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QUESTION 4. Teachers' Practices of Contacting Families

The three practices teachers used to contact the MOST families were:

Average % of
Communication Practice families reached

%
%o
%

The three practices teachers used to contact the FEWEST families were:

Average % of
Communication Practice families reached

%
%
%o

Other items from Teacher Survey Question 4 that are of interest at this school are:

ITEM Practice % contacted
%
%
SUMMARY STATEMENT.

The responses to Question 4 suggest that teachers at this school:

DISCUSSION TOPICS.

Which communication strategies need to be improved to reach more families? How many families
would the school like to reach? How does the school know whether families understand the notices
they receive well enough to act on them? For example: What do ninth graders’ parents need to know
about report cards? How should that information be provided? How can the schedule and content of
parent-teacher-student conferences be improved to involve all or most families?

POSSIBLE NEXT STEPS.
The results from Teacher Survey Question 4 suggest that this school might develop the following specific
practices or projects to improve contacts and communications with families:




QUESTION 5. What are Parents' Responsibilities?

Teachers reported whether practices in major types of involvement are not important, a little, pretty, or
very important for parents to conduct with their ninth graders,

List the practices that 30% or more of teachers think are not important and that 50% or more think are
very important for parents of their students to conduct.

Teachers' Ratings of Practices They Want Parents to Conduct

30% or More 50% or More
Say Not Say Yery
PRACTICE Important PRACTICE Important

Put an * next to the top 3 practices that teachers say are very important for parents to conduct.

SUMMARY STATEMENT.
Overall, the information in Question 5 suggests that teachers in this school:

DISCUSSION TOPICS.

How could the school help more families conduct the activities that the teachers believe are very
important for parents to do? Check the Survey of Parents to see what information parents want and need
about their teens and about high school. How could the high school provide information to all families in
forms that are easy to understand? What information do schools need from parents to help educators
become more responsive to the students and families?

POSSIBLE NEXT STEPS.
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The results from Teacher Survey Question 5 suggest that this school might develop these specific practices

or projects to help parents fulfill important responsibilities that should benefit their students:
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QUESTION 6. How Much are Parents Presently Involved?

Teachers were asked how families of their ninth graders are presently involved in different ways. From
the computer print-out of data on Question 6, report the average (mean) percent of families that teachers
think are involved in these activities:

Average %
of farmlies

% Supervise their teen's behavior

% Attend parent-teacher conferences with you

% Attend sports or music events or other assemblies

% Talk to their teen regularly about classwork in your subject

% Joined the PTA/PTO/PTSA and attend meetings regularly

% Know and use services in the community to assist their families

SUMMARY STATEMENT.
The percentages reported for the items from Question 6 suggest that teachers at this school:

DISCUSSIONTOPICS. o oieh o o o : L : _

Could your school help more families be involved in the ways that are described above? Which
percentages are the most troubling and why? What practices might be particularly effective for increasing
the participation rates on these activities? For example, if you would like to have more families talkin g
regularly with their teens about classwork, what clear, useful, "friendly" information could you send home
to help parents do this? If too few families attend performances or assemblies, conferences, or PTA

meetings, what changes in the schedule or content of these events might help increase parents' attendance?

POSSIBLE NEXT STEPS.
The results from Teacher Survey Question 6 suggest that this schoo! might develop these specific practices
or projects to improve the percent of families who become involved in different ways:
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QUESTION 7. Who Supports Parent Involvement and How Much?

It is interesting to compare teachers' views of their own attitudes with their ideas about how others think
about school and family partnerships. Fill in the percent of teachers who answered that these colleagues
presently give STRONG SUPPORT to parent involvement:

% Strong Support

a. You, personally %
b. Other teachers in my department %
c. Other teachers in the school %
d. The principal %
e. Other administrators %
f. Counselors %
g. Parents %
h. The community %
i. School board members %
j. Superintendent %

SUMMARY STATEMENT.

In this school, on average, teachers think that... (fill in one choice for each)

...they (personally) support parent involvement other teachers in their department.

{more than, the same as, less than)

...the principal supports parent involvement —_ the teachers.
ool et 00 (more than, the same as, less than) -

.:the parents support parent involvement - | the teachers.
(more than, the same as, less than)

DISCUSSION TOPICS.

What do these and other patterns in Question 7 suggest to you about the need for communication between
and among teachers, parents, and others in the school? Would parents agree with the views teachers
hold? (Check with the data from parents.) What might be done to help each group understand the other's
viewpoints?

POSSIBLE NEXT STEPS.
The results from Teacher Survey Question 7 suggest that this school might develop these specific
practices or projects to improve the mutnal support for strong programs of partnership:
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QUESTION 8. Teachers' Views of the Community

Teachers reported how they view the community in which they teach. Write in the percent of teachers
who say the following are major problems.

% say "major problem"

Unemployment %
Crime %
Drug use %
Teen gangs %
Homelessness %
Teen parenthood %
Mobility of families %

Put an * next to the top 3 major problems reported by the teachers.

SUMMARY STATEMENT.
The information in Question 8 suggests that, according to teachers, the community served by this schooi:

~DISCUSSION TOPICS. o '

How do major problems in the community affect practices of school and family partnerships? How
might practices of partnership overcome or reduce some of the problems that face this community? What
do students need to know about serious social problems? What roles can students play in preventing or
reducing some problems, including helping to build connections between home and school?

POSSIBLE NEXT STEPS.

The results from Question 8 suggest that this high school might develop these specific practices or
projects to work together with families and others in the community on one or more problems that they
want to solve:
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QUESTION 9. Your Students and Teaching
QUESTION 10. Your Experience and Background

The responses to Questions 9 and 10 help determine if the survey respondents are representative of all
teachers in the school or if important subgroups did not respond.

If you have the resources to analyze the data further, Questions 9 and 10 provide information to help you
identify patterns of responses. You may want to know, for example, whether responses vary for teachers
with different education and teaching experience, of if they teach different grade levels, subjects, or
students with different backgrounds and abilities. The information in Questions 9 and 10 also can be
used in more advanced analyses of potential influences on teacher attitudes and behaviors.

You may add data from other items in Questions 9 and 10 that are of interest to your school.

From QUESTION 9. Your Students and Teaching

9A. Record the % of respondents who are:

% Teachers % QOther educators

9B. Record the % who teach each grade level in your school:

% Grade 9 % Grade 10 % Grade 11 % Grade 12

9G.  Record the average (mean) minutes of homework assigned on most school days:
Average minutes of homework

- 9H.  Record the % of teachers who assign homework on weekends. % YES

Teachers reported the percent of their students who are in special programs or are at different academic
levels in their classes. This information can help identify special needs or approaches that may be helpful
with students and their families. Report the average % of students in these categories:

AVERAGE
(Mean) %
oL. %  Special Education
—% Bilingual/ESL
% Honors, AF, or gified classes
%  Atrisk of failing 9th grade
% Free or reduced lunch

9M. %  Above average ability
%  Average ability
% Below average ability

9N. %  Promptly deliver memos or notices home

%  Complete gll of their homework on time
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From QUESTION 10. Your Experience and Background
10A. What % of teachers responding to the survey have more than 5 vears of teaching experience?
% Have been teaching for more than 5 years (sum %s)

10C. What % of teachers responding to the survey have a master's de r.more?
% Have an advanced degree (sum %s)

Record the % of respondents who are:

10B. % Male % Female
10D, % African American % Asian American

% Hispanic American % White % Other
SUMMARY STATEMENT.

The information about teachers’ experiences in Question 9 and 10 suggests:

DISCUSSION TOPICS.

Does the information reported in Questions 9 and 10 reflect the school as a whole? How does the variety
of backgrounds and experiences of students, families, and teachers at this school affect the design or
selection of practices to increase partnerships between school and home?

POSSIBLE-NEXT STEPS.
The resuits from Teacher Survey Questions 9 and 10 suggest that this school might develop these specific
practices Or projects to meet the diverse situations and characteristics of the teachers and their students:

OPEN-ENDED QUESTIONS

The survey asks teachers to give their personal views and explanations on six optional open-ended
questions. Their comments may provide examples and perspectives to help explain the survey data in the
questions above. Open-ended questions a, b, ¢, and e support Survey Questions 2 and 3 with ideas about
needed school practices of partnership; open-ended question d supports Survey Question 5 with
information on practices teachers hope parents will do; open-ended question f may support any question
or provide other ideas about school improvement, depending on the content of the response.

On separate pages, summarize the main themes discussed by teachers on each question, and list a few
direct quotations to illustrate the main ideas or unique ideas that teachers expressed.
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SCHOOL AND FAMILY PARTNERSHIPS
SUMMARY: SURVEY OF PARENTS

SCHOOL:

This section summarizes the results of the survey of parents at this high school about their ideas and
practices of parent involvement or school and family partnerships. For each question of the survey,
selected results are highlighted. Based on data for each question, you are asked to write a surmmary
statement about the data, discuss some related issues, and draft some ideas about next steps and possible
practices to improve school and family partnerships. Later, you will compare the data from parents with
those from teachers and students in a final summary and plan for action. (NOTE: Be cautious about
interpreting scores or percentages that are based on responses from fewer than 20 respondents.)

We have focused on the families of ninth graders to begin to guide plans to improve practices of
partnership.  Over several years, practices can be added to inform and involve the families of students at

all grade levels.

In this school, families were given questionnaires, and families retumed the surveys fora

response rate of %.
COVER PAGE
Who responded? Fill in the percents specified:
% of surveys answered by mother and stepmother (sum %s) %
% of surveys answered by father and stepfather (sumn %s) %

% of surveys answered by other relatives and guardians (sum %s) %

QUESTION 1. Parents' Attitudes About the School and Parent Involvement
Fill in the % of respondents who STRONGLY AGREE.

STRONGLY AGREE
Parents were asked whether . . .
(1a) this is a good high school %
(1b) the teachers care about their teen %
(1d) they feel welcome at the school %
Parents also were asked whether . . .
(1c) they need more information from the school
1o talk with their teen about schoolwork %
(1g) the school works hard to get parents involved %
(1i) parents do not need to be involved much
in their ninth grader's education %
(1j) they only hear from the school about problems %

(10} they want to be more involved than now
in teen's education %

(1p) the school wants to learn what parents
know about their teen %




Parents noted that . . .

(1r) they almost always know where their teen
is day or night %

(1u) the community has many good activities for teens %

Parents judged their teen's learning and interactions about school at home.

(1e) teen should get more homework %
(1f) teen is learning as much as he/she can
this year %
(11) teen talks about school at home P
They reported whether . . .
(1m) the school and family have different goals
fortheirteen - %

(1g) this high school is a good place

for students and for parents %
Other items from Parent Survey Question 1 that are of interest at this school are:
ITEM TOPIC % Strongly Agree
¢
—_ %
%

SUMMARY STATEMENT, o | :
~ The percent agreeing with the items from-Question 1 suggest that parents-at this high school; = -

DISCUSSION TOPICS.

Overall, do most parents support this school, its programs, and teachers? Do most parents seem to be
trying to monitor their children's work and behavior? What items suggest parents want or need more
information? How do parents’ attitudes contribute to a climate of "partnership?” What other topics or
questions would you raise from these data? '

POSSIBLE NEXT STEPS.

The results from Parent Survey Question 1 suggest that this high school might develop these specific
practices or projects to increase positive attitudes and understanding about the school, about their teens as
students, and about school and family parmerships:

19
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QUESTIONS 2 & 3. How Are Parents Presently Involved with Their Teens?

