This is the written testimony from the April 10™
meeting in Kenosha of the Jt. Committee on
Finance.
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CLASS Data

{Comprehensive Literacy Assessment Synchronized System)
District Update

This report is intended to demonstrate growth towards literacy proficiency as defined by
state and district standards and benchmarks. Data is organized in three levels: district,
school and classroom. Included in this report you will find one assessment for each grade
level across the district. Teachers are given additional data on their individual classes

and parents are given information about the growth of their child. This initial report
begins the process of analyzing data. As a result of analyzing this data, patterns, trends,
and areas of strength and weakness can be determined. The next step is for individual
teachers to determine the appropriate instructional practices that best match the needs of
the students.

“All teachers need ways to determine what students are learning and the progress they are
making. This information provides the basis for making decisions, planning instructional
activities and experiences, and distinguishing effective from ineffective procedures.”
(Cooper, J.D. (1997). Literacy: Helping children construct meaning (3™ ed.). Houghton
Mifflin)
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SAGE Performance Objectives Update
Central Elementary

To demonstrate growth towards SAGE objectives, kindergarten and first grade
teachers assessed their students on two math objectives and one reading objective.
These “checkpoints” provide a general indicator of growth toward the objectives.
Attached you will find the current performance levels of both kindergarten and first
grade students on the reading objective. In addition to those reports, an example of an
individualized report of a student who is considered “at risk” regarding reading
readiness skills has been added. {The close monitoring of this student, or others like
him/her, allows teachers to evaluate the effectiveness of intervention strategies.) With
this type of data-driven mstruchcm, classroom teachers are cognizant of the needs of
the students in dass - _ _

Lastly, kmdergarten and first grade teachers reﬂectlons on the impact of the SAGE
program on their classroom is included.

Kindergarten Math:

Students will wrote count to 100: '60% of students meet benchmark

Students will order #1-20: 80% of students meet benchmark

E Flrst Gxade Math "y : .
Students wﬂl add and subtract math facts through ten:
Addition: . ’75_% of students meet 'benchma_:rk
Subtraction: 43% of students meet benchmark
Kindergarten and First Grade Reading;:

Students will recognize and name upper and lower case letters. (see attached)
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; Curriculum Based Measures

Teacher: Ms. Teacher
School: CENTRAL
~‘District: LAKE GENEVA
Subject: Letter Fluency
“Year: 2000-2001
I--érade:
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Jan. 18, 2001

Dear Jt. 1 Board:

As a grade level the first grade staff at
Central feels that the children have directly
benefited from the SAGE program. Most
obvious to us is the increased time we have
been able to spend with each individual student.
This time has allowed us to monitor individual
progress more closely and better understand
each student’s preferred learning style.
Assessment is a huge component of the new
Trailblazers Math program, and we feel we have
been able to assess the children’s learning
more completely with smaller classes. We
have been able to provide each individual student
with increased one-on-one instruction

We have been pleased with the growth each
individual child is making to this point this year.

Sincerely,
Jacki Scholze

Betsey Bystol
Beth Hirschmann



During the course of the 2000/2001 school year, the kindergarten
teachers at Central Elementary Schooi have observed and assessed academic
growth in their students. At this pom“r in time it is difficult to determine if
SAGE or the Fui! -Day Kmdergarfen program can be considered a stronger
con‘fr;bu’rmg factor to the success of the s’wden'rs The kindergarten
teachers believe it is a combination of the two programs that have allowed
the following to occur in the kmdergari’en classrooms which result in
successful learning.

1. More time for in depfh 'reach;ng
2. Students receive more one-to-one attention.
3.. Arigorous curriculum can be. taught well.
_ These snmple factors: heip chaidren Iearn more at a faster pace. We
have. more. ktndergar'ren students reading at an’ ear!ter stage due toan
oppor'mm'fy for more. effec?wz Tecchmg me‘thods _

CAt Cen?m [, the: kmdergar‘rzn teachers are tmpressed with Lake
Geneva Jt. 1's deas:on to uphold the standards of the SAGE program by
hiring a new kindergarten teacher mid-year. Keeping the class sizes to a 15
to 1 ratio is a SAGE guideline which enables teachers and students to
address the rigorous curriculum laid out before Them ‘Making proactive
decisions in our district will help maintain the progress and integrity the
'SAGE program has allowed the teachers and students to begin.



S.A.G.E. MID- 2000/2001 SCHOOL YEAR SUMMARY
for DENISON ELEMENTARY SCHOOL

Letter Fluency test results for Denison’s kindergartens and first grades
are shown on separate bar graphs.

Some Comments from Kindergarten:

Nearly 100% of the students can recognize and name all the upper and lowercase
letters.

Nearly 100% of the students can differentiate between letters and words and
demonstrate phonemic awareness.

Nearly 100% of the students can write their first and last names without looking at
name tags. )

Nearly 100% of the students can count to 20. Most are way beyond, counting to 100.
A majority of the students can solve problems with addition, subtraction, interpret
graphs, and measure with cubes.

Some Comments from First Grade:

- accurately.
‘Growth is seen in

One teacher’s class has just completed the level 1.2 reading book.

Vocabulary testing for that level resulted in all but three students missing more than 2
of 42 questions.

Growth is seen in all areas of spelling and applying high frequency/sight words

\ writing complete sentences ~ capitalizing the initial word and using
simple punctuation.

The skills needed to write a basic story using a beginning, middle, and end are
progressing well.

On a recent math chapter test on adding math facts to 10, the average score for the
class was 87%. _

On a recent math chapter test on estimating and measuring length using inches and
non-standard units, the average score for the class was 81%.

Lighted Schoolhouse Activities at Denison & Central

After school assistance program for 3% and 4™ graders needing extra help (had been
every Tuesday and Thursday — will be on Tuesdays only)

Tntramurals for 4% & 5 graders — every Monday - just finished volleyball — now
basketball

Open Computer Lab — every Tuesday & Thursday

Family Literacy Nights — every Tuesday & Thursday

Parent Workshops (Parent University) — series of workshops for parents
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Sage Mid-Year Summary
Star Center Elementary School

Teacher Comments

o We have more individual time to read what students have written and to listen to
them read.

o I know what the students are absorbing everyday

1 am able to assess student learning throughout each day

There is more time to talk to parents. At conferences we are able to make more

valuable conments and have more valuable discussion.

Disciplinary problems are easier to monitor.

