg programs. [n addition to
paving the state and distnct coordinators,
.funds from the<e <ources mayv be applied
increative ways (o support, szaff develop-

“mient in the ared of «hool. family. and
‘community partne~hips. 1o pay for lead

_ieachers at each school: 10 set up demon-

stranion pmgrams and for other, panner-
ship expenses. In addition. local school/

.business partnerships. school discretion-

ary funds. and separate fund-raising efforts

targeted to the schools” partnership pro-
_Erams have been used to SUPPOr the work

of their action teams. At the very jeast. a

“school’s action team’ Tequires asmall sti-

pend (at Teast $1.000 per year for three 1
five years. with summer supplements) for
time’ and materials needed By each sub-

_committes to plan. implement. and revise
_practices of pamershnpmatmc:ude allsix

types of involvement, -~
“The: action tzam must also be given

L : sufficient time: and social support 1o do'its
. work This requires explicit support from

the principal and distnct ieaders to allow

' time for team members o mect pian and
o mnduct ihc acx' ities thatare selected for

each type of involvement. Time during

..thc summr 43 also valuable — and may

pianmng new, apgmach-

Step 3 Idﬂmfy Stamng Pomts

Mest schoois have some u:achers who

. ccnduct some pracuccsof parmm%up with
-some fam:l:cs some of the time. How can
: gmd praciices be nrgamzc:d and extend- -
-ed so-that they may be used by ail teach-
-ers. at all grade levels. ‘with all. t’am:hca ?

__Thc action team works 10 improve and

.systematize the typically haphaza.rd pat-
_terns of involvement. It starts by collect-
_ing :nfarmanan about the school’s pres-

‘ent prmxces of pantnership, along withthe
_ views, experiences. and wishes of reach-
' crs, parems. admmzstmmrs and students

Assessments of stanmg poinis may be

'_ rz'a'ade in'a variety of ways. dcpendmg an

available resources. time, and talents For
example. the action team might use for-
mal. questionnaires™ or telephone inter-
views 1o survey teachers, administrators.

" parents. and students (if resources ex:stto
process, amiyze ‘and report survey data)

Or the action 1eam maghz organize 3 pan-

el of teachers, parents, and students to
“speak at 2 meeting of the parentteacher
' '_orgamzazzonmazsomeoﬂmschoei meet-
.ing asa way of initiating ¢ discussion about

the! goais ‘and desired activities Tor pan-

“nership. Structured {i:scussmns may be

conducted through a series of principal’s
breakfasts for representative groups of
tzachers pments.smdems and others ran-
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‘Most schools
. have some .
teaehers wha )
.-conduct some -
| .. practices of
: partnersth with
.. some fam_dws
1 -_some 'ofjthe tzme.

e dcm sample phane caiis may aiso be used -
10:collect reactions and ideaszor formal:
focus groups may-be convened: o gather:

- - ideas aboutschool: family, and commu-

. nity partnerships avthe $chool: o
-+ < Whatguestions:should-be ‘addressed?
- Regardless of how the information is gath-

ered, some areas must be cove:ed in any:
.-mformanon gathering. : i
e Presentsirengihs. thch pracnccs of ’
"y schoollfam:lvfcommumty partnerships -
- are now working well:forthe schoojasa
: 3.:who§e‘7 For individual grad izveis" For'.;
+ - which types of involvemnent : :
~ia Needed changes: !dea]ly‘ how c}o we:
-wantschool family.and community part=
nerships to work at this school three years
from now? Which present practices should:
continue, and which-should change? To
reach school goals. what new practices
are needed for cach ﬁi‘ the majcr iypes of

involvement?::

. Expfcm:mfrs What do ieachers ex-.

pectof families? What do families expect
of teachers-and: other school:personinel?
What do students expect their-families to
do wrhelp them negotiate  school life?
- What do students:expecttheirteachers 1o

dotokeeptheir fam:iles mformed and in- -

volved?:

»Sense of commumty Whmh famzhcs
are we now. reaching; and-which are we
not yet reaching? Who-are the“hard-to+
reach’” families? What:might be:done to
. communicatewith:and engage these fami-
ties intheirchildren’s education? Are cur-
rent partership practices coordinated 1o

include all families as'a schoolcommu- -
nity? Or are-families whose children re-:

ceive special services {e.g.; Title:L; spe-

¢ cial gducatibn, bilinguial e.ducanon) sep~ ’
4 arated from ‘other families? " “n :
sl Link S goals. How' are smdems far-
: mgen such meastires of a.caémuc acincve-
" mehit' a5 report card grides; 'on measure's

of aftitudes and attendance; and on other

indicators of success?How mxgm family °
1o and commumty ‘connections’ assist the:
 school ifi helping ‘more Studénts ‘reach™
" highergoalsand achieve greater success?

“Which practices’ of schiool; family, and
 community parterships would d:rectly '
: ccmnact 0 pamcuiar goais’ :

slnps collected from tcachers parenzs.
and students; the action team’can devel-
‘opa’ three-year “outline of ‘the specific: -
stéps that will help the ‘school progress

from its'starting point-on each’ type of in-

“volvernent 16 where it wants 10 b inithree

years. ‘This'plan: outlings how sach sub-

commities will work over thre years to -
make important; incremental advances to”

‘reach more families ‘each year on each ™
type‘of involvement. The thrée:vear out:
‘line ‘also shows how “al}’ schaoiifamlly/
COMMURIY: cmnccz:ons mi %]

each gradr: level”

In addition 1o thc ihree»ycar outimc of '

goals for ‘each type of involvement, a de-

* “tailed one-year pian should be devéloped -
for the first year's work. Tt'shouid include
* the spec:ﬁc activities that will be imple:
‘mented; improved, or maintdined foreach -

typeiof involvernent: atiméline of month-

ly-actions'needed for each activity: iden-"
tification of the subcommitiee chair who
wilk'be responsible for each ‘type of in-
- volvement; identification of the'teachers,
“parents, students. of cthiers (Aot necessar-
:ily action team mefmbers) who will assist -
awith the implementation of eachiactivity;

indicatorsof how thesmplementation and -
~results-of each major activity will'be as-™
- sessed; and other de:zaa!s of: ;mponamc tc'

thc action team:

“The three- ytarcutismanéonc yea:de« -
-taziad planare shared with the schoglcoun-
“¢il and/or parent orgamizauon, withall wach- -

ers. and with the parents and students; Even
if the action Team makes only one good
“stép forward €ach year on each of the six
“types of involvement, it will take 18 steps
forward over three years to dcvciop amore

' :cornprchenswc and coordinated program

cf schoo!ffaxmlyfcommumty pannersths
“Inshor, ‘based on the input from the
aren ac.achr:rs Studcms and others on
the school's starting points and desired
rships Lbeacnon tcam wﬁt address

Wizaz wdi bedone eachvear,
for three years, to implement:a program

©4 o all six rypes-of ‘involvement? What.

specifically, will e accam;ahshed in the
first year ‘'on each typeof involvement?

2 ».Responsibilities.. Who will be re-
spcnsﬁ}ie for developing and implement-
ing.practices.of partnership for each type
of involvement? ‘Will staff- devempment
be needed? ‘How will teachers. admiinis-

" trators, parents. and students be support-

ed and recognized for their work?
" »'Costs. What costs are associated with
the improvement and maintenarice of the

* planned activities? What sources wili pro-

vide the needed funds? Will small grants

“or other’ spec:at budgeis be' needed ?

“» Evaluation, How will we km)w how

' j'well the practices have been lmplgmcm-

ed inito-one coherent: progmm of parmer- : B
ship that includes activities for the whole
““school community. activities 10'meet the
specialneeds of children and famiilies, ac-"
“tivities to'link 1o the district Committess
-and: councﬂs and: mxvmcsscanducted m

ediand what their effccts are-on stadents;

lcachers and, famihes" What ;ndlcators
will 'we use that are closely linked to the
‘practices ampiemmed 1o dezermme their
cﬁccis”’

S‘IepS Contznue PIanmng
And Working . - ...

The action téam should schedule an
annual prescmauon ‘and “elebration of
progress at the school so that all teachers,
“families, and'students will know about the
work thathas been done each vear to build
‘pannerships. OF ‘the district coordinator
“for school, family, ‘and community par-

ﬂmhips might arrange an‘nnaal ¢onfer-

“ence for-alt schiools in'the district. At the
“annual 'schiool or district meeting, the ac-

‘tion team presents and d:spizys the high-
lights of accomiplishments on each type
of involvement. Problems are discussed
‘ani ideas are shared aboutimprovements,

'-addmons and munuanons for thc next

. ycar
- Bachyear, mc action 1gam updates the
sehool's three-year outline ‘and develops
a détailed ‘one-year plan for the conung
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. vear’s work, itis imponant for educators,
_families. studcms and the, commumzy at

. la:ge to be aware of annual progress, of.

. new plans, and of how they can'help. .

. .Inshort, the actionteam add:csscsthc
foi!cwmg qucsnans How .can it ensure -

_that the program of school/family/com-

mumiy partnership. will CONGBYE 1O im-
prove its structure, mses -and prag-.

__tices in order 1o, increase the number.of
.. families who are partners
in their children's ‘educa

._portunities wili teachers, parents, and sm?

dents have to Shan: mfn:matxoa on suc-
_cessful practices and o 5
_ mammn the;r effens '

Cizaractenstzcs of Successful

Programs

L As scimols have. :mpitmentedf pan-.
nershxp pmgmms thexr #xperience has.

} heipcd to.identify some important prop-
efties.of successfu} partnerships. .

_...* Incremensal, progress. 'Progress in..
L -;panncrsh:ps is_incremental, including
.more families each year in wa. thatben-

.efit more students. Like readi)

programs, assessment, pmgra'ms sports...
.programs. or other school iavestments, .
. parzncrsmp programs-iake time.10. devei- :

i schwls m aur pm}e::is have shown that_
..three vears is the minimum time. needed,.
for an acuion team to cempiate anumber.. .

of activities on each type of involvement

and 10 embhsh its ‘work asa productive
and:permanent s:mcmrg_m a schodl.

The development of a partnership is.a.
ent. Ali teachers.

process. not a single;
families. studems and.community groups

. do not engage in.all activities onall types. ..a
of involvement all atonce, Not-all activi- .
ties implemented will-succeed. with ali..

... families, Bupwith gmdpianmng thought- ..
ful ;mpicmenmwn, well-designed activi- ..

Jies,and poited improvements, more and:
more families and 1eachers can leam to
work. with one -another on behaif of the ..

. childrenwhose interests they share, Simi-

.. larly. not all students. instantly. Amprove..
. their attitudes or achievements when their .

families become.invol ved in their educa-
tion. After all, student leaming depends
mainly on good curricula and instruction
and on the work completed by students.-

However. with a well-implemented pro- ..

- .gram of parnership, more students will
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receive support from their families. and

more wali be motivated 1o work harder.
* Connection 1o mmcu!arand s

:.'-_;thal reform..A program of school/fam-

ily/community parmerships.that.focuses

_onchildren's leaming and dcvciopment is
.an important component of curricular and
.instructional reform. Aspects of parmer-
sships that aim to h«zlp more. students suc-
-.ceed in school can.

Dbe supported by fed-
eral, state. and local f inds that are target-

-..ed for curricularand instructional reform.
Hcipmg families understand, monitor, and.

interact with students on homework, for
example. can be a clear andi important ex-

. lensionof- ciassreom instruction; as can

© volunteer programs that bolster and broad-
--enstudent skills, talents. and interests. Im-
, pmvmg the content and conduct of par-

dants as learners.

. The connection.of pmershxps tocur- .
- _.nculum and instructionin schools and the
‘location of: }eadzrsh;p for these parter-.
.ship: programs in district: «departments of - -
-curriculum and instruction are important ..
d npes that. move parmcrshaps frombe-.
... ing peripheral pubim relations actwaiaes'
about parents 10 being céniral programs -
. fuk edacatmioorgamzemas wmrk v.hom
by schaol o i

about swudent learning and-development.

» Redefining staff development, The ac-.

prepared to work productivelv with fam-
tlies and communities. Courses or ¢lass-
¢s are needed in preservice eacher edu-
cation.and:in advanced degree programs
for teachers and administrators to help
thern ‘define their ‘professional work in
terms.of partnerships. . Today. most. edu-
cators enter schools without an under-
standmgaf famnily backgroinds. concepts
of caring, the framework of partnerships,
orthe other*basics™ T have discussed here,
T‘.E:us most pnmpals and district leaders
are ‘not prcpamd to: gmde and lead their
staffs in: devciapmg strong school and
ciassmm practices that inform and -
volve families. And most teachers and ad-
minisgrators are not ;m:parcd 1o under-
stand; ~design. implement. or evaluate

-good::practices -of - partnership with the
- families-of their students. Colleges ang

scmng acuvmes s:an b¢ ary zmpoﬂanz step.--
.in curricular reform: family support and.. .
. family. understanding of ‘child and- ado--
..~ Jescent development and school curricy-
. la.are necessary elements: m asszs: stu-

universities that- prepare. educators and

others'who work with-children and fam-

ilies 'shouid idenify where.in their cur-
ricula the:theory;: research: policy. and

: practical ideas about partnerships are pre-
.:sented or-where in: t.iu::r programs mcsc

can be added.®

Even with, 1mpmwzd p:mzce and ad-
vanced coursework. however eachschool's

-acrwn team will have to tailorits menu of

pracnr:cs 1o the needs ‘and ‘wishes of the

“teachers. families. and. students.in’ the ©
school. The: framewcrrk and gmde mes of-

fered inthis article can be nsed by thought-

tion teamapproach to.partnerships guides. ..

the work cfcdwa:ombvmsuucmnng saff o
: ___-develcpmcm 10 mean colleagues work-.* < -
- ing togetherand with parents to:develop,

implement. evaluate. and continue 10 im-

“provepractices of parinership. Thisis less
“dose of inservice education” than itis -

- anactve form of developing staff tatents - families, and Care Newslenter, and many

and.capacities. The teachers. administra-

tors..and others. on.the action team be-.
come the “experts” onithis topic for their
. school. Their work i this. areacanbe sup-
-poried by. various federal. siate. and local
funding programs as.a clear investment in.
-staff development.for overall.school re- -
form indeed. the act:onteamapproach as:
outlined.can be applied to.any-orall ims -
- PONENL 10PICs on a<choolimprovement
~-agenda. ltneed not berestrictediothe purs:

suit of successful parnerships:
Ir.is tmponant 1o note-that:the devel-

opmentof partnersn:p programs would be.
gasier if sducators | rmentherr schools o

The C’are of Canng

: ---{}ng-scbmi--m ouir - Baltimore prosec
named its partnerships the vl .Care Pro-
gram.” Irdevetoped an' 1 Care Paren: Club
that fostered fellowship and leadership of

other:events and activities. Other schoois
also-gave catchy, positive names 1o their

programs o indicate1o families, students.
1eachers;and everyone elsein the schoot

community that there are impornant rela-

+tionships and exchanges that must be de-

vctomd in.order to assist students .
“intgrestingly. synonyms for “canng”
mawh the six types-of involvement: Tvpe

#ily garemmg* supporting, nurunng. and

reating: Type 2. communicating: relaung.