In Question 2, parents related how often this year they conducted 13 different practices of involvement
and interaction with their teen at home. Report those items that at least 30% of the parents say they never

do and those that at least 50% of the parents say they presently do weekly or every dav (sum %s).

30% or More 50% or More
PRACTICE Never PRACTICE Weekly or Daily

In Question 3, parents reported how often they became involved this year at school. Report those items
that at least 40% of the parents say they never do and those that at least 40% say they do a few times or
many times a year (sum %s).

40% or More 40% or More
PRACTICE Never PRACTICE Few or Many Times

Check the other response categories in Question 2 (i.e., 1-2 times, monthly) and in Question 3 (1-2 times)
1o see which responses are of interest to you.

_ SUMMARY STATEMENT. .
- Parents’

nts' reports of their own involvement at home (Quésﬁbh 2) and at school (Question 3) sugcht thatat
this school: :

DISCUSSION TOPICS.

Most parents recognize that they are more involved in some ways than in others with their teens and the
schools. Which percents in Questions 2 and 3 should be low? (That is, once or twice a year, or a few
times is sufficient?) Which percents should be higher than they are -- i.e., more parents should be
involved in these ways many times, weekly, or daily? How do the responses of ngver help identify needed
practices to increase the involvement of families? Which of the percents that you reported surprised you?

POSSIBLE NEXT STEPS.
The results from Parent Survey Questions 2 and 3 suggest that this school might develop these specific
practices or projects to increase the involvement of parents at home and at school:




21

QUESTION 4. How Well Does The School Involve Families Now?

This table provides a "profile” of how well parents think this school involves them in practices of
partnership in major types of involvement. The items cover only a few of the practices that may be used
for each type. The patterns should give some idea of where parents think school programs are already
strong or need improvement. Fill in the percents and then look at the patterns of responses.

PARENTS WHO SAY:
TYPE OF INVOLVEMENT SHOULD COULD DO DOES
' START BETTER WELL

a. Help me understand teen problems

and development. (Type b % v %
b. Help me help my teen become independent

and self confident. (Type 1) % % %
¢. Give me information on how my teen may qualify _

for:_sjgh:t_)lars_hip; or loans .;fpr-cqliegg._. (Typel) % % %o
d. Provide me with information about school

programs my teen can choose (college prep,

vocational, ete.). (Fype2) ~ = % % %
e. Give meinformation about how report

card grades are earned. (Type 2) % % %
f. Include my teen in a parent-teacher-student

conference each year. (Type 2) % % %
g. Contact me if my teen is having problems.

(Type 2) L % — % %
h. Contact me if my teen does something

well orimproves. (Type2) .~ . % % %
i. \-Give information on courses requiredfor .7 o o PR
- -graduation from high'school. (Type2) = %% % %

J- Provide information on how to help my teen
plan for college or for work. (Type 2) % % %o

k. Askme to volunteer at the school. (Type 3) % % %
L. Provide ideas on how I could keep track

of my teen’s homework. (Typed) % % %
m. Provide ideas on how to help my teen at home

on skills in specific subjects. (Type 4) % % %
n  Give information on what my teen is required

to learn to pass each subject. (Type 4} % % %
0. Assign homework that requires my teen

to share ideas and talk with me. (Type 4) % % T
p. Invite me to PTA/PTO meetings. (Type 5) % % %
q. Include parents on school committees such as budgets,

* curriculum, and school improvement. (Type 5) % % %o

r. Provide information about community services

to assist my teen and family. {Type 6) % % %

List the practices that 30% or more of parents reported were "NOT IMPORTANT" for this high school:
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SUMMARY AND DISCUSSION.

In the table for Question 4, CIRCLE all of the practices that OVER 40% of the parents say the school
SHOULD START or COULD DO BETTER or DOES WELL NOW. This gives you a quick "profile”
of parents’ perspectives of strong, weak, and needed practices for a comprehensive program of partnership.

Discuss: Of the items you CIRCLED in the table, which practices do parents agree are strong now? need
to be developed or improved? List one or two practices for each type of involvement that most parents

think are important for your school to add to your program or to improve. Also list practices that most
parents think the school dogs well now. (The types are noted in the table with each practice.)

PRESENT PROFILE OF PRACTICES TO INVOLVE FAMILIES
Over 40% of the Parents Say:
SHOULD START or DO BETTER DOES WELL NOW
Type 1:
Type 2:

Type 3:
Type 4:

Type 5:

Type 6:

POSSIBLE NEXT STEPS.. - e : o e
~ There are many practices that may be selected to build partnerships on the six major types of involvement. -
Brainstorm and then list some specific ideas for practices that might work at your schoo! to follow up on
parents’ suggestions.

THIS SCHOOL MIGHT TRY: at which grade levels?
Type 1:

Type 2:

Type 3:

Type 4:

Type 5:

Type 6:

Later, you will compare the "profiles” of the six major types of involvement from the reports of teachers,
parents, and students to identify practices that all three groups believe are important to add, strengthen, or
keep strong in your program of partnership.
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QUESTIONS 5, 6,and 7. How Has the School Involved You in the Past Year?

QUESTION 5. On What Topics Did the High School Contact Families?
Question 5 asks parents to report how often the high school contacted them about 7 aspects of their teens’
education. Report those items that $0% or more say never and those that 50% or more say more than
once (sum %s of 2, 3, or 4 times).

PRACTICE 50% "Never" PRACTICE S0% "More
Than Once"

QUESTION 6. What Forms Were Used to Contact Families?
Question 6 asks parents to report how often the school contacted them using 9 communication strategies.
Report those items that 40% or more say never and those that 70% or more say gt least once (sum %s of

all other responses).
4% or 70% or More
PRACTICE More *Never” PRACTICE * At Least Once"

... QUESTION 7. How Is Information Received by Families? :

Question 7 asks parents 1o report how they received information over the past year in 7 forms. Report those

itemns for which at least 40% of the families did not réceive this information (% who did not check item):

40% or More
Form of Communication Did Not Receive

SUMMARY STATEMENT.
The responses to Questions 5, 6, and 7 suggest that parents at this high school:

DISCUSSION TOPICS,

How do parents’ responses to Questions 5, 6, and 7 reflect the practices that the school organizes? For
example, if you do not invite volunteers, send home newsletters, or have report card pick up, the
responses should be "never.” What do the percents of "Never" in these questions suggest about practices
that you may want to add as you develop a program of partnership? Which of the percents that you
reported in Questions 5, 6, and 7 surprised you?
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POSSIBLE NEXT STEPS. ‘
The results from Parent Survey Questions 5, 6, 7 suggest that this school might develop these specific
practices or projects in order to reach more parents with more information:

QUESTION 8. Topics for More Information or Workshops

Parents recorded their interest in obtaining more information on a list of 19 topics. Report those topics on
which over 60% of the parents at this high school want more information.

TOPIC 60% or More TOPIC 60% or More

Put an * next to the top 3 topics that parents want more information about.

SUMMARY STATEMENT.
Parents’ interests in topics for more information or workshops in Question 8 suggest:

DISCUSSION TOPICS.

How can grade level differences in parents’ interests be taken into account in planning workshops? Is it
worth holding a workshop if only 20 parents attend? What could you do to summarize or share the
information with parents who are not able to attend? (E.g., can you use newsletters, summary sheets, tape
recordings of the workshops, videos, computerized phone messages or answering machines, or other
techniques to distribute information to all families?)

POSSIBLE NEXT STEPS.
The results from Parent Survey Question 8 suggest that this school might develop these specific practices
or projects to increase the information to parents on topics they want to know more about:




QUESTIONS 9 and 10. When Can Parents Attend Meetings and Events At School?

Question 9 asks parents when they can attend meetings or events at the school.

% Who Prefer
Best Time to Come to School This TIME
Early morning %o
Mid morning %
f.unch time %
Afternoon %o
Early evening %
After dinner a,
Weekends %
Cannot attend ever %

Question 10a indicates that in this high school % of the families report no special needs that must
be met in order for them to attend meetings or conferences.

SUMMARY STATEMENT.
The items from Questions 9 and 10 suggest that at this school:

DISCUSSION TOPICS.

How do parents’ responses help to explain the present rates of attendance at school conferences, meetings,
and events? What might be done to meet the schedules of parents who can only come to school at certain
times?

POSSIBLE NEXT STEPS.
The results from Parent Survey Questions 9 and 10 suggest that this school might develop these specific
practices Or projects to increase parent attendance at conferences, meetings, and other school events:

25
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QUESTION 11. Information About the Community

Parents reported the types of services, resources, and information that they would like to know about their
community. - The top 6 choices by parents for information on community services were:
Top 6 Requests About Community Services % Yes

%o

%%

%

%

%

%o

Other items from Question 11 that are of interest at this high school are:

Other Requests for Information % Yes
V22
T
P
2
T
 SUMMARY STATEMENT.

Parents’ requests in Question 11 for iﬁfqnﬁaﬁoﬁ about coziiﬁihﬂ_ity services suggest that at this school: ©

DISCUSSION TOPICS.

How can the school and community work together to get information to families about community
services that are available to them and to their teens? How could connections with the community
strengthen school programs as well as assist families? Do most parents want services for themselves or
for their teens? What school-community partnerships might be most helpful?

POSSIBLE NEXT STEPS.
The results from Parent Survey Question 11 suggest that this school might develop these specific
practices or projects to help parents get the information they want about community services:
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QUESTION 12. About Your Teen
QUESTION 13. About Your Family

The last few questions ask parents of ninth graders several things about their children, family background,
and experiences. Responses to Questions 12 and 13 help you determine how representative your sample
is of the families at the school.

If you have the resources to analyze the data further, Questions 12 and 13 will help you identify and
interpret patterns of responses for parents of children with different degrees of success in school, in
different academic programs, or whose children are males or females. Or, you may benefit by looking for
patterns in the responses of parents who have different educational or work experiences, or whose
families are large or small, with one, two, or more adults at home. This information also can be used in
more advanced analyses of influences on parents' present attitudes or level of involvement.

You may add data from other items in Questions 12 and 13 that are of interest to your school.

From QUESTION 12. About Your Teen
A. Percent of families reporting that their ninth grader is:

% Male % Female
B. Students in the ninth grade range in age:
from the youngest (age ) % year of birth 19_ _
to the oldest (age ) % year of birth 19
with most students (age ) % year of birth 19_ _

About homework . . .
C. Parent's -repprt;g_f amount of homework on an average night: -

| % No homework

——% LESS THAN one hour a night
% One hour
% Two to three hours (sum %s)
% Four or more hours

1. Average minutes parents could spend interacting with teen on homework on an average night:
Average minutes

J. Percent of parents who have time on weekends to interact with teen on homework: % YES

Other experiences in school . . .

D. Parent's report of student's academic program: E. Parent's report of teen's success in school:

% Excellent or Good (sum Mostly As & Bs)
% Average (Mostly Cs)

% Fair or Poor (sum Mostly Ds & Fs)

% College prep

% Vocational or business

% Other program (sum %s of general, other)

9% Don't know or not sure




F. Parent's satisfaction with teen’s progress this
year:

% Very satisfied

% Mostly satisfied

% Pretty satisfied

% Mostly or Very dissatisfied (sum %s)

H. Parent's report of how parent and teen make
most decisions:

% Parent decides most rules
% Parent and teen decide together

% Parent leaves most rules for teen to decide

G. Parent's report of how ninth grader likes
school:

% Likes a lot
% Likes some or a little (sum %s)
% Does not like much or at all (sum %s)

L. Parent's report of how far in school they think
ninth grader will go:
% Not graduate from high school
% Graduate from high school

% Get some college, other training, or enter
the military

% Complete 2-year college degree
% Complete 4-year college degree

% Go past college for an advanced degree

28

K. This question asks parents to judge their teen’s independence and responsibility. Report the % who say

% JUST LIKE MY TEEN

JUST LIKE my teen.