We are able to make adaptauons in lessons for students who need dlfferentaatmn

We have more direct contact on a consistent basis

There is more attention time for each student

This allows uis to promote the necessary hands-on, minds-on learning.

Trailblazers has lots of hands on learning and Sage allows us to effectively implement

this program.

Without a doubt, it’s allowed the phonemic awareness. This prepares the students for

reading at a much better pace.

o The Sage kids are writing like Crazy!

oo

OUOoUQCo

0

~ Parent Comments -

ol 10% Sage. The attention'my child gets in his room is great!
‘Sage is wonderful, it’s exactly what we needed for our child.

The positive results of having small class size is evident to us.

We think Sage is the best thing that has happened in this school system for the
kindergarten kids.

cop

Lighted Schoolhouse Activities
¢ Homework Assistance, Tuesdays and Thurdays 3:30 —4:30
¢ Fitness Fun, Thursdays 3:30 ~4:30

¢ Community Computer Lab 3:30 — 4:30
# Family Reading Nights (R.LF.)

¢ Running Start (First Grade Reading Program)
+ Parent Information Nights: What is the Third Grade Reading Test?
‘What is the Fourth Grade Reading Test?
What can I do to help my child read better?
What is standards-based math?
How can I help my child learn their math facts?
+ Speaking Spanish Night - planned for May
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My name is Patrick Sherman I am a school board member for Genoa City JT. 2. 1
am also a school board member for Lake Geneva-Genoa City Union High School and this
vear serve as President of the Wisconsin Association of School Boards. First I would like
to thank you for this opportunity to talk to the Joint Finance Committee. The voice I raise
today is not just that of my fellow school boards members, but it is the voice of
individuals that have no voice in this budget debate, the over 3 million children that
attend public schools in Wisconsin

The proposed biennium budget has items that [ agree with and items that I do not.
I do thank you for your commitment to continue funding school costs at the 2/3 level. 1
take exceptzon to hmmng wferendum dates to just the spnng and fall elections.

| I would hke to use the ma30r1ty of my time to talk to you about student
achievement. Ten years agol chose to run for my local school board because I believed
in pubhc education. I believe that it is a’ commumty s responswlhty to make sure every
child is successful. 1 believed that the young minds we train today will someday train
others. T believe that a young person that now sits in our classrooms will someday return
to my community to practice medicine. That still others will build our homes, protect our
streets and minister to our souls. Now ten years later I hold these beliefs more firmly,
-.however 1 fear that the success of our.young peop}e is threatenad The threat I speak of is
the ever-increasing pressure: of revenue caps placed on school dﬁs"sf;c‘és 1 do not ask you
today for more money to fund schools, but rather 1 ask you for the authority to allow
school boards to exceed the revenue caps by 2% of the average statewide per pupil cost.
These funds wou.i.d be outside the 2/3 funding and be raised on the local tax levies. After
years of operating our school budgets under revenue caps school districts thought out
Wisconsin need this flexibility to continue to enhance student achievement. In my own
school district this past year we have a group of low ability students, they are below
grade level in reading. The majority of these students have recently moved into our
district. They are now our students and our responsibility to educate. Ideally we would
like to hire another staff member and lower class size so that these students needs can be
addressed. However under revenue caps we do not have the funds to do this. This is just

one example of how this 2% solution can enhance student achievement.



I remind this committee that school board members are locally elected officials
and if the citizens in our communities do not agree with our use of this tax revenue we
will not be board members for long. I ask you to allow school board members to do the
job we were elected to do, make sure every child is successful.

For the past five years, though my work with the Wisconsin Association of
School Boards, I have championed the cause of better public education on a national
level. What I have learned is that Wisconsin is a leader in public Education, our yearly
average ACT scores is proof of this leadership. The credit for Wisconsin’s success is a
tribute to you our state elected officials, to my fellow locally elected board members, to
the administrators and teachers in our schools and to the taxpayers of Wisconsin. I ask
you today, to allow school boards in Wisconsin, to continue to build upon this success.
Allow us revenue cap flexibility so we can enhance student achievement and make sure

every child is successful. Thank you for the opportunity to address you today.

Patrick L. Sherman

President Wisconsin Association of School Boards

Board of Education Genoa City JT. 2
Board of Education Lake Geneva-Genoa City Union High School



To: Members of the Joint Finance Committee

My name is Rita Leahy. I am the president of Lake Geneva Country Meats, Inc., a smaﬂ
meat plant in Lake Geneva. We slaughter and process beef, pork, lambs and buﬁ‘aio, cure
and smoke hams and bacons. and make a variety of sausages. We also have a retail store
in the front of the building. I have been in the business for 35 years. We are like many
other small famﬁy owned meat businesses in the state.

I would hke to ask you to. support funding for bwldmg the new meat lab at the University
of Wisconsin in Madison.

The help we receive from the current meat lab is very important to us as small businesses.
. For many of us it is.the only place we. can turn to for assistance and knowledge. The
whole zndustry bﬁneﬁts from the seminars, demonstraimns and research conducted at the
Meat and Amrnal Science department -With the muitztude of government regulatzons that
~govern our, mdustry and especially the HACCP pro gram, our small meat processors need
the expemse of the University staff. Many of us consult with them on a weekly,
sometimes daily, basis.

A new lab which could be used for the most up to date training, research and education
of today’s and tomorrow’s meat processors.and producers will help the state’s agriculture
industry overall. It will bring the University of Wisconsin into the 21st Century as a leader
in education and research in the food industry.

-~ Please support tI:us very worthwhile project. This budget item will pay oﬁ“ inhuge -

" ‘dividends for the health and well being of all the people of this state..

The Wisconsin Association of Meat Processors has dedicated $§OO 000 of their monies for
this project. We are happy to “put our money where our mouth is”. I am Treasurer of that
Association - it will be my pleasure to write that check -

Thank you for your attention. -

Presented at UW-Parkside, Kenosha, WI - April 10, 2001




- Aprit 9, 2001

I am asking you to take my concerns into consideration. If you have any questions or would
like additional information, please feel free to contact me at (262) 681-3425.