-reviewing, and-overseeing: Type 3. voi-

unteering: supervising ‘and: fostering.

- Type 4, learning at home:managing. rec-

ognizing, and rewarding; Type S.decision




making: coniributing. considering. and:-

judging: and Type:6. collaborating with
- the community: sharing and giving.

common-approaches 10 involving. fami-

- lies'in s¢hools and in their childrén's ed-

Underlying all 'six types of mveivé- o

. ment are two defining syncnyms of car-

~ing: trusting and mspectmg Of course;
the' varied meanings are interconnectéd,

ground., Thc_ condatwns aa‘;d__mlqushxps '
in-this kind-of ‘environment ‘guarantee -
- powgrstmggies ‘and: dashannony_f!he oth-

“bairis smkmg that Tanguage permzts as o

o ca}! forth VATIOUS. eir:mems of. canng a5

sociated with:activities-for the six types

-__v:cws the: school.asa homc.iaad The ccn-':_
ditions and: miauansh;ps in this kind of:

- of sinvolvement. ‘I alb six types of in-"-

“volvement are opérating wellinaschool's”

' program of partnership, then all of these
caring behaviors could be activated toas-

sistchildren’s learning and. deveiapmem
< Despite” real progress in‘many states.”

. .“anid schools gver: the past few’
'years there are still 100 many schools in

j chlldren

.. which educators. do not understand theﬂ-" .

families of their students; in which fami-
~lies o not undcrsta_nd their-children’s™

" 'schools: and inwhiche
understand or assist the schools. families,:

communitiesdonot

-~ or students. There are still toomany states:

-and districts without the - policies, dcpam

ments. leadership, staff, and fiscal sup-

“port needed to enable all their schools 1o .

develop gtxxi programs. of pannarshlp

- Yet relativelyismall financialinvestments:
- that support and awsz the werk of act;on

“with trials. errors: and successes prcmde
ev zdf:nce that zxm sta:e dmmct or schooi ’

2000 Schools o 'he‘lp tink state. :
“and other leaders who are responsible for -
helping theirelementary. middle, and high
“schools. implement progmms of school.
famzly az_lé wmmumzy partnerships by

ﬁ w:ancn E)ne appmach emphastzzs con-

envirpnment invite -power: shm'mg and

“mutoal respect and allow energies 10 bé
__directed toward activities thar fosterstudent .
: ieaxmnganddsvclopmt. Evenwhencon-....
«flicts rage, however, peace must be re- -
“stored sooner-or later. and the-partners in
zducazwn must wark together -

Nexz Steps. Strengtbemng

) Coiiabemnvc work and :houghtfut.
give-and-take among researchers, policy..
leaders. educators, and parents are respon- -
sible forthe progressithat has-heen made
‘over the past decade in understandingand
developing school, family, and commu-.
-nity, pannerships Similar collaborations. .
~wili"be important for future-progress o'
“this and other areas of school_refom To~
b _'___'ass:st all the:r schoc!s in cstabl:shmw and
;stn:ngﬁwnmg pmgrams of _schooilfam;~

d:stnct

I
E

: "Of&g;;r:;e, f: s wrong. That's why ! go o school.”

“comingh

4. Ren. Bm:d:. '“Qn Parents and $chnols A Con-
yersation with Joyce Eps:em. Edwaumaf Lead-
~ érship. ‘October 1989, po. 24-37; Epstem, “Toward
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the year 2000. The state-and district co-
ordinators must be supported forat jeast

thitee years by sufficient $taff and budgers
. 1penable them to help increasing nuimbers
-.0f elementary. -middle. and high schools

in-their districts 1o plan; impiement. and

-_mamtam ccmprehens;ve pmgrama of pan-

hi

mng the recommendauom of this

_':'ameicr into: practice in . ways that are ap-
pmpna_tctoﬂ:cxr!ocaﬁons Impiemenmtaon

will include applying the theory of overlap-

_pmg-.sphews of influence. the framework
-of six types-of involvement. and the ac-
‘tion team approach; Researchers and staff

members at Johns Hopkins will dissemi-
e information and guidelines, send out

. -&cwsiczmrs and. hold: optional -annual
- wprkshops to help state'and district coor-
" dinators leamn new strategies and. share
“successful ideas. Activities for leaders at
the state'and district levels will be.shared.
sas:will:school-level pregrams and suc-

cessful partnership practices. -
“The natipnal net\_vork of Partnership-

"2{)00 Schools will begin its activities in

.0f 1995 .and will continue untl
year 2000: The goalis 10 en-
abie lzaders inl all states and districts 10

t. jovee L. Epstem "E"ow;r.rd o Theory ut F.;rmiv
Sr:.hoal Connecnons: Teacher Practices und Purent
1nvglvtmem IR Klau\ ﬂumﬂmana Frederich

. Pﬂfémwi am! Cfmslmmrs !heu- Yarx D:
EQS?),pp 121.36idem. "School and Fam-

iy P _ncrsh;p\ i Marvin Alkinsed, £acicope

dicaf Educatipnal Resatm i, Bbth ed. meu Yorh

. Macmillan, 19921 pp. 119550 idem, “Theun w
“Practice: School and Family Pannerships lead w

School impmvemcm and Swmdent Success” o
Cheryl L. "Fagnanc “and Beverly Z. Werber, eds .

Schooi, ‘Famils, and Communies Interactin. & View
from the Fzrmg Lines {Bouider Colo. Westview

ress, 1994Y, pp. 39-52 and idem. School and Fam-
i F rmér;sinps Preparing Educaters and Improv-
Sehoc lx_{aonider Colo,; w-.-smew Pms forth-

a Theory™: Catherine C. Lewis, Enc Schaps. and
Marilyn Watson, “Beyond the Pendulum. Creating
Chaiimgmg and Caring Schools.™ Phi Detia Kap-
pan. March 1995, pp. 547-54; and “Diebra Viadero,

“Legrming o Care.” Education Weei: 26 Ocrober
1994, pp. 31533

3 A. Wade Sayiuﬁ “Harvesung Culture and Tal-
et Ainm American Children wand Educanonal

) ‘Reform.” m Robert’ Rosst,ed Schools a'ld Semdents

Tl
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at-Rugk (New. York: Teiachers; (Zallcg: Press, 1994;:.
pp 11639

4. Forreferences msmdx::sby ma:%y :esearchers se
_the Toltowing Ineratire reviews: Epsiemn, “School
“and Family Partesshisps™:

Judith Dunn . eds.. Famidv-School Lmb' How Do
They Affect Educanonal Quicome

dhes with low ang high-socioeconomic: status. for;

one- andtwo—pamnhmm.udanschmis pro- - Repor

| grams of pathershipinciudes: Carol Ames. with
"Madhab Khoju zhd Thomis Watkins. “Parents and

Schiools:: The Impact of Schoolib-Home Commy-: -

s mcauonsm?arems acimfsmdi’ampmns Lane

David L. vaensafn' “’Me:hm zmeg:cs for Chil-

- dren’s School Achievernent: “Managingthe Transi-

.- non’wHigh-School” Sacwlogy of Education, yol.
. 59 1936 PP 356-66 Pame A._Bauch.”ls?m:

rional Horizns, vol: 66. 1988, pp. TR-2%: Henryl

. Bedker and Tovee L Epstem: Parent vsivement:

© AcStudyof Teacher Practives.” Elementary: School

Journal. yol: 83,1982, pp. 83-102; Rngmaid M. ..

Clark, Faw!v bfe and School Achievement: Why
Poor Black Children’ Siuccred or: Fail (Chn:agu

“University'of Ch:cago Pross. 19835 Susan 'L, Dap-
jabobden,

beriand Joyce L. Epgiern > Parents’ Arnitudes .and

-Prycticsyof Iavolvementin Inner-City Elementary «

and: Middle Schools. "1 Nancy Chavian, ed.. Fam:
ures.gnd Schools in a Pfurzzhmc Sociers 1 Albany
Szarc Lniversuyv.of New York ?ress_ 19931 pp.

__3936 pp "?'?~94 idem: “Smgiz Paren and’the
Schoois: Effects 'of Mantal Suatys” on ‘Parent and
Tc.mhz:r Interacyions. i Maﬁfecn.}‘lailmm “ed..
Ci unge Societaf nstrunons NEW Yo
19903 pp 91513 Joves Epste:aandﬁcwagu:
- “Nanonal PaxtMs of School and Family Connec.
tor i the Mddie G{adcs Bruce A, Rvan and
Gerald R. Adams, eds., ?'"hr Femmily-School Con-
nection, Theon, Reseamh andi-‘mcmemewbury
Parh, Calif. Sagc forhcoming): Antette Larcau.
_Home Advanrage: Social Class and Porental inter-
veRbion in E‘Iemmmn Education {Pmiade!phaa
Falmer Press. 19891 and Diane Scon-jones. ™
vyites i the Home That Support School Leaming
in the Middie Grides.” in. Barsy Rutherford. ed..
Creanng Famiv/Sehool Pamerxﬁ;ps {Columbus.
Ohio: National Middie School Assocxanm 1995,
pp 161-81 f :
5 Thethree tablcs u;xmc zarim vemzms that were
. bused on onky. five types of invoivement. For other
discussions af the types. praciiges, -f:haikenges re-
definitions. and resuits, sez Epsitin. “School and
Famuy Parerships”. Lon Connors Tadros and
Jovee 1. Epsiein, “Parents and Schools ™ in Marc H.
Bomsiein. ed.. Handbook of P&ertmmg {Hilisdale
N Eribaum. forthcoming )’ Joyee L. Epstein and
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idem, School and Famis
v Papmerships: and idem. "Peripertives and Prgil
views ot Research and Policy: for School, Famtly--.--
and Community, Parnershups,” in Alan Booth and

> (Hillsdale, -t
“N.I.-Eribaum: forthcoming) Research that reports =~ -
- patters: efmvnivemmmmm for fam. .-

o ccmmg “the " results of pamersh:ps ‘ses" Epstein

" lioR (Greenw

e Educarimal Hnmms ol 661988, PR

75.37 Eacquehnncs Eccles, "Famidy Iivolvement

in Children's and Adolescents’ Schmimg .

Bm(h ;nd Dunn op. Lit Cover' L. E;astem “Par.
Teacher Pracug

Lon Connors Tadros."School and Family Partner.
sh:ps in the Mrddie Grades.’ in Ratherford: op. at...
and. ldcm_ ’Tms: Fund Schaol Famﬂy and Com-

Families. Cammum:;cs Scbooi& and “Children's

Learing, Center Repod 24, Johas ﬁopkms Uni--

VRISHY; Baiumorc 1984, Schoals: acuanues with

munizies. Schools. mwm:wmng,m
iy, Baltimors,

“'§ Seyong Lee, “’F‘amﬂyn&hoo! Cmmms and
Stisdents™ Education:’ Cofitnity and ‘Change of
: &m:ly hmalvem From:the: Middle: Gﬂdes w0

P:rspecmes and Previews.” For various research

dent Achtm
_[nvoiwmem.
?‘hrzmgb Family Cmmm, and School . imem:

“the Middle Grades.” Jowrnal of Earfy Adoiescence.
vol 15,1995,

Scbmis “maper presented ar the amimi ‘meeting of
the American Sociological, Assoctalaoﬂ. Miami.
1993: and Anne T. Henderson and Nancy Berla, A

“New Generation of Evidence: The Famiiy Is Crin-
calto Student Ackieverent {Washingion, D.C . Na-

uonal Comminee for Citizens i Educabion. 1994),
7. Lon Connors Tadros and Joves L. Epswein, “Tak-

1ng Stock: The Views of Teachers. Parents, and Stu.

dents o School. Family. and Community Pariner-
ships in [—isgh Schools” Cemer on Families, Com.
munines. Schools. and Chiidren’s Learmng. Center
Report 25, Johns Hopluns Usiversity, Balumere.
1993: Epusin and Tadros. “Trust Fund™ Jovee L.
Epwieinund Susan L Dauber, “School Programs and
Teacher Pracuices of ‘Parent Involvement m Inner-
City Eiernentary and Middie Schools,” Elementary
Schooi Jourmal. vol. i?i 19‘)§ “pp.. 289-303; and
Coates. "
#1s on Swdent Acheverment i Language Astsin the
Middie Grades Schooi Effecuveness aid School
fmprovemenr. it press For other.approaches 1o the
use of action teams for partnerships, see Patncia
Burch and Ameetha Palank:, "Aduon Research on
Family-Schooi-Community Parrerships.” Jaumi
of Emonenal and Beausioral Problems. voi.

1994 pp 16-19 Paincis Buren Amgetha ?ai&nki
and Don Davies. 1o Uue Hands A Mulis-Sate Par-
ant-Teacher Acton Rewcarch Prosgct’ Center on
Famubes, Commumitiey Sonoois, and Cheldren’s
Learming. Cemter Repoer %0 Jonsd Hopkins Uni-
versdy, Balumore vt Dwe Daves. “Schools

Sct;m{ Caihmnon. Cmmon Families. “Com: -

i Steven: Silvern. ed., “Literaey '_

Conn AT Press 1991 pp. 261
Téudoyee Lo Epsteinand Susan L. Davber, *Effects
on Snudents of an. Interdisciptinary Program Link- -

. ing. Social Studies, Art, and Family Volumesrs in.

Reaching Out: Family, School. and Commumiy
Pannerships for Swdent Success, " P Deita Aup-
pan, January 1991_pp. 37682 adem, A More Dry-
want Misror: Progress Report on 2 Crosv-Nauonal

' Projert 10 Study Fmﬂy.Schoo{-Cammum:v Part
“nerships” Equiry and Choice Nol 19, 1995 pp. 41-
467 and Pon Davies. Ameetha Palank, and Paticas

.. Palanki, “Cening- Staned: Action: Researeh

Family-School-Communuty Partnerships.” Center

o Families, Communiues. Schools, and Chiidren’'s
“Learsing. Center Reportil 7, Johns Howking Ui

versity: Baitimore. 1993: For an exampie of an or-

. Eanizing mechamse for actioneams, seeVivian R
- Johnson. :“Parent: Centers in Urban Schoois: Four
" Case Srudies™ Cénter 'on Famities, Communitics.