% Promptly delivers notices home

W% Usually needs :39{1_12_{3_!‘1_{3,;{)__;'311_himﬂlcr_ fw_h_at todo ..
% Likes to make his/her own decisions

Other items from 12K that interest this school:
%

% Wil find it hard 1o face the "real world" later on
% Can be trusted on most things

o

%

From QUESTION 13. About Your Family

Fill in the % of families who responded to these categories:

a. Number of adults living at home:

% One adult

% Two adults

9% More than two adults (sum %s)

b. Number of children living at home:
% One child

% Two children

% Three to five children (sum %s)

% More than five children (sum %s)
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¢. Parent's education: d. Parent's report of how parent liked school as
% Did not complete high school een:
% Liked a lot

% High school diploma
% Other training or some college (sum %s)

% Liked some or a little (sum %s)
% Did not like much or at all {sum %s)

% College degree
% Advanced degree
e. Parent's work: f. Parent's race/ethnic group:
% Full-time job % African American
% Part-time job % Asian American
% Not employed % Hispanic American
% White
%o Other
SUMMARY STATEMENT.

The information about students and families from Questions 12 and 13 suggests:

DISCUSSION TOPICS.

Are the families who returned the surveys representative of all parents of ninth graders in the school, or

have large groups of parents been left? How diverse are the families and their teens in their school and

family experiences? How do the reports from parents about their teens and their families inform plans for
practices of partnership? .. . - o B P S

POSSIBLE NEXT STEPS. B o S
The results from Parent Survey Questions 12 and 13 suggest that as plans are made for new practices of
partnership, this school might develop these specific practices or projects to meet the diverse situations
and characteristics of the parents and their children:

OPEN-ENDED QUESTIONS

The survey asks parents to give their personal views and explanations on six optional open-ended
questions. The parents’ comments may provide examples and perspectives to help explain the survey data
in the questions above. Open-ended question a provides ideas on topics that high school parents want
more information about concerning parenting skills and adolescent development; open-ended questions b,
¢, and d support Survey Questions 4, 5, and 6 on specific practices that parents think the school should
add to its program to guide parental involvement; open-ended question e informs Question 2 about how
parents could assist the school; open-ended question f may support any question or give other ideas for
school improvement, depending on the content of the comment.

On separate pages, surmarize the main themes discussed by parents on each question, and list a few
direct quotations to illustrate the main ideas or unique ideas that parents expressed.
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HIGH SCHOOL AND FAMILY PARTNERSHIPS
SUMMARY: SURVEY OF STUDENTS

SCHOOL:

This section summarizes the results of the survey of ninth grade students at this high school about their
ideas of parent involvement or school and family partnerships. For each question of the survey, selected
results are highlighted. Based on data for each question, you are asked to write a summary statement
about the data, discuss some related issues, and draft some ideas about next steps and possible practices to
improve school and family parterships. Later, you will compare the data from parents with those from
teachers and students in a final surnmary and plan for action.

We have focused on the pinth grade students to begin to guide plans to improve practices of partnership.
Over several years, practices will be designed and implemented to inform and involve students and
families at all grade levels.

In this school, ninth graders were given a questionnaire and returned the survey for a
response rate of %.

QUESTION 1. Students' Attitudes About Parent Invelvement
Fill in the % of respondents who STRONGLY AGREE.

STRONGLY AGREE
Students were asked whether . . .
(1a) this is a good high school %
(1b} parents feel welcome at the school %
(1d) the teachers can:abomme 3 % -
(1g) I'am learning as much as I can this year %
(1o) I know at least one adult in the school
who I could go to for help on anything %
(1v) students have a ot of say at this school %
Students also were asked about connections of school and home.
(1h) parents do not need to be involved in
high school students’ education %
(1p) students should be included in
parent-teacher conferences %
(Ir) my teachers do not want me to talk
about school at home %
(1s) most of my teachers know my parent %

Students gave their ideas on whether . . .

(1c) the school teaches what my family wants
me to learn %

(11) this high school is a good place
for students and for parents %
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Students reported their interactions about school at home.

(19) 1 like homework that asks me to interview or
talk with someone at home %

(1k) on most days I don't have time to talk

with a parent about homework %
(11) my parent keeps close watch on how
I am doing in school %
(1w) I want my parent to be more involved
in my education %
Students also noted . . .
(1m) my parent almost always knows where 1
_am, day or night o _ %o
Other items from Student Survey Queston 1 that are of interest at this school are:
“TOPIC : - % Strongly Agree
%
%
%

SUMMARY STATEMENT.
The percent agreeing with the items from Question 1 suggest that students at this high school:

DISCUSSION TOPICS.

Overall, how do most students feel about this school, its programs, its teachers? Do they feel they are
participating and succeeding in school? Do they want their families to be more involved in their school
and education? Do they say their parents are trying to monitor them and their schoolwork? How do
students’ attitudes and actions contribute to a climate of "partnership?” What other topics or questions
would you raise from these data? o

POSSIBLE NEXT STEPS.

The results from Student Survey Question 1 suggest that this high school might develop these specific
practices or projects to improve student attitudes about school and their roles in school and family
partnerships:




QUESTION 2. Student Reports of Family Involvement
in the Transition to High School

Students reported how they were helped to adjust to high school and how their families were involved.

Students say that when they were in eighth grade . . .
they visited the high school and went to some classes % TRUE
their families visited the high school % TRUE

(For these items report the % TRUE only for students who lived in the area.)

In ninth grade, their families helped them make the transition % TRUE

They got off to a good start in this school % TRUE

They talk with their families about tenth grade courses % TRUE

They talk with their family about the future % TRUE
SUMMARY STATEMENT,

The percent agreeing with the items from Question 2 suggest that students at this high school:

DISCUSSION TOPICS.

How are students and their families oriented to high school in the spring when they are still in the middle
grades? What information could all families use before the student enters high school? What new
connections with the middle grades schools might be helpful? How are all families oriented to high
school in the fall when the students start ninth grade?

POSSIBLE NEXT STEPS.
The results from Student Survey Question 2 suggest that this school might develop these specific
practices or projects to improve student and family transitions to high school:

32
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QUESTION 3. How Are Parents Presently Involved with Their Teens?

In Question 3, students reported how often their families conducted 18 different practices of involvement
and interaction with them at home. Report the items which at least 50% of the students say their families

never did this year, and those which at least 50% of the students say their families do weekly or daily
(sum %s).
50% or More 50% or More
PRACTICE Say Never PRACTICE Say Vgeekiy
or Daily

Put an * next to the 3 practices that most students say their parents never do.
You may want to examine the computer print-out for this question to see how many students say their
parents did the practices in Question 3 "once” or a "few times."

SUMMARY STATEMENT.
The information from Student Survey Question 3 suggests that at this high school:

DISCUSSION TOPICS.

Most students recognize that their families are involved in their education in some ways more than in
others. Which percents could be higher than they are -- i.e., more parents could be involved in these ways
many times, weekly, or daily? Which common activities could more families do, and how often? What
school practices might be needed to guide families so that they can become more involved in these ways?
Which of the percents of students' reports surprised you?

POSSIBLE NEXT STEPS.
The results from Student Survey Quesiion 3 suggest that this school might develop these specific
practices or projects to increase the involvement of families:
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QUESTION 4. How Well Does the School Involve Families Now?

This table provides a "profile” of how well students think this school involves their families in practices
of partnership in the major types of involvement. The items cover only a few of the practices that may be
used for each type. The pattems should give some idea of where students think the school's program is
already strong and where it needs improvement. Fill in the percents and then look at the parterns of

TesSponses.
STUDENTS WHO SAY:
TYPE OF INVOLVEMENT SHOULD COULDDO DOES
START BETTER WELL

a. Help my parent understand teenagers better. (Typel) _ % /) %
b. Tell my parent about courses I can choose each year.

(Type 2) % % T
¢. Have a homework center to help students with

their schoolwork. (Type2) % % %
d. Include mein a parent-teacher-student conference.

(Type2) L % % %
e. Tell my pareht what I need to know to pass each

course. (Type 2) % % %
f. Tell my parent the requirements for me to graduate

from high school. (Type 2) % % 9o
g. Have a student newspaper that families can read to

learn about what is happening at school. (Type 2) % % %
h. Tell my parent how report card grades are earned.

(Type 2) % % %

& Tellmy parent when Iam having problems. (Type2) % %  __%. .

J- Tell my parent when I do well or improve. (Type 2) % % %
k. Give my parent information on homework policies.

(Type 2) % % %
. Inform my parent about how to help me plan for

college or work. (Type 2) % % Y/
m. Invite my parent to become a volunteer, (Type 3) % % %
n. Invite my parent to school programs or events. (Type 3) % %o %
0. Give my parent ideas about how to help me with

homework. (Type 4) ) % %
p. Assign homework that asks me to talk to someone

at home about my classwork. (Type 4) % %% %
q. Include parents on committees to make decisions

about the school, (Type 5) % % %
r. Include students on committees to make decisions

about the school. (Type §) % % %
S. Ask people from the community to come to my

classes to tatk about their work or interests. (Type 6) % ¥ %

List the practices that 30% or more students reported were "NOT IMPORTANT" for this high school:
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SUMMARY AND DISCUSSION.

In the table for Question 4, CIRCLE all of the practices that OVER 40% of the students say the school
SHOULD START or COULD DO BETTER or DOES WELL NOW. This gives you a quick "profile”
of students' perspectives of strong, weak, and needed practices for a comprehensive program of
partnership.

Discuss: Of the items you CIRCLED in the table, which practices do students agree are strong now? need
to be started or improved? List one or two practices for each type of involvement that most students think
are important for your school to add to your program or to improve. Also list practices that most students
think the school does well now. (The types are noted in the table with each practice.)

PRESENT PROFILE OF PRACTICES TO INVOLVE FAMILIES
Over 40% of the Students Say:

SHOULD START or DO BETTER DOES WELL NOW
Type 1:

Type 2:

Type 3:
Type 4:

Type 5:

Type 6:

POSSIBLE NEXT STEPS.
- There are many practices that may be selected to build partnerships on the six major types of involvement.
~ Brainstorm and then list some specific ideas for practices that might work at your school to follow up on
students’ suggestions.

THIS SCHOOL MIGHT TRY: at which grade levels?
Type 1:

Type 2:

Type 3:

Type 4:

Type 5:

Type 6:

Later, you will compare the "profiles” of the six major types of involvement from the reports of teachers,
parents, and students to identify practices that all three groups believe are important to add, strengthen, or
keep strong in your program of partnership.
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QUESTION 5. What School Practices to Involve Families are OK with Students?

Question 3 asks students to report whether it is OK if their teachers asked them to conduct 12 practices 1o
involve their famiiies. Report the top 6 practices that students say are OK with them.
TOP SIX PRACTICES OK with students
%o
%
%
%
%
%

SUMMARY STATEMENT.
Students responses to Question 5 suggest that in this school:

DISCUSSION TOPICS.