Sincerely,
i ":fs")r 7z /7;' ):f s "

Diane Zitztrér




o _ CARTEL

“WORLD CLASS RESULTS obtain wwn gosis. plans & hopes vuse focusse-never-ending sfforts™!” lack Carter  peopmmsp= 1R T EZIS

Joint Finance Committee Hearing/presentation @ UW-Parkside, April 10, 2001, by Jack Carter

Since 1990, I've been researching solutions to Wisconsin's 3 main "K-12 Pius" educational
problems; namely:

#1 Uneven funding,
#2 Inefficient use of funding, and
#3 Under-educated high school graduates. Solutions to these 3 problems are:

Rei A funding concept pronounced 'Or See,' ORSC, meaning One Room Schoolhouse Concept
for 100% direct-funding of "optimized classrooms,” (within a 66% down to 61% level)

Re 2 & 3 A K-12 school reorganization concept calied, SATT Schools 2000, a PK-10+2 pri-
mary-secondary+coop tech college educational continuum!

These solutions will reguire ﬁfe~suppor'z;ii_ig "extra -Oxy_géh" in the form. of new school legis-
lation which will accomplish the following: '

a) Provides a means of ranking K-12 school districts from 1 to 426 based on an exit-grade
assessment enjoying national acceptance, relevance & comparability,

b) Provides a means of ranking Wisconsin's K-12 education among the 50 states,

¢} Provides a means of ranking Wisconsin's 6 largest K-12 school districts, individually &
collectively, with the 'international community of nations' tested by giobal standards, .

d) FPully empowers school districts, tech & 4-year colleges and the mayors of Wisconsin's
6 largest school districts to create competitive school Sub Districts of the Charter Schools
mstrumentality and non-instrumentality types,

¢) Provides an ‘expert teaching licensure' classification based on 10-year demonstrated career
proficiency in any/all tech, 4-year & graduate college 2-to-7-year degree programs,

f) . Provides a fair, unencumbered & standaidized process for entry & exit from instrumental-

ity & non-instrumentality Charter governed schools, Sub Districts & Districts, and S

g) Provides a complete transformantion of DPI into Wisconsin's "management overseer” for
all educational research, researched-based "optimization specs,” funding classifications, &
funding allocations per classification (based on "optimization specs").

Both ORSC & SATT Schools 2000 are proprietary concepts developed by Carter Associates to
achieve these main objectives:

# Double the knowledge-base of grade 10 SATT high school graduates,

# Lower 'per pupil costs' in the range of 10 to 35% (progressively over 7-years),

# With cost savings provide 2-year/merit-based tertiary scholarships of $5,000 to $20,000,

# Make coop tech college the last 2-years of state mandated education, ?ﬁd.

# Revolutionize teacher education via a coop/4-year/masters program which includes 3.6
years of teaching intership under the tutelage of master teachers! ! !

Respectfully,

FISR S LI R Y s e

Preside
President
EDUCATIONAY COINSULTANTS in organizational optimizatiy,
;;/ ie. K-12 to PE-10+2 & Cooperative Tech College Reforms 'y
i :-;44 Hickory Wiy, Racine, Wisonsin 53405-1 714 USA//HATAB3 36l

1(262)633-6481



T8 o0

- .
u decrease your risk

individuals can do

<>

RUSD's 2002-03/20135-i6
international academic

ranking targed 1 1 1 1

7 RUSD's 2000-01 estimat-
Ced international academic

2197

ranking?

F a7 &S0
sit us on-line at

roedtert.com

Elg 1th-

-grad

.

ers just average

R YA

Out of 38 natlons American students finished 15th in math science
TOP 25 NATIONS

Cox News Servzce,
Associated Press

Washington — America’s
eighth-graders still are largely
outperformed by children in in-
dustrialized Asian and European
nations, scoring only at average
levels on the latest round of in-
ternational math and science
tests,

The U.5. students finished 15th
among 38 countries when scores
on science and math tests were
combined for an analysis re-
ieased Thesday.

-Among countries shead of the
U.8. were Australia, Canada, Tai-
wan, Hungary, Slovakia and Slo-
venia.

Education Secretary Richard
Riley  emphasized the positive
side of the U.S. performance on
the latest round of global tests,
which were given in the 199899
school vear as part of the Third
International Mathematics and
Science Study.

“We're not below the interna-
tional average in any area in
math or science” Riley said.
“This is encouraging news. but
we can do much better.”

#That's . an. appalling way fo
leok at it said William E: Brock.

“'a former labor secretary under

President Ronald Reagan and a
board member of the pro-reform.
non-partisan Council for Basic
Education. "The people who are

. beating us include the Slovak Re-

public and the Russian Federa-
tion, for goodness sake.”
Describing the results as “dis-

MATH SCIENCE
Singapore Taiwan
Korea Singapore
Taiwan Hungary
Hong Kong Japan
fapan Korea
Flemish part of Netherlands
Belgium  Australia
Netherlands Czech Republic
Stovakia England
Hungary Fintand
Canada Slovakia
Slovenia - Flemish part of
Russian Federa- Belgium
tion Slovenia
Australia Canada
Finland Hong Kong .
Czech Republic Russian Federa-
Malaysia tion
Buigaria Bulgaria
Latvia United States
United States New Zealand
England Latvia
New Zealand italy
Lithuania Malaysia
Italy {ithuania
Cyprus Thailand
Romania Romania

Souree; Assorrated Press

turbing, but not really surpris-

ing.” Edward Rust. chalrman and
chief executive officer of State
Farm Insurance -Cos., said the
U.S. scores show that * zmprovmﬂ
siudent achievement requires
more than just adopting h1gher
standards.”

“We must also focus on curric-
ulum and on teacher preparation
and development to translate
standards into performance,”
said Rust, who chairs the educa-

tion task force of the Busmess
Roundtable, an organization of
CEOs whose companies together
einploy more than 10 million peo-
ple

On the most recent science
test, the countries’ scores aver-
aged 488 and ranged from 569 in
Taiwan to 243 in Scuth Africa. In
math, scores averaged 487 and
ranged from 604 in Smgapore to
275 in South Africa. ‘

The U.S., eighth-graders aver-
aged 515 in science and 502 in
math. Their scores were statistl-
cally identical to those in five
other nations (Hong Eong, Rus-
sia, Bulgaria, New Zealand and
Latvia) in science and in six oth-
er nations {Czech Republic, Ma-
laysia, Bulgaria. Latvia, England
and New Zealand) in math.

“If we'd brought this scorecard
back from Australia after the
Olympics, I don't think the Unit-
ed States would have been satis-
fied,” said Arthur Eisenkraft of
Bedford, N.Y., a high school phys-
ics teacher and president of the
National Science Teachers Asso-
ciation.