Schools, and: Children's Leammg, ‘Cenier Report
23, Johns: Hopkins University. Baltimiore: 19%4

.. Surveys for teachers and parents in the clemen.
tary and middie grades and for ieachers, parents. and
.- spdenits in- high school. developed and sevined 1n
. 1993 by Toyce L. Epstein, Karen Clark Sainas. and

Loﬂ Conriors Tadros, are svailable from the Cener

o Families. Comminities; Sehools, aracz(:ha tdren's
i Lﬂmmg atJohns Hophns Universuy.:
-9 Mary Sus Ammon.” Ummsatyof(fahfomm Proj-
2ct on Teacher Preparauon for Pazent Invoivement,
' R:pm T April 1982 Conference and Insual Follow -
“upl™ mimeo, University of Califorma. ‘Berkeley.

1900 Nancy £+ Chavkin' and: David L. Willams.

Critical lssues 'in Teacher Training for Parent in-
~volvemeny” Edurational Horizons, vol. 66. 1988,
PP 87-89‘"&& Lisa Hinz, ,Eessm Clarke. and Joe
37:66: Joyce L. Epstemnand Jill " ment
mEfferrs-of Sthool Practices 1o Involve -
-Fam:i:es in;the: Middie Grades: Parents” Perspac: - -
tives,” paper presented at the annual meeting of the
- Amencan Socioiogical Associabon, L.os. Angsles.

Cemer for Schosl Ch:mgc ﬁumphfn

.institute of Public Affairs, University of Minnesots,
3 Mmmpahs, 199’ ’%‘ncm d:ﬁcm:cs inihe ey

“work. and appmacits dtscnbed 1 this aticte See
“Bpsizin, School and Family Partnertups: Dther ise
ful readings for a umversity course.nciude Sundry

L. Chnistenson and Jane Close Canoley. edy . Home
Sehoot Lotlaboration:” Enhancing Children « ..
dennie Competence(Sitver Spring. Md, Navonai a-
sociation of School Psychologists, 1997, Fapnanc
and Werber, op. cit.; Norman Fruchter, Anne Gl
tetta and ). Lynne White, New Directum v Forenr
invoivemen: (Washington. D.C.0 Academy for By
catonal Developrient. 19921 Wilham Rius and
Nancy Berla, eds., Iuneations o Parent and Foms
v Imvoivement {Princeton Junction. N7 Evg.on by
ucation 19937 and Susan McAllister Swap De.r
oping Mome-School Parmersiups: From Concepty
Fractrce {New York: Teachers Coilege Press. w9,
10, See. for. exmphe, Gary Lloyd, “Research and
Practical App!mmfar&'hooi Family. am Lom

- emunity -Parvherships” in Booth and Dure oo .
Eﬁcct\ ci Summcr Homc Lezmmg Pack-

wisconsin Departnent of Public Instruction saare

sheet: The P Famaly-Community-Schooi Parrme

ship Newsierer, August/Sepizmber 1994 and the

special SECHON O PAIEHL involvermnent i the Taruars
1991 Phi Delta Kappan.

i meeiﬂfmmxﬂzmuml nEtwork

ot address, and phone and fax numbers ot e con
et person/coordingtor for pannersiups tor sour
state or distnet 1o Joyee Epsizin. Parnenino- S0
Schools. ':RE‘SPAMGHKT on Farmiees Commen,
ties, Schools. and Chikiren's Learning. Jonm oo
kins University, 3503 N, Charles St Bajumorr WD
1218 9




their care and

sbgsim 'I'hey need ochrtumtzes to develo,? thetr s e e i
: independence and take more responsibility for them- F am y i

1. selves, even as they contmue o need aduns to guxde
-aml support thern.

adult relationships as they seek the comfort of corifor-
o xmiymﬁaﬁneupeman&pursuethexdmﬁﬁmm of
o '-&tmumquenessasmdxmduals_

* - youngsters build independence while helping parents
N become kmw}edgeable partners with the schools.

Vﬂiw,Noé . :. . ISSN 091%6160 o : - :.- e - ]1121&:-1992

Most parents Iove.'thezr _ch:ldren and wan _'the best ﬁziljr departmmtahzed and have more teachers cert-
for them, but many do not know how to translate - fied for the secondary: grades; educated as subject -
'ern mto pcsmve mvnlvemmt in matterex;serts and unpreparad to work wx:h fazml:es 3

sth persxsts across ﬁm grades ;Lg g;cidle igve

“Adolescents must balame peer relanomslups ‘with

ing. Parents may be oider, mothers :nay work full. - Mﬁmugh, o average, more haghly educafed faml

- time or part-time, families may be headed by a single - -liés are more involved; families frorn all situations—
~ parent, and families may live further away from the  “regardless of the formal education or income level of
~ school. Parents may be confiised about their adoles- the parents, and regardless of the grade level or abili-
-cents” development and worried about the prcbm -ty of the student—use strategies to- encouzage anci
' 'ti‘aatfaceadaiacen!smﬁxel% : C

: mﬁuenm thezr d-uldmn 's educaum

‘Feraﬁzﬂmwofmxchmdmwofschwiandm

ly connections. through adolescence, see “School and Fami-
: ng. Middle level and high iy Partxw:sb:ps, by Joyce L. Epstein, in the Encyclopedia of
schools are orgamzed and staffed differently from ucational Research, 6th ed., edited by M. Alkin, New York:
most elementary schools, They are.usually larger, - Mamunm(:o 1992, _ O

Even mﬁt thase changes, the conc:ept of p&rfner—
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THE PRACTITIONER

mggg,s, and heip more: youngsters defme them-
selves as students. The benefits accrue for all stu-
dents, including those from families with iess educa««
. Homor fewer economic advantages.

family environments for student success opened a
new research question: If family involvement and

encouragement is-important,’ ‘how 'can we help more
families at all grade levels become involved in ways .-

that help their children succeed in school?
This question guides the development and evalua-

nen of sc:hool parmerslup programs w1th fazmhes .
1 t. B

. __@m Wh«m schoois take these steps, mare fammes

..appreciate the: assistance and-become successful part-

~..ness, and more students benefit in ad:uevemems, ath-

; md%, and behawer i

.. :As they develop. school and faamly partnes:shxps,
educators should consader the faﬁamng'

. _peets : become more zmpo:tant. e
s Schicol-family partnership practices are: decluung
-_dramaﬁc:ally at ‘each grade i_evei. Cnmdenta]ly, with

b th ; s e
ggi,}gg].g Bchools correct thzs when they unpkement
comprehensxve partmrskup : pmgrams .

smn~makmg ami laadershxp roles. .
By contrast, most: parents (upm%pementatthe
middle level and 80 percent in high schools) want to
. know, hg___gg_l;ﬂp their pwr children at ‘home, and

l;g: gg to heip them sw:ceed at schoaL Studies of

£ public

-»The social; academ, am'i permnai prcbiems that

increase in adolescence require the concerted atten-

tion of all who shaze an mﬁazvest and mvmmxem in
of schoo es

works separately, often without knowiedge of or
: -cnmmwhm mth the others i

bt commty servmes and resourcos also have been
applied without collaboration or comumcatwn ‘with
schools or families.

"nal It helps explam the weil-known and unacceptable_
statistics on school failure, retentions in grade, dmg.

-and aicohol abuse,. dehnquency, teen pregaancy and

_'Thé early studies documenting-the mmpoz‘tance af " ‘thie other problems that increase in adolescence. -

Involving families will not, by itself, make students
successful learners or high achievers. That takes the
-hard -work of teactiers, administrators, and the students

- themselves on a daily agenda of excellence. Neverthe- |

less, even in good schools, more students will benefit,
go farther, and reach higher if they are part of success-
ful s¢hool, family, and comimunity partnerships extend-

_ mgthmugh&xesecmdaryschoolyears

Deveiopmg Comprehenswe

| :_Programs af Partnersh:p

B m “Each'type of mvoivement inchides g;,ff

ent practices that are hkely tolead to dxffe@t gufcomes :

for smden!s parents teachmg Praci:s:e and schooi cli-

| .and mclude a few: general examplas and others that’
. -may be xmportant for, accemmodamag pamcuia: ado-:
: schnols o ﬁ

g:.g thmugh hxgh sr:hcal. Some schonis offer parent
workshops and other forms of pamt edumhon, train-

_mg, and mfermahomhanng

that ‘apart from’

thesd'zoai cmmulum aremuque and valued by the
. family. Schools are ed by the varying back-
orounds and cultures of the students’ families. This

two-way. exgb@_ggemmfcmatmn to help. families

‘understand child and adolescent development and
" information to help schools understand family life and
_smdems meds mi:exesis and ialm&—-g__gg_;&x_e__g@_g.,

'I“ype 1 pxachcas may mciude helpmg famﬂxes under-
stand early and late adolescence, support adolescent
health and mental health, and pmvent key pmbiems in
adolescent development.
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Families thay want inrformation (and’ may want to
give the school information) about how % meet ado-
.. lescents” simultaneous: needs for increased indepen-
_.dence and continued guidarice; about’ understanding

the importance of peersand. the nsks nf peer pressure
-and about other topics. . «

 Families may. want to know more about setting
-_-:a;;propmte family rules, providing ‘decision-making
~opportunities to adolescents; and changing discipline

practices to support student’ development. With

-appropriate information, famiilies can establish home
conditions that help students balance: stuciymg, home:v
--work pa;rt~tzme;obs, and home chcsres o

' ;;gg schgg ’T’hxs mformatmn can be provzded by
“videos, tape recordings; handauts newsietters, and
‘cable broadcasts for example '

_._’I'ype 2. Bas:c obhgahons of schaol

: ;9hone calls, repcrt cards, conferences; open—house
‘nights ‘or other opportunities that most schools’ con-
«duet, and other more innovative conmumcaﬁms
Tt may include mformatmntohelpf__'_ choo
:or change schools, if the district has su
- Schools must vary the form and freqilencs :
" nications so the’ mformancn sent home can. be mder—'
"-stoodhyaﬁfamﬁm e

ch ear,_ Infarmatzen abou: report card

gxadmg systems helps families monitor 'student
‘progress in school and helps families: help students
improve their grades. Parent-teacher conferenices allow
parmisandstudantstomeetm&amdmrsafaﬁsub-
}ecismeﬁ&aent ;;mduchve,andfmndlynwehngs.

REyniey O 313 - Ll
&QLMW Qnentancn sessxons at these
‘points recognize that families make: transitions with
their children; and. if. mformed ‘can heip smdents
adjust to newschools; -~ -

At other key points.in: schaeimg, famﬁms need
information to help students plan for college and
‘work; to begin financial savings for education’and
training; to learn about scholarshlps, Ioans, and
gz:ants and to plan for mﬁege ami }obs S

they can respond wisely; to mccrporate two-way sys-
“tems so families can initiate and respond {0 communi-

to. thear ﬁchooi to assist :;:ther smdents who need

nications clear and und

cations; and to help students becorne pariners by taking
information home and’ by discussing schoolwork and
school~reiated decasmns with their farmhes _

_ Type 3, Invulvement atschool

Parents and others need o wolunteer at the school

“or'in classrooms, and families should come 1o school
: .fcr smdent perftarmances, sports, m' other evems

and students. ngxams that tap, gamnts’ tal-

_.ent:s, _occupatmns, and ‘interests can enrich: sub}ect B

classes and improve career: exploratmns g
Mentoring, coaching, and- tutoring activities. may be

' .pamculariv helpful as students’ skdlls; interests; and tal-
-ents become masmgiy d.werse in the upper grad&s.
: . f: 3

he I'oalsorstudentleazmn Thzsapens'

np pcssibﬂmes for more parentsiand. crthe: comntur-
: tymembe::s tobe?miumeers S

help, and to provide. and- recognize the services: they
perform for their families. and communities. oo

- Type 3 activities. heip increase families” comfort
and fanrulzanty with the school-and staff, students’

«communications with adults, and teachers’ awareness

of parents’ willingness to contribute substantively to
the school and to communicate with other parents

"i'ype 4 Mvnlvement m kome ieammg

involvement ‘also ‘inclides parenf~mmate& “student-
initiated, and’ teacher-dz:ec%ed d;scussmns about
homework or school subjects.




Schools help families become more knowledgeable
- about ‘curriculum by yrovzdmg information about
* academic and other skills’ ‘to pass each grade;
“methods to monitor, discuss, a_nd theip with home-

“work; and ways to help smd‘mts pramce and study ) .

‘for tests,
It must be clear that the' school does not expect
families to “teach” school subjects; but to ericourage,
 listen, ‘react, praise, guide, monitor,’ ;md dxscuss the
work the smdznm ’bnng hame' This ma jone |

Smdmts leam that ﬂxeschoei wants the:z fa:mlm
ﬁohwwwhattlwymlemmgand to talk-over ideas
and school decisions at homie: A weekly or biweekly
:sd:edulekeepsfam:hesawazeofﬂwde?ﬂl thecur»

W Thmtyyeofmvalvementseesparmuas
- achvzsu in community educational advocacy. groups.

-+ Schools strengthen: paxmt gart:czpanon in school
dec:swns by encouraging ‘the organization of parent
groupsand committees and by training parents and

students in leadership and decision-making skills.

-Schools can-assist advocacy: groups’ by providing
mformat:m to bnister comnmty suppcrt fnr achnol
i cnmcnium safety suppi;m and eqmpment ca::eer

mgpamﬁi&aﬁasxtu&mmpmﬂﬁmcfa&m
‘families, m&xgoodtwa-my communication. A third
challenge is including students in deczsmn-makmg
groups and leadership positions,

_ parent-w:
“school (Type 3); to enharnce the curriculum and other
experiences of students (Type 4); and to extend partic-
‘ipation on school committees to. buszness and £om-

_.uve d_xsmbum of smmcas.

. th!.p

. Types. Cnliabomnon and. exchanges with the -
.cammumty - R RE T

nity organizations that&haze respcnszbzh-
ty fcr young pespie s education and- their Fatire Slc-

_.cesses This acﬁvlty mciudes MQW

B such as. after«schcel recreauon, tutonal pmgrams
- health services, cultural events, etc. -

.:5chools draw. on community. resources o provxde

parmt education in adolescent development (Type 1);

to improve schools” communications: with families
(Type 2); to increase the number of community volun-
the school of to-enlist business support for
rorkers to volunteer or attend activities at the

mumty repmmtauvﬁ (’I'ype S}

x commmncnsabnut '&zemzs-
andmdsoftheschool, “turf” prob-

1em.s cf whe dec:des what community resources are
_nmdzdorhaw&wywﬂlbeailocamdandsupmd

.andcﬂaexdlﬁﬁmﬂm&iaﬂaadmf:agmenmdandsem
6achmnesmease

| Wha* o ""'-’-I&Edacatbis" .
't'a with Th15 f"ramewnrk?

mtogmwwerm

artnership -are cunmxﬂy woriang
‘well at each grade. level? What are the starbing pomt:s
for each of the major types of involvement? . =

. Whiz:hpaxtmsthpmcﬂceshmﬂdbempmvedor
as:idedmachgade? s
» How do you want the. school’s faxmly mvoivement

.ymmbok&mywsﬁammw?wmx:hpmt

practices should continue and which should change?