In what ways are most students ready to interact with parents at home if their teachers ask them to do so?
Which practices are most popular at this time with students? Which practices are least popular at this
time with students? How do things that students are ready to do match practices that parents request?
How do students’ responses match practices that teachers want parents to do at home?

POSSIBLE NEXT STEPS.
The results from Student Survey Question 5 suggest that this school might develop these specific practices

<or projects to help students make connections with parents: -

QUESTION 6. Students' Independence and Responsibility
Question 6 asks students to judge their own independence and responsibility. Report the % who say JUST

LIKE ME.
% JUST LIKE ME
% Promptly delivers notices home
% Usually needs someone to tell him/her what to do
% Likes to make his/her own decisions
% Will find it hard to face the "real world" later on
—% Can be trusted on most things
% Gives many suggestions and ideas in class

% Qives many suggestions and ideas at home

Other items from Question 6 that interest this school:
%

%
%
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SUMMARY STATEMENT.
The results from Question 6 suggest that students at this high school:

DISCUSSION TOPICS.

- How do students’ views about themselves inform school practices to involve students in partnership
activities? Check students’ reports of whether they deliver notices home promptly. What might be done
to increase the number of students who do this? How many students say they need parents' help to make
good decisions? What does this mean for involving families in decisions about courses, school programs,
and plans for college and work? Compare students’ ratings about themselves with parents' ratings about
their teens on a similar question.

POSSIBLE NEXT STEPS. - | |
Based on the students' responses 1o Question 6, the school might develop these specific practices or
projects to help students take more active roles in school and in partnerships with their families:

~ QUESTION 7. Students' Reports of Family Rules and Decision Making

* Question 7 asks stdents to report how they and their families decide 19 guidelines or rules for teen
behavior. These items suggest how much students participate at home, receive guidance, or are left on
their own about school and other topics.

Report the rules that 50% or more of students say their parent decides, or that they decide together, or
that they decide on their own.

50% or More Students Report ...

PARENT DECIDES DECIDE TOGETHER STUDENT DECIDES
% Y% %
% % %
% % %
% % %
% % %
% % %
SUMMARY STATEMENT.

Overall, the information from students on Question 7 suggests that at this high school:
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DISCUSSION TOPICS.

Which types of rules do students decide with a parent? on their own? When a student says that
something is "up to me," it may indicate hard won independence, or a lack of supervision or control by
parents. Which decisions should be joint or left up to students in ninth grade? Which decisions might
require more parental control? What information might parents need to better understand the process
of decision making with their teens? What percents that you reported surprised you, and why?

POSSIBLE NEXT STEPS.
Based on the students’ responses to Question 7 this school might develop these specific practices or
projects to help families and students understand adolescent decision making:

QUESTION 8. About School
QUESTION 9. About Other Activities
QUESTION 16. About Your Family

These questions ask students about themselves, their experiences at school, and their families. Responses
to Questions 8, 9, and 10 will help you determine how representative your sample is of the students at the
school.

If you have the resources to analyze the data further, the information in Questions 8, 9, and 10 will help you

identify and interpret patiems of responses for boys and girls, students with different levels of success in

. school, in different academic programs, or other characteristics of the students or of their families that are
- of interest at your school (such as size of family or mother's education). This information also can be used

in more advanced analyses of influences on students" attitudes or experiences with parent involvement.

From QUESTION 8. About School

Fill in the % of students who responded to these categories:

8A. Students reported the amount of homework 8B. They are in these academic programs:

they do on an average night: ‘ % College prep
____% No homework (surn none assigned and % Vocational or business

don't do)
% Less than one hour % Other program (sum %s of general, other)
% Don't know

% One hour
% Two-three hours (sum %s)
% Four or more hours of homework

8C. Students reported how happy they are with different aspects of school life:

% Happy or Very Happy % Unhappy or Very Unhappy
a. ....with courses %o %
b. ....with teachers e % Yo
¢. ....with friends % %o
d. ....with activities and sports % %

€. ....with your work and progress % %
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8F. Students reported their level of success in school;
% Excellent or Good (sum Mostly As and Bs)

% Average (Mostly Cs)
% Fair or Poor (sum Mostly Ds and Fs)

On their aspirations for future education, students reported:

8D. How far in school do you think you will go? 8E. How far does your parent want you to go?
% Not graduate from high school % Don't know what parent wants
% Graduate from high school — % Not graduate from high school
% Some college, other training, — % Graduate from high school
or enter the military % Some college, other training,

% Complete 2-year degree or enter the military
%"Cbmpiét_é '#y_ear dégrec — % Complete 2-year degree

% Advanced degréc % Complete 4-year degree

. % Advanced degree

QUESTION 9. About Other Activities

Record the percent of students who:
aC. % Do volunteer work in community

9D. % Are personally involved in a
. business-school partnership program

COE ¢ % Havea Péﬁdfhe Jobdunng school year
9F. % Love or like their job (sum %s)

9G. % Wortk to have a little extra money
% Work to save money for future

% Work to support self or help support family (sum %s)

Items in Question 9H ask students about the types of services, resources, and information that they would
like to know about their community. From 16 choices, the top 6 types of information that students
wanted about community services for themselves or their family were:

TOP SIX REQUESTS about Community Services % Students
T

e
%
%
e
%
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QUESTION 10. About You and Your Family

Fill in the % of students who responded in these categories:

A. % of students who are; % Male

B. Students report they are:

from the youngest (age )
1o the oldest {(age }
with most students (age )

C. Number of adults living at home:

% No adults

% One adult

% Two adults

) % More than two adults (sum %s)

G. Student's race/ethnic group:
% African American
% Asian American

% Other

% Hispanic American

10F. Students reported items they have at home to help them study. Examine the items that the most or

% Female

% year of birth 19_ _
9% year of birth 19_ _
% year of birth 19_ _

D. Number of children living at home:
— % One child (just self}
% Two children
% Three to five children
— % More than five children

H. How far in school mother went:
e % Don'tknow

% Less than high school

% High school diploma

% Some college or training

% College degree
% Advanced/professional degree

fewest students say they have at home. Report five responses that are of most interest at this school:

Items at Home to Help Study

% YES
%

%

o

%o

/]

DISCUSSION of 10F.

How can teachers design homework activities that make good use of the variety of itemns that students
have at home to help them study? Because not all students have the same items at home, how can options
be included in homework assignments that allow students to use TV or cable, typewriters or computers,
VCRs or encyclopedias to conduct their work? How can families be included in using items at home
with their teens to talk about schoolwork at home, or to learn what their students are thinking or doing?
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SUMMARY STATEMENT.
The data from Student Survey Questions 8, 9 and 10 suggest:

DISCUSSION TOPICS.

Are the students who returned the surveys representative of all ninth graders in the school, or have large
groups of students been left out of the survey? How diverse are the students’ experiences in school and
how varied are their families at home? How do the reports from students about their families inform
plans for practices of parmership?

POSSIBLE NEXT STEPS. _

The resuits from Student Survey Questions 8, 9, and 10 suggest that as plans are made for new practices
of partnership, this school might develop these specific practices or projects to meet the diverse situations
and characteristics of the parents and their children:

OPEN-ENDED QUESTIONS

The surveys ask students to give their personal views and explanations in five optional open-ended
questions. The students’ comments may provide examples and perspectives to help explain the survey
data in the questions above. Open-ended question a provides ideas on partnership practices that students
think worked well for them and their families; open-ended questions b and ¢ support Survey Questions 4
and 5 on specific practices that students think the school should add to its program to increase and
improve parent involvement; open-ended question d advises how students and families contribute to the
program; open-ended question e may support any question, depending on the content of the comment.

On separate pages, summarize the main themes discussed by students on each question, and list a few
direct quotations to illustrate the main ideas or unique ideas that students expressed.

NOTE: The last section asks you to compare and synthesize the results of the Surveys of Teachers,
Parents, and Students.
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SUMMARY: LOOKING ACROSS THE SURVEYS
OF TEACHERS, PARENTS, AND STUDENTS

Every school has many options to consider in its plans for improving school and family partnerships.
Patterns in the data reported in the first three sections of this summary should help you identify practices
and issues about parmerships that are particularly important to teachers, parents, and students at your
school. Which practices did large numbers of all three groups of survey respondents request or support?
Which practices did large nurnbers of ali three groups oppose or reject? The practices that all agree
would help students, the school, and families are good choices for improving this school's parterships
with families.

The next few questions ask you to examine the data that you summarized on the three surveys and draw
some general conclusions. You also are asked to think about the suggestions from teachers, parents, and
students for practices of the six major types of involvement. This summary across the three surveys
should provide a good starting point for taking specific actions to improve school and family partnerships
at your school. ' ' o o '

A. Look at Question 1 on-each of the surveys. What do you conclude about the general attitudes of
teachers, parents, and students about the school and about school and family partnerships? What positive
attitudes do the groups share? What differences seem important? How do all three feel about the
importance of parent involvement? Are there common interests on which to build stronger partnerships?

B. Question 2 of the Survey of Teachers, Question 4 of the Survey of Parents, and Question 4 of the
Survey of Students provide "profiles” of what each group thinks are strong practices of partnership now,
or practices that need to be added or improved.

Look across these questions to summarize the practices that the largest number of teachers, parents, and
students AGREE should be added or improved. Consider practices for all six types of involvement that
will help you develop, over time, a comprehensive program of school and family partnerships.

You may want to make other charts of strong practices, practices to improve, and new practices to add,
drawing from al] of the questions from the three surveys. Other information about school practices is in
Teacher Survey Questions 3 and 4; Parent Survey Questions 5, 6, and 7; and Student Survey Question 5.

Type 1: To improve parents' understanding of adolescent development,
parenting skills, home conditions for learning, and the school’s
understanding of its families.

What are the top COMMON suggestions by teachers, parents, and students for new or improved Type 1
practices?




Type 2: To improve communications from school to home gnd from
home to school about school programs and student progress.

What are the top COMMON choices of teachers, parents, and students for new or improved Type 2
practices?

Type 3: To improve the organization, schedules, and use of yolunteers at the school
and for the school, and the opportunities and schedules for audiences at school for
students’ events.

What are the top COMMON choices of teachers, parents, and students for new or improved Type 3
practices? S - . :

Type 4: To improve family involvement in learning activities at home, including
homework, classwork, curricular related interactions and decisions.

What are the top COMMON choices of teachers, parents, and students for new or improved Type 4
practices?

Type 5: To improve family involvement in school decisions, committees,
school-based management, advocacy, and other practices of participation.

What are the top COMMON choices of teachers, parents, and students for new or improved Type 5
practices?

Type 6: To improve community collaborations and resources for students, for the
school, and for families.

What are the top COMMON choices of teachers, parents, and students for new or improved Type 6
practices?
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C. Question 2 and 3 of the Survey of Parents report practices that parents are presently conducting at
home. Compare this information with the activities outlined above for the six types of involvement.
Sometimes parents report that they need help on the same practices they are trying to accornplish on their
own. Or, some parents are conducting some practices, but most parents need assistance from the school
to understand what they should do to become more involved.  Also, compare the information from
parents with what teachers think parents are doing now, as reported in Questions 5 and 6 of the Survey of
Teachers. Sometimes teachers are not aware of what parents are trying to do, or how they can help more
parents accomplish the practices of partnership that all agree are important.

From these questions, what do you conclude about school practices that will strengthen the efforts of
families to influence their children's education?

D. As you look across the three surveys, you will find many other topics or questions that you want to
explore with the data from teachers, parents, and students. Write one question that interests your school
and then summarize the data from the Surveys of Teachers, Parents, and Students that addresses your
question.