Gary Phillips, acting head of

_the National Center for Educa-

"Current U.S5. K~12
uncompetitive U.5. graduates,
uncompetitive U.8. companies and

jack Carter, President,

iy

education begets

going forward

NS

an uncompetitive United Staies.
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Wisconsin's Largest 22.000 Sq. R, Free 2

THE U.S. 13-YEAR GOAL ?v’US BE TO BECOME #3, #2 OR #i7

TERM, Januvary 24, 2001

“The Gift of Adventure & Fun” '

tion Statistics, which helped. the
National Science Foundation su-
pervise the U.S. portion of the
study, said there were three sfa-
tistically valid ways to view the
results:

B In the laiest 28-country test,
1.5, eighth-graders “exceeded the
internafional average” in both
science and math.

W In 23 countries that tested
eighth-graders in 1994-'95 and in
1898-'99, average scores improved
significantly in the latest round
for Canada, Cyprus and Latvia
and fell in the Czech Republic.
The United States was among the
18 that showed no change.

B In 17 countries that tested a
cross-section of the same stu-
dents as fourth-graders In
1994-'95 and as eighth-graders in
1908-'09, the Americans dropped
from 9th to i2th place in math
and from 3rd to 11th in science.

“As 1.8, students pass through
school, thry fall further behind
their international peers,”
Phillips saic.

and More!

AN md 2H hmmmn
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The Racine Head Start is a comprehensive preschool development program.
The program assists low-income families in ‘Breaking the Cycle of
Poverty.” Core components of Head Start are Edﬁcanom Social Service,
Health, Nutrition, Parental Involvement and services provided to children
identified with disabilities. Head Start takes great pnde in providing these
services to the fazmhes and n the Racme cgmmumty :

“Racine Head Start has 689 enrelled cmldrem wﬂ:h a wamﬁg kst of 5{}
pendmg openings for enmilment ‘There are six sites. Four sites in the crcy
of Racine and two sites. west of 1-94, n Union vae and Burlmgton o

On key component in all Head Starts around the nation is that of Health
services. Health Services is inclusive of medical, dental, nutrition, and
immunizations. Head Start is required by the Federally Mandated
Performance Standards to have all children receive a yearly physical exam,
yearly dental exam and to be complete and/or cu;rent thh their

I am here to speak to yau today on the reqmred pomon of yearly dental
exams. I have now been working in the Health Service Area for six years.

I have seen both the good and the not so good in W-2. reform that have
affected our low-income families. The uot-so-good effects are felt primarily
in the dental services for low-income fax:mhes or shall 1 the lack ef services
for our low-income families. :

» City of Racine has one dentist serving the low-income/badger care
families.

» With a program of 689 children and families, the needs are not being
met.

» Families have reservation because the dentist who accepts the state
badger care is not a pediatric dentist and per their statements they feel
a person who specialize with children would be their best choice for
dental health care.
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Presenters: Judy Sommer, Sheila Johnson
Gilbert Knapp Elementary School

Racine, Wisconsin 53405

Millia's Math House from Edmark



Krnapp School F-5 Four Year 01d Kindergarten Frogram

The goal of the ¥napp P-5 preschool program is to work
Loward full development of each child whe is enrolled in the
early childhood program in the areas of communication, motor
skills, s=lf-help ckille, socialization skille, and academic
skills so that he/she will be prepared for future
educational and life experiences.

This goal also extends to helping the parents of our
children as they strive togsther with the school in
developing their children‘s unique abilities. The Knapp
preschool staff works to provide both children and parents

with activities that develop a positive attitude toward
school and the educational process.

Half day sessions are held on Monday, Tussday, Thursday and
Friday in the mornina from 7:50-10:3140a.m. and in the
afternoon from 11:40-2:30p.m. UWednesday is a teacher
vizitaion and planning day. NO CHILDREN ARE IN ATTENDANCE .
A maximun pupil-tezcher ratic. of 17 to 2 is maintained in
the classroom. Both the teacher and assistant in the Knapp
four year 0ld program are knowledgeable in the area of sarly
childhood education.

Ehapp’s preschool staff recoonize that young children learn
by being ACTIVELY involved in their environment. Therefors
ﬁnapp%$f¥gur-yaar old program attempts to provide active
learning experiences that are relevant to the children’s
lives in ordsr to allow for real understanding and concept
development, not simply memorization of Tittle understood
facts.

The Enapp preschool staff further receognize that young
children develop at different rates and that the teacher’s
and assistant’‘s Jjob is to auide every child through his/har
uniqua developmental growth pattern. Children are taken
from where they are when they enter preschool and they are
moved along the educational continuum as far as they canm go
in the short time they are in the Krapp program.

The staff is extremely consciouz of the appropriateness of
activities, providing children with "hands~on" ltearning
opportunities whenever possible and keeping symbol ic
paper—pencil activities to a bare minimum. The length of
tima spent on any one activity is also monitored closely and
sdjusten according to the children’s attention spantg and
intersest levels.



The Krapp instructional program is CHILD-CENTERED with a
major emphasis on languages development. The teacher and
aseistant facilitate social and mental growth by providing
children with gxpesrisnces that allow +tor the manipulstion of
materiale within their environment, the making of choices,
and the using of creative problem solving techniguss. Thessze
euperiences gay take place inside or outside of the
claasssroom, in largs group or small group ssetitings.

The children‘s language skills are developed and sxpanded
through these samng learning sxperiences. The teaschsr and
assistant ask the children to talt: about what they are doing
while they are going through the sxpsrience. They hslp the
children make obgervations and ses relationships by setting
vwp problems that the children have to solve. Thsy may
follow up the activity by making charts or bocoks aboutr the
children’s experisnces and by reading thess written accounts
back to the children. They may make tapes and then listen
to the children’s own spoken accounts to reinforce the
tearning experience s well . Library bookse on the zame or
related topics are continually shared and discussed. The
teacher and assistant make the witten and spoken clessroom
lTanguage an integral part of ths children’s school lives.

Instructional activitiess inciude curriculum that strengthens
the children’s abilities in the following aresas:
Language usage and communication
Fhysical coordination—--large and small muscle movemsnt
Self—help skills{eating, dressing, bathroom, etc.)
Social skillsl{gstting alona with others, Usina mannsrs)
CAge appropriate knowledge(size, order, pattern, like-
nesses and differnces, color, number, genera)l
intormation, etc.)