‘What new practices are needed for each of the major
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types of involvement to reach school goals?. :
*» Arethe practices of school and. immly gamrsh.:p
. coherent and coordinated or fra 7 Are families
" separated by categories (e.g., Chapter 1, Limited
..English Proficient, special. educatmn}, or brought
' tegether as.a.school community?
* Which families are youreachmgand whzchfamﬂ.xes
_ am ‘hard to:

studmtsexpecf:&mufamzhmto dotohalpthemneggﬁ«
ate school life? How do students help their teachers
- keep their families informed and involyed?. . . .
+. How are students succeeding on xmpartant ‘mea-
sures of achievement; attitude, attendance; and’ other
indicators of success? How could families assist the
-school to help more: studmts reach inghser goals and
Who will be mponsible for developmg and m‘zple»
menting partnership practices? Will staff development
be needed? How- will teachers, administrators, pparents,
_-ami smdents be. suppnrb&d a,nd recogmzed for
b What costs are assocaated wzth the mprovemgnts
‘you want? Wﬂlmaﬂg:antsoro&xerspemlﬁmdmgbe
. H. w. wﬁl you e aluate the nnpiemmtatmn and
-results of your efforts? How.will you know whether

| rogram development
continues to improve practices and to increase the
numberoffauubeswhoamyammw:ﬁt&mschool?
What op: rities will you arrange for teachers, par-
_smdenhs to share mfarmatxm on sw:cessﬁ:l
 their o .

_m&mxg&us ' schoo!szmpme eir capabili
ties to work with f amilies; more. famzhes become
_involved in their children’s education; and more stu-
_dents benefit from their families’ Icmwledge interest,
and encouragement. i

.'.:'placas to: exchange uﬁamanon, 'haid werkshops and
classes for fami _

-..and how well the: goals you set have been accom-:. o

' phshed? %at mdmatoxs, observahons_ and oti-m mea~ :_. o

.-To Hlustrate

Hundrws ﬁf practzces exist for each type of involve-

" ment. Today, at the’ high scheol level, experience, not
fbrmalevaluation,’ guxd% practice. Research during the
--mext few years shotld i improve what we know about
the effects Of:
. px‘actzcés more purpeseﬁzﬁy

‘Specific practices so schools cazw. select

buxidmg kome cundmcns that suppdrt the work of
. ::md&le ievel and hxgh school students &

g;, MameBrooke, Narth Central foe ’I"ower
" ..Director .. S Suite 520
St. Paul Workmg Parent 4&5 Minnesota St.

St. PanL an. &'31{}1

_ Reaoume Canter

center. pmvxdes books, vxdecs, classes, and gther

resources to working parents from infancy through the

high school grades. Other districts {e:g.. Buffaio, N.Y.;
: Naﬁc‘hezAdams Mss)alsohavepamtcmta:sm&zeu

families and tudenis and er

focus on. efﬁectve commumcabm, adolaescmt develep—
‘ment, stress management, college preparation, and

school pol:m and proeedm The chailenge, as noted

__above, 10 fing

level schnol and one. h:gh school. The Haison contacts
famzhgsbyghoneandmakeshcmemmmhalpsm-
dents improve attendance and achievement, .. ..

. Other practices in middle level and high schools
include courses for parents in adult education, GED
preparaﬁm,amiﬁnghshsemmazsfcrpamtscntopm
&fﬁcultwdmmathmmmhasmhwanddmg
abmuﬁwwhtmfmpamﬁmdm

Type 2—Communicating with familiesin
understandable terms and useful forms about school
programs; decisions that affect. stndenﬁs, and students’

progresa.
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@ Francis mt:hey, _ indianapolis Public Schools
' " 901.North Carroliton

Parems m Touch Ind;anapohs Ind. 46202

: a ons are-maior
. practices of the Parents.in T uch . In.middle
"level and high schools, this means conferences sched-
uled so that working parents can attend; folders that
include’ poimes graduation’ reqm_i't_a ents, and stu-
“'dents” course records; shared commibment through
contracts signed by parents, students, and teachérs; a
computerized phone mfarmamm system, and other
communications.. :
A Baltimore Czty uuddle ievel school has new. smth
grade students and their families attenid Orientation
“Dayson the first days of school. Activities involve fami-
“lies and ‘students together for a day at the school—
meeting teachers, receiving mfc»rmatmn about the
‘school’ pmgram and expenencmg classes together

by famxhes and posmve reaci:ons by smdmis, parems
and middle grades teachers.

‘Newsletters' have been mproved at another ’Balh-
more middle level school to keep families informed of
school ‘programs and 'to summarize school workshops

+thiat most families cafinot attend. Newsletters at a Har-
-ford County: high school are mailed to some families
: 'am:l mciude timely: miomaaaon for Iugh sc}mo stu-

ments ciass acnvmes, notices about" meetmgs or
“apcoming: xieadimes and even how pamts can help
‘stadents at Home. *

‘Some communmatzons seek to ease the traxzsmon

fromelemmhrywmddlelevei,ﬁemzmdd!elevelto
high school, and from high school to work or college, A
“Clarkston, Mich.;'middle level administrator calls par-
ents'of all new students after qne week to make person-
alcmﬂctmth&:cfamﬁyandwcfmckmpamfs'peru
ceptmns of student adjustment.
“Other Type'2 practices include giving families
advance notice about special schedules, program costs,
“and otheér requirements; scheduling conferences at
-hmwx&pamﬁwhcbavemmwmmmget
to the school;‘and helping parents of atrisk students
monitor homework and schoolwork. .

Type 3~Volunteers and audiences at schnol to-
strengthen school goals and programs and’ ta assmt
and support students.

ion abeut homework asmgn-

@ Joyce L Epssem ' " Center on Families,
‘Karen Clark Salinas Communities, Schools,
Buectozs, Teachers:  and Children’s Leaxmng
Involve Parentsin " The jahns Hopkins
" Schoolwork (TIPS) ' University
TIPS Social Studies 3505 N. Charles St.

Balhmore, Md 2.1218

andAxtVoiunteexs :

k grate art w:,th the sccxai stuches cu.mculum i the zmd-

dle grades: :
In 2 Baltimore m:ddie level sc.hool a teacher-coordi-

‘nator and a parent-coordinator work together to select
-and order art prints linked to social studies, toplanpmsu :
“sentations, and to train volunteers. Studentsincrease -
- their-knowledige and -appreciationof art; and parents .
and other volunteers are mvoived producnvelv at: the '
middle level. . '

Other volunteers help students research careers,

Iocate college’and vocational information, coordinate

college visits,-and make cassette tapes for students to
listen to while they read when their science or ‘sodial

- studies books are beyond their reading skills.
“Type 4~Involving families in students’ learning

activities at home, inciuding interactive homework,

- discussions of school: subjects, and keepmg scheoi~
--work on. ihe agenda at hcme S :

Intmchve Homework ' The Johns Hopkins
*“in Language Artsand i University
Scxencefiiealtit, 0 " 3505 ‘N, Charles St.
Baltxmo:e, Md. 21218

WW Evaluations show

_'that ’I‘EPE’: homework can be :mpiemmte& succ&asﬁzﬂy

\ =n"z caqperamn w:tth the local cable
company. “The tapes show parents effective ways to
‘otivate their children to learn. “Critical lessons” are
‘taped class sessions in different sub]ects that students
and families discuss athome.

and Chﬁdxexxs Laammg '
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- dyring the Eeal *mth m::ouragement am‘. mvalv&
: mmtﬁnm&mufamﬂm& Packets ‘are mailed home dur-
- ing the summer: Evaluations shiow- that students who
worked: with: parents-completed more sumner assign-
ments, and that some of these students did better than
expected on skills in the fall.
. Other examples of Type 4 activities include’a nuddie
. level. math program that has special: demonstration
.forms so students can share each. newly mastered math
skill with their families- {Akron, Ohio); and corricular
. materials to discuss at home;: pmduced by teachem ar
dxstnct cumculum supemsors. .

~Type Swlx:?olvmg £am1hes m schoul dac;mon mak
:'mgandadvocacy A D S

; e 'cammcn m nuddie levei and hzgh
. schogls. In some commumities, education organizations

azeestabhshedbypamtsandteacherswmseﬁmds
and promote educational programs for the local high
school. The funds help organize and support parent

newsletters, speakersbu:eaus,andhzghscmoialmu 3

mm

Type Maﬁaborahom and exdunges wzth the .
community.

Other Type 6 actxvmes mclucie schoﬁl-spansered tele-
“phone referral to community services for teens and

* tional, educational | parties far famshes of students

enrolled in the program concentrate on increasing

-parentai involvemenit it their c%nldren s educat:on and
ampowering pamts' a:ivccacy skills, *

* The Mirnesota legislature has enacted a state an
that reguires empiovexs to allow (and encourage)
employees who are ‘parents to take up to.16 howrs of
time to be involved in their children’s education

_through high school. This involvement can include
- such activities as attending conferences with their

c:hxidren

families; and work-site semars for pamis who can-

Dot come to the sdlool

| :C'dmpréhensi#e Séhéeiﬁ
. and Fa.mﬂy I’artnersh:ps

“As ‘schools work to add and'i _x_mprove parmgsth
pracﬂces with families and the community, their pro-

R grams becorme more: comyrehmsxve, ‘encompassing all o
isbx types. More camprehenswe examples mclude the_

foliowmg
@ Eva ?ena»Hughes, McA’.‘EIéh'ixidepe'ﬁdéht
.. Director - School District
_I.anguage Develu;pment “2000°'N.23rd St
~Magnet School for.. McAilen, Tex. 78501
..Secondary Recent Immxgrant Students..

 The Language Deveiopment Magnet School fcr Secr. ..

_mdary Recent Immigrant Students in McAllen, Tex.,

serves families of middle level and hxgh s::hoci smdents
newtoﬁueUmtedStates«: e program all

m-pamculariy wnhng a.nd hnguage arts activi-
ties, parents on advisory councils in deczsmn-makmg
roles, and coﬂabomtzng with the’ community throngh
the use of the families” favorite radio and TV stations
and the local newspaper.

_ : : i+ J.rmlar Ieg:slaﬁon for -
_state empioye&s as a model for ethe.r emplovers o




THE E&etcmrom

Parent volunteers and comu.mty aides help the
" schools coordinate activities; community pariners. pro-
" vide resources to support school programs and, in
- parmership with the local radio station, '
weekly program in Spamsh 104 sfmrage families to
' becume ‘more involved in their d en’s education.
o Wcrhng with families that mazxy.omer schools find
“hard to reach,” this program illustrates the reach-abili-
tyofa]lfamﬁ:eswhmtheeﬁommbasedonthemn«

cept of pa:tnerslrup

= @ samt Chnspeels San Dmgo County
- *Divector Ofﬁce ‘of Education
Cammumcatmg 6431 E.mda V;sf.a Rd.

W‘ih Parenis

" The county also hasa compumaed telephcne.mfor-
mation system and- produces a monthly television
show, “Parent Hour,” to provide information to paren&s
andmoppormmtyfor&xemmmse. HeShons. .

_ ; ‘including. workshops,
: -home visits, an& a ‘parent room or office; communica-

.. tions in print, by phone, and other forms; volunteers;

learning activities at home including a read-aloud pro-

. gram; pamﬁmdeasmnnmhngmmm&xarepmm .

. 1ative for each homeroom to keep parents informed by
_telephone trees and other networks; and busiress, uni-

- versity, commuty,andschoolpaxmersiups. Y

. Endnote

<o Middle level and h:gh sdwois have tended tolag .
- behind ‘preschools and ‘elementary schools i develop-
-ing. comprehenswe programs:to-involve families. Par-
- ent involvement is on the list of needed components in
most middle level and high school improvement: plans _
butxtwoftmieftaszdeortreatedcasuaﬂy o :

--cents, and thh recent advances in the theory,
.research; policies, and practices of partnership, the -
‘ime is right for middle 1eve3. and .'rugh schooi leaders
__toextend&zeagenda s

' mymlyshouidsenﬁ theu' riame and address to sither | |
- :author, Center on Families, Cﬁmmmhes, Schools and Chil- o
*"dren's Learning, The John' Hopi:ms Umversaty, 3565 North :

& Charies 8altzm Md 21218
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A Question of Merit Principals’ and

JOVCEL EpsTEN

P 42

L Thg --fo_hns_ _Hopkins-University |

o ABSTRA C T-’:.:_‘s./'é#’..-ﬁ;ﬁa'ﬁ?i#_i i ?iée;?z_ti_a’e p_lqn_.é to restrwﬁtz_ere the rewards and pro-

- - Jessional develop,

nent in teachin

g require fair and comprehensive evaluations to

. .determine teacher.qualiity. Some. suggest that multiple yudges . are needed to help

correct problems of shallow. partial ecaluations. In this article. principals’ and

.. PArents: ratingsofthe same teachers are.com
- Jactorsthat may influence evnluations.are

. and principal

eramined. Resul
. mphasize different nspects of
i Principals”ratings are.influenced hy situnti
.. establishes some tenchers leadership, Paren
.. nections teachers make with ramilies and
< dren experience.. The ratings are ot

pared and school;: teacher. and family

: L3:supgest.that porents:
teaching in judging teachers merits,
onal factors and the extra work that
ts’ ratings are influenced by the con-
he quality of classroom life their chil-
explaaned by teachers’ education oryears

of experience. which are currently common. criterig for' annual salary increases.

- Although principals’ judgments may be more centr
tant contributions in.the eraluntion of teachers.

As a result of the intense debates . .
- -about educational- reform, many.
-states.and localities-have begun'to.
-consider alternatives for-evaluating. -
- and rewarding teachers. More than
centive.pay. or other financial in- -
centive plans are in operation or

- .Joyce L. Epstein is Principal Re- .
search Scientist and Associate Pro-.

fessor.of Socioiogy at the Centerfor

.. Social Organization of Schools, Johng
Hopkins University, 3505 N. Charies
St., Baltimors. MD 21218, Her special-

izations are school and classroom or-
ganization and school and family sn-
vironments and their ‘affects on
studems, a0 L g

- - This work was supported. by a. .
grant from the National Institute of

- Education, NIE-G-83-0002. The opin.

ions expresasd are those of the au-

. ? do not rapresent NiE policy.
‘The author thanks John H, Hollitisid,

Denﬁié-’ﬂ.%ﬂﬁmag, and thrae anony- -

MOuN reviewsrs for their helpful sug-

thorand do

gestions. Anamlier:version of this

- PAPAr was presented atthe 1984 An.
- nual Meeting of the American Educa-

tional -Research Association,. New
Orisans,
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under consideration in the United

States - (Education Week, 1983),
. Among the many difficult problems
in: designing and implementing =
_these plans. the most difficult of all
~ -is‘the problem of ‘evaluation (Cohn =
& Natriello, 1984: Johnson, 1984a;
.Jordan & Borkow. 1983). Teachers
... acceptance of evaluation procedures -
will in_large measure determine
‘the success .or failure of the new
career development and-comperisa-
tion: e :

ians

also are needed for the regular, an-

.- nual evaluations that affect teach:
.2rs’_saiaries and promotions in
school | systems where incentive .
plans are not an issue. There is gen- .
eral dissatisfaction with the way ..

that .evaluations are . conducted.