(You may have other questions that you want to summarize on your own.)

.- One question we want to check across surveys: . .

Data from Surveys of Teachers Parents, and Students that informs this question:

Teachers, administrators, parents, and students should discuss the data and the summaries to see how the
information is interpreted by different groups. Then, your School and Family Partnership Team should
set priorities in the form of a three-year plan. Based on the data and summaries, your team should select
practices from all six of the major types of involvement to implement over a three-year period.

With an action team of teachers, administrators, parents, and students working together, a clear plan, and
a long-term commitment to develop a comprehensive program, you will improve your school and family
partnerships. :
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| Communicating Ji

for

Parenting includes the responsibility of parents to help their
children learn and be ready for school. Schools canhelp by

connecting parents to resources and educational opportunities in
the community and beyond. Parents and other caregivers for
children need to be involved in seiectmg and offering school-
sponsored opportunities for families that build on their parenting
strengths.

Communicating, which must be two-way, includes responsibilities
for both parents and schools. Parents should be encouraged and
enabled to talk with school staff about their children, and school
staff should be willing to actively listen and offer support. In
addition, schools have a responsibility to provide general informa-
tion, including report cards and other student assessment, in a
user-friendly and timely manner.

Learning at home includes helping students and their families
make cormections between what is learned in school, at home, and
in the community. The focus is on learning versus schooling.
Families and school staff can work together to develop learning
goals and provide opportunities to learn: at home and in the
community.

Family-Community
_Partner Sh‘P with the Schools

Framework

Participation

_ Student Centered Leaming Envionment |

- Six Types of Partnerships

Volunteenng

Community
Collaboration

Volunieering includes participation by parents
and other corumunity members at home, in the |
community, and at school to improve learning.

Even attendance at school events is considered
volunteering. The various contributions of all adult
family members need to be appreciated. Some
people can do more than others, but all should be
valued! ‘

Decision making requires parents to be accepted as
partners. Parents and other adults need to be
advocates for all children, not just their own.
Decision making should include perspectives of low-
income and minority parents, as well as majority
parents and caregivers. Does the school governance
structure aliow all parents easy access to decision
making?

Community collaboration recognizes that the
community is part of the learning process. Commu-
nity resources, whether basic or enrichment,
contribute to the success of all Jearners.

Wisconsin Department of Public Instruction » Families in Education Program * Revised March 1998



THE KEYS TO SUCCESSFUL
SCHOOL AND FAMILY PARTNERSHIPS:
EPSTEIN'S SIX TYPES OF INVOLVEMENT

PARENTING: Assist families with parenting and child-rearing skills,
understanding child and adolescent development, and setting home
conditions to support learning at each age and grade level.

' COMMUNiCAT!NG Commiunicate with families about school
programs and student progress with school-to-home and home-to-school
communications. '

VOLU NTEER’ NG im;ﬁrovo recruitment, training, work, and

schedules to involve families as volunteers and audiences at the school or
- |.in other locations to support students and school programs. |

LEARNING AT HOME: involve families with their children in

leaming activities at home, including homework and other curricular linked
activities and decisions.

DECISION MAKING: include families as participants in school

decisions, governance, and advocacy through PTA, committees, councils,
and other parent organizations.

COLLABORATING WITH COMMUNITY': coordinate

‘O 6 the work and resources of community businesses, agencies, colleges or
universities, and other groups to strengthen school programs, family
practices and students learning and development.

From J L. Epstein (1992) Schodl and Family Parmenhips. Pp. 1139.1151 in M. Alkin {ed) ., Enpurlopedia of Education
Eesearch, 6th edition. New Yark: MachMillan.



TABLE l.1  Epstein’s Framework of Six Types of Involvement for Comprehensive
Pragrams of Partnership, add $ ple Practices
Frpe | Type 2 Type 3 Type 4 Type 5 Type &
Learning Decision Collaborating
Parenting Communicating Yolunteerink at Home Making With Community

Help all families
establish homa
environments to
support children
as students

Design effective
forms of schooi-
to-home and
home-to-school
communication
about school
programs and their
children’s progress

Recruit and ot sap”
ize parent help and
SUpPOrt

Provide informa-
tion and ideas to
families about how
to help students at
home with home-
wark and other
curriculum-related
activities, decisions,
and planning

Sampie Practices

tnclude parents in
school decisions,
developing parent
teaders and
representatives

ldentify and inte-
grate resources and
services from the
community to
strengthen school
programs, family
practices, and
student fearning
and development

Suggestions for
home conditions
that support
learning at each
gradelevel -

Workshops, video
tapes, computer-
ized phone mas-
sages on parenting
and child rearing
for each age and

grade level

Parent education
and other courses
or training for
parents {e.g., GED,
college cradit,
family literacy)

Family support
Programs to assist

- families with health,

* natrition, and other
services o

Home visits at
transition points

to preschool, ele-
mentary, middie,
and high schaol;
neighborhood
meetings 1o help
families understand
schools and to help
schools understand
families

Conferences with
evary parent at
least once a year,
with foilow-ups: .
as needed

Language transiac.
ors assist famifies,
as needed

Weelkly or monthiy
folders of student
work sent homne
for review and
comments

Farent-student
pick-up of report
cards, with confer-
gneas onimprov-
ing grades

Reguiar schedule

of useful notices, "
memos, phone
calls, newsletters,

and other com-
munications

Clear information

lieswith naeded:
“information’ .

Schoot and class-
room volunteer
program to help
teachers, adminis-
tratars, students,
and other parents

Parent room or
family center for
volunteer worl,
meetings, resoyrces
for farnilies

Annual postrard
survey to identify
all avaitgble talents,
times, and locations
of volunteers

Class parent,

telephone tree,
or ather structures
to provide all famj-

Parent patrols or
other activities 1o
aid safety and oper-
ation of schaol

on choosing schools programs

oF CourFses, pro-
grarns, and activie

ties within schools

Clear information

on all school poli-

cies, programs,

reforms, and

transitions

Information for
families on skills
required for
students in alf
subjects at each
grade

information on
homework policies
and how to moni-
tor and discuss
schoolwork at
home

Information on
how to assist stu-
dents to imgrove
skills on various
dlass and school
assessments

Regular schedule

.of homework that
. requires students
o tediscuss and |

interact with fami-
fies on what they
are learning in class

Calendars with ac-
tivities for parents
and students to do
2t homae orin the
community

Family math, science,
and reading activi-
ties at school

Summer learning
packets or activities

Family participation
it setting student
geals each year and
in planning for
college or work

Active PTA/PTO
or gther parent
organizations,
advisory councils,
or committees
(e.g., curricufum,
safety, personnel)
for parent leader-
ship and partici-
pation

Independent advo-
CALY ErOups to
tobby and work for
school reform and
improvements

District-level coun-
cils and committees
for-family and com-
munity invoivernent

Information on
“sehoolor local... .
-elections for'school

representatives

Netwaorks to link ail
famities with parent
representatives

Information for stu-
dents znd families
on-communi
health, cultural,
recreational, social
support, ardd other
programs or
services

Information an
comenunity activie
ties that Iink to
learning skifls and
talents, including
summer programs
for students

Service integration
through parter-
ships involving
scheol; civic, coun-
seling, cuitural,

:-hezith, recrea.

tion, and.other
agencies and organ-
izations; and
businesses

Service to the
community by
students., families,
and schools {e.g.,
recycling, art,
music, drama, and
cther activities for
seniors or cthers)

Participation of
alyrmi in school
programs for
students
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Challenges and Redefinitions for thé
of the Six Types of Involvement
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Surcessful Design and Implementation
-

Chailenges
Type 2 Type 3 Type 4 Type 5 Type &
< Learning Decision Collabarating
Parenting Comrnunicating  Voluntsering at Home Making With Community

3¢ Provide information

to all families who
want it or who
twed it, not just to
the few who can
sttend workshops
or meetings at the
school building

Enable famities
to share informa-
thon about culture,
background, <hil-
“drens talents and
needs

Make sure that
allinfarmation

- for families is clear,
wsable, and linked
1o children's suc-
cess in school

Review the read-
ability, clarity, form,
and frequency of all
memas, notices,
and other print and
noNSrint communi-
cations

Consider parents
who do not speak
English wall, do not
read well, or need

large type -
Review the quality

of major communi- -

cations {e.g., the
schedule; content,
and structure of
conferences; news-
tetrers; report
cards; and others)

Establish clear
two-way channels
fer communications
from home to
school and from
school to home

Recruit volunteers
widely so that ofl

families know that
their time and tal-
ents are welcome

Make flexible sched-
ules for volunteers,
assemblies, and
events to enabie
employed parents
to participate

‘Organize volun-

teer work; provide
training; march time
and talent with
school, teacher, |
and student needs;
and recognize
efforts so thag
participanis are
productive

Design and organ-
ize a regular sched-
ule of interactive
homewark {e.g.,
weekly or bi-
monthly} that gives
students responsi-
bility for discussing
important things
they are fearning,
and helps famifies
stay aware of the
content of their
children's classwork

Coordinate
family-linked
homewaork -
activities, if
students have
several teachers

involve families
with their children
in all important
curriculime-related
decisions

Redefinitions

Include parent
leaders from all
racial, ethnic, socio-
econamic, and
other groups in

the schoot

Offer training to
enable leaders to
serve as represen-
tatives of other
families, with input
from and return of
information to all
parents

Include students
(along with parents)
in decision-making
groups

Solve wirf problems
of respansibilitias,
funds, staff, and lo-
cations for coliabo-
rative activities

inform families of
community pro-
grams for students,
such as mentoring,
ttoring, and busi-

hess partnerships

Assure equity of
opportunities for
students and fami-
lies to participate in
Cormmunity pro-
grams or to obtain
sarvices

Match community
contributions with
school goals; inte-
grate child and
family services with
education

“Workshop” to. -
nmorethan
ameeting about'a
topic held at the
school building at
& particular time;
“workshop” also
may mean making
information about
- topic avallable in
a variety of forms
that can be viewed,
heard, or read

anywhere, anytime

“Communications
-"abour school pro-
igramsand student

progress” to mean:
two-way, three-
way, and many-way
channels of corm-
munication that
conmect schools,
families, students,
and the community

MWolunteer e

meananyone who
:supports school

goals and children’s
iearning or devel-
apment in any way,
at any place, and at
any time——not just
during the scheol
day and at the
schood building

“Homework" 1o

mean notonly, -

“work:dohe alone,

bur alse interactive
activities shared
with others at home
or in the commu-
nity, linking school-
work to real life

"Help” at home to
mean gncouraging,
listening, reacting,
praising, guiding,
maonitoring, and
discussing-—not
“taaching " schoot
subjects

"Decision.making” .

tomean a process
-of parthership, of -
shared views and
actions toward
shared goals, not
just & power struggle
between conflicting
ideas -

Parent “leader”
tomean a real rep-
resentative, with
opportunities and
support to hear
from and commu-
nicate with other
farnilies

“Community™to -
aviean not only the
neighborhoods
where students’
homes and schools
are jocated but also
any neighborhoods
that influence their
learning and devel-
opment

“Carmnmunity” rated
not only by low or
high social or eco-
nomic qualities, but
by strengths and
talents to support
students, families,
and schools

“Community”
means all who are
interested in and
affected by the
quality of education,
not just those with
children in the
schools