The tsacher and asszistant make visits to the homes of their
students during the school year, They inform parente about
their child’'s progress and assist parents in lesarning
techinigues and killsg that can be uzed st home Lo further
develop their child s potential. The Knapp preschool staff
views education = a responsibility shared by both szchool
ang home. They continually work with parents towards this
end .



What We Want for Preschoclers

Perhaps the most difficult lesson any parent or teacher must
learn i3 this: to allow children to live comfortably in their
youthful world and to encourage them to discover and follow their
self-chosen paths to knowledge and maturity. Our role is to
accompany children on their journey, clearing the path of .
obstacles and offering encouragement and guldance, not surging to
the forefront to lead-the way,

Basic long-range goals for preschoolers are as follows:

1. Develop each child's ability to make choices and
decisions about what to do and how to do it, using his or her own
time and energy effectively,

2. Develop each child's self~discipline and ability to
identify, pursue, and complete self-chosen goals and tasks with
originality and responsibility,

3. Develop each child's ability to work with other children
and adults in group planning, cooperative efforts;, and with
shared leadership. '

4, Develop: each child's knowledge of obJjects, skill in the
arts, and comfort with physical movement,

S. Develop each child's ability to express thoughts, ideas,
. and feelings; to speak about, dramatize, and graphiecally -
represent experiences in order to communicate them to others,

6. Develop each child's ability to comprehend others!
spoken, written, dramatic, and graphic representations.

7. Develop each child's ability to apply his or her
reasoning abilities to a wide range of situations, using a
varlety of materisls. -

8., Develop each child's creativity, initiative, spirit of
inquiry, and openness to knowledge and other people’s viewpoints,




P-5 Four Year Kindergarten Home Visit Information

First Visits
*Parents as Teachers
*3-4/5-6 Year Old Chararcteristics
*Handwriting Sheet
¥Parent Primer Booklet
Attendance call-in reminder
Parent questions from Orientation?
Review Daily Schedule-routine, sharing, snack
Hearing and vision retesting
Progress report form
-Parent meeting ideas--public library, gingerbread house making,
Homemade games, discipline?
Nicknames?
Habits-likes/dislikes (food allergies)

Second Visit: T Lo - '
Review prevzous progress report update growth/behaviors
Parent questions/concerns?

*Reading to your child

*Re~-reading old favorites

*Improving children’s listening skills
*Emergent writing skills

*Writing process

*writing progression/stages (Visual Samples)
*A Parent's Alphabet

*handouts given
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The -school class may be
a three- or lowr-year-old's fissl group
experlence, Warm, nurluring leachers
maks il & special time by accepling the
children just as thay arse,
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The children’s molor, language, and
social skills are developing. Learning to
play with others, thoy may nead help
sharing and relaling lo classmales. Yalk-
ing through difliculiies works well. The
chifdren anjoy using dolis and blotks to
act oul their expariencos.
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Fives and Sixes are delighttul. Eager 1o
be part of a group and fccusiomed to
school routines, Ihey adapl quickly o
new environmenls, Alinost alf enjoy
learning new lhings. Thelr altention span
Is growing: give themn oppotiunities to
patliclpate as well as liston,

Although mora Independent than pra-
schoolers, Flves and Sixes sill nead . -
encouragement and advice. They tend to
move from emotlon 1o emotlon ag quickly

as lom place to place. Teachors ean
accepl such feelings and help the chil-
dren deal with them,




COMPUTER. SOF TWARE

THE BACKYARD

BAILEY'S BOOK HOUSE
COLOR PLAYROOM

KIDSPIX

MACKIDS PRESCHOOL PACK
MILLIE'S MATH HOUSE
READY FOR LETTERS

MILLIKEN STORYTELLER,

CHILDREN'S CLASSICS-Little Red Riding Hood, Ugly Duckling, Henny
Penny B
CHILDREN'S CLASSICS |1-Aladin, Peter Rabbit, Jack and the Beanstalk

CHILDREN'S WRITING AND PUBLISHING
PICTURE CHOMPERS (MECC, 1990)
ANIMAL HOTEL—-“(Learmnq Techne%oqies)
BIKE RIDE (LT). - e o
LION'S WOQKSHOP(LU

SAME OR DiFFERENT(LT)

2%5 I H brL
“Hizzles
W

Teter Rathids Piatl Garden

7 ﬂ?%/ 67:0056
Chocka ChEEA Lo

Pt Futt
ﬂjy J&%ﬁf’f



- Computer Software

The Backyvard by Broderbund

A playful place to learn about ecology, maps, people and
more. The Backyard concentrates on science and social skills.

Baﬂév’s Book House by Edmark

Six exciting activities that teach pre-reading skills. Children
will create stories, identify letters, find and hear rhyming words,
and enhance visual discrimination and memory.

The Plavroom by Broderbund

Children learn about numbers, letters, time and develop
thinking and computer skills while enjoying hours of stimulating

play! |
Kid Pix by Broderbund

A paint program for kids that combines sounds, graphics
and magical special effects.

MacKid’s Preschool Pack by Mackids

Preschool Pack consists of five activities designed to assist
young children in learning basic skills.

Millie’s Math House by Edmark

A fun program about numbers, patterns, sizes and shapes!
Six interactive activities bring math concepts to life with
animated characters, colorful graphics and music!

Reader Rabbit’s Ready for Letters by the Learning

Company
Children identify letters by sight and sound and more!




PARENT/CHILD HOME KITS

Today you are receiving a parent/child home kit. Each Thursday a
new kit will be sent home with your child. It is to be returned on the
following TUESDAY so we can inventory the contents on Wednesday and
have them ready to go out again on Thursday. PLEASE TAKE EXTREME CARE
WITH THESE KITS., PUT THEM IN A SPECIAL PLACE AND ONLY LET YOUR
CHILD WORK WITH THEM UNDER ADULT SUPERVISION. We have very limited
funds with which to purchase replacement items. A new kit will not be
issued until the one checked out has been returned. You are expected o
make an effort to replace items your child has broken or lost. A fee may
be assessed.

There are four types of kits: literature, self-awareness, motor and .
readiness. Because our phiiosophy supports the development of the WHOLE
CHILD, we will altempt to send a kit from each area in a four week cycle.
ANl types of kits are of equal importance inyour child’s overall
development.

Feel free to adjust the suggested activities for your child. These
should be FUN learning activities. They are not meant to be a punishment
or a burden. Remember to space the activities out over the week and to

- limit the time spent from 10-20 minutes in most cases.