- what they measure, how they relate .
to the professional development and .
-improved ‘status of teachers, and ..
. how they contribute to the effective
education . of .students (Darling-
.Hammond, Wise, & Pease, 1983;

Millman, 1981). In contrast to me-

--chanical counts of years of teaching
experience .or  academic credits

earned, judgments about teacher

‘New ways to evaluate teachers

al. parents can make impor-’ '

performance must be based on fair
and comprehensive evaluation stan-

- dards and procedures. This.is true -
‘whether the evaluationsare used to
“identify a few meritorious teachers .

O £0-assist many teachers to ad-

vance professionally.
Crities” of current “evaluation -
schemes complain' that most are .

“based on the principals’ ratings of
- teachers that result {rom infrequent
(sometimes just one) observations in - -
teachers’ classrooms; on cronyism,

patronage: or other prejudicial deci-
sions; or-on seniority, credentials,
and accumulated credits that do not
involve the evaluation of teaching
skills {Cramer, 1983; Jordan & Bor- -
kow. '1983; Johnson, 1984b; Na-
triello & Dornbusch; 1981; Stodol-

sky, ;1984). Principals, too, dislike

-and ‘distrust procedures: that give
them. sole -control over teachers’
-salary 'increases. and -advances
/(Burke,  1982; Johnson, 1984b). -
.‘When -principals’ judgments are
- supplemented, it.is usually by cur- =

-riculum supervisors who aiso make

infrequent visits to observe teach- .

.ers. To paraphrase Seriven (1981),
= the principles and the principals are

unciear in evaluations.

3



. Multiple Judges in
Tea«:her Evaiuatmn e

' Instead of Judg'ments by one :nda-'
vidual on few occasions, some sug-

gest.that: muitxpie judges could rate

teachers on’ many teaching prac-
tices that are important to student
learning and development {Darting-
Hammond, Wise, & Pease. 1983
Educational Research Serwvice.
1982). Different members of the
school community undoubtedly have
different views of good teaching,
but few have attempted to deter-

mine empiricaily - what ‘multiple -
judges: ‘could: contribute “to “the -
evaluation of teachers: Only with
such information:’ however; ‘will
teachers know:whether some:types
of judges orjudgments he!p orhurt
théir chances Eor recegmnmn for" :

good zeachmg

‘Principals and cumcuium auper-'
visors have long been recognizedas .

appropriate evaluators of teachers.

despite problems of partmhﬁ. in '

ratings or mfrequent and incom-
plete observ. ations. Recently sug-
gestions have been made to include
teachers as participants in the
design and conduct of seif-evalua-
tions and evaluations of their peers
{Cohn & Natriello. 1984: Darling-
_Hammond,. Wise & Pease.

" Johnson. 1984b: Jordan & Borkow, -
. 1983 Natriello & Dornbusch; 1981).
Ao legxal model of school organiza-
. tion requires teachersand adminis-
_.trators.to-work cooperatively onall
.. aspectsof schooling, including staff..
. evaluations (Iwanicki;
_cause teachers and their represen:..

... tatives must approve . evaluation
.-plans (Lipsky, Bacharach. & Shedd.
1984), teachers will need to be prom-

" inently involved in the development, .

implementation; and assessment of

._new evaluation systems,

' ‘Some proposals for educatwnal
reform have taken an even broader
“view of multiple judges. The Twen-"

“tieth Century Fund” Task Force -
vz (B3 suggests that school board .

. mermbers, “school ‘administrators.
teachers, parents, and federal offi-

“gials be included in identifying and =

-selecting master teachers. Others
:'point to'the absence of parentsand
students from new plans to identify

teachers: for financial and career”

awards as if this were a deficit in

1983;. .

Service, 1983 3-'-'ergan zation and its components: -

‘Theories of teacher effectiveness

1981).. Be-_. .

design (Educational Research Ser«
vice, 1983).

P4 broad. defimtlf.m of muitipie.-_'

judges ‘that includes parents helps

us extend recent discussions of
theoriés of éffective organizations
" and effective teaching that under-

lie designs for teacher evaluations
{Darling-Hammond, Wise, & Pease.

©1983). Parents. like principals or

teachers. play.a role'in these two
areas of research. Early organiza-
tional theories emphasized the in-
compatibility and separate respon-
sibilities of families and schools

(Parsons. 1959: Waller. 1932: Weber,

1947). More recent theories of or-
ganizational ‘effectiveness ‘assume’
‘that connections and: shared respon-
ssibilities “are” important “between -
social institutions. and that sehools
“and families will be:more effective
- “drganizations if they work together

- 1o-achieve common goals (Bronfen-

brenner: “1979 Litwak & Mever.

~secondary “boundaries’” -of " the
school organization (Corwin &
Wagenaar. 1976). with financial and
personal investments in the schools.
As “members.”” parents have an in-
terest in the success. continuation,

« and impravement of school organiza-
-tions ‘and’should - participate; " as
. other members. in evaluating: the:

concern the classronm management

skills and instructional methods of
teachers that have positive impact -

on student learning. {n'contrast to

- ';zheones ‘that‘agsume’ that the
teacheris solely responsible for in-
“strueting students, recent theories
and empirical studies suggest that
teachers and parents share respe _h’ o
' sibility for the child’s success in
“sehool and"that parents can help.
- teachers and students 'meet school. .
goals {Epstem 1984; Seeley. 1981:
- Epstein, in press). When teachers
‘involve parents in their childrens
educationwith Iearmng activities'at™
“home. parents may be even more
“aware than principals of teachers”
'ﬁe:ubﬂitv-' creanmy and comn m;
: : ety
‘edgeable about how the teagrer in- .
instructional .behavior. and school

teracts with the child and the fam-
ily: responds tothe student’s needs

“'and skills, assigns appropriate chal-

lenges in books and-in ‘homework,

and mspnres the student to continue

commitment to school work at
home=~all indicators of effective

‘téaching. With unique interests and

investments in both teacher effec-

tivenessand school organization ef-
‘- fectiveness. parents may be legiti-

mate and important contributors
among multiple judges in the eval
uation of teachers and school pro-
grams.

Because of the states’ swift reac-
tions to calls for educationai reform.
there has been little time for em-
pirical research on alternate designs
for reacher evaluations. This paper
tooks specifically at the’ potential

contributions of parents in com-
‘prehensive evaluations of teachers.

A large-wcale survey of teacher
practices -of parent involvement
(Becker. & Epstein, 1932) offers

“data with ‘which we can address
‘three questions: How o parents
_“and principals agree or differ in
* their ratings of the same teacher”
- 1974). Parents are’ members of the ™
schiooh vommunity. well'within"the

‘What influences parents and prin-
cipals 1o rate teachers highlv? What
do'theseé two raters cont Tibute to a

" “fair and comprehensive evaluation

system?

Date from Multiple Judges
“Elementary school principais in

+11'schocl districts in Maryvland pro-

vided'evaluations of ¥T first-. third-,
and ‘fifth-grade teachers general

“teaching skills. Theyv used ‘a six-
7 point scale from podr to outstanding

1o ¢ompure the teacher to uthers in

“rhe svhodsl o four majer teaciing
_'-i\lil"-

1. Classroom lessons: Prepares
Ie~scm- well: uses: Li s time effec:

: tl*- eli

Know ledwe of bui‘rj&ts Under-

jktands the subject matter in all
areas faught.

. 3. Dzac:pime Conducts well run

' Lii‘méﬁ'* with few serious discipiine
--problems.-

4. Creativity: ‘\f{akes learnang ex-
citing and important to the stu-
dents; usés many nﬁvei ideas and
appmaches R

. These :atego*ﬂe:- are similar o
. those used in several merit/master

' plans to evaluate teachers’
planning, classroom management.

partieipation, and are similar to the
kinds of check lists principals use to

“evaluate teachers in-many tradi
“tional, annual’ evaiuatwn systems.

Educatxonal Researcher




Parerats of 1,051 students in these ™

hers
;eaatfons of the overall teaching qual-

ity compared to other. teachers on

.point scale from poor to out-

' atas;i:ig% Other data were collected
- “on the teachers’ training and ex-
perience, characteristics of the

classroom population, teacher-prac- -

tices. family background. and fam-

' ily practices. The informationfrom
parents was aggregated to the clags:’

room level and merged with data
from principals and teachers. The

linked data are unique, compared to ..

previous studies of teacher evalua-

tions, because thev.permit compari- .

sons of pnncapai and parent ratings
of the same 77 teachers on.ov erait
. _r.eachmg quahty .

rent ratings,

~.more.about which factors have in-

dependent-and significant ; associa-

., tions with pri cxpal and parent

: is cam;ﬁared with the average. ra:mg: '
“of all the parents of the children'in -
“that teacher's class. This approach

minimizes distortions that could re-
“suit :musuaiiy positive or neg-

ative personal reiatmnshtps between
L2 teacher and oneora few parents. :

Comiates of P nmpai aﬁd : .
Parent Evaluatmns of Tenchm

. Table fpresents the correlates of

.pnnczpai and:parent ratings -of
:teachers. The: mhia includes. mea-

sures of teacher background; teach-

--ing approaches. family background, . -

parent involvement, and student

‘characteristics that could contribiite.
to high-or low ratings of teachers. ..
.We need to know whether schoel .

- and-family characteristics-and. prac-

tices affect the evaluations parents

make in order to understand. whether
_-problems are. solved or created

.. when parents are among the multi- ..

ple. judges of teachers.

Intercorrelation. of ratings. The .
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' classrooms provided eval-

_In this article, the eorreiates of E
tion in parent evaluations. and the

" ent ratings are examined 10 learn

- principals. L R
Tencher i;awégmmtd Teach&r

TTABLET

---‘Coeff:casms of:22 0rmare are: sagmf;cam at'the 05 levet ccef!vczems at 29 or mar

A svgmncanz At the 71 1eved,

. Corretates of Frmc‘rgals a;:d Parmrs ﬂaungs a! ramhvs (N=77)
: Bringipais’ Parents’;
Teachar Backgrouna -~ Ratings
Years of teathing experience - - 138 o
Highest degrea _ - 033 044
Teaching Approgches g : i ;
Leader in parent involvement {ratmg by principal) o .303" 222+
Teacher:rates more chidren dzsc;;lme problems S - 074 e
Family Factors {Classroom Leveu ’
[Race iwhite). - 253
City locauon .. 280
“Parent egucation - 012
Books in the home = 8T
TMatnet workgsl S e 085
Two-parent homes RRtE - 403'
Rgrentinvolvement !C!assmom Leva:}
Pargnts active:at'the school.. ... S ‘013_
...Parents believe teacher mmks they‘ shouid Neip 172
Paramts report frequent requests from teachers d2g
_ Parents know more about nstructional program’ 2337
P ArenTS TECeIVe many ideas on how 16 helpat home 093
.- Parant¥ receive many. communigations-from taacher: ... - a7
.. Parents report § acaer wWOrks; haru to interest andg AT o
L exgite parent R 278" 8787
“Parents regort’ ;cs:;we mteraerscnal sk:i s of teacher 134"
Studenr Statug {Ciassroom stw} S R I
Gfade eyl oo o Q08
Classroom’ acmeveman: -~ Q78

: Lorreiatmn of pmnclpal and parent

ratings is-significant but modest

Ari= 274y There is:some mutual
. i recognition of strong and veak:

~teristics on_prii mpal and' paremf"
' c”_ngs The anaiyses are condue:ed: e

teachers. but also'considerable dis-

agreement in:the: razmgs -of the.:«

“teac her byp

educatmn and years of experience

~are. not szgnafiean: correlates . of
- either principal.or parent ratings.
-More experienced teachers or those - -
. with more. credits-earned beyond
~-the bachelor's'degree are not nec-
- #ssarily viewed as -better teachers
than less experiericed teachers or
~thosewith. fevfer acsumuiated credit
hours.

Tmbz'ng' rzppraack&
ieadershxp in the:use.of parent-in-

volvement as recognized by the -
principal is associated with higher =
: -zngs of :teachers are Lonmsten{iyj_;
-and Righly

ratings -of .teachers by principals

(r=.303) and by parents (r=.222). ..

. Teachers: who report fewer. dzsc:~ o
pline probiems. are given: “higher ...
ratings by parents {r~ - .233). but..-

. diseipline problems are not signifi-
-cantly associated with pnnczpals

- ratings of their teachers. .. ... .
Family: suactors. Teachers . are

given higher ratings by principalsif ..

their classrooms . are in the. city

schools, include predominantly mi- -

. nority, students, or include many
‘children who live in one-parent

and ‘parent marital ‘status are wot.
~significantly related to paren: rat- .-
- ings: of ‘teachers. The number of -
- books in families’ homes, the educ
- -tion of the parents. and the work
“status of the mother are not 2580~
-ciated swith higher ratings from
< principals orsparents. There is no -

Teacher_.
-goud: tean.hmg and classtoom ma

.{r=.468), provides many ideas for -

-communications.(r=.529), improves .

homes. These factors of place. race:

ubvious:connection, then, between:;
the witucation of classroom parents:

-and their ratings of teachers. Class- "
~remms of better educated parents -
-are. no-more:or less likely to over-

praise or_overcriticize teachers.’
Principals:may give greater consuds -
eration than parents to demographie:

demands on teachers that require -

agement.- :
Pumre‘mmirsmmt Parents’ mt~_-- :

ly.associated with whethep
the teach&r frequently involves
more of .them {at the classroom |
level) in learning activities at home

them.{r=.317), sends them many.

.more parents’ understanding of th
school program (r= .493), and sends
the m that parents should
help at home (r=.332). Parent rec-
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_ognition that the teacher works.

hard to involve parents s’ htghiy as-

sociated with the parents’ overall

rating of teacher quality and ratings
“of ‘teachers’ interpersonal skills.

.- When more parents are mvnlved_. .

in jearning activities at home, prin-
cipals hear about it from the teacher

or from parents. Parent reports of
high involvement, more knowledge.

about school, and recognition of
teachers’ hard work confirm or con-
tribute to principals’ high ratings of
those teachers.