Results for Students

Type | Type 2 Type 3 Type 4 Type 5 Type &

Learning Decision Collaborating
Parenting Communicating Volunteering at Home Making With Comrmunity
Awareness of family Awareness of own Skill in comruni- Gaing in skifls, Awareness of Increased skilly

supervision; respect
for parents

Positive personal
qualities, habits,
beliefs, and values,
as taught by family

Balance between
time spent on
chores, on other
activities, and on
homework

Good or improved
attendance

Awareness of
importance of
school

prograss and of
actions needed
to rmaingain or
improve grades

Understanding of
school policies on
behavior, atten-
dance, and other
areas of student
corduct

Informed decisions
about courses and
programs

Avareness of own

-rolein partaerships,

Serving as courier .
and communicator

cating with adulgs

Increased tearning
of skills that receive
titoring or targeted
attention from
volunteers

Awareness of
many skills, talents,
accupations, and
contributions of
parents and other

- voluntears

zbilities, and rest
scores bnked to
homework and
classwork

Homewaork
compietian

Positive attitude
toward schaolwork

View of parent

as moare similar to
teacher, and home
as more simifar 1o
school

Seli'«ém;cept of
ability as learner

Resuits for Porents

representation of
families in school
decisions

Understanding that
student rights are
protected

Specific benefits
linked to policies
enacted by parent
organizations and
experienced by
students

and talents through
enriched curricuiar
and extracurricular
experiences

Awarenassg of
careers and options
for future education
and work

Speciiic benafits
linked to programs,
services, resources,
and apportunitias
that connect stu-
dents with com-
mhity

Understanding of
and confidence
about parenting,
child and adoles-
cent development,
and changes in
home conditions
for learningas -
children proceed
through schoo!

and others’ chal-

lenges'in parenting

Feeling of support
from school and
other parents

DRI . problems
Awareniessofown T
‘Interactions with

Understanding
school programs
and policies

Monitoring and
awareness of
child's progress

Respending effec.
tively to child's

teachersand ease
of communications
with school and
teachers

Understanding
teacher’s job,
increased comfort
in school, and
carryover of schaol
activities at home

Self-confidence
about ability ro work

in scheol and with _
i childrenor totake

8teps’to improve.”
Wwn education

Awvareness that
families are
welcome and
valued at school

Gains in specific
skills of volunteer
work

Know how to sup-
port, encourage,
and help student
at home each year

Discussions of
school, classwork,
and homewaork

Understanding of .

‘nstructional pro. -
: grameach year
‘and of what child

is learning in each
subject

Appreciation of
teaching skills .

Awareness of child
as a learnor

Results for Teachers

Input into policies
that affect child's
education

Feeling of awner-
ship of school

Awareness of
parents’ voices in

- sehool decisions B

“Shared expériences

and'connections
with other farnilies

Awareness of
school, districe,
and state policies

Knowledge and use
of local resources
by family and child
to increase skilis
and talents, or te
obtain needed
services

Interactions with
other families in

community activities:

Awareness of
school's role in the
community, and of
the community s
consributions to the
schogl

Understanding
families” back-
grounds, cultures,
concerns, goals,
needs, and views
of their children

Respect for fam-
ilies’ strengths and
efforts

Understanding of
student diversity

Awareness of own
skifls to share infor-
mation on child
development

10

increased diversity
and use of commu-
nications with famij-
lies and awareness
of own sbility to
communicate clearly

Appreciation and
use of parent
network for
communications

Increased ability

to elicit and under-
stand family views
on children's pro-
grams and progress

Readiness to
irivoive farnilies in
new ways, including
those whe do not
volunteer at school

Awareness of
parent talents and
interests in school
and children

Greater individual
arLerition Lo sty.
demts, with help
from volunteers

Better design of
homewaork assign-
ments

Respect of famity
tirne

Recognition of
equal helpluiness of
single parent, duat
intome, and less
formatly educated
famiites in motivar-
ing and reinforcing
student learning

Satisfaction with
famnily involvernent
and suppart

Awareness of
parent perspactives
as a factor in policy
developrent and
decigions

View of equal status
of family represen-
tatives on commit.
tees and in leader-
ship roles

Awareness of com.
munity resources to
enrich curricslum
and instruction

Qpenness 1o and
skill in using mentors,
business partners,
community volun-
teers, and others to
assist students and
augment teaching
practice

Knowledgeable,
helpfud referrals of
children and fami.
lies to needed
services

S by
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The best way to answer this question is to ask
more questions . . . of &l those in your commu-
nity who have a vested interest in the well-being
and education of children-—senior citizens, busi-
nesspersons, parents, teachers, and government
representatives. This usually means involving
everyone in ereating a road map for moving your
community toward realizing Goal 8 of the Na-
tional Education Goals, the Parental Involve-
ment Goal.

Goal 8: Parental Participation

By the year 2000, every school will pro-
mote partnerships that will increase paren-
tal involvement and participationin promot-
ing the social, emotional, and academic
growth of children.

The objectives for this goal are that . . .

Every state will develop policies to as-
sist local schools and local educational agen-
cies to establish programs for increasing
partnersh:ps that’ respond to: the yarying -
needs of parentss and the home o

Every school will actively engage par-
ents and familties in a partnership which
supports the academic work of children at
home and shared educational decis-
ionmaking at school; and

Parents and families will help to ensure
that schools are adequately supported
and will hold schools and teachers to high
standards of accountability.

In developing this plan, your community will
want to ask: “Where are we today, in relation to
Goal 8 or our own goal? Where do we want to be
by the Year 20007 How will we get there? And
how wiil we know that we're making good
progress along the way?”

Following is a closer look at seme of the sle-
ments that may help your schools and commu-
nity examine how they will reach Goal 8,

Wi in D of Public John ¥, B , State Sup

P

How Do Family and Community
Involvement Link with National
Education Goal 8: Parental Participation?

Thirty years of research make it clear: par-
ents and families are pivotal to children’s learn-
ing. And no refrain is heard more often, in com-
munities headed toward the National Education
Goals, than the African proverb, “It takes an
entire village to raise one child.”

Your community and schoels will want to ask:
How can we continuously strengthen our part-
ners}nps with parents? How can we build and
continuously improve our “whole village” part-
nership for learning?

To answer this question, your community and
schools may want to examine:

Early childhood. Are we focusing public and
private resources on helping parents prevent
their young children’s health problems and in-
tervening early, when necessary? Are we ensur-
ing that day care in our community is develop-
mentally appropriate and supportive of parents?
Is every child in our community being read to
every day" Is every child being taken to the

library, museums, plays; concerts, and otherper- .

formances ‘and ‘cultural events? Does our com-
munity make various efforts to support parents
and families of young children, so that every
child will enter school ready to learn?

Learning at home. Do families in ouvr commu-
nity use TV wisely? Do they establish daily rou-
tines—a time for chores, eating meals together,
and firm bedtimes? Do parents set a regular
time for children to do homework each day, ina
well-lit place, free of distractions such as the
telephone, radio, and TV? Do families talk regu-
larly with children about what they're learning
in school, and about current events, family his-
tory, and other topics? Do families take advan-
tage of libraries, museums, and other educa-
tional resources in the community?

Communication between home and school.
How often do our teachers and parents talk to-
gether about how well individual children are

dent/125 South Wabster Street/P 0. Box 784 tAMadison, Wiseonsin 83707-784 17608} 266-1771
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doing in school—good news as well as bad—and
about how improvements can be made? How can
parents and teachers better communicate to help
children learn more?

Involvement at home and at school. What
are the barriers to gettmg more parents to help
out at school, and how can we overcome these
barriers? What are schools doing to make all
parents feel welcame at school? What can the
schools and various groups in the cammunity do
to help keep parents better informed so that
families are creating an- ‘environment at ‘home
that is conducive to learning?’ ‘What can we do'to
help all families do things at home to help their
children do well in school?: Are families looking
at report cards and actual student work? Are
parents making sure that children always com-
plete homework on time? Do families encourage
children to put their best effort into homework?
Do parents talk to children regularly-—about
schoolwork, books the child is reading, world
events, and whatever the youngster wants to
talk about? Do parents monitor children's TV-
watching? How many parents volunteer at
schocr}‘?

| Technology Are we usmg vmcemazl or ather. '

technolegies to facilitate communication be-
tween parents and teachers? Are we using tech-
nology to let parents know immediately when
students are absent, to'offer tips on how to help
with homework, and to provide other informa-
tion? Are computers in schools linked to comput-
ers at home, or'to parents’ job sites?

Families facing special challenges. What
are we doing to help children—and the families
of children—who have limited English profi-
ciency, disabilities, and other special needs, so
that these students reach high levels of aca-
demic learning?

Grandparents and senior citizens. Are
grandparents, retired teachers, and other senior

citizens tutoring, guest lecturing, working with

small groups of students, or helping in other
ways in or putside the classroom?

Employers. What are businesses doing to en-
courage their employees who are parents to get
more involved in their children’s education?
‘What leave policies and flex-time arrangements
are available to encourage parent participation
in the schools? What parent support efforts or
programs do employers offer their employees?

Adult literacy. What are libraries, employers,
schools, community colleges, churches, volun-
teer organizations, and others doing to ensure
that all parents and adults become literate?

Preventmn of vmlenoe and drug abuse. To
what extent are violence, aleohol, and drug abuse
problems in our schools and commumty‘? ‘Are
unauthorized weapons present in our schools?
How safe are our schools? What do students and
teachers say? What are we now doing to reduce
these problems? What are the media, religious
groups, student groups, county organizations,
parents, law enforcement, and other groups do-
ing to help? What else do we need to do?
Community service. What community service
epportunities are available to youngsters and
other members of our community? Can students
earn credit or postseconidary financial assistance
for: helpmg solve ecmmumty problems? Are we
participating in AmeriCorps—Presi-
dent Clinton’s national service program—or us-
ing college work-study students as volunteers in
the schools?

Basic health and human services, What are
we doing to make readily available basic health
and human services—such as immunizations,
eyeglasses and hearing tests—for low-income
families in our community? Do we have gover-
nance mechanisms that encourage ceordination
and communication among housing, employ-
ment, welfare, and other services? Do these ser-
vice providers get adequate training and oppor-
tunities to share information and ideas? Do we
collect information on the performance of these
services? Is this information reported publicly?

_Are we holding service providers accountable for

resuits?
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Family and public support and engage-
ment. Are we listening to and involving par-
ents? Are we responding te what we hear? Are
we working fogether to analyze our problems
and develop solutions? Are we developing a clear
and consistent set of messages? Are we deliver-
ing these messages regularly and through mul-
tiple media and various forums? Do we report
regularly on the performance of students and

schools, and on plans to improve performance?
Do we inspire willingness to come up with the
necessary resources? Do we determine the kinds
of involvement needed from individuals, organi-
zations, or groups in the community for particu-
lar kinds of efforts (including governance, cur-
riculum development, administrative services,
apprenticeship programs, and more)? Are we
developing strategies for enlisting that support?

Editor's Note: This article is excerpted from the booklet, “An Invitation to Your Community: Building
Community Partnerships for Learning,” which contains information about all eight National Education Goals
2000. To obtain a copy, call the U.S. Department of Education at 1 (800) USA-LEARN.




Teachers and Parents Have Different Perceptions

Most teachers realize how important it is to communicate with parents, yet they often feel
frustrated in their efforts to communicate. One reason may be a lack of home-school
communication skills. Another reason may be the differences in perception that exist
between teachers and parents. Below is a chart compiled by Mendoza and Cegelka of
Project P-Pact, San Diego State University.