Please let us know how you feel about the suggestions provided. We
are always 100King for ways Lo make the kits better. If you and your child
invent any additional activities that you esp&maﬂy en}oy write them on
the weekly kit verification form when you sign it. You should find this
form in your weekly kit. Your comments are very helpful in assessing the
usefuiness of each kit.

I any item is missing from your kit there will be a note indicating
such, otherwise you are to assume all the items listed on the dlrectzon
sheet were present when the kit was given to your child.

Thank you for working with us on this project. Together we can
make a positive difference in your child's early childhood experience.

MOTOR KITS.
M41 Gross Motor--Streamers
M42 Water Play
M43 Playdough
M44 Ball Skills
M45 Fine Motor--Lacing
M46 Gross Motor--Ropes
M47 Fine Motor--Cutting
M48 Fine Motor--Tongs, Tweezers, ete.
M4g Catching and Throwing Jkﬂls——Newsbaper Balls



LANGUAGE KITES.
L1 Little-Red Riding Hood
.2 Little Red Hen
L3 Goldilocks and the Three Bears
L4 The Gingerbread Man
LS Three Billy Goats Gruff
L6 Mary Had a Little Lamb, Little Bo Peep, Baa Baa Black Sheep
L7 Peter Peter Pumpkin Eater, Little Jack Horner

L8 Little Miss Muffet, Eensy Weensy Spider , .
L9 Jack and Jill, Humpty Dumpty Li2 e ~Creded

L10 Hey Diddle Diddle, Jack Be Nimble /13 TEree L ATt ens
L1 Jack ¢ e Lzpnsiad A
SELF-AWARENESS KITS. .

S21 Address

522 Happy Birthday

523 Phone Number

524 | Am Special

325 Myself and My Family

526 Look What | Can Do

527 Body Parts

528 Getting Along With Others
529 Pairs | |
530 Emotions--Angry

S31 Emotions--Happy/Sad

S32 Emotions--Scared

READINESS KITS.
R&1 Sorting/Classifying
R62 Colors
R63 Color Tiles
R&6< Shapes
R65 Visual Discrimination--Patterning with Beads
R66 Visual Discrimination--Peg Board Patterns
R67 Hang Up the Clothes
R68 Textures ;
R6Y Visual/Auditory Discrim.--Patterns with Sounds
R70 Sounds in Our Environment
R71 Opposites
R72 Counting Objects-~Number Recognition 1-10
R73 Number Patterns 0-10 '
R74 Set Recognition--Making Sets 1-10
R75 Number Sequence 1-10
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Further support for P-5 is found in a February 2001 letter attached to my
testimony from Dr. Spencer Korte, Superintendent of the Milwaukee
Public Schools, addressed to Mr. Paul Spraggins, Head of the P-5 Program
in the Department of Public Instruction. Here Dr. Korte indicates that 10
ef 14 MPS 90-90-90 schools (schools with 90% or more minority
students, 90% are eligible for free or reduced lunch, and 90% are
perfomung at'or above the state standard on the grade 3 Wisconsin
Readmg Comprehensmn Examnatmn) are P-5 schools.

. Yesterday s report of 4% grade reading scores from 2000 by the National
Assessment of Educational Progress again indicates what a challenge it is
to raise test scores for the nation’s urban children. I think we can
generahze this to the children in Wisconsin’s P-5 schools, This report is
avaﬂab}e at: hitp: !/nces ed Eev/nubsearchfnubsmfo asza‘?;aub1d-2001499

. _ The ?-S prcgram needs mcreaseé ﬁmdmg in the 2061-2{)03 biennium in
order to respond to the needs of the diverse children in our 39 schools.
'Therefore we are asking for an additional $1 million in each year of the
2001-2003 biennium. While $1 million seems expensive, when you
divide it by 39 schools, it is only $25,000 per school on average.

» Unlike the SAGE Program, no funding has been built into the P-3
Program for evaluation and, as a result, there has been limited assessment,
particularly between schools in the four P-5 school districts. Therefore,
we would be receptive to a portion of our increased funding for the 2001-

2003 biennium being earmarked for assessment. As a result, there would -
" -'be more: deﬁmtwe dataon thf: ﬁmcimnmg of P-5 and thus we asa board
could chart P-5’s future activities more precisely.

P3AATC




The Lighted Schooihouse Program
Nicole Urquban

Aptil 10, 2001

! was first mtroduced 1o the Lighted Schoolhouse program last swmmer at Giese School. | had recenily
moved io Racine and { wanied to become acquainted with my neighborhood school, | was immediately
impressed with the curriculum and staff. 1 soon realized that this was not any ordinary summer program
where kids plaved games during most of their stay. This program was actually run by teachers from the
school and other area schools using lesson plans preparing students for the upcoming scheol vear. My
chiidren looked forward to attending and became more comforiable with their new swmoundings.

As the new school year approached [ had new concerns with the care of my children after schood whiie |
Was 4t w ork. 1 was reliev Gd to know that the Lighted Schoolhouse program was af%se available dirig the
school vear al m\ muu:en s aCsI(}OI In the past I'had nty children in aﬁerschﬂoi care where the emphasis
was physical activity 1o keep the c}uidren occupied. Those type of programs are popuiar and can work
well, ’ani'iit:-ﬂe attention is given G haﬁiewérk 'Eviam’iimes when children are picked up by parents and
return home they are ph}?sicé% lv drained and are very tired when attempting to do their school work.
Resuliing in poor quality homework. The Lighted Schoolliouse program is an extension of the learning
students received during school. It is also an extension of the responsibility the school has in providing a
gafe place for its students during and after regplar school hours.

Ag more parents are working owiside of the home the need for more supervision of school age children
affer sc 1{:@1 HER fnc“msed The m:oci {)f const m;*& e acm ity (me;' school Ems became {:Hti(}di We live in

' a dav W 3163‘1 we ara cemneﬂnfr fer 1115 auemon of oar* czmo pﬁan}e aaamst v1deo ﬂames musac mdcos. sex
and dru gf We can best § fight f{)r +hat Atiention s.ﬂ}ﬂﬂé ?hsse fiours wher our »omi is ﬁtzii quile attentive and |
ready o fearn. The Lighted Schoolhouse program is staffed with teachers and aides that make sure that
homework 1s completed and correct The ProgTan aravzc%&s mtorma asszst;mc‘. and expose students o
educationai activities that enbancé theirskills. The Lighted c1(:%200.‘1110115(: program dees not replace the
parents’ responsibility of checking their children’s work, bt g}rovz_de a helping hand whiie parents are not

vailable. Safety is a major concern and parents have a picce of mind knowing their childrenare ina
SECUTE ared.