“The number of classroom parents

active at the school is not sigmifi-.: -
cantly associated with parent or’

principal ratings of teacher nuahty
Student status. Alth:

ratings of teachers- we . - .ciated

.with the children’s gro prin- -
cipal ratings were not. "8 give
higher ratings. to. tea . .. of the
younger grades.. Neit- rincipal.
nor’ parent. ratings - sociated

with teachers’ report; ul average.

classroom achievement of students
_in reading and math,

" Varigtions in Parent Evaiuatwns' _

of Tea.c!wrs M’mt

One pnncxpai is: usua.ily respon--.-

sible for evaluating each teacherin

y the school.- The. comparable mea-
- -sure from parentsis the:average .
o raung of the parents of the children

_.in‘the teacher’s class. However.
-parent opinions’ ‘about a-:teacher

vary, just as ratings: would vary-if-

20 administrators judged the same
teacher. It is informative, ‘then, to
- examine the factors that are associ-

ated with:the variation in-parent

- ratings of teacher quahty, as shown
CinTable 410

‘High agreement by parents that.

| the teacher works hard to interest
- or-excite parents, and high agree-

--ment that parents know moreasa:
result of the teachers’ efforts-are -

related to- sgmﬁeanﬁy less varia-
tior “in’ parents’ evaluations of

- teacher quality. Teachersarerated -

higher by ‘more parents in ‘class-

rooms where parents recognize the -

" teacher's efforts and effectiveness.

“In" contrast, ‘grade level i was

related to ‘greater variation”in
‘parents’ estimates—the higher the
gradelevel, the more variation in

' parents’ estimates ‘of teacher gual-

" ity, Parerits” reports about teachers

' may vary more in the upper grades

6

: Teacnnr wams ham to mvotve parents

Lparent o

; 'fcr many ‘reasons: Older students
‘are morediverse in their needs, in-
“terests, and demands.on teachers;

_parents of older students.are more
sophisticated .about evaluation

-teachers: teachers of older students. .
© are more diverse in their teaching .
_in.their approaches to parents.

.discouraged about teachers,’ sch hool,

-and their child's progress, ;
“.other- parents: remain or become
- more: positive about: upper grade
teachers who are responsive to the

‘needs and mterests of their
_chﬁdren '

‘variation there:is in parents’ esti- .

lems in ‘ways that do not-interfere
‘teachers’ ‘programs are disrupted
-cidents-or by the way the teacher
ents may vary in-their ratings of -

: dmsexpenemmmubieciciass-
‘rooms.-

e »:xcﬂmtpaz'entuachaevegreater '
'co “nsug about

: at arent invelvefnent, when the

- schools and classrooms work; and
‘when the teachers are responsive to

. TAB;.E i B
S;gmf:cant Correlaws of Vananon i Parems
Eveiuarmns ot Teacners {N =771

.Con'etatioﬂ wath
Varnation in Parents’

Clasgroom:ie level. Hsgcn - Bvaluahions

=32

Parents know mure about cmid 5 msimcnonal o - .304
program. thts year tnan in past. . _

Grade levei of child/isacher | Lo

Teacher.repons. mora mscmime 9romems o - 273

Lo me class

xariabies are’ strengly associated
with principals’ or parents’ ratings.
“‘Some of these may be especially im-
* portant, independent determinants
“of: pnnc:pais’ and parents’ judg-
ments of teachers’ merits.

because they have more points for

comparison with ¢hildren’s earlier
- 'Inﬂuenees on Pnnmp:zl

3_aud ‘Parent Ratmg:a -

“Table 111 preserzts the indepen-
dent influences of family and stu-
dent factors on principal and parent
_ratings. The top panel examines the
~effects on_principals’ ratings of

“teachers -P’nnmpais give “higher
. ratings to teachers who are in ur-

‘ban schools, are reccgmzed by the
. principal as leaders in parent.in-

volvement, and are rated highly by
the parents in that classroom. with
all other variables taken into ac-
count, Grade level, the number of
discipline probléms in the class. and
traditional  communications with
‘parents stich as notes, memos. or
conferences do not independentiy
[influence ‘principals’ ratings of
teacher ‘quality. Prmcapai ratings
are especially sensitive to the con-
ditions under which teachers teach
and the extra-work teachers add to
-their regular duties that establish
their: leadership -and distinguish
them from-other teachers.
The bottom panel shows the ef-
“fects of school and family factors on
parents’ ratings of teachers, Par-
ents ‘give high marks to teachers
‘who frequently request them to be
“involved ‘in-learning activities at
home, frequently use traditional
communications with families, have
- few classroom discipline problems:

“and are in suburban schools. Parer.

ratings are sensitive to the connec-

~Educational Researcher

styles and practices and vary more i

Some. parents become increasingly -

older-

‘Fhe more serious. d;scxpime prob-
lems there are:in a:classroom (re-
ported by the teachers), the more

mates -of teacher quality, Some
teachers deal with discipline prob-

with most students’ fearning. Other
by the number of disciplinary in-
deals with discipline problems. Par-
teachers according ‘to their chil-

/ «veraii ‘the correlates in Tabie LN

“sachers’ ‘merits
rhe ma&heﬂ are hardat work

parents know more about the ways

more studénts.
Tables [ and II show that certain




. tions.teachers make with families. .-
- teacher practices are-accounted for.
That s, teachers—both ¢ity and sub. '
urban-~are given. higher ratings if -

they use parent involvement tech- -
--nigues; but suburban teachers are

srated-higher by- parents for other-

and:to.the qualities of calm and or-
dered classroom environments,

. Each of the significant effects. i zs
: mdependent of the other variables ..

in the model. That is, after teacher
-practices - that involve parents.are
taken into account, good classroom

. _discipline influences parents to rate ..
~ teachers higher in overall teaching -

quality. Parent. involvement and
communication with teachers are
the most important determinants of
. .parent, ramngchanmbutmg over
"30% to the explained variance in

... parents’ evaiuataons of teacher"'
. merits,

Aithough grade evel mmaify has
.2 significant effect on parent rat-
_..ings, the importance of grade level
) _disappears after teacher practices
are taken into account: Thus. the
_.grade level correlations reported in
Tables 1 and 1] are attributed in

"' “Table I1] to differences in teachers’

approaches to parent invoivement.
_The unportame of schooi location

becomes more ‘prominent after

qualities, after accounting for par-
-ent invoivement practices.

. In.other. anaiyfs_es it-was found
that. teachers’ interpersonal skills
were very important for parent
ratings of teacher quaiity. Teachers

whose contacts with parents were

high in ccoperazten fraendimess. _

in conﬂ:ct msaunderstandmg, dis-

tance. lack of concern. and tense-.

ness. were considered better.teach-:

. ers by parents {Epstein. in press).’
The. :nterpersnnzi qualities of teach. -

-ersthat parents atperzenced did not.

influence . principals’ ratings. al-
‘though: principals’ ratings were in-

fluenced by parent reports of teach-
. education or Dy years of teaching

ers hard work and overall teaching
quaisty

These data do not permit as de-
tailed anaiysis of the influences on

-'pnncxpais ratings  as on the par-
‘ents’ ratings, Thelower percent of
“variance explained by these mea-
“sures for principals’ evaluations of

teachers is'due: in part, to the ab-
sence of specific measires that un-
dertie the principals’ rating scheme. -
For exampie, we cannot tell how:

- principals ‘estimate: the level of

teachers’ knowledge of subject mat-
ter or how they judge creativity.
Other measures not included in this

study--such as principals’ personal

friendship with the teachers. or the -
principals’ estimate of teacher-pupil

_relationships, or teachers’ respon-
; siveness tostudents’ individual dif-
ferences—will be important addi-
“tions to new research. Despite the
limitations of these data. we can

conclude with conviction that the _
principals’ ratings of teachers are
ot explained by teachers’ advanced

experience—indicators thatare cur-

TABLE 1§

Factors That Influence Principals’ and Parents’

Ratings of Teachers (N= 77)

) PRENCIPALS RATINGS -

SRR T R Obsarved ‘Tradihonal
SN arabies e _ o S Lgaﬂ_&rsmp . Sehgol .

SR pan Discipline Grade in Parent . to Home Parents’

sModet Location Problems Levgi Amvgivement . Cqmrgunica_:ion; & '; _Eﬂvalf.aftigslsw A2
SenrClass Factors T 204 -.110 - 014 T ' o

e (648 (=1.020)  (-.009)

Principat Observation 268 - 065 - 043 Figell 164
R S 592 (~603  (-.027 (.250)
Reports from Parents e - 013 008 228" - 030 247 216
e {594) {~.110 (008) (.206) a1 {.526)
Zero-order Correlation 280 - 074 ~.008 303 107 274
PARENTS RATNGS

G ' Fragquent Traditional :

Varabies ' e s FeGQuests School - ST

ELMES T T S e Discipiing Grade tor Parent to Home Principals’

s LT --Locatioﬁ_ Problams Lovel involvament Communications . Evaluations A
SchiCiass Factors 000 ~ 238 - 2414 112
Parent Experiences - 223- - 228 430 A3 347 . 441

TR (-2 (- .996) (008 (119 (092
Principals’ Ratings - .250 -3 019 4018 3380 180 463
SRR . (- 928 (.008) (108} (.090) (075)
. Zero-order Corrmiation . - .034 - 253 - 238 485 529 274

- Mote, Standardizes regrasiion costiicients ars shown first; unstandardized costficienty in pArEnineses.
.'sunsundwm cocfﬁcsint is at Imt twice the standard urrur or contrkbutns mon :han 3% o -xmm vm’imo

. August/September 1985
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..rently a common basis for teachers’

.. yearly increases in pay. Others. 00, .-
. have reported that ‘excellence in -
- . teaching 18 curiously unreiated o
. yearsiof teaching experience orac- -
cumulated credits {Corwin & Wage-- -

i naar, 1976 Rosenhaitz & Smyhe.;
1984, '

' ﬁ._Hiscussmn ' o
We need to knon more about the

-interests. competencies;and biases ©
.of :multiple-judges and the contri-"

butions-or: probiems’
teacher evaluation:

hey add to
gonclusions

-we draw from this initial’ study may
“be useful-in.plans for practice and
~‘research-on ::ew ferms ot teacher 2

evaiuation.
1. Parenfs aned prmmp:u’-. fime

phasize different nspicts nf teachi ﬂg i
in Ja:dgmq rearf'berw memts S

Eftwiency and Equalitv: The lmpacs
M. Susana Navarro. Moo

Ingreasing Access and Retention

ot e

_,.;

fames E, ﬂh\khtﬂ e

Constance E Clavton

Bernard RGitbord. vk situion

" Ratael 1. Carada, Ei'imi

Standards
’ Frank Newman,

ORDER FORM

: --:\umbqf ot copies
Your name:

Address: . . .

L Educatmnal Standards. Testmg, and Access

lmprocing Actedy ami [ramdardy WL
U Berjamin FUOPANeR TUO N e

[T
B N A}

ar hhimont Arodint.
i Craduate and Pruh:w sal Sekesis
l e

Suveesstul High Sk mzs tor 3 Jckes Amad

AT &1

Mg '! RTR

The Impact on Minorities or '\.ew Stamdards e Te

' T”e Camm;.mtx CG 1:33& Cummfe'ﬂw' XY \(.s.vv- and'y)
O (e )
Yvhat Lul%eges Mest Dorto Achieve Qua ity -and tqt.szhn
Tomas A. Arciniega. o Srare Colfege
Steven F. Anvizu Celromme Snate Colieg. Buacrsn ,'.r'
Testing, ard Access in the aear 1001
Lol F“{.arafatwu

£984 ETS Inv:tahonai C am}erence !‘rocezdmgy
Paymm must accomm nrder. Make ..hu.i. pay abic o Educatmnai It mmg. 'sc~ [N

S8.93 per Vopy ‘5

Send to: Margaret-B. Lamb. -Educationsi Teating Jervice Drinwesdn, NE 08541

e gm i

LR T
FI -

b2

Rl et 0

or i Audy e

f

. £
o when they
activities with more parents. send

Darli

" ‘Principals may know when teach-
‘ers add ‘extra duties to their teach-

~ing'load but may not be aware of

‘miure subtle changes.in classroom

" teaching that affect individual stu-

dents. Extra responsibilities that

& zeacherc undertake are often more
e visible “and more dramatic than
“classroom teaching. or they direct-

Iy assist the principal in'administra-

“tive tasks. The findings suggest
“that teachers earn hirher ratings
S from prineip

- urider difficult'sc¢hool tnaditions or
_'assume leadership roles.

when thev work

~Parents'may know when-teachers
make special effortstu help children

“eicattain basie or advanced skills. Chil-
 dren’s homework z andtalk of class-
“room activities provide a running
“commentary to'pare

S gubtle’ changes in teaching that af-

" fect children day by day
i !;hsa ar;zcie_ indicare th

“about the

. The data
vitteachers
ranngs- Tom puarents -
use parent’ nvoivement

more communications home. and
maintain good classroom liscipline.
ng-Hammond. Wise, and Peuse
21’983) suggest that parenr,. have a
stake'in the *bottom line" of teach-
ing—the effects on student | learning
and development, This study shows
that. when given an npportunity to

" 'evinluate teachers ‘parents: relate-

R {efu,her permrmame . .the  chil-:
©slren’s experiences:in the classronm

- to the resourcesiand ideas that
v dome téachers otfer parents.

2 The pairest el Fons et fne
il i z@ffi;;f# J'w{Jex nu‘;}:q Fhrrass

o tsprts of !‘mnm.uy Tor which they
_';Hiu- !H‘l)f t}t { H!?qﬂ"fé‘llce :Huf \gu’r nrf
o f;n‘r rest,

‘Teacher performance . can be
Ju:.iged in many ways. and no one
way is likely to be wholly satisfac-
tory. Principals’ ratings alone are
not necessarily the best or the only

_..way of evaluating teachers’ excel-
_lence. Achievement test scores are
_not the only way of judging reach-
- ers’ talents and successes with chil-

dren. Parents’ ratings are not the

only way to identify responsive

teachers. Because there is no single

" et of skills that perfectly define ef-

fective teaching, measures of many

“aspects of ‘teaching by mulz:pi

* judges are likely to yield the fairest
. .and:most. compzehenmve evaiuatacn
..of teachers. ..

“Educational Researcher




Teachers are not nppos::d to fair
. -evalyation by competent evaluators. ...
g Over $0% of teachersin one survey.
gy ~that “teacher evaluations -
shouid be based on how well.they .

‘pérform In class'(Rist; 1983), But

" teachers are aware that serious..

“problems” occur

" rates teachers on’ few occasiong and -
on few teaching skills and practices -
{Darling-Hammond. Wise & Pease, .

.-1983; Natriello & Dornbusch. 1981;
i Shave!aan & Dempsey-Atwood.
'1976: Stodolsky, 1984): These prob-
lems 'will not be solved simply by us-
“ing multiple judges, but they might

be mitigated by thoughtful designs

‘of different formats that make ap-

.. propriate uses of multiple judges. If |

: rs.in -our study were. 1.
. evaluated by principalsand by | par-. ..