Differences in Perception That Can Interfere
With School-Home Communication®

Professional

Parent

Group - must focus on the whale class or group.

Individual- is concerned with own child's
individual progress, needs.

Established Skills - has knowledge of what
child has mastered.

Emerging Skills - is concerned with what
child is learning.

PreEE:it -is concerned with present
development of child.

History - has the perspective on how far the

child has come.

Futuristie - looks to what child will be able to
do inthe future, career potential.

Present- is concerned with here-and-now.

Specificity - is concerned with mastering
specific skills.

Diffused - tends to see whole child’s ongoing
development.

Cognitive ~sees child more abstracti:;r. able to
distance self from child.

Emotional - has emotional involvement with
child.

Achieved/chosen profession- encourages .
child to make professional career choice..

Given - believes this child has been given;

. parents accept the child as or'she he is.

Dominant - has power position, expertise.

Submissive - may feel helpless, uneducated.

Universal - looks for one best method, way to
work with all children.

Individualized - wants to have child
approached and taught as an individual.

*Compiled by Mendoza and Cegelka of Project P-Pact, San Diego State University. Published in Community Education
Journal(April, 1887), p. 12. Adapted and reprinted with permission.
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What Parents Want to Know

In response to an informal survey, approximately 50 parents from several Wisconsin
school districts expressed what they would like to say to teachers and what information
they would consider the most beneficial in helping their children learn.

Parents Want to Belong

¢ [ want to belong.

& Weleome me to the school; don't shut me out.

¢ Invite me to school; take the initiative.

® Askfor my input but don’t intimidate me.

¢ Tell me how 1 can participata in school activi-

ties.
¢ 1 would hke to be a member af an advisory

couneil or parent involvement committee.

Parents Want Teacher Contact

¢ [ would like my children’s teachers to call me.

® Because I work, I need evening teacher con-
ferances.

¢ Letme know what my children are studying.

¢ | want to meet the teachers at least once a
month.

¢ Keep communications clear, brief, and simple,

not overiy techmcal

Parents Want In.formatmn

# Tell me the philosophy of the school, the chan-
nels of authority, and the general goals of each
subject studied.

e Tell me the best time to call the teachers, the
names of the staff, and their telephone numbers.
¢ Send me a weekly or monthly newsletter
which lists school events, community resources,
and enrichment programs.

® [ need to learn strategies I can use with my
childrenn when dealing with alcohol and drug
prevention, video games, TV programs, peer
pressure, and study skills,

¢ I would appreciate parent education work-
shops or videos to learn about communicating

with teens, how to motivate children to study,
social pressures, curfews and family rules,

~college applications, and helping with home-
" work.

Parents Want to Help

® Give me ideas on how to complement what my
children are learning in school.

® I need ideas for enrichment to supplement my
children'sclasses.

¢ What can I do to help with homework?

® | need to know what teachers expect at each
grade level in emotional, social, and cognitive
growth areas.

® If a problem arises with school work, contact
me immediately; don't wait for weeks.

® What are your expectations of my children?

® I'd like a parents’ attendance day so [ can
understand my children’s classes better.

Parents Want Teachers to Love
and _E_D'is_c;_ipline' Their Children

® Do something to make my children feel good
about themselves.

¢ Make rules clear and don’t put up with in-
appropriate student behavior.

® Relax when students are acting normaily.

s Remind yourselves that you are an important
influence in children’s lives.

® If I complain about semething, don't
out” on my children.

* Avoid stereotyping children.

® Praise students for good efforts.

* Contact me about good news, too, not only
about problems.

s Tell me your expectations of my children.

® (Care about my children.

oy

take it



Why Parent Involvement?

The single most important determinant of
child’s success in school, and ultimately
throughout life, is not family status, education
level, income, or 1Q. It is whether that child's
parents are invoived in his or her education.

This proposition may sound radical, but
there is a mounting body of evidence that is diffi-
cult to dispute, Study after study shows that
when parents are invoived, children do better in
school and schools improve. Students whose par-
ents stay in touch with the school score higher
scholastically than children of similar aptitude
and family background whose parents are not
involved. Programs with a parent-involvement
component are more effective than otherwise
identical programs without one. Schools that
connect to their communitieés by serving as
polling places and neighborhood facilities have
higher graduation rates. The effect goes well
beyond the short term, and it is especially
pronourtced for children we consider "at risk.”

Knowing this, how can we address the re-
structuring of our public schools without first
considering the critical role that parents play in
improved student achievement, the outcome by
whieh our success must ultimately be judged?

Not only should parents--the primary stake-
holders in the quality of public schools~be in-
volved in the process of restructuring, the
primary goal of the entire endeavor must be to
transform the relationship between families and
schools from one that is distant and wary to one
thatis intimate and trusting, '

If parents are not an integral part of the en-
tire learning process, children find it difficult to
integrate the separate experiences of home and
school. If home and school are in conflict, the
children tend to fall behind and drop out.

Some of the most successful programs to
transform schools through intensive parent in.
volvement have been designed by Yale psychia-
trist James Comer. His theory is clear and
direct: children learn from people to whom they
bond. If the attitudes, behavior, and expecta-
tions of the school staff are substantially differ-
ent from those at home, children often become

completely alienated from school by the time
they are eight years old.

There are a number of strategies that
schools can employ to establish an effective
family-school partnership. While they are not

 diffieult or complex, for many schools they will

definitely involve restructuring.

¢ School staff must get to know each child well.
It is much more difficult to "write off ” students
you know and care about. For secondary schools,
a teacher-advisory system is recommended
where each teacher has responsibility and
specific opportunities built inte the weekly
schedule for close interaction with about 20
students and ongoing communication with their
parents, o S

¢ The teacher should make at least one personal
contact with each student's family every month
over the phone, at home, or in the community if
a parent is unable or reluctant to come to school.

® Parents should also have at least one oppor-
tunity a month to get acquainted with the
school. A back-to-school night is great except
that it is held only once a year. Other
possibilities include social events, such as a
family spaghetti dinner; report card days when
parents come-to school to pick them up; an

‘evening awards ‘assembly to recognize siudents,

teachers, and parents for their contributions to
the school; an all-day open house: or a weekend
family pienic to celebrate the return of spring.
The various elements of the school community,
such as the PTA, the faculty, the principal’s
office, or a local business, can take turns
sponsoring the events, :
¢ For parents to share in the life of the school,
they must be welcome in the building at ali
times. This means blanket permission to do
such things as have lunch with their kide, visiz
the classrooms, use the library, or talk to the
principal, guidance counselors, and teachers.

Indicators that say, “This school is open to
everyone” might include welcome signs in all
languages spoken by school families; a parent
room equipped with comfortable furniture, 2



typewriter, and telephones; and a corner in the
- library stocked with recommended materials
and readings for parents and copies of currently
used texthbooks,

The school should be a community resource.
Schools that provide their communities with a
variety of services enjoy a deservedly better
reputation. They are also much more likely to
have bond issues approved. Community
meetings, adult education, local theatrical
productions, health screening, candidate aights,
and physical fitness classes all are legitimate
uses of school facilities, and all contribute to the
well-being of the community. The school should
also serve as a primary referral point for needed
social services. - ‘

' Some of these recommendations will cost
money, but they are strong preventive medicine.

Recent evaluations on dropout prevention
programs show that they are too little, too late,
yet their cost would probably underwrite what
we have been discussing. When we consider that
the bill to society for a single unproductive, anti-
social citizen is upwards of $55,000 a year, we
don’t really have a choice. By getting parents
more invoived we can restructure our schools in
a way that reconnects them to the communities
they are intended to serve.

Anne Henderson is an associate with the Naticnal
Committee for Citizens in Education, author of The Evidence
Continues to Grow: Parent [nvolvement Improves Student
Achievement, and co-author of Beyond the Bake Sale: An
Educator's Guide to Working with Parents. She wrote this
commentary for Policy Briefs, Number 9, 1990, Parent
Involvement in School. Restructuring, a publication of the
North Central Regional Educgtional Laboratory.
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Debatable issues of parent involvement

Several major issues related o parent in-
volvement were discussed in the comments
added by over 1.000 teachers to a survev of
teachers’ practices. Results of the survev of
3.700 teachers in about 500 schools in
Marviand are described in Becker and
Epstein {int this issue). The teachers’ com-
ments reflect the variation in vears of ex-
perience and in the number and tpes of
contacts individual teachers have had with
parents. Each theme can be viewed from
two perspectives—there are potential ad-
vantages, bu: there are also potential
problems, with any parent-involvemens
technique. Teachers’ comments reveal
their contrasting opimons on the benehts

. :_e:«_:';pec't"fzd_-froujz'_pé{r_eni assistance -at home
~and on the organizational Seructures used

to conduct parent-involvement activides,
Some teachers are very positive about par-
ent invelvement: others have been dis-
couraged by their attempts to communi-
cate,and work with parents.

Teachers’ time

Many teachers commented on the
amount of time needed to prepare proj-
ects, workshops, and/or directions for par-
ents 1o use and supervise at home. The
crucial question is whether the ume re-
quired bv the teacher is worth the trouble.
and whether teachers should volunteer
their time without knowing rhe likels «of-
fects of their efforts.

Some teachers telephone parents fre-
quently to give positive messages about
child's progress in school or special skillv or
abilities observed as well as to disciss
problems. If a teacher telephones 30 par.




frustruted when working on skills at
home. Some reinforcement at home 18
quite helpful as fong as it s kept 10 a
minimim amount of tme and done con-
sistentdy, An bour a dav is unrealisuc,
and untair to parent and child, T feel
that children spend a large part of their
duv in school thopetully learning) and at
hone need o be released for refaxation.
plav, and pursuing interests thopefully.
not all television}. Purenting-is in iiself a
demanding iob. . . . '

Students’ time and feelings

Many teachers focused their comments
on the benefits or problems for the stu-
dents of parent involvement in learning
activities at home. Some believed academic
activities should be kept 10 a minimum so
children could follow interests in their
out-of-school time. Many stressed with
deep conviction that studenis’ time at
home should be mainly the time 0 play,
participate in activities of special interest,
or relax. Others expressed concern that
academic tasks at home can cause parents

and children ‘psychological stress as the .

pressure to perform. vies with the child's
need for help and parents’ desire to help.
Others believe the child’s time at home
should reflect parents’ teaching of home-
related skills.and responsibilities.

Several teachers expressed concern
-that the complex relationships between
parents and children can be affected by the
kinds of activities assigned for work at
home by teachers:

Most parents are very willing to assist
at home and welcome ideas, but [ stress
working for short periods of tme and
only when both parties are not becoming
upsct. Some parents tell me they want to
help, but they lose their patence. On the
other hand. children often feel embar-
rassed when they don't think thev are
performing as well as thev want 1o for
their parents.

Care must be taken in "home help”
situations so that pressure on the chitd s
aot increased bv emotional or un-
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enlightened parental involvement when
the goal is w help the child and thereby
lighten pressure placed upon him.

Teachers had varied opinions on
whether thev should rv 10 maximize the
potential advantages of parent assitance
for some children, even if other ¢hildren
may not be assisted. Some teachers helieve
parent activities are valuable even it vnly
some parents complete them: other
teachers believe no parent-conducted
learning activites should be assigned un-
less all parents agree o cooperate. thev
charge that children of purents whe de not
do their part are put ar a disadvantuge
through no fault of the students. Compare
the two points of view!