The Lighted Schoolhouse program is a free program which is very much appreciated by the parents.
What is most apprectated is the piece of mind parents has knowing their children are in a safe and
supervised environment. There isa familiar saving that it takes a village to mise a chiid. Lighted

Schooclhouse is an excellent exampie of the village working with our children.



University of Wisconsin-Parkside

900 Wood Road, PO, Box 2000
Kenosha, Wisconsin 53141-2000

College of Arts and Sciences
Teacher Education Department
Phone  262/595.2180

FAX 262/596-2265

April 10, 20071
TO: Joint Finance Committee, Wisconsin State Legislg
FROM: Dwayne G. Olsen, Chair, P-5 Adwsory Counc' /

“Associate Professor of Teacher Education -
(51 18 KmZIe Avenue, Racme WI 53406) )

RE: 2{)01-20{)3 Bzemuum Budgei for P-S

As chairperson of the state P-5 Advisory Council, I want to first thank you for your
previous support for the P-5 program. As you know, P-5 is a program that responds to
the needs of urban children in 39 schools in Belott, Kenosha, Milwaukee, and Racine.

The bottom ling is that P-5 is NOT a program that requires schools to res;;ond to “cookie-
cutter” mandates from the state or a local school district. Rather, P-5 gives principals,

_parents, and teachers opportunity to respond to. the needs 0f the chﬂdren m thelr L
- -particular school. site-based management if you will,

current views of what quality public education should be.

I live in Racine, am a former member of the Racine School Board (1989-1994), and have
a sense for the contributions of the P-5 Program to enriching the education of many
children. ‘T know of one Racine school which, when it lost its P-5 ﬁmdmg, had to drop its
outstanding program for integrating technology into the curriculum (under current school
district budget caps). I know of another P-5 school that‘had similar circumstances and,
when P-5 funding was later restored, could only afford to employ an education assistant
instead of a teacher to provide technology services to children.

I would like to make three further points:

. As a P-5 board, we are working hard to tighten up performance standards
for Wisconsin’s P-5 schools in order to assure that they are indeed
accountable for children’s learning. Over the years we have seen
improvements in the functioning of our 39 schools, but they still must do
better in order to close the gap between minesity and minority children in
Wisconsin and across the nation. Map ,,:7
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“Westside Academy, Story, Les,
Luather King, }r..%cimes, I'ongfellow, and Franklin.
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'MILWAUKEE PUBLIC SCHOOLS OFFICE OF THE SUPERINTENDE!
CENTRAL SERVICES BUILDING
5225 West viet Streot
P.O. Box 2181
Milwaukes, Wisconsin 53201-2181
Phone: (414} 475-8001
Fax: (414) 475-8585

February 2001
Mr. Paul Spraggins

2410 Pendleton Place
Waukesha, Wi 53188

Dear Mr. S_pra_gg_ins:
{ am pleased to provide you with the Milwaukes Public Schools’ 1999-2000 annual report o the
community. The report reveals a third consecutive year of improvement in the performance of fourth,
eighth, and tenth grade students in the Wisconsin Knowledge and Concepts Exam (WKCE) tests in
reading, mathematics, science, and social studies. Also, for the fousth consecutive year, the high school.
dropout rate has declined. 'Highlights of our progress and challenges are included. - - S
cnnccntrauqns of 'minori:'y snxdcﬁt-s from low-income families that
Is have been comed our “90-90-90" schools They are defined as
ligible for free or reduced lunch, and 90%

MPS has a‘number of schools with hi
perform at very high levels. These sct bee
follows: 90% or more of their students are minority, 90% are ¢ d 1u; ;
of their students are performing at ot above the state standard on the grade three 'Wisconsin Readin
Fourteen MPS schools with these demographic conditions met or exceeded the 90%

Comprehension Test. _
achievement level in 1999-2000. The schools are: Green Bay Avenue Allen-Field, Keefe Avenue,
Les, Pierce, Thirty-seventh Sweet, @g"ﬁ Sirear, Hayes Biﬁmnm

olvement of many in the community on behalf of our students and
and the involvement of parents are essential to the success of our

W& appreciate the support and inv
that the district and individual schools have shown progress in a

schools. Community parnerships
students: - [t is through this suppont
number of areas.

To.germore information on individual school performance or additional districtwide information, piease

sntact the MPS research and assessment office, 475-8259.

/e

Spencer D. Korté, Ph.D.
Superintendent of Schools

ontac

Sin'cerely.' .

Enclosure



Ensuring Educational Excellence For Children Who Are Blind — Truth or
Consequences?
By Mark A. Riccobono Director
Wisconsin Center for the Blind and Visually Impaired (WCBVI)

There are two general truths of educational finance that most people understand even
if these truths are not easily swallowed. The first ruth is appropriate quality education costs
money to provide. The second truth is appropriate quality special education services cost
even more money to be provided correctly, Let’s face it, the second of these truths 1s often
thought to be negative while the first is a noble and universally worthy thing. Who would
argue against making more resources available to increase the quality of education, an
investment in the future of our children. On the other hand, when times are tight, special
education services are often the first to be questioned, scaled back, and reorganized. What
does all of this have to do with chlldren who are blind and the services of the Wisconsin
Center for the Blind and Visually Impaired (WCBVI)? The answer depends on whether we
are gomg to accept the truths surroundmg education for children who are blind or whether we
are going to accept the consequences that would resuit with passage of the biennial budget
proposed by the Governor.

Truth:
In order for school districts to meet their obligation of providing a free appropriate education
for children who are blind or visually impaired in the least restrictive environment

s Assessments and evaluations should be conducted by professionals trained to understand
the unique needs of the blind and visually impaired

e The full complement of placement options should be available

= Appropriate material | and assistive devices should be accessible:as needed

. Instmctlon in the expanded core cumcuium (Brai e, cane travei eic) musi be ;nciuded
in the educational program

s Access to additional resources for the child and/or their family should be facilitated.

The WCBV] assists local educational agencies to meet these obligations while saving the

LEA’s money by providing support services, consultations, comprehenswe ‘instructional

programs, and other materials and resources without drawing large revenues away from the

districts. Furthermore, the WCBVI is expanding and enhancing these services as directed by

the new statutory language of 1999 W1 Act 9 and the Transition Plan submitted to the

Governor and the Legislature from the State Superintendent on May 1, 2000.