.+ ents.using the data discussed here, . |
- more-teachers would be: reeogmzed i

as good teachers for different skills -

. the teache

- anhd teaching abilities than if ont
principals rated the teachers. -

lnciudmg all parents svsteman- -
cally in evaluation procedures may
remove some of the bias in the re-

ports  principals typically receive
.from parents. Principals often hear

- . from.a small.number of parents— . |..
.+ parents with.complaints, or the few.. .
*'parents who are very active at.

-school. This survey shows that all

‘' parents can'provide pnncxpais-imch; g
- assessments of teachers’ efforts 1)

: that principals may overlook. .

" Unfair evaluations result from the a
_ acl-c of stability and generalizability
in ratings by individual judges who

.see few examples of each- teacher’s

. lessons and classroom management .
(Shavelson & Dempsey-Atwood,

1976; Stodolsky 1984). When the

~*reports from many parents in one

classroom are aggregated, they pro-

* vide one'relatively stable rating of -
. teachers. The grouped data from | "

_ parents can balance the contribu-
_tions of other, individual ratings.

. 'The variation in observations. tells_

‘how consistent or. gemrahzable the

L ratings are among parents. -

3. Tests are. needed of alternate -
fmqf‘mmmthatuse )

Wehavempmt:@iexampleaof*- 1
~_how multiple judges, including par- "'y
ents, are involved systematically in
the evaluations of teachers. Parents |
.can_be involved directly, as in

periodic surveys along with other
- August/September 1985

judges, or thev .can be involved in- g

directly. as:in preliminary SUrveys:.

-~ ihat; are-used to help . design- the

evaluations that principals or other-
educators will.conduct. Tests-are .

- needed of direct and indirect.eval- -
. uations by parents and their usesin .. .

programs for professional advance- -

- ment-and.improvement. These ex-.

ploratory tests could be conducted

at experimental sites -for merit,

master. and other career deveiop- -
ment plans that states or localities -
~have established. . g
- Where they remain. the sole eval-
. uators of teachers, principals should ©
-supplement their broad.based, bu- -
reaucratic.concerns with deﬁper ex-
-aminations of the day-to-day instruc-
tional practices of teachers that are -

-.important to parents. But we sug- -
: gest that pnncapats should »ot fe-

S .:_ C ommg tht.s Sall and completely new 5
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main the sole evaluators of teachers.

- Both principals’ and parents’ judg-.

ments may be needed in a compre-

hensive -system:of evaluation: ‘pe~:
- cauise these raters have interestsin
- différent edueational processes and -

- products, different competencies to
- judge particular aspects

For example, among multiple judges.
-parents may ‘be weil qualified to
rate teachers on their responsive-
ness to individual students, but
~ poorly qualified to rate teachers.on
how they promote. equality of oppor-

tunities-and divide attention among. ¢ .-

: all students in class.

“This study begins to identify fac- ' g5.102.

*" tors that influence principals’ and_' o

parents’ ratings of teachers. Oth
competent and appropriate: 3udges

of teachers are interested in other
aspects of teaching that may be im- .
portant for ;dentxfymg good teach-

ing ‘or ‘master teachers. We need

studies on the factors that influence

teacher: self~e¥aluatzons, -teacher
peer review, supervisors’ and school
board members’ evaluations, and

students’ ratings: of teachers. Re- .
‘search on the components of teacher

“evaluation  should - help educators
build’ practical systems of evalua-
tion ‘that fulfill two functions: to

identify strong and-weak teachers -
“-and to help all teachers mprove_-j_

' 'speclﬁc teaachmg skﬁls

Conc!umon

. The ‘next few years sheuid see
dramnc changes in the way teach-
ers are recruited, motivated, eval-
uated, and rewarded. The recent
surge of activity on career develop-
ment plans in states and school sys-

tems across the country suggests

strongly that neither the public nor
the teaching profession will .con-

tmuetosupportﬁwlock-stepsa&ary :

schedules that pay the worst teach-
“gre’as much as the best. In addition,
-competent individuals will not enter
a profession that contmm ‘to limit
chailenge, con _and ad-
vancement. This: study. suggests
. that the fairest evaluations will
. result when teachers are rated by
multiple judges, including parents,
- who have clear interests in effective
- teaching, and when teachers are
judged on multiple criteria that
10

of teaching, "

“and different cumulative experi-
ences ‘with teachers and students. -

are smporsant for the educatzon of
; students

Prmcxpai and teacher»peer }udg-

ments will and should be more:cén-:

tral and be given more weight than

- parents’ratings in'the evaluatmn of

teachers in merit pay, master status.-

and other: pay ‘and promotion plans.
- ‘But ‘parents” judgments may con-
“tribute importantly to'more effec-
~ tive teaching and 16 more effectwe 5

school  organizations.
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THIS WE BELIEVE AND NOW WE MUST ACT

rtn .éi-sh_lps m the- Mlddle Gradeé

" Joyce L. Epstein

y ._'bzs Uie Beljere. the posmon gaper of the National

¥ Middie School Association, discusses 12 characrer-

.. istics of Tesponsive middle level schools. The

- belefs set high expectations for good pedple.

. good places, and good programs in.the middie

" grades, They are. presenced as important goals to

xmpr{)ve xhe qua%m of hfe in schoois and the quaizm of educauon
foralixoung adolescems et

One £§1aractensna: ofa responswe mxdéle ievei schooé x,s fam

ilv and communzrv parmersifups This. geal is .on every itst for

 schogl zmpmvemem but few schools have zmplemmz@d comp{e

herzs;ve programs of paﬁnersth This amcie addresses three ques-

- gions 10 help middle level educators: move fom their beliefs 10
e acaon (a) Whaz is acomprehenswe px}gmrn of school famﬁv{am o
- runity connections in the middie grades? (b) How do famﬂv and

community partnerships link wuh the cther. elc:menzs of an effec-
tive.middle level school? (c) How ¢an schools answer the call for
. action 1o deveiap ané mamtam producuve progmms {)f panner-
sths' '

o AframeworkforaComprehenmergmnef
. _Parmerships: S:xTypesafInvnlmmt

For deczde:s srudxfs have shown rhas famz!zes are zmpcmm
for children's leamning, deveispmena and school success across the
grades. Research is accumulating that aﬁends rhax social fzcz by
showing that schooi. programs of, pﬁnnersbzp are important for
helping. all famzhes support  their_children’s educasion_from
. preschool ihrough high bChOOI Lf:ft on the:r oW, few families con-
tinue 4s active partners in zhe fmddiﬁ gsades Cum:miv few fami-
lies urzdemtané the ins. ané outs caf early adol escence mzddie level

edugaaon schoo and commumn programs and acrmnes Ee ailable
1o their chﬁdmn the. school system, and azher issues and options
| thar gffect smdenzs inthe r:az{id§e g;ades Smdies ahcu that if mid-
. “dle lexei schools 1mp ement. comprehensne and inclusive pro-
 grams of p&nne'shxp then manv more families respond.. including

those who would not become involved on Their owr.

What is @ comprebensive program of partmerships’ From
many studies and activities with educators and families. T have
developed 2 framework of six {»pes of mwlvemf:m thar helps

schools ebtabﬁsh fulf and pmducnve programs of school-family-
_community parmerships. This section summarizes the six major
. IVPES. of involvernent with 2 few mple pmcaces that mav he
¥ am;:aormm in the middie grades. Also noted are some of the thal
xenges that. mus: be: et for g{xxi implem&maﬁen of: pannemh;p

practices and example:s of the resuits that can be expected from

each npe of mvolvemersz in zhe mzddle gcades .

_‘_rype l—Parentmg

Assist families Wkth parermng skdis uadezsmnémg soumz adu

'_'lescem deveiepment and semﬂg home conditions o support

. learning a1 each age and grade level. Obtain information from fam-

.. tes 10.help schools understand families’ backgrounds, cultures.
and goals for their duidrf:n

Sample pmcrzcas for m;dd}c evel schools Cenducr work-
shaps for parents; prcmde short, dear summanes of important
information on. parenting; and organize opportunities for parents
w© exdmnge xdeas on topics of voung adolescent de&eiopmen’
mcludmg health, nutrition, . discipline, gmdam:e peer pressure, pre-

venting drug zbuse :md planning for the. fum;e Provide informa-

tion in useful farms on chﬂéren 3 tmnsmons 0 L§1€ maddie grades

_ and 0 h;gh schoo1 attenéance pohaes and mher zopn:s Lha: are

Jovee L. E,&stem i :&e Dzrecror cy‘ z‘be Natzom[ Nemm of Panner\h:p 000 Scboois at tbe Cemer on Scbool, Famziy and Csmmzmm-

Parterships, foims Hopkins University, Baltimore, Marviand
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imporrant for voung adolescents’ success in :ch()& {
education and familv support programs. Deszgn X vities”
reachers use ¢ the start of each school vear or penodicaiiv 0

parents 1o share insights about Eh&li‘ chﬁdfen H bcrengths taiencs

interests, needs. and goals,
Challenges. One challenge for successful Tvpe 1 activides is ©
get information o those who cannol come 10 meelings and work-

shops at ihe school blding. This may be done with videos. tzpe
recordings. aummanes nesvsienters, cable. bmadcasts phone calis,
and other print afd non:print communications. Another Type 1

challenge i to design procedures that enable all famzizes {0 share
information about their children with teachers, counselors, amz’
others.

Etpected results. 1f information ﬁows to and fmm families
ahout voung adol escenz de\efe;emem parf:ms should increase
" “ents and others a5 volunteezs and as audiences at the'school or in

their cenﬁdeﬁce abc;ut parenting, studenss shouid be more aware
“ofparents’ {:orzrmumg guzdance,'

+ 1o help families send thezr cha ciren 10 schcol on tme, ;hen stuéem
at{ené:mce shculd 1mprove '

~ Type Momumcanng
o Commumcate ‘with fanuizes abous school pmgrams and st
“denr pmgress with' schookto-home and tome-to-school contacts
such 25 notices, memos, conferences, report cards, newsleteers,
phone an{i computeﬁzed messages open houses and other inno-
- Vative communications. - '

" Sample practices for mddie evei $chools: Provzée clear i nfor. -
tena for repost card gmdes how o

mation on each Teacher’s
interpres interim reports. and, 35 necessarv, How to work with sru-
dents 0 improve grades. Conduct conferences for parents with

reams of teachers, or s:onducz paxem»smdenvmher conferences

0 ensure that smdems Lake ges‘senal responsiblity for learning.
Orgamze class 1 parems block parénts, or telephone trees for more
'effecuve ‘communications. Set up the eqnnrasaent of ‘a welcome
wagon for education for families who tmnsfer ) the school during
the school vear. Improve school newsletters to include student
work ardd’ recogmuens parenz coiumns urzpomn{ calendaxs and
parent response & forms.

) Cbaflenges Gnﬁ chaﬂenge fcr success?ui Type 2 actmt;es 50

make commutications clear and undersiandable  for all fami-

- andin zzn} place Arelated chrallenge is 10 did young adolescents

i understanding bow volunteers belp their school, and 1o folun-
: feer themselvies to help their school, family, and. community.

lies, mcludmg ‘parents s who have less fomlai educaucm or Wh{} do
not read Enghsh well, 50 that aﬁ fa:mizes can process and respond
10 the mfomlatzon Lhey receive. “Other ’fvpe 2 chaﬁcnges are 1o
" kmoto which families dre and dré vt veceiving the commiunica-
tions in order to work to reach all families, develop effeciive 2-way

charmels of communication so that families can easily contact ang

“  Middle School journal s Noverber 1996

_ ¢ teachers shouid better under-
stand their students families. bpec@callv if. pracu{:es are argered
“‘on fazmlv memberﬁ taiems occupattons inrerests, and aumiabﬁm

espond to educators. and make sure that young adolescent sti-
dents understand and participate in all school-family-community
partnerships.

Expecied resulss. If communications are clear and useful and

© 24y chdnnels are’ easily accessed, home-school interactions

should increase; more families should understand the schoof's pro-

- grams, followtheir children’s progress, and anend parent-teacher
“conférences: Specxﬁcaliﬁz if compuiterized phone lines are used 1o

communicate information about homework, more families should
know more about their children’s daily assignmenss. [f newsletters
include sespond and reply forms more famities should offer ideas,

questions. and comments ahout school programs and acuvities.

Type }-Voiuntemng
Improve Tecruitment, training, and schedules © mve%xe par-

o[her locations 10 support studerats and school programs.
Sample pmcrzr:es for ﬂnddle scbools Collect information

zo sefve as vol&n{ee:s o enrich students” subject classes: 1snprove
career expiorations; serve as language {rznsia{ors conduct aten-
dance monitoring and phone calis; work on “parent patrols” for

- safery: argamze andi tmprove activities suchas c&cthsng and uniform
 exchanges. ‘school stores, fairs: ‘and many other acevisies. Create

apporsumaes “for ‘mentors, coaches, tutors, and leaders of after-

schooi prog:ams to ensure that middle  grades students have

~. impornt and: safe activities that expand their skills and. alentst

“Establish 2 Family Center at the school where parents may ohiin
'mformauon conduct volﬁnzeer woric for zhe schooi or meez mth
' other parents Uﬁhnson 96" T

‘Challenges. Chalienges for successful Type 3 activities are 10

" recruift volunteers widely so that all feel welcome, make bours

flexible for parents and otber volunteers who work durtng the
school day, provide needed training; and enable rolunteers 1o
contribute pmdzzczwe{y o the ‘school, classroom curricula, and
after-school “programs at the school ‘and “in the community.
Votunteers will be berter integrated in a school program if there is
a coordifiator who matches volunteers' times and ‘skifls with the

" needs of teachers, administrators, and studenss. Another Tpe 3
cba{ienge it cbange the deﬁnmon of “volunteer” to meart any

one acba suppon:s school goals of Stiudentss’ learning at any time

" Expected ‘vesulss. 1F scedules and focadons are varied. more
parents, family members, and others in the community should
hecome volunteers that support the school and snidents as mem-




bers of audiences. More families should feel comfortable and-famik-
. far with the:school.and staff, more students »ill talk and - interact

-withvaried adules; and-maore 1eachers should-be aware of and use
=parents” and-other community members talents and: resources to’

~irnprove schook:programs.and-activites; Specifically, if volunteers
condugt a-“hall patrol™.or are active-in other locations, student
- behavior. problems should decrease due 10.a-bener studentadulr

ratio- i volunteers serve as-tutors; students-should improve their -

- skills-in-that subject: if volunteers discuss careers, studénts should
be mare aware of their cpnons for the future : ;
Type Mearmng athome. . '

~Involve families with their children in acadesmc leamng activ-

ities-athome that are coordinared with students classwork and that -

- contribute 1o success in school; maludmg interactive homework,

goal setting and other: cumcalum hnkﬁ{i actzvstses and deusions Eu
.-mdm’e in kadmbzp roles parent represemam es from all of the
race ‘and ethmic. groups, Socioeconomic groups. and geographic

communities that are presentin the middle fevel school. 4 related

-about courses and programs. -

Sampie practices for mxdd]e leve scheois i’mv;de mforma
tion 1o students and to parents about the skills needed 1o pass each -

course and each teacher’s homework palicies: Implement activities

‘that help families encourage, praise, guide, and monitor their chil- - -

- dren’s -work- using interactive- homework, student-teacher-family

2 contracts, jong-erm projects; summer home learing packers, stu-
- dent-led conferences with parents at home about their writing, goal -
setring activities, Or other interactive strategies that keep-students -
vt and families alking about schoolwork ar home: (See. for-example
S Teazcﬁm ;zwoinarems m Sd:oclwaria (}I?S} hv E;;szezn Sahnas e

. &Jackson 1‘}9‘5}

= Challenges. One chalieﬂge for successful ?ype 4 aciivities is 0 |
implement a regular-schedule. of interactive work that. requires -

- students1y take responsibility for discussing imporant things they

are learning, interviewing family members, recording reactions, and -

sharing their work and ideas. Another Type 4 challenge is to create

- tematically with students on short-term and long-term goal setting

for aendance, achaevement, behavior; talent deveiopment and -

furure plans. - -
Expected resulls. if’rypeéamuesareweﬂ desxgned and

~implemented, student homework completion, repor:card grades, -
“and.test scores in-specific subjects should improve; more famities

should know what their: chiiddren: are Jearning in class and how to
monitor, support, and discuss- their schoolwork. -Students and
teachers should be more aware of family interest in students’ work.