Although many of my students crune
from homes where support of schoois o
great. there are also a good number ot
students who come from homes where
support i minimal and parent invoiho

ment 15 very low. This makes it ditficuit

~to.givethe class an assignment vy
parents when onivisome of the studenis
have parents who would bother to help

Most pareats talk a good storv. frn
rarely follow through on any imuoive
ment. Then there are some who, gnen
prodding. guidance, and a great de.al
specific directions on what to do. will 7s
consistently 1o help their child. It poes
off. even if the resuks are minamul I+ -
for these few that it is worth deing v
we can to get them involved—beciuse ¢+«
ultmately for the children.

The teachers. paremts’, and stuios
time, commitment, and reactions weie o
peatedly discussed by the teachers [" e
were legitimate differences of ope

Should some of the parents’ and stut s
time at home be spent on lessoos ol
school assignments, or should the o "«

spent on new experiences and divers v s
that build on parents’ special abihities
answers to such questions may depe - 0
such factors as children’s ages, the ;- -
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mands on thewr nime. Helping kids at
home becomes & more fruserating task
when a parene is tired or has many jobs
o do. Other parents get carried away
and ask the kds o do tov much at home.

Several teachers commented on dif-
ferences between parents with greater or
lesser education:

I don't feel the educational level of
the parents'plavs too great a part be-
cause in my experience I've had tremen-
dous parent involvement with those
whose educitionat level did not go be-
vond the eighth grade. -

Parent involvement became ex-
tremely poor as the vears progressed:”
When the emphasis of education went
back to basics. the parents withdrew.
This could be attributed 10 their own
poor educational backgrounds and pre-
paredness 1o help their children. '

Irn general. teachers did not specify the
benefits of parent involvement. Most
teachers said, "It depends on the students
and ‘their parents,” ‘as'this teacher com-

Cmenis:

I have had excellent cooperation
from parents this year. In manv in-
stances it has been up to 95 percent.
Other years have not produced the same
results. Last vear. 1 had the cooperation
of approximately 10 out of 32 parents—
and it was the same school. It dependson
the group of children—if I had com-
pleted this questionnaire last yvear my
responses would have been rtoually
different.

And, manv teachers thought that the
school climate and the principal's support
were important. as this teacher notes:

Most of my teaching career, myv prin-
cipals have been very much agamst the
teacher working with parents other than
when discipline was involved. and have
been unwilling for the teacher o have
contact with parents outside of regular
classroom hours, My bhreakthrough m
working with parents has been due to
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working with an outstanding teacher
who is excellent in home and school re-
lations.

Use of parent-involvement coordinators

Manv comments were offered by
teachers on the Tide I programs. These
programs often include parent coor-
dinators, whose job it is to get more par-
ents involved in more aspects of school life,
The Title [ programs are the largest for-
mallv organized programs for parent in-
volvement. Several teachers remarked on
the benefits from excellent Title 1 parent
programs, but just as manv said the pro-
grams were poor and wasteful. The con-
trasting opinions suggest that some or-
ganizational strategies are necessarv if the
programs are to succeed from the teachers’
point of view.

I teach in a Title | school where we
have an organized Parent Involvement
Program headed by two Parent In-
volvement Aides, They lead many pro-
grams and acuviries once conducted by

- the'teacher, ‘such as -home wisits, teler

_phone calls, trips with children’to dentist
‘or doctor. assistance with clothing needs,
recruitment of parent volunieers to op-
erate the Reading Club, and organiza-
tion of workshops for parents to learn
games that can be used at home. So
many of these opportunities are out of
the hands of the classroom teacher.
Twenty-fve or 30 yvears ago when [
taught in a rural Appalachian cen-
solidated school. I had much more par-
ent involvernent than [ do now. From mv
teaching point of view, { definitely had
mote support from parents on things |
atternpeed o do. Although our Title |
aides have very good rapportt with our
parents, there seems w0 be more of 4
trend to let the aides do things for the
parents and less emphasis on helping
parents (o help themselves. We do have
“star” examples of paremt volunteers of
more than [0 vears who now are "super”
paid Title I aides. That is progress. as
they help not only their own fanulies but
athers,

Under the Title T program. we have a
home visitation aiwde who takes learning
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[ have found as a teacher in this
transient cotmmunn that the parents are
toa Busy o bother abour how their chil-
dren are doing. [f eversthing iy going
smoothiv. the parents stay at home. Onldy
i rouble arises does one hear from a
parent. Even it vou are doing z fantastce.
outstanding job vou do not hear from
parents. Oniv in time of trouhle.

*arent involvement s the problem, 1
have acconpiished the impossible when
[ munage to just ger sume parents into
the schoot for a conference.

The effecriveness of using these
techniques depetids on the comuni-
tvtiest the school is serving. 1 have waight
in a school where the parents were so
involved that ane did not need 1o use.r
techniques. 1 have taught in a school
where very few parents were capable of
using any technique no matter how sime.
ple. 1 have also Iad a parent who could,
have helped her son tell me that that 1
my job,

Some admitted that teachers fear par-
ents. and this fear inhibits the kinds of

-progrims teachers attempr.. . -

Most teachers Fear parents and 1. tao,
only use parents when [ feel I have com-
piete control.

My experience indicates that teachers
are even more feartul than the paremts
of vur interaction.

Successful efforts

In spite of all the possible problems,
some teachers with parents of all educa-
tional ievels and students at all achieve-
ment levels have been able to eswablish
programs that emphasize the link between
school and home.

Reading with children. Manv weachers
described how they organize a formal pro-
gramt in which parents or students read on
a regular basis. One example:

About 4 years ago in 2 schoo! with a
large minonity population, most parents
were contacted and agreed w see o it
that their children read—either to the
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parent ar by themselves tor 1 minutes
every evening. Many parents cooperated
and [ believe it helped the children's
veading skills. OFf course. the children
couid read longer than 1D minuges it
thev wished. Thev brought in stips
signed by their parents each morning
and were rewarded occasionally by small
tems donated hv local businesses. Very
few parents objected.

Signing papers and folders. \Manv
teachers have devised different SVSLEMS L
keep parents aware of the children's
schoolwork. When teachers ask parents o
sign daily work or weekly foiders. thev are
fulfilling an obligation to keep parents in-
formed of children's progress before or
between report cards. Some teachers ulso
send home skill-building assignments or
games based on the students’ problems
identified in schoolwork or on tests:

By having parents sign children’s
graded math tests and units. | cover sev.
eral problemn spots. Parents ulwavs have
a good idea of grade average: parents

- -can see.the child's progress ot lack of it
+ signing math units enables parents tosee.
all of their children's dailv assignments
before they are disposed of without the
hassle of seetng them every might. Units
get signed when the test is taken. If 4
child receives a poor grade | attach a
sheet telling the parents w review and
stucy the needed skills with their child.
The signing insures that the parents see

the note.

I send a letter to parencs each time
we Start a new phase of work, explaining
what we will be doing and how they cun
help. This is signed and returned. [ also
send all returnable work home on blue
or green paper or attached to a blue or
green computer card. Parents and kids
know blue papers are to be returned. |
have about 95 percent respond.

Some use a system that permits the
parents to communicate with the teacher
with more than a signature:

A buddy-book: Each duv I write 4
comment concerning the child’s work




At the end of the vear [ sent home a
calendur of summer activities that would
invalve parent-child parsicipation and
would help the child improve or retain
basic skills.

Dilemmas of parent involvement

The teachers were aware of the di-
lemmas of home-school relationships:

Parents are so involved with staving
alive and being able 1o keep up econom-
ically. there is little o1 no energy left o
devote to ¢hildren—much less spend
timne teaching;.disciplining. ete. The time
thev have js spent being loving. lenient,
and feeling guilty for not having time or
energy to telp their children. The chil
dren have no motivation to study, Many
of the chiidren I teach are too busy rais-
ing the little children in the family,
cleaning house, and doing adult work at
home because their parents are out (rv-
ing 10 make ends meet. It amazes me
that the children can run houses. raise
siblings, and still find time to learn-atall.

Many homes have no literature in
‘them-—everything comes from TV vet .
the ‘schools neglect the ‘media. ‘Parents ~
want zo be supportive and help, butthey
can't—vet without their support. schools
cannot make any real difference.

If parents became actively invoived.
and worked with the teachers, our stu-
dents would ‘be more successtul. Gur.
students need lots of motivation that
teachers alone cannot provide.

In some ways, all of the teachers’ com-
ments are correct. There is no denying the
different reactions of teachers to the par-
ents with whom they have worked. The
honest differences in teachers’ opinions
reflect three perspectives on parent-school
relations: (1} parents care but cannot do
much to help the school or their children
in actual learning; (2) parents care but
should not help with school learning; (3)
parents care and can be of great heip if
they are shown how 1o help. There was no
disagreement, however, about the fact that
successful parent-involvement programs
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require the teachers’ commitment and the
parents’ commitment. There are usually
no tormal rewards for reachers or parents
for the tme and effort required o plan
and conducr learning activities at home.
However, both mayv have feelings of sats-
faction when children make progress in
learning,

Many comments stressed the parents’
and students’ needs for time at home that
is free of academic demands; however. an
equal number of teachers emphasized that
many students who have trouble in school
would be assisted with some structured
dailv work at home. Parental assistance
that provides extra time for learning mav
be one of the few techniques that can bring
a slow student up to grade level. Many
teachers believe it is worth a trv to develop
programs for parents to conduct at home
that will supplement the teachers’ efforis.

Because of an absence of research on
the effects of parent involvement, it ts tm-
possible to assure teachers that ceriain
practices will. fead to improved student

*skills; improved parent-child exchanges. or
“improved parent-teacher relations. It s

equally impossible to assure teachers that
theyv can be more successful if thev ignore
parent involvement. The differences in
teachers’ opinions and the lack of objective
evidence on the debated topics suggest
how research can contribute o this im-
porwant aspect of education. From the
statistical results of our survey and {rom
the written comments of the teachers, we
have identified eight issues that may
prompt new research:

1. Of all types of parent involvement,
supervision of learning activities at home
may be the most educationally sigrificant.
In contrast to PTA councils and classroom
volunteers that involve relatively few par-
ents, parent activities at home can imolve
many or all children's parents. We need to
know whether and how teachers at duffer-
ent grade levels can successfully imple-
ment parent-involvement programs (o in-
clude ali families.

B O T




that these activites have become formal.
accepted strategies for parent-teacher ex-
changes. Thev are school-level activities
thar recur in similar, prediczable form in
most schools. In ¢contrast, the techniques of
parent involvement in learning activities at
home are classroom-level projects that are
developed by individual teachers. The
patzerns of exchange for these activities
have not been sundardized and so there
are no clear expectations.

it is questionable whether the familiar
rituals of visit-school night and parent con-
ferences accomplish more than a polite ex-
change between parents and teachers.
Techniques for parent involvement in
home-learning activities have greatetr po-
tential for acuvely invelving parents in im-
portant exchanges with the teacher that
may assist their own children’s progress in
school. We need to know how teachers can
organize parent involvement so the ac-
tivities will becorne as familiar as the tradi-
tional parent-teacher events.
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New research on parent involvement
should take into account the natural varia-
tion in characteristics of teachers. students,
families. schools, and classrooms. Impor-
tant guestions on the implementation and
effects of parent involvement have been
raised bv this exploratory survey of
teachers and by the variety of opinions
thev expressed. If the problems and pos-
sthilities of parent involvement are svstem-
atically studied. research can lead quickiy
and directly to useful information for
weachers,

Note
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