Consequence:

If the provision in the Governor’s budget directing the Department of Public Instruction
(DPI) to maximize federal discretionary dollars to local school districts passes without
corrective language allowing WCBVT to receive these funds from DPI, the WCBVI stands
to lose $1.7 million dollars of discretionary funding it currently receives to provide services
(this includes 13 positions providing services across the state). Furthermore, if WCBVI takes
the proposed 5% reduction in operating expenses, as part of the DPI’s 5% reduction, services
already operating on bare minimum funding will have to be reduced. The end result is that
local districts will need to provide the necessary resources to replace those WCBVI could no
longer provide in order to ensure FAPE and avoid violations of the LD.E. A legislation.



Example: Elimination of WCBVI discretionary funding would shatter all outreach services
that presently directly impact over 250 blind and visually impaired children each year.

Truth:

The most requested service from WCBVI and the largest area of need across the state is in
the area of assistive technologies for the blind. Wisconsin has very little expertise in the area
of assistive technology for children who are blind and there are currently no programs or
standards to guide local districts in evaluating and assigning technology to students. The
WCBVI is working hard to develop a comprehensive pool of expertise and equipment to
meet this great deficit across the state. Plans have been made and teachers of the visually
impaired are waiting with anticipation for full implementation of this project.

Truth: -

There isa tremendous shortage of teachers of the visually impaired and orientation and
mobility specialists across the nation.Even districts actively seeking new staff are having a
hard time attracting new teachers in the field of blindness. The DPI and WCBVI are actively
supporting Wisconsin’s eniy teacher preparatmn program in the area of blindness. This two
year certification: program, at’ Silver Lake College, is currently in its second year of its first
class. Additionally, there is a waiting list forming for the class beginning in 2002, WCBVI
is taking all steps to ensure that existing teachers stay current with professional practices and
that there are new teachers entering the field.

Consequence:
The Governor’s proposed budget includes $526,000 to implement and upgrade the
technology infrastructure and hardware/software available at WCBV1 This funding ts
_crucial to meeting the increased demand by local-districts for appropriate ; assistive

: mchmlogy evaiuaﬁons and guidance on technolegy accesssblmy issues. If this fundmg does
not remain in the budget, local districts and WCBVI will have the plug pulled on developing
comprehensive tools and staff expertise for meeting assistive technology needs. In addition,
the WCBVI requested the inclusion of 4.0 FTE to assist in the implementation of new
supports and services in'the area ‘of assistive technology and higher education/teacher
preparation. The new FTE were not included in the Governor’s budget, these positions are
essential to ensuring the provision of assistive technology and the preparation of new
teachers in the field of blindness.

Truth:

Through three summers providing limited summer opportunities, WCBVI has demonstrated
the enormous benefit that these opportunities have on enriching the skills of children who are
blind or visually impaired. These programs were so demanded by parents that summer
programs for children who are blind or visually impaired was added to the list of statutory
services of WCBVI with the passage of 1999 Wisconsin Act 9. These services also assist
with retention of crucial skills from one school year to the next.

Consequence:
WCBVI summer programs are currently an unfunded mandate supported by extra dollars
squeezed out of the existing budget line. These programs have successfully developed but



can not grow any further, and are in real jeopardy of reduction, because of the current
budgetary constraints. The proposed budget does not include the S&S increase of $125,000
requested to fully fund WCBVI summer opportunities in multiple locations across the state.

Truth:

While solid measures are in place to tightly monitor overtime and limited term employee
costs at WCBVI, the LTE expenditures for WCBVI can not be treated like those of other
state agencies. When a teacher, teacher assistant, nurse, or residential dorm employee s
absent, the work duties can not be left until the person returns to work. To do so would -
seriously compromise the educational services, safety, and health services being provided to
children who are blind or visually impaired attending the WCBVI residential school
program. Thus, LTE’s must be brought in to maintain operations. The current LTE line is
only adequate enough to fund about 68% of the actual LTE expenditures.

Consequence:

Without the requested increase in the LTE line, WCBVI must continue to reallocate funds
from other areas to meet this crucial need. This limits the agency’s ability. to continue to
make program improvements and add resources for statewide distribution.

Truth:

While blindness is a severe impairment, when proper training and opportunities are provided,
the earlier in life the better, evidence shows that people who are blind or visually impaired
can be successfully employed, contributing members of the community. However, all to
often children who are blind or visually impaired are not provided appropriate services and
opportunities and, additionally, make a poor transition to the adult rehabilitation system
(Division for Vocational Rehabilitation). This transfers the responsibility to DVR to spend

- larger dollar amounts on comprehensive adjustment to blindness and employment training "
for these young adults. The better answer-is for WCBVI to put.in place the supports and
opportunities to enhance the work of LEA’s and send our children who are blind or visually
impaired to the adult system, world of work, or post-secondary system, equipped with the

tools necessary to be successful.

Consequences:

WCBVI requested funding for a number of ongoing supplies and services costs which will
assist the state of Wisconsin to be a leader in successful outcomes for children who are blind
or visually impaired. Furthermore, this up front funding would lessen the demands on the
DVR as young adults who are blind would not have to secure long-term comprehensive
training, to the degree required by many today, in order to achieve successful employment
outcomes. None of the requested S&S items were included in the Governor’s budget.

Truth {when 1t comes right down to it):

The WCBVI is not an agency which takes dollars away from, works in opposition to, or
monitors the obligations to provide services to children who are blind in the local districts.
Rather WCBVI saves districts dollars by providing instruction programs, evaluations, and
resources that are better provided by the state than by each district individually taking
advantage of economies of scale. WCBVI assists in the preparation of new teachers,
provides on-going professional resources both for teachers of the visually impaired, general



curriculum teachers, and paraprofessionals, and provides resources on best practices in the
field of blindness. Furthermore, the WCBVT has undergone a thorough review and
examination over the past four years resulting 1n the legislature’s reformulation of the scope
and intensity of WCBVI services (see 1999 Wi Act 9). In addition, the DPI was required to
and successfully completed a detailed plan for meeting increased services across the state to
benefit children who are blind and visually impaired, their families, and the professionals
who serve them.

IN THE END. .. It comes down to whether we want our children who are blind or visually
impaired to grow up to be successful, employed, contributing members of our society or
whether we prefer to support these children in the future through Social Security Income or
Social Security Disability Income payments and other programs which provide a handout
rather than the hand up they could have received as children. ..