" Type 5~Decision makiog

Include families in developing schoe& vision and rission state-

mens, and other policies and school decisions a5 participants on

schookimprovement teams. committees, PTA/PTO or other parent
arganmanoas Tile- 1 whw and- district councils, :zpd advocacy

- gmups

Sczmplepracfzr:es far middie e&f:l schools. Organize and main-
taifr an-active:parent association: and include family representarives
on alt commirtees for school -improvernent-such as. curriculum,

~safety. supplies:and equipment, partnerships. and career develop-
vmoent. Frain-parents: and teachers in-leadership: decision-making,
and: coﬁabc}maor; Identify and prepare informarion desired by fam-
- dlies about-school -policies, course offerings.student placements

and groups, special services, ests and assessments. and annual
results for students of their experiences and evaluations. Include
family ‘tepresentatives-along with: teachers, administrators, st

- dents; and-community as:members.of the Action Team for School,
.t Family, and Communitv Partnerships. '

- Challenges. One challenge for sw:cessful Type: $ acrivities is to

challenge is to belp parent leaders serve as true represemiatives 1o

«0btain. information from and: provide: information o all parents
 -abour* decisions: that are made. Another Type 5 challenge is w©
. include: middle. grades: student represeniaiives in decision-mak-

ing groups and leadership positions: An.ongoing chalienge.is 1o

- help parent and teacher members of committees to s respect.
.and Jisten to each o:ber as thev work teward common goal:, for
. schaoi ;mpms«emer;t E

iExpected resw’zs Zf Txpe 5 activities are: v.eﬂ zmp emﬁmesi
more families should have input to decisions thar affect the gualiy

- of their children’s-education, studerits should increase their aware-

- ness that families have 4 say in school policies; and reachers should
. -increase their inderstanding of family perspectives.on pohcma and
> progmms fori ampmwrzg the schoo§ S
procedures and activities that involve families regularty and svs- .. -

I‘YIJC 6~Coﬂahomung wxﬂa cnmmungy ;
Coordinate the work and resources of commumnf busme‘sse\
agencies; culraral, civic, and religious organizations, colleges or uni-

. versities; and other-groups 1o strengthen school programs, family

practices, and student learning and development. Enable students.
staff.and families to contribute their services to the communiry.
.. Sample: praciices for middle levef schools. Inform. students

- and families about the existenice of programs and resources in their

community such.as after-school recreation, . tutorial programs,
health services, cultural events, service opportunities. and summer
programs: Design processes that increase equity of access for ~tu-
dents and families- 10 communiy resources and programs
Collaborate with community businesses. groups, and agencies m
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- ways that strengthen the-other tvpes of involvement such as con-
ducring parent education workshops for families at community or

husiness locations (Type 1 ) communicaring about schookevents -
-svia-local radio. TV churches, clinics; supermarkets:-and lundro-

s Type 2ysoliciting volunteers from businesses and the com-
. munisy anc organizing activities:such as “gold-card” discount pro-

grams with focal merchants {Type 3): enriching student feaming

- with artists.-scientists, writers. mathematicians; and-others- whose
:careers link o the school curriculum (Type 4);: and inchading com-
TN members on éecxsm makmg councils azad compittees

'(Tv;:ae 3. :

Cbai!enges One chaﬂesgc for saﬂcessfui Tvpe 6 activities 15 1o

m!ve the: > problems associated with commuanityischool collabora:

students’ aaluab!e learning expériences:in the community to the
' -"scbaoi curricula (such as lessons for nonschoot skills and wlents,
‘club'and: volunteer work): A-major chaliénge 510 inform: and
“inpolvethe: fam:iv i Community reiated activities'that-affect their
children, e
Expected results: \Xeﬂ mplememe{i Tvpe 6 activities should

© increase the knowledge: that families; studenis; and schools have -
- about tesotrces dnid-programs in their community that'could help -
thern ‘resch important goals and increase the equity of access 1 -

those opportinities. Cootdinated community services should help

' moe stidents.and their famities solve pmbiems that arise:in eardly
. for students by the way thev alk about, lk with.and WOk st i
- dents” families. Many young : adolescents are tying 1o balance their
- love-for their family; need for guidance, and need for greater inde-

: adolesceﬁce before they become too serious: Type 6 actvities also

- shoukd suppen: and measurabiv emch schocai camﬂula and exira
curricula programs. - :

The sikrvpesof mvoivemem create a: compmhenswe program

of partnerships, but the implementation challenges for each rvpe

tust ‘be met in°order for programs to'be effecnve “The.sesults -

expeczed are directly linked to the design and content of the activ-

ities. Not every practice to involve families will result in higher st -~
dent rest scores. Rather; pracrices for each type'of involvemignt can
. members mustcontribure to the shared vision of a responsive mid-

be selected to help stidenits, families, and teachers reach specific
goals ‘or tesults. The summaty above offers a few of huadreds of
suggestions that can help middle level schools build good partner-
ships. Derails for middle level schools'about the framework of six
1ypes of involvement. practices; ¢hiallenges; anid results:are provid-
ediin Epstein {1995); Epstein, Coates; Salinas, Sanders, and Simon
(1996); ‘Epsteiri 2nd’ Connors (1995, Palankd; Burch, and Davies
(1995); Ruthexford {?995’} and Sanéers (2996} 2

hakmgpmmhipsta(}m&mmmmdedaﬁddie Level
Chiaracteristics

The twelve characteristics of responsive middle levels schools

6 Middle School Journal -+ November 1996

- young adolescents, middie level
- opics of imporeanee; and educators ate helped 1o understand stu-

in This We Befiere are interrelased: Educators who want o work

| withyoung adolescents contribute 10 a shiared vision that stipulates
- high expectations for all.: The school program ensures high support

with an.adult advocate for-every student and partnersbips with afl

< students' families and communities. Acadercically, the curriculum
for each subject s challenging -integrative.cand exploratory.
““Teachers use varfed instructional approaches. assessments. and

evaluations within:a flexible instructionial organization. Students

~.are offered good: guidance and: pmgmm that promote their

bealth and safery.. These elements combine to-promote all stw-
dents’ learning in 2 climate that is inviting, challenging, and joviul
Each element also can be linked to-all others. It is particularly

imporuant for middle.level educators 1o understand how school-
-t such as probiems of fundingand: 1ezdﬁrshxp fortoop-
erative Activities. Another Tvpe challenge is: torecognize and link -

family-comnmunity: parmersmps are'finked to the-other, recom-

-~ mended eiemems 50 ‘thar ‘parent involvement is not’something

extra, ‘separate, .or - different ‘from- the “real work™ of a-school,
Consider the following family and community coariemoras w:other

o recamendaﬁom n szs We Beizeze -

demgrs cemmztted to }roung adolmcems.

-+ Tounderstand young adolescents; educators neec%’ t0-under-

: smr;gi theirstudents’ families—their cultures, hopes; and dreams. In

a-good partnership: program, families- are-helped 10 undersiand
i schools, peet-pressure, and other

dents: families. Indeed.: iddle level educators serve as role models

pendence. Middle'level educators who understand students” fami

:lies can help students see that mcae seezmnglv com;adlcmn pres-
© SUrES Can.coexist: =

-A shared vision. : : :
* Along with educators and smdmrs families anci community

dle level school. Structures, processes, and specific pracuices are
needed that enable parents-and-¢ommunity members 10 provide
input 102 new vision or mission starement and 10 periodic tevisions
of these documents. Vision-and mission-statements shouid be pre-
sented and discussed each vear as new families and students enter
or zransfer w zhe middie level scheel = -

ngh expectatmns for all.

National and local surveys of middle grades stadents and ther
farnities indicate that they have very high expectations for success m
«hootand in life. Fully 98% of a national sample of eighth gfade ST
denes plan 1o graduate from high schook and 82% plan at feaxt




some post secondary schooling, with 0% aiming 2o complete col-

lege (Epstein & Lee, 1995): Responsive: middlé level schools must
mct}rporaze students* and farmlzes ‘high aspirations into the school’s -
‘high ex;;eczatzom for . This tmeans helping students take the cours--
es they need 10 meet their goais and assisting szudems when they-

need extra. help by coaching classes, offering exira eiecme COUrSES
- and Surmmer classes, and usmg other responsme pracaces

-Anaéul:admcatefﬁreverystudent.

. School-based advocares and teacher advxé@rs need to know i
each'student's family. In'some'schools, students havé the same advi- -
sor/advocate every yw ‘This ‘makes it possxble for the advisor and -

' smdenzs fannhes o get to know each other well The advocate can
serve 353 key ccnraa for zhe §am11y should quesuons or concems

. arise; facﬁttaung two-way channels of commumcaﬁon before prob-°

lemsbecometoosenoustesolve IR

A posmve school chmate

A safe, “welcoming;: sumuiamg, amd carzng environment

- descnbes aschoot for students, ediicators, families, and the commu-

nity. In'a school with good partnerships, family and communiry

members are more likely 10 volunreer to help enstire the safety of the

; piavground haiimvs and luadvoom to share their taiemts in class
room discussions; and lead orcoach pregmms aﬁer school to create

atme school comumzy

: _'_Cumculnmthatss balle _
. Farnillies and commumnes need zo Imaw about aEI of: rhe caum-
es, special programs, and services rhat are o&ereci 0 increase student

jum helps famﬁm know that their children’s schoois are hard-at
work and helps them discuss important acadernic topics with their
young adolescents. Families also need good. information about how
their students are progressing in:each subject, hew 10 help students

set and meet learning goals, and how to work with students to salve -

major problems that threaten course.or grade level failure. Some
middie level schools create student.educational plans based on con-
ferences with students and parents (Lioyd, 1996). If schools are seri-
nus about student leaming, school-family-community partnerships
must include information and involvernent on the curricubum,

Varied teaching and learning approaches.

Families need 1o know more about the varied instructionsl -

approaches that middle grades teachers use in ali subjects, including
group activities, problem solving sirategies, prewriting strategies, stu-
dents as historians, and other challenging innovations o promote
learning. Many new approaches are unfamiilar ro families so they may

not understand the varied ways thatistudents-fearn different sub-
jects. Some instructional approaches can be designed o involve

‘parents as does the Teachers fnvolve Parenis in Schoolwork

(TIPS} interactive homework process-that asks students 1o share,
show; and demonstrate not only what they are leamning in class but
howthey are leamning math, science, and ianguage: arts in the mid-
dle: gmdes :

Assessmmzs and eva!nanuns :hat promme iegmmg
‘Families-and community members need:zo know about the
major-1ests, new.or: tradirional assessments, report card ¢riteria,
and-other" standards that ‘schools use to determine children’s
progress and-paths. In. Maryland, for example, many schools con-
duct evening meetings for parents to leam about and try items on

" new performance-based. assessments. Students and families ‘also

can help set learning goals and strategies for reaching goals. Thev
can rate progress in parent-teacher-student conferences, on stu- -
dent self-report: cards, -and farnily-report cards. Project Write in

Massachusetts asked students to share their writing portfolios with

a parent and obtain reactions and suggestions. Middle grades edu-
cator Ross: Burkhard: extended this family review by asking stu-

.'dem's 10:reflect an-their- families” reactions and write-about their

nexz steps-for 1 improving their writing. Students and families also

should have opportunities.to-rate the quah:y of school programs

each year. There are many ways to inclide students and families in

-/ important assessments and ﬁvaiuauens that make :hase measures

' 3'-'_more mmnmgﬁ:l

' i‘-lexihlc orgamzaaonal s:mcturw
learning in the middle grades Good informarion about the curricu

-:Families -need 10 understand mzerdxsmphnarv teams” and

"housm schedules, electives o exploratories, and other armange-
- ments that define middle level school organizations (Mac Iver &
‘Epstein, - 1991). Bvery: middle Eevel school should have annual
group-meetings and individual mee:mgs of parents, teachers, and

advisors:to-engure thae families understand how. classes are orga-
nized and-have input to the decisions that affect their children’s
expenences ané education, .

: ?mgmmsmdpolmthatfestefh&khmdsafety

Family: responsibilities for their children’s health and safery
out-of-school link direcdy t0 what happens in school. Students,
families, and -commumity-members must-help develop and review
safety-policies; health pelicies, dress codes, lunch menus, facilities
and equipment,-and -other policies.and conditions. that concern
chifdrer’s healdy and safety. i schools refer smuders for special ser-
vices, families must-be pan of those degisions.
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- ‘Comprehensive guidance and support services.

. Families need:to know about formal-and informal- gmdapce
“programs a the school. This includes knowing the names.phong: -
nmbers:e-mail. or voice-mait-of their children's teachers. coun- -

- selors. advocates. -or administrarors in-order o reach them with

questions about-their children’s life or work at; schook In some

middle level schools. guidance counselors are membersiof inter-
disciptinary teams and meet with teachers. parents, and students
ona regular schedule and in otheér meetings as needed. -

‘. Schookfamity-community -partnerships. must link mth all.of- -
zhe elements of eﬁ“ecuve middle léevel schools 1o ensurg that fami . -

lies wilk-remain important. positive influences:in-their young ado-
: lescents educauan as: weii asin thezr daﬂv hv&s

+Most middle level eduta'i{):é wan{ 10 buﬂé s:zbﬂg .schao'l fami-

§v-commvmtv partnerships; but-most have not:reached: this goal. -

‘Indeed, developing: good connections among homes; schools, and

| COMMUILEs is an ongoing process that takes time, Organization, .
and effors. Based on research and the work of many educators, par- -
